
THE UNIVERSITY OF CALGARY 

A Mode1 of 

Commmîty-Centred Education: 

The Evohition of Post-Secondary Education 

Programdng on the Stoney Indian Rame 

b~ 

Viior A.. Bot& 

A DISSERTATION 

SUBMITI'ED TO THE FACULTY OF GRADUATE STUDIES IN 

PARTIAL FULFILMENT OF THE REQUIREMENTS FOR THE 

DEGREE OF DOCïOR OF PHaOSOPHY 

DEPARTMENT OF CURRICULUM AND INSTRUCTION 



National Library Bibliothèque nationale 
du Canada 

Acquisitions and Acquisitions et 
Bibliographie SeMces senrices bibliographiques 

The author has gmnted a non- 
exclusive licence allowing the 
National Library of Canada to 
reproduce, laan, distribute or sell 
copies of hismer thesis by any means 
and in any form or format, making 

The author retaias ownership of the 
copyright m hismer thesis. Neithet 
the thesis nor substantial extracts 
fkom t may be printed or otherwise 
reprodud with the author's 
permission. 

L'auteur a accord6 une licence non 
exclusive permettant à la 
Bibiiothècp nationale du Canada de 
reproduire, prêter, distri%uerou 
vendre des copies de sa these de 
p l q y e  d è r e  et sous cpelque 
forme que ce soit pour mettre des 
exemplaires de cette thèse à la 
disposition des personnes intéressées. 

L'auteur conserve la propriété du 
droit d'auteur qyi protège sa thèse. Ni 
la thèse ni des extraits substantiels de 
celieci ne doivent être imprimés ou 
autrement reproduits sans son 
aiitnrissdim 



contracthg with viuious post-seccmdary educationai instEtua*cms, over ahnost twenty 

yens, tooff~wUgeriid~wurscrron8tththePmmicormnuiatyof 

Moriey- This process had its beghiqp in the hte 197ûq howewer, the curent 

auartgements - those cnittP1 to tbis study - kga wah the 1992-93 rcodaiiic year. 

A model is proposcd of camnumiylcentrtd &cation, one which is c~~lsumer  

or cormnimity drnnaL A d e w  of this model as it @es to post-seconûary education 

p r o g r a n n n i n g i S m i d t , a a d ~ x a f l t ~ ~ ~ ~ o f ~ a p p r o a c h ~ s ~ e C a c d ~ t h e  

litentum. A dctailcd Gxamination of the post-scccmday cduraticm progrrmmmig on 

the Stomy Rcacm, using the two marprc(ive or eâïmogrspiic mcthods of document 

aaaSpis and semi-süucturcd interviewing, ïs ~ t e â  and ariysed, to detemine the 

degree to which the proposed modcl may cxist in practice. 

Post-seumdary educaîion p m p m h g  on the Stoney Indian Rcscrve has 

evolvcd over the years as the Stoney people hoK stcdily taken -01 am th& 

educat id  amangemats at thk Icvd, pazticubdy dukg the 19Xls. This cvohition 

has hchded the policy goab the wmmuniîy has developcd, the pîanning d e d  out 

and the progranmimg arrangeci to achim thcm, the courses and other curxicuium 





1 aiso wish to acknowlcge the firwcial adîance of Arctic Coiiege. 
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CHAPTERI - 

INTRODUCTION 

1. Introduction 

T I i L i n a m a â y a f b i o c c m c c p t o f ~ d ~  ïtcompaierm 

e x p l ~ o f I h e p r i n c i p l e s o f B i c ~ r f u d n i d o p m e n i ~ a m o d d , r w P P a ~  

. . . . l m n a m o f l l l ~ ~ U b Q O ~ ~ I r z n a w l ~ i  

occwkgatapracsulhnd 

a) orbir, of* f-w 
T h i i l ~ i r f o o r n c d d t b c ~ ~ p o s t ~  

tQortmn- i n r ~ r u d , N ~ ~ i n A o k a i ; Q i t i s , B c  

StoneyNahmrTiik. T h c c h i d y b d i a i i g é r m & o i i i b a ' r ~ h m  

1 9 8 S t o r t i c ~ o f w o d m q g l R i r h a d t c r c b i q g N ~ p e a p l e r t B i t p a i ~  

l c v d , i n b o c h t h c N o r r h ~ ~ a T ~ d ~  hipaiElitr,itlgowoutufthe 

c n r p o r i e a g ~ 1 ~ t o 1 9 9 4 , o f ~ ~ o 1 1 ~ S t ~ l l c y ~ ~ , a d  

0 f o k a v m g i i d d i r i c ~ ~ d i r 4 L n ~ i a t h C ~ 9 i i i t y , B w  

d c v c b p m c a t o f p o s t ~ ~ a n t b e ~ .  Itbccrncipprreat 

~ I b a t d i s c u i i a u ~ d m l o p n e a t i i n ~ ~ w e r r a o t j P d m t h c  

p g t b u t w c r c ~ ~ ~ t o a ~ t b l t a m c ~ ~ f o m y ( l b p d y ~ ~ d b c  

wammtd md of intcrw8. 

A t c h c ~ b h l d t , t h C ~ h d a e n a r m m s \ g v r r i o p r ~ ~ t o d o  

wimoUmaCheduci9ion(~conhairiig . daiiraoccdocrtiaa.~tc),rndwa8 















rbciriaul Clliai (lW3, p 28-35} L nmch more 



Locatiun Lc?cation 
Fixed Ffee 











Bdowitz et d 1991, p 17-18; Ko&r & Tuutcr 1989, p 144)). ThC ht two arc 

knownaspuahmOdtb;lhttbirdbhiownasapullmodd n#rc8nwmoddil,as 

~ b y c b e ~ , f a m t h c b 9 e f o r ~ ~ o f c a m m m i r y c & c a t i o a .  

~ t c c b a o l o g y ~ m ~ i ~ ~ ( ~ ~ w i t h t h c t & b ~ b g i w l  

d e v c l ~ ~ n r m t h c p r o a u c t i o n p o c a r , r a d l b c i r p ~ d g i .  The 

. . 
o r g m i u r t i o n ( k i i m g a ) f ~ a i d c v r ~ a p r o d u c t t h ~ r h p t e c h m > l o g y , ~  

thcsigocs~fa~topPihit~~~~rrdrtcoaunmhadcitocOmiin~tthai 

tobuyit. It~boricmyimcrr,wi8itbctechndogy&rornPmig~eproductwhich~ 

then puahcd oato the commma, a d  it can bc ühiiitnted r in F i  1.4: 

F m  1.4 
T'he T e c l m o l o g y ~  Modd 









cducrtionrl ne& of the Stoney mdcnfs. 1989, p 24) IUiddah wcrc not 











t t c b a o b g y ~ r a d p o d u c ~ p r r h m o d c L .  W h i l c ( b a c n l 8 y h m h  

~ f ~ i w r g c m r i i i a e a i I # m m ( r i d C b a I ~ r g p a u r i t h ~ t b y r e  

muchkrrniacdtorrmdcadoc&rivi ic~c~mmiairier ,dtbt l trmcn 

foiindinthcm. I t kd ie rc f~aot~chcaJ ianr t t rpprorcbhuk lpmto  

marge, a c o m m U n a y ~ p u i i ~ w ) g c h ~ t b c d ~ t h e p p r t i C p l r p  

c o m m u n i t y ~ d m p o n d s t o t h u n h r ~ t i i l i i o n .  

Asindicrtedrbove,thcrctiecirrcndyexrnplcrofthlsappmcbiu11~tioa, 

rtbQtvcryfiw. T h c r c ~ e , h o w ~ ~ ~ i ~ f , l i l a l y t o k m ~ ~ m ~ e f u a i r c ,  as 

~ ~ ~ t l l t l m i t i ~ ~ o f v a r i ~ u s t y p c s a d ~ ~ t o d e s n r n d ~ c c m t r o l ~ a n d  

~ u t m t o t h c c d u c r t w i r l ~ r n d ~ w h i c h r n k i q g o n e n d m t h c m .  

I t i s thd i~ forMthe f imrra fodPcr t ion -andfa the -  

o f p o a . e c c a a d r r y ~ f o r a a G h ~ - t o c r p m 8 i c t h L ~ 0 1 1 t m u i t y -  

c c n t r e d r p p r o r e h , i n a d a t o d d c m i i n c w f i c m a v j a b k ~ u i b e ~ t c d  

hn&prhQplerwbiohMiudtbai~mamodsltobdopod.a&pW, by 

~ u 8 ~ 0 1 l l d l l u n i t i c s t o s b n r c t u r c d i e i r f i i i i u e ~ ~ .  Thisexrniairsion was 

the centml f- of w iardy. 



CHAPTER2 
LITERATURE REMEW 

Anexte ip iVtrcvi~~~thc l i l crrt intmdics tg~l ia lc~hgyetbem 

done m thjs rr# of pcmtdtcolldrry communitylccntrad Cdprrson (CCE). This gap 

appcrin to rcsult fmm thc fact tbt dmlopmt~its are relativciy ncw, and that a number 

of othcr considerations have bcca occupyiag mçahcm to date. 

Many of diaie concenicd witb cducaîion in Native communities ut wdbg 

about educatim in the wmmunity whod, which opentg at the pimuy a d  the 

secondary lmh. Steinhaucr (1994) is concand with the n d  for long-term policy 

development m cotl~lunity schook- Jcwscm (1995), whik d e s c n i  the m m  

toward mon control over educaîion ôy Native commmities in the Northwest 

Tenitones, is ccmcemed wiih bcal scbool boards rsthcr thn post-secondpy 

pr- M o u  (1993), M&in (1993), and Trybi (1993) are a b  âeaiing widi 

the 1-1 of community schoois. ûthers discuss the concept mainîy nOm the pu& 

approacbes used by the mrjority of aistitutions conctilled with various fonas of 

outreach education, extensions or distance cducalion. Peters (1988), Holmbcrg 

(1988), and Ka- (1989) wnte fiom a productionativlcn point of viw, Bates 

(1988); B m  (1988), and Heim (1989) are t c c b n o l o g y ~  

As noted in Chaptcr 1, bicre are instances of a CCE -ch in use. m e  

some of these havc been descri i  in the literaaire, and section 2b below discusses 



help snidenîs as iaâiviâuais: 

Walkcr (1993) discusscs thc need for ippoprirtc rdrptrticm of DE courses to 

mdi\iidurl studenî iaeeds @ 2394,29930). So alm do Cd&way (1986, 81-4, 86-8) 

Vcrtcdi (1993, p 60-l), md Sbak & Gmim (1993, p 37X aaumg o h  

Sciiieman (1994 p 68-9,70,75) a d  Spdccs (1993, p 1 3 9 4 )  mrlcc mens for 

pnct ica ladap~onsahgthasc l i i ig tocoumc~.  

Kelly (1990, p 944), M c I m i i s l W  & Bhdey (1986, p 60-79), Paul 

(1989, p 1534), and Thomp~oll(1989, p 434,4508) discuss studcnt Suppoa d c e ~ ,  



pmposgchepr#ofdlga~paitorlbathsrdiriiigrnb&den~co~,or~ 

tel-- 
. . (teteconfîciag) comdcm. Nme of î b c  vicwr of 

~ ~ ~ ~ ~ l u n i t y d o i l w i ! h ~ t M r c h u n y ~  

F d  & ~ C Y  (1986, p 33) md G d a m  â Sbde (1990, p 129-30) are 

amongtboscwboqgeat&atc~mm~b;iised~came~beestrblished. 

W e  thgC pt dlî pusbtd outward hm the odoÎrtiaul mstitution, thcy arc a strong 

step fmard, in tht the d s h g  commPnay i~ at 1- gnrCn recogpilion. 

No- îhc above, thge dom appear to k m e  auarcnetus buüding, 

m faiaa circh, of the imparirnct of ammuni& (or ~01lllllIlliitits). W 9  (1992) 













2. Conchisions 

ExrmplcsofCCEdoairgmdarebcmgrrponedmtbeaterature. 

U n f î î i y ,  for the puqmm of tbs stucîy, none of hose occurences tcpoacd hve 

been examineci h m  the point of view of the principles - m d ,  culnirrl, etc - on 
which the CCE approach miy have been fouidecl and under -ch it may opente. 

Thcre oppern, to be a defiiiite gap to k 6ûed h a .  An intensive s0uby, of the 

typeproposedmChPp~1,~tobcjustiScd.  



1. Methodoioe, 

~ ~ r n ~ Q i a y , w l i i c h c m p i a y d t h e t w o ~ c m e t b o d s  

o f d o C u m o n t a M î y 8 i s m d ~ t u r o d i n ~  Tbtnisprcofthisiady 

nqiiiredm- 
. ofnotjustthe~h~~pod-#eoadirysducrtionkPig 

u r e d , b u t ~ o f b a t h c h c h i d o y ~ u p t o a a d t h c r o o i r l r a d ~ ~  

s u m r n ~ k  niirIritmcbaichc0rrrmai<y~apectsrsthein~a~8, 

~ ~ ) t i v a t i o 1 1 8 , m d ~ d t h o # p c o p l t w b o h n k e n ~ t b c d c c i s i 0 i l ~ , I h e  

vaiucs and nccds of the commun@ as a wholc, as weii o the cxpericncea of 

mdivic&aais sûdcnts with the cimcat rnd pevicnm appmhcs. 

T o p r c a c i i t l h a c ~ m r c c U C l t C i y a d r ~ f i o m ~ h e r b ( ~ t h c  

~ t i m b d o w o n b ) r ~ ' M e , ~ w r n e c e r r y t o h \ r c ~ n o t ~ t o m a c  







1989, p 125; Chadwick 1984,s 244-45; Goc(z & LeComptc 19û4, p 16142; 

ûoldcabcrg 1992, p 246, Hamuidy 1983, p 132-33, 142-43; LinCohi & OPbr 

1985, p 277-9). 



1982, p 100.02; cbdwkk 1984, p 24% Galdenkg 1992, p 246-7; Hmrmarlcy 

1983, p 13û-31; LinCoIn & Gubr 198% p 279). 

d) Document Andyds b tbb m d y  

The docpments wat fomd in locab;*o~ls on the Stoney Rescnic, malty 

mtheMorleycommnmiyiEself. n i e m a j c s i t y w c r e h e l d m t h c ~ ~ a t ( h c  

EagjcP&tf9cilis-, a s m a ü n ~ i l l b e t i i i g c ~ ~ t b e ~ h c l d m t h c m a i n  

otnçccomplcxofiiit StowyTribPtAdnmigtnhon . . 
aiso 9 Mdcy, bmdic  Nakods 

Nationarchives~~cNrkoâaLodgccomplq &the WcdcyBmdoffice,aîsoat 

Nakoda. b b i d d  documents cpat aOm Maiat Royaî Collegc ad Sm. 

Wcîhcrcwasmrmplesc lec t iono f~gov idmgagcanr l  

backgrodon(heStaicyNliian;md~amorrprrciculrbrclr$mcmdaa 

edudonattheprimmyanâ, toalegadc(gcc, a t t h c ~ d r r y h & i a M d e y ,  îhe 

edection coilccmed with ad& a d  poa-i!wmdrry pmgmmhg was much more 

lirnited. nie focus of tbc author wae on ihoac documents with ditect mlevancc to the 

conimuiity's c~~ with post-smndrry cdPupioq of which 15 wertlocated Of 

these, t w o ~ w i t h p a i a c c a i d r r y ~ m t h c  M8O4thewiththe 

pmgmmbginlhe 19%h, ü ~ ~ ~ w i t h t h c ~ ~ p l m m n g b a c ~ m d t o  

the 1 9 9 0 s ' ~ a n d ~ w i t h ~ 0 i l l i l l ~ ~ i m o l ~ m d s u p p o r t o f  

educstion fiom the 1970s to the prcscnt. These documents rre M t ~ t h  h the 

biiognphymd~iymAppcndixAio(hii,study. 







m t h e a ~ ~ ~ ~ f d ~ ~ c e o f ~ r a d n p m r i c m a s p a c t o f t b c m c ( h d  I tk f f i edby  

Berg (1989) as fdows: 



u ~ < p o d i o a r o r t o p i c r , ~ r l b w t h c c u m d r i i v t & ~ p r a r c  

todcwbp,~niacBoxibil i lym(&ondcrmwh*htbcy~crir~nit 

mmhtcncy in the wry of mkbg thcm (Agar 1986, p 131-32; Boniird 1988, p 2û5; 

Bogdan & BiWai 1982 p 136; Go& & LcConp(e 1984, p 126-28; IiDcola & Guba 

1985, p 270-1; SpnacY 1979, p 67-8; Woîcott 1988, p 1S97)- 

b) Stre- of 



I n m o s t ~ g ,  t h c s t m e o r v c r y e m l r r m f ~ ~ ~ ~ ~ t w o a  

m o r e i n t c n i i e w c a , a n d î b i s ~ r # a u b l e M i n ~  

d) ~cnii-structure ~ntcrviming in tbis StPdy 

To~mrlrc~piocar~m~~~~Mc,crrsfut~ktioaoftbemtaview 

subjccts~asneccwasy~ 1 t b d t o m c M c a s m i n y ~ ~ o f t h c r v i J ; i M c p e o p l e  

w h o w e r e a c ~ m v O ~ m t h c ~ u s ~ r i t h c y ~ ~ . b o a  

susticknt cromwcction of psnpcctiver; a cmm-seclion wt juit mm time but, nunt 

impoitrnily, acroa~ îhe différent parîs of tbe Stoney Commugiy* Because the 

~hcrhrdbecnimrohndmBie~ugiy~crnmstnrctorfiaMountRayll 

Coiiege cames, it was possi'blt to identify a biod hase of lrcy cducrtas rnd students 

himself. lbisbgtwas~edrndcxppndodbytbcmfOrrmtiOIlavsilribtththc 

printedordocumcntsourccs. R ~ ~ ~ ~ ~ f ~ ~ e n d s t i o n s f r o m c e r t i m k c y ~  

intcvicwtcs and nm-interviewces, was f d d  op in secking ddicionil ~ t c t s  (and 

pcrsptctivw- 



CdDaa~,rndStudcnisEF,adGrrapro9p.Mof(hcKnibjt~tshd 

taken a&it qgpding m Ihc ammmity. C k t &  of ththan M bcgmi taking courses in 

thcctrfy198ût1, at(&bcemnà4gofrhcAdvbrrcrUlmnenity~ts. Manhaâ 

t a k e n o n - R m  couner o&rsdhmMornitRoyai Co-; (fintwge crimntiy 

emoWmtbcS~prognmmie.nic11~jonryof~emhdtdrcn~onctofo~ 

y e a r s o f t b e i r e d u c r t i ~ ~ ~ o n ~ a t m ~ ~ ~  . . mcdgary. Owof 

t b c ~ & d ~ b a O d c o t i n t h c p u t r a d w ~ r M e t o m c n d c ~  



4. Data Ftecheck 

%attcmptingtoset&wndownwrjtingwri(iyou~d, youbccomemad 
ilicutely awarc of whu you do nat unckmtmd and can resogniiÛe "gapsW in the 
drtp while tim rcmPas to make nnthsr mSuayon (Wolcatt 1988, p 20). 



5. Data Anrlyas 

For Stage 1 ofthe wudy, the objcct was to &termine wht the goais and 

~ ~ c s w ~ ~ f a p o u t i c c o a d r i y ~ w h a t p r o g . m m c r i n d ~ a n a , w c r c  

t a k e n , w h r t f a i m r o f d c t i v c l y w ~ ~ d ~ t b O ( u c c c g n t ~ ~ w c n .  T'hercwas 

somencedforiatcrprcricmnofrbedoc~bythcathor~tbi irstagcwu 

u m p i c t e d , m i o f b r u ~ t h a c k c y d o c ~ f a d c t r i l e d ~ t h c g a p s i n  

t h e w i i t i a i i a f i i t h r t o c e d c d t o ô c f d l o w c d u p m t b c ~ r i d a n y ~  

thaîrpperredto~rtthispoint. ~ r m i n g o i l w r f o r t f P c ~ h ~ t t o b ~  

up a pichire of Ihc programhg @ut  ha^^ tJrcn place, and to identify rcrri for fiPtha 

. a .  

~throrigbtheinterviewingpocgs. 





6. Data Prcscntation 



Set &O the section on Bias, below. 

mcasurnncnts arc authentic rsyiHcruauConrr of sotne d t y . '  

B o g b  and Biiûcn (1982, p U) point out the miponance, in the m-depth 







cduaom. 

B q d m  and Bilrtai (1982, p 42-3). Dobbat (1982, p 266), GoetE d . 

(1984, p 22148,238-9), Liaeoh d Gubi (1985, p 178, la%), rad 

cxpianatitms, to spcrk foi î h d v c a ,  is reflcctcd by oaiai @mard 1988, p 322; 



1992, p 195-99, Spndlcy 19W, p 17&71; Taylos & Bogdiii 1984, p 1% W c b ü  

1988, p 201,219). Scerlio Bit ~ m d a t a ~ W i o n ,  abme- 

TaackrLo~hctorthtrbcgoPlof~miavicwrqg . auge of- m h  

wastorcqdrrahiowb4gpradm~ofthcrPbjects,QccdPcrtioarl 

rituidioninwhichtbytoalrjwrt, rndthcir~okrppwprioiaof~ (Jacob 1987, p 

14) I t h ~ ~ n i ~ c h m a c d i f i 6 i c & t o a i i a 3 m i a ~ i t ~ ~ ~ ~ o f  

in- (Bogâa~ & B i h  1982, p 4% Dobbeit 1982, p 26% J r o b  1987, p 13; 

L B c a h i & G u b o 1 9 8 5 , p 1 8 ~ b B i c r m a n i t a f d a i i l b g n g ~ t o t h c  

raiurshcr w n  clfêcrivcry copntcnct thir. 

F ' ~ t h a e h t h e ~ & t ~ t b o c h n W a t h e t f r s e r t i g c r o f t b e r t u d y ,  

and finn nuaber of subjccts htcnkwcd, as ddned b e h .  Wolcoa (1988, p 192) 

d e f i n ~ 8 ~ o n r a o ~ m f a r m ( i o n m r r m i a y w r y r m d f m m r r m m i y  

murces as paibk; cio a h  Q otba rutbon (Bogclcn & BiWcsi 1982, p 74-5; Dobbcrt 

1982, p 116,2654; Oactt & LcC4mpte 19û4, p 48, 162-3; G d d e n m  1992, p 39, 

52; Taylor 6t Bogden 1984, p 68-70. LmcoIn md Guba (1985, p 305f) strte tbt tbir 

can be acmqbdd kmgh 'the irrc of mutîipk ab d i f f î  sources, nie-, 

illvestigators, d &&es." (my a;rlig) 



(1985, p 254), Spndlcy (1980, p 21-2), and otûas. Acwd@#y, ail &ose who 



coii#rb, ....oSosiqg to kœp suôjccts' iapoaicr c c d d d d  k mochcr wry of 

~tOni i i inarr lYrmtopor0o ipr i i t r  
L I ; o f f a i s g ~ i s a n o t b c s @ 1 8 ) .  - 

T h e P n p a t r a c e d î h c a c t w o ~ k ~ ~ b y a n p m k r o f ~  

(Bogdan & BJden 1982, p 50, 130-1; Dobbort 1982, p 7% Lincoln & Guba 1985, p 

254; Taylor & Bogdan 1984, p 86-7; Sprdlcy 1980, p 234). 

I n l r e c p i s g w i t h t h a , ~ d ~ w e ~ t i c c d m I h e h a d a a g d  

~ofrl lQcumentsmrdorvri lrble .  N o o n c , o c h a t h r n ~ ~ h c r , w a  

gimircceristo~~Qcum!mtSQliiirgthecowc~fdieebiay. 

T h e c l a i e p m a p l c o f c a n M c a t i r l i t y r p p a c d m r l l P i f î ~ m t h e  

mtervitws,asdidthatofmmymity. F m i t h c o n l y p g # n i w h o b a â ~ t o  

m t e r v i e w d - i b c t q g , ~ d ~ - a s i d e ~ t h c ~ h t r ,  

werethemcmbersofthcdswriotioacOmmiftct,dcfiaiadyupair#lucat S w d ,  

ail iâcntificaficm in tbgC mcods of pmms interMewucd was by a letter ch&atim 

oaly (cg Tduata A" or "Student A); CO tht no one 0 t h  than the mearcher and the 

mterviewee was able to idene direct@ the pasoa BMhrcd niiid, indirect 

identification of inteniicwtcs wcrt ma& much l a s  ûy bniing any major 

identifjhg nfercncts nmoved 6nn these interview d. Fouth, ali interview 

ncords h.vc bcm kept m a secure location. FiWi, upon canplction of the sbudy, and 

the nnil acccptance of the &matafion, rll thcsc records wiîi be desiroyd. 





CEFAPTER 4 

FKNDINGS OF TEE INVESTIGATION 

1. Introduction 





b) The Iaaftutions 

As detailcd below, MRC waa Ihc nd instituSim with which a brokering 

amngmtllt was mrde; it w a  fm thc 1992-93 rrdeaiic ycrr. It bccamc @le 

becruSc of tbe rvittingpar on the pri of tbc Cdlcgc's dmiiisarrioa, Ppcicutny thc 

F a c U n y o f C o n t i n ~ E & c a t i c m m d ~ t o w a k w i t h t b c ~ m &  

tosccomobtcLpeiticulrrnCtd8. 

The amagamts WC~G fa fiin CdlcgolkueI progt'saimes, to the cdiicate and 

diplomp Icrd, Mi on sa m Mdcy. Tky  Thcychlded paiiding qurlined insauctors, 

e x p e r i e n c c d m w ~ w a h N i t i v r ~ m d ~ t h c m t o d r p t c o u n i e  

matcrinls,prlicplrrhlt~amp1cgrndcuce, aswdlasttachbgapproachestomake 

them more devant and c o m f ' e  far the sbidents. 



Bame l i a e r r e  

c>-Qursi-C-riirtYcdhP 

LibcprtthtSEAhdtriodaMctyof~~hat,withsomeliniittd 

c o u n o c l ~ b & n r o r r d m i a c b y k U a h i o r i a y o f C I I 1 F i y , d m d ~  

bciqg~togoof€Rganforttondcamci,oncampusrtvaiiousiirstitutions. 

Howmer, tbt main ammgment, priar to MRC, was Wah Abbasca Unkmity (AU). 

Noae of lhcrc wodredvcry wcii. Succcs ra ta  wgt exûcmcîy 

low, m the nagc of two perccnt for the carly 1980~ (May 1989). W& AU, this 

s i tuat ion~nOm~i~topmvidc ippmactc typcsofpogrami ia$rnd  

 support^, thcmsiitiitio(1'imodusopenadi wmmtcomprtiwilh Stoncy 

needs. TheSEAwasnoc atîbattiutc, mapodbtofipmthtgapsmsuppor& 

Acwdbgiy, the SEA bcgan 0 c01lchde îhat a coniplaoiy d i f f i t  ippoich 

wasneedcd. M ~ , i t b c c s m t ~ r p p ~ r e a t ( h S m p p t o f t h i s r p p n > s c h ,  

theSton~CommmiityitscIfwouldh.vctaEiLcmamorrrctivcrakm~of 

studentpropodsfabighercducrtioq ~ariinrtpdaitacaddcmdpasonil 

readiness, andmdetivniqgtheieimsehgrndrcdancsupporincededbyali 

studenîs. ThisgPidcdcheanangementswdedoutrviihMRCin1992~ I tka l so  

guidcd aie s imk  amngements with tbc otbcr hs th tbs .  

PsrtoffhtPmdh~ofcbt SWtotikcgrrrtcr~anaolmthc 

educatïon field h a  to do with the hhitim of a u h d y  for cducaficm pmgmmhg 

byIndisnAniincliudrtothcSîcmcyTni. Nowthitthcyrc~theauthority 

tocontrolthcDownprogrsnmimatbcysrcmovmgitcrdilytodo8o. 



2. Goals for the Post-Sccondary Progamming 

T h e c u u c n t ~ t o f t k M i c P o a f a t h c N ~ ( S ~ ) E d u u r i o n  

M a n r g c m c l l t T c r m ~ w m ~ ~ L i a d i ~ t r m d i t o d d i r c c t t y f n m i  

t h e N ~ ~ a 8 :  = A ~ N * ~ N a t i o n ~ t h m t o m r k e b y f ~  

leaming as a way of Iifc and h0110riig am&mn (NEMT 1996). This hs two major 

aspectstoa. Thconeof"honoringourvision"rcf~totbc tnditioarlstaicyc*, 

or way of WC, and to maintahhg the in- of it The othcr, of lycslcring IePnéig 

as a way of WC*, is c o n d  with the outcornes, or bene& of thrt Icimiiig; mit is, 

acbicvmg and maintrimiig seEdcitncy. 

T b c ~ e s t ~ f o r t b c S t o i i y ~ e a v c n l w m ~ t h r t o f ~ m a  

people and a culMe, âccd with the fbct of ihs daiiinmt E- cuthac, 

e q e d i y  as embodied by the Dqartmmt of hidLn AffW (DIA) ( S m ,  1986). 

W i t h n o h i a d s i n l c p e a d o a t o f U i c ~ ~ a n d r d a m i i i d g e d b y D I A , t h a c  

didnotippcrrtobcrnuchma~thcycodddo. ThedirrcovcryofnmPdgasontbc 

Reserveiandsaîthe d o f ë i e  196011, andîhcincomefkomgasr~~tilucs8utbcganin 

the 19709, rlbwed dmlopmcnt, in goab as wen as in the community's devclopment 

(Snow, 1986). 



Achhbtmion (Saow 1986) m wbich the necd for Ihc estabMment of the Marly 



Stoney Eâucaiion Authody, cm Scptnaber 1,1986 (STA 1986). 





development. They are, hm-, cxpressed in a vadety of ways and m a d e t y  of 

cantcxhi, dcpcadmOonthtdocrmi~lttorthcpuwncomubd,rndthc~ctimc 

pcriod h h r i b d .  nie fonowinig ~w,tacj- win dcmoaitntc ~ O W  th= ~ O W  goils r r ~  

~ a n d i n ~ c d , a n d w h r t ~ o f ~ t h c r t m t o t h e m .  

SeK-SumcCcncy 

The idtr of self'cicncy h discussed above, in the 1970-92 period; 

howcvcr, it is rlso cxpmsd as a goai for tbis preiieat pcriod. Much of the cxprrssicm 



"Wbcn,bdortIcdatcdtakingthew~bdmIgototimrohredmttiiil~ 
cducaiion, Ith~ughtmdIhcard~~wcgotouroiunprpgs [CCitificaîe] tbat 
th= won't bt M> ~ ~ l y  white POOPJC, non-Natives, warlriDg in the office, or on 
the rcsave. So I though4 m q k y  if1 go to schooi, and gct wtiot 1 med for 
that pairion, 1 wodd be hirsd" (StPdAlt C, D). 



to makc the bat of both wdds." (Ecbcrtor G). 

To iccompbhh th- two goais of gcff4cimcy rd cuîtwai ntqgrioy, it was 

m e m h  wodong for therosehrcs, îhek hdies, and the camnunity, aiî wafiin the 















for 1995-96. H-, a m q p m Q e  have been made for îhe Stoney upgmbg 

studcntstohvercccarrto AVC'r coaapita.mrthbd;(inCaigq)thraigbanon-he 

compidtr liak (Emicator E). 

The higb school compldon and coiicge w o n  lm1 bas bccn run mâcr 

t h e u p g c a & g p r o g r a t n m t u s h g ~ E d u c a t i 0 1 ~ ~ ~ t c o u r s * , a s p r 9 d -  

brscd mourccs, and as standards. AU of this upgndiag is ta@ in the Portables 

(Educatorc, E, m. 
e) On-Cimpus .ad Spertlized Support 

In addition to the onaite the SEA is s u p p d n g  sîudmts to 

aa~nd CO- 111d ~ O ~ O W  pr~granimts cimpus rtvano~s  id m t s ,  

dnIymABkN~torE&H;Shidca tA ,B ,C ,D) .  nisorneuscptheseare 

foiiowing up programmes c011lpleted on site (cg &cate to diploma)* hi otha cases, 

they are programmes for *ch thcn L iusu€ki~~~t demand to dow the bcing 

offered on site, or fm which no arrangements have bcni possiile with the institutions 

invoived; ttiis is partïculrrfy the case wich tbe various inWcnab . * 
es* 

T h c n ~ ~ b e c n a s m r 0 . n u n b a o f s a i d c n t s t s l Q n g ~ d e n c e  

courses nom Athabasca. Thtr ptactice has not bcen cncouragcd, howmr, because of 

the total lrck of succtss achitvtd in these co9nicci (Educator E, H). 





important culturai& (Educator C, E, G, )I; Student B, C, D) is chc ncOgntion of 

success by c o m m e  members Who arc saidcnts in aduit and post-seumdary 

progranmies. This recognition taka place on an infinmal basis throughout the 

academic icmis (Edwator C, E? F, G, H) but is givcn a fairnul basis at the end of each 



4. Reasons for the Present Approach 

The rcrson, the Stoney cofirmunity bas fm taking the present approach, that is 

the quasi-unity colîsge, arc d. They inchide: 



the helishmcnt of the qcc: 

"We're rnovhg away fiom AFAs now; we'rc mo- to FTAs, now, which 
a r e F e d a r l T d é r ~ g l o b a l f ' u a d i n g , s o ~ g c t B ~  
into one." (E&cator E). 



fkom the ûevohitlon of f h h g  d o r i t y  is the 
. . of trdes îmbhg, which 

b) Pluinhg and Coordination 

Asindiçatedinsection3, theNakodaEducrtioaMmapent Teamwassctup 

by the SEA with a piamhg and coordination functicm fa cdpcrtion pmgmmh& 1t 

members of the Nakoda First Naiions." (NEMT, 1996, p 01). This mmdrtc has 





flcxibilicy and pmkicm of pmgrammt o f f î ;  tbt is, nnonc of thcir plamhg 

they wmt thna. 

the institutions and the EPA. It q p m  to have had its be&m&p m the ammgements 

wiîh MRC m 1992, but has expanded since, to bccome quiie standard 



Win be d i g c d  m gFlter dcEiü in scctiooB 5 and 6, below. In nnnariy, howcvtr, 

these same courses to social and culturalvalues of the ~~ l l l i l l um ty~  In addition, the 

to both understaadhg and ai- (EQicrtar A, C, E, F, G, H, J; Sadcnt A, B, C, D, 

readiness for bighcr cducatiaa. This iinroived thc inability to estabiish goals, as weli as 



#coadPy educrtion m pPi(riJlr @bator C, D, E, F, G, Ii; Studcnt B, C, D). 

O) Community Acceptmce of RespoadbWy 





uWhaiI~cnttbcrrby~it;Iwuma~Lmoanwitbrtlaoa-N~. That 
was preay bard, because L..feit sort of odd and out of plrcc." (Studcnt C, D). 

"And p h  Pi ail the imivcnay, that WC werc &..a minaity. Jurt one or 
two Native pcopk, in the whok campus thm. 1 gucss to aome people, dut's 
the biggcst drawback." (Shidait E, F, O). 



4don't~I'vcsocnasucccssyet. Onlydidgtnineweek-ninemonch- 
propmmes. The [collegel catificrtar. Yes. (Studcnt A). 



"The Statcys waeno diffkmt. Thcyfcitîk same. Thcy wrmud to be 
educrted so îhey could get WC&, get apb at home...." (Educrtor A). 

the commumty to which studeaîs could bnic acccss for th& particuiar nccds. The 

various institutions did hrvc counschg and rcdnnic dMory services, but thest 







The major reason for the present rpprolch is, of course, to macase the 

discussion, and in many of thc views and obseivaiiom quoteâ, it is felt dut it is much 



it, too? The rtlitudce arc (S-t B). 

The Springbard E f f i  

suc- a c h i d  in th& home c o m m w  cm act as a apringboPrd to f.utthcr succcss 

d e g e  d c a t e ,  or the equivaîmt of one ycrr of iaiKnay COI~ISCWO&, in the 



"With mbnity courses the imdcnto shodd be abie to hande gohg off thc 
Rgcm;wewtatthemtohvtthdoff-Rcsuveeqeshce. Wcdon'tseettiis 
[on-siieprogr;inrmcs]asthecradietothcgmn. Wcsccthisasthe 
epriiiabaprd, if thcy mnt to go mm @bator E). 

T&e othcr Fimt Nations peopSe of Canada, the Stony Nation conthut8 to 
much social and culairrl disfimctiaa as a of co1Onizdtiian. 

Assinrilation techniques such as rciigious con-on, the f d  seprntion 
of cUdm fiom prrcnts, rcsidential ochools, ~~ native content fiom 



been ûevebpea to assist m brsplrins out of the ncg;rtivc effiecbi of tbip (iwlOHiBjjsmn, 

heaitry and scIfdcicnt c01~rmUaity (SlTE 1994, p 06-07). 





5. The Experknce nith Past Arrangements 

AB& fiom a d nmbcr of courses deamtd on& by the Umiiaaity of 

Calgary (UotC) (May 1989, p 03-04), the past ( - 1 9 9 2 )  amrangements for p t -  

secondaly tducation pfogramming hvc bccn with Athrbilru u-ity (AU). It is 

wah d e s c n i  the Stoney commmity's experience during tbis @od thit this section 

is concemed. This expeience comprks notjust the AU rmogancntq thcmscives, 

but also condiaions on the Stoney Rarnvc wah regard to ~0111111iaiity w o n  and 

invohriemcnt, and rlso siudcnt ppcprrrdoess. 



a) The Athabasca University Suatm Rita 

T b c ~ w i t h A U b q p m i n  1981, partîyasaieaJtofanap~rosch 

-AU: Y A t t h s t t i m e ~ w ~ t r y g B t o g o ,  8oI~llg8itwasamrrkctkjndof 

tb&"@batorD) B u t i t r l r o ~ h m b o p e a ( b r t ï t w o d d 9 c w a n  

irnprovementainathepoorrocoldwiihtheUofC~Rescnntcourscs (EducamH) 

andthepo<naRcordwilhgoîng~Rcrrcnnc: uStoneystudcntswhoh.vcI&the 

res«vation [sic] have ahnost u n h d î y  failcâ to copc. hi the hiaory of th& people, 

oniy aR hrvt succcsdcd m obtrin8ig a u c h d y  dcgri~t." (Berges 1987, p 03). 

From the written rrpoiis (Berges 1987; hiliy 1989) and the reco1ections of 

people who w m  imnoîveâ d u h g  that pcRod (Educrtor C, D, F; ShiAcnts C, DL it 

rppcanrm atfmt, t h c h o m e ~ m o d e ~ 0 ~ 1 i 1 1 1 o n l 0 m a i t A U ' s ~ 0 u e s t 8 w r s ~  

for the majaity of GOUL~~S; buî a ÎCW wuma w ~ l t  baqB nm m a Miiinar m&, with 

onaite tutots. The home shidy modc, howcver, proveâ &guiady u m m c d b i  m 

both the iraditid (no contact) and the îelephaat httoi styîes (Berges 1987, p 03-04). 

The a a h a r  mode wrs ody mazgdly more inrcceesful (Berges 1987, p 04; May 

1989, p 05). 

Becauae of this, the Stoney Eâucation AuSboety, with the w o n  of AU, 

worked out a g r d y  modined approach, whereby m&c "nrtorsn would acbirlty tcach 

the courses in a clrsaroom SC*. This bcgan in cahcr 1985 or 1986, and continueci 

to the enâ of the AU arrangement (Berges 1987, p 04; Educator C, F). W N t  succes8 

rates wiih thcst courses did Paprove om the y-, they wcn no< C0118idered 

sufEcient 16 mCnt longer tcmi continuation. This, a h g  witb îhe gmwhg bcliefthat 



tht can be calculated h m  thcm show the siicccss rates fa these ytaa, as fdows m 

the succca rates fa  the pre-1984 comcs arc cm&ent with those for 1984, about 

two percent; wtde those for 1989 to 1991-92 pc more in the 1988 raqp o f  abouî 20 

to25pcrccnt(EducrtorA, C, D, E,F, I!& J; StudcntC, D). 

Table 4.1 
Saident Succeri8 Rates with AU 1984-88 

Year # Studenta # Corirses Taken Success Ratt (%) 

not show thst the reuioiis for these an mPred Some of aiie bprovement does rcniu 

students attencâing class every doy, but ushg the AU print packages - with enrichment 



how to compltte and pnprre for amimtiona; tbncfbrc, ova the yeam 

AU ncords. Nor arc the previous frihrrs, prior to the evenaial success, wunted 

were WoM d u h g  the AU ptriod 



b ) D r m b w g ~ W ~ t b c A t h h ~ ~ U i ù v a n i t y ~ m t M ~  

TbemrindrawbackwilhIbeAUammgemmwas!hevmyiuwnrcgs~. 

As ahown rbovc, those for the homestudy a d  s d w  modcs wcrc mninly mund 

twopcrctlitand, aîbe@aboutnmCpteccnt,as~mTable4.1.  Tcachingthc 

courses on site, in a standard CU settbg, inpaved these rates to arounâ 25 

percent, ~luvinga75~tfsitUrcrrtt(mthtfomiofwldidrawals,  

incamplctiaig and actwl fâhcs). S o m  of tbis was the rcsuit of inrd#lii.aes on the 

part of AU and L aystems; w m ~ ,  the of Au's proccges, practiws, 

methods, and dc&m Samc was duc to the Wr of prcpPedmss fm post-sccmdasy 

C O U I S C W ~ ~ ~  on the pac& of the Stoney c ~ n t m e  and its audents. 

Teîephoae Tutom 

The poblems expaicnwd wiih AU kiuûes a Jack of crrcful selection as weli 

as prepantion and oiientption of the &lephont o ors hired by AU. ït rlso mchdcs the 

o n d e  ones, for peuple of tbc Stomy's c u h e  tivmg on a mal Rcrcrvr to begn with. 

Mslorig contact with a -cr, cspcdly by tcttphont, w a  contmy to th& culbirc, 



unbemity coordrtor for the SEA.... A couple of tiitriril idicaîed tb t  they bad 
no aàitmion fbm AU." (Uly 1989, p 14). 

uThey [Stoncys] Ihwit n a m  are wiüüng to iiiatto a contact with an unknown 

%nkg somemc - having a tckphone tutor didn't scsm to work, kcausc 
mmmy of out duden&i didn't havc pboacs, ur (hcy w a e  too &y to phone." 
w=- Cl* 

Toronethmgwasthatthcrewcrenohitoril. Whcnyounccdedheip,ihere 
was nobodyto trlkto .... tPtors h m  [ansite]." (Student C, D). 

"XremernberLtacrnIbsdatelephoat~or. Anâthaîwashardforrne, 
ôecauseaomctimcsthc-thcy&aspdictimefauirtocS. Andtht 
wrirn't, it didn't ...Espe&Uy whcn 1 hrd to hnic my homtwork clone, 
amignment~ doae, ad the tutor wasn't rvrilbe on the phone." 
(Studeat C, D). 

Correspondence - Home Strdy 

The home SU& mode is one for whkh thae am low success rates 

C o u k  1989, p 13; Paul 1989, p 153). For îhe Stoney st&nîs, it was particuLdy 

problernatic, fa a variety of rrrsons: the mcuhy  of workiiig -out personrl 



contact with a ai& tuior or iiirimcra; the rnount md the Id of difticuity of the 

"They say iî's -ed for a corrcsp~~ldtace aWy, but di it wm too dif]6cuit, 
ifyou're on your own. It's hsed thrt 1 wasted many ycrq hymg to do home 
stldy." (Studcnt C, D). 

Course Lord and Level 

"Abhough course content is exceiient, WB rlso di5c dt....De ]Course is too 
difficult for rny 1st year stuclent." (May 1989, p 17). 



"Someoftbe«nirses,Icorilda't,Ididn'tPndcrstrnd Ihadabarûtime. 1hd 
to rcpcat two or t h e  tima for a couple of çourscs." (Shidait C, D). 

The Print Base of Coumes 

The foct that tbe AU courses werc campktoly pht-brscd, with emythhg - 

use on the Stoney Rg9ve.  This made ~ t u t i o n s  (ofculbinny a p p n @ ~ ~  

eqmvrlencies) and otha tlliichamt diSc& The low rclcMnce of content tbrt 

resuited was a furihcr mutmini on sWmî BUCCCSS. (May 1989, pp 12, 17.26) 

Yjmtfound AthabascaveryrigidmtainrrofwhattheywatwillPqgtodo .... 
T h q h  not wiîiing to enrich the COUMCS enough....to becomt imioivcd m the 
colllmumiy....to put m exira time with audeafr who wae having problam, 
md to rcccpt thin@ late.... 



'T would, of coume, buiid in a lot of Native [cmtmt] ...1 bu& in a lot of 
Stoney [conterit] because t h t ' s  what 1 had a strong knowicdgc o t  And thpt 
was part of my approich to givîng the couse." (EQicrtor F). 

Tbe Time Limitrtion 

The standard AU time oniitrtion fa completion of wucsea was ibo a 

Another was the cuiturai and social &es on the Restrve. 



Approprirteness or Content 

The of the COU~SCS md thCa content for thc Stcmcy cullurt and 

emichment of coumas, but âid remah a probtem gcncdy for the entire AU @ode 

nie students expicnced ditiicuity with ioae coiincs because of the lrck of tbis 

appropaitcness and thtitfm devance (Mry 1989, p 12). Tl i s  was dao obi#iucd by 

"Are yw rdmig ifthcy took culhtre into coiaiidarlion? Now wih  Ahbasa, 
there was quite a ôit of variation; it depended on who taught the coume. But 
became thq're pimt-ked couses, tho8e wunm arc an p q m d  for 
dieti'buticm aü over the place. Sa thcrc's a body of mstaisl thrt the stuâents 
hmtagothrou& Pwlitdasn'tkmabtofmamfacmbrOid~onCm 
~ n y w a y , l i L e b y c m i c h i n g i t w i t h c ~ ~ .  Ontheotherhand,somtof 
the councs lent thcmselve welî to dut ... But it depcnded on the nisrnictor , 
and on the course." (Educatof A). 

"For the people out here, "whiîe man'sv [wume content] isjut nlnd- 
boggüng.... The basic sarffthat WC grew up with in our school system, they 
hvien't picked (ht up îhrough th& own educatid systcm. And 17m not 
sa* thrt's good or bd, maybe that's just as weL But don? cxpect to do 



dudents who were able tb pass scnne mdividuai coumes. Howewr, the main mccess 

main goal. A rcsuit of this was, to some &pc ,  courses for the salce of mniiing 

"A couple of hitae suggested tbt program succas should not be dctCtllljIIed 
by stuâent @fail statistics, but rather that 'the fsct that dudents attend and 
work is success m itPdT." (May 1989, p 30). 

"'Passing or fiiiling is hcIcvaRt; haî thcy're (shuicnts) coming [to classes] is 
niportwt' .... 
"'Srne people take it [the AU programme] to be aiccespful merely because it 



uAt nrst, 1 took whrtcver com%es that w a t  adable. Ifyou were taîcing 
coiirrrar in Morley, you were expected to tPkc tbem, even diough you didn't 
want that course." (Snident C, D). 

d) Dillkultia with DIA Requirements 

deteminhg factor in lm student success rates. The DIA requkements spccified not 

"Iadian AnOn FegiJibio118 denm how m q  miwmity crediis saidents need to 
crimeachyearmordatoqurbTyfornnmiQPI~. Sowatudtnts 
hnie found the counie bd too dcmasrdisg. and the proMem has bccn 
exacerbattd whm saidcnts fiilcd couma and thm had to cwy r M 104 
d e  rc-doiog fhüed winrcs, mto a ncw semester." (May 1989, p 25). 

e) Student Incorne 

These DIA mphmcnts wcn a prr(icuiar pmblem because, for mrmy 

community membas, the d e n t  finsiid support was an import.nt source of 



was sometimes aîmost mdenaacly. 

WC& whcn it wa Athabasca, it was crrrtiqgjobs for people. Basicaiiy lïke 
goiq to ochool, and gcühg an educsrion, but rerlly the undafymg fhing was 
îhaî they were there to...as a means of emplaymtilf," (Educptor C). 

uThcy gct a îmdmme studcnt altowance, and it's v h d y  aii mto th& 
pockets. So that sudents would eam more moaey bcing a student, than they 
would hihg to go out and work for a livhtg.... 
'T thinl< that waa the McenfNt. 1 think the goal was the paycheck and not the 
degree at the ciid; anâ it dida't whtthm you passd or not at that time. 
And you stüî get criticisms of that todrry." (Emwtor F). 

"And 1 think a lot of people w a t  trymg to ... to îake k e e  courses, m order to 
get b d m g  by the Band. And thcy'djust trke rny thrrt, whatmr thcy 
off& AndotLhttBne,Ittmikthcyonlyoffaedrbouithrccorfourw~r~e8 
like that. You wcre reaüy liaiitcd m choices." (Shdmt A). 

A contri'buthtg factor to the low succccis rates, for AU (and the UofC before it) 

was the low degree of student pleprrcdness for u n b c d y  lcvel courses. Some studcnîs 



rneaningfui way. The AU hilors Fonrrultcd by May (1989) indicatcd that thy 

ianguage driUe to k fsih. ma&w student pmb1ems (May 1989, p 16). 

"S toncys... o h  do not know how to a& clpcstions, let alont lmow how to ask 
a 'propcr' <Iucation to secure maximum inf<nmdifiOtl...Thy are rehictant and 
mSeCutt in the g k  and take of c k  prrticiprtion rad dialogue." (Berges 
1987, p 03). 

"Given thatmostofthe stuâents haddmpped out of schoolmgrade seven and 
gradeeigk c ~ n h ~ t h c y M m r y b e g m e t o ~ l u p t o c i $ h t a r i i i n e .  
thcre's just so much s c h d  nùiged dong the wry, thst îheyjust didn't have the 
ieodia$ comprchension rcquirod fa chcse couma." (Educrtor C). 



uwell,for~ig IstracdwithAthrbgy mdtoolrco~is~~ttirough 
Athabasca UiwnSay. And then rRa 1 rtrlized 1 was hvqg proMems, I took 
comics tbroqgb GD. And then a f k  tht, 1 wasn't uiimed with tbat GED 
diplomr,mIwartbickto..Jtook~hi$bschwlcounes. Ihadafew 
creditslefttogetmybighschoddipbmr. hd6omthereL..wastakhg 
Aa;rbaeca corasCs.... 
"8ecomeIrrniombcr,atthttime,Ijustdrsdcdwritiqgc88ay8. Andthen, 
whaiIwrir~..wt#nIwnitbrcku>trketboKhi$b8~hw1~0iinees, Idida 
lot of wriiing. Now, Jtcr all tôat, 1 got mae Comfbrtable. I wuld wrllc and 
eaay now. .. without drcrding Lw (Student C, D). 

g) Lack or Community Support 

eâucatitioa has becn âiscussed in sections 3 md 4. It shdd, however, bc repeated 

hm,  that thip was a factor in detering aome studcnt~ nOm trying post-seccmdary or 

'T skuM gohg b r k  to echod, it wrcl B e  she'a..only youagcr on- can 
complete th& grades. Tht was what most people thought. Some of us 
~wcrebcmgcnticized;somew&dropoutbecuaeoftha~ûecause 
tbcy couidn't tdre the pressure h m  the c~mmunity.~ (Shidcnt B). 



inrppropMtentss of aidact educaticm (home study, home study wiîh telephone 

tutoririg, or rny otbcr arrangement dut phpicaîiy sepames stuclent and instmctor) for 

the Stoney pcopie. The singîe figuie success rates - only two percent for the d e r  

years - for the home shdy md semhar methods are given above. Part of the früure 

levek pazt fhm the Lck of relevance of the m k d t y   CO^ to actual needs on the 

Raeme.  Most of & howcver, is i s e c t e d  with the ways m whïch the Stoney pcople 

(and Aborigeul ptop1t in gniml) p f w  - or n d  - to leam. (Botari 1992) A 

uWbrtdoesworkishnnigparunmelonaitewàhwhomthestuden~cpn 
&ence a POQaRiC and tmhg student-tacher relaiionship." (Berges 
1987, p 04). 



Distance educPtim, therefm, is mt an option thrt the Stoney people mtend to 

use in the fiinirt. Thcy &, of m m ,  liNe r vcry workablt option. Tbis foiiows 

fiom the proxidy ofthe &y of CJgay, at 30 to 40 minute drive ( k m  Morky), and 

nom the spiingboard &êct of cm-site cloce9s, r c f d  to in section 4. Oncc students 

have taken, md succccdcd in, the pmpmahg o f f i  on site, thcy then haut acccss 

to two c m *  co11cgts (MRC and S A l T )  and one u n n b d y  (UoK), all at day- 

c o m m e  distance, for almat q other eâucatid nteds. Wdhgness 10 ~ O V C  OS 

Reserve, of course, opcm tbie up alrnost Me. 
In sammwy, then, k pacepion of the Stoney pcopk is tbot they do not want 

DE bccoust of the (hmugbly utumwdU c@&e wilh it in the past. Nor do they 

need DE, because of the option of ueily acceasiibk poet-secondpry instiaitions in 

cai%.Pry* 



6. The Evobition of the QuwECouununity Coüege - in Smunary 

particulariy any sort of post-seccmdmy eôucatim, was the "White Man's" way, and 

would leaô the hdMduals wncemed to a lais of culture and a diRnafftcticm toward the 



~mmunity s q p r t ,  and the priricprticm ntc, M incrtastd noticeabiy (Educitor A, 

C, E, F? G, Student 4 B, C, D). 

With bic establisinnent of the carno- d e g e  prognminiog, and the qcc 

approach, as discussed in sections 3 and 4, the c011lltlpiiay has taken on a more active 

l d  of ~ipport, and actuaî hvohricment, in îhe fomi of ihe NEMT, of the El& 

participaiion, and of thc SlTE pqgmme @kator C, E, G, EI; Student B). It 

appwsthtJongwi thth i s~owthofcommumty~hasJeo~ loped  

wmmuni@expectati0118for1rQiltstu&nts. Thishas~gteditaeIfmthe 

decisimbythe~~l~~lumtytoEskccontn,~tbroqgh~sndthtEP&overnotjust . 

t h e a d u i t a n d p o a t ~ d a x y ~ b u t r l s o t h c c n î r a n ~ t t o k  Farmal 

expressions of this are the studcnt handbaok (rcfercd to in section 3g), the t t q h e n t  

for student carccr and cducaticm pmpoQlls (section 3g), and the muring of studtnts 

mto counsehg and othcr nippat, mchiding the SITE V e  (section 3f) to help 

prepare them for the ûemaads of poat-aaonduy çourscwotk. 





Abiigwi iht t i i shrscvalvcdîheincreasedorigal lr t i~~of îhe~~ 

f o r ~ h c i u â i u g t h e r u d a m c a d p a w n r l ~ ~ ~ ~ ~ ~ ~ ~ ~ t b t E l d C I B ~ ~ ~ m ~ ~ ~  

rndtheimpovedup$rsdiiaprogramnit,whichbasrbbd, wertheycats, a 

coliege~oiivasay PrrPpItion pralprmme (Educaror C, E, G, H). 

d) Participation and Success Rates 

The participation &es mprovcd a&nost immediately, because the direct bk . 

betwten emplaymtnt opporCuaities and the MRC ctrtificatt programmes offend 

(CrinMology, E;irty Childhood Educaîion, Bush& Adtainistration) could k redüy 

seen (Eâucator A, E, G, H; Saidcnt B, C, D). The more practical l m 1  of the courses, 

mdbieflt~1aiiilyoftbcmfor~o11tothcStoncyn~boostcd~ntcs 

conaideraôley, wichthatt&esearethetypesofprograjimie~thatha\nebem 

in- hto tbe qcc @bator A, C, E, G, H; Sbdent B, C, D). 

e) Commdty Centring 

The mdt of thb tvolution iato a qcc rpprorh hs ken thc development of 

post4eço11dPry progrmnaiiig which is more c01ltr0lled rnd directed by bic 

cotllfnunity. It iP a b  bcing aman@ at a IeveI wuhich is approprirte to their 

emplayment and development needs, and is bgag &tivaed in ways &ch are 

compahiblc and cornfortable for the Society and the culturPl vaius of the ~0111111unty. 

Mostimportnf i t i s p r o v i n g t o b e ~ ( E m i c r t a ï C , E , G ,  H;StudentC). 



CHAPTER 5 
DISCUSSION OF THE FINDINGS 

Asderrcfi.bcdin~4,tbeS~IadtnN;itiOn,cclmcdoathcORaienit 

in the commmity of M d q Y  have catrbaaped a @lcomroumty w11egt (qcc) 

apptoach to adult and post-secondsry educaCi011 progrPnimiqg This qcc, wbile havhg 

no fofiiiplizCd anaiigement, is camyiug out m a t  of the fimcticms characteristic of a 

Siiipn commudy coilege, i n c m  pLmmig prOgramnmg a h m s ~ &  
. 'on, Pd 

~ 1 i ~ ~ w e 1 1 ~ a ~ ~ e o f a c a d c i r i i c y ~ r n d c U m i s r l ~ d c e s .  It 

also admhbtem the h c i a i  support available for duit shidcnts. 

1. Accomplishments with the QCC 

Th- do appear to be accompIighmen$, a d  potential occompIishmtnts, 

resuiîiug nOm the qcc ;ipproach- These are of bendit to individual ccmmunity 

members and to the community as a whok, md h m  rllowcd the Stoney Nation to 

achieve thc four-part goal discusseâ in Chrpta 4, by establghmg post-zwmdpry 

cducation pr- which is ccnhtd on c o m m e  members and t h d o r e  on the 

community itsclf. It is ibo commUnay-pulled, by the maaagcrial and admmt&w . 

e s t a b b c n t  of the qcc, vis-a-vis the post-sccondary aistihiticms wah which it is 

dcaling for the pmpmnbg. 



a) Accomplbbmcats for LiidMdds 

Forindividual~~~ltmunitymembers, PpiticuWy thme taking courses on- 

R c s a ~ e ( m d ~ r t l s a i d e n ~ d o d r n o u t b y ~ s ~ m e ~ - R ~ ~ ~ ~ ~ ~ ) ,  

t h e r e a r e a ~ n u m k o f ~ o r k o m 4 n < m i t h e q ç ç , w n i c h  

were identified in Cbiptcr 4. 

nie main oncs are concemecl with îhe rcqhments foi individual applidons 

orproposaisforcâucatidn, thepcnionaland~~prcpirrtionofthestudenîsfar 

their prograiilimes, the rctwi deiivay of relevant prograinma a d  COWES, 

and the indivi-' aucctsses. AIl of this arises out of and is collzlcctcd back into the 

c0mmunitymda~~trrai ly ,Eldcrs ,~01lsmdorgraint i0118.  These 

stuâent-speciûc itIati* put mto dagram f- wodd rppciras in Figure 5.1, as 

a four stcp proccss which, whik it is mctrned with aie student as individual, begb 

and ends in the C O I I M ~ ~ ~ ~  as a whde, of which the individuai is alwrys a part. 

Step 1 of îhis figure, is daivad fiom the niidiags discussed in the folfowhg 

sections of Chape 4: 2d The NEMT Goals, 3g Admm&atw 
. .  

servicts,Oc 

Brokerhg Arrangements, and 5f Student Rcprredness. Step 2 is based on sections 

24 3f Suppcxt Semices, If Practical Advantages, 4g P d  and SociPl Necds, and 

5f Step 3 3 taken ;ai sections 3fl4f; 4g. Stcp 4 origéuta f b m  sections 2d and 3h 

Recognition of Socccss. 

The mrin relritionship tbî is i l l d  h m ,  is aat the students may sppiy for, 

enrot in, and undtrtakt a pqmmnit of sludics on an mdividuai brsq and do havc 

pcrsoiul rcsponsibiliîis, cxpcçtationq and achicvtmcilts (shown as the items Piside of 

the rectangle). In achislity, howcva, îhey are not lcft done or isokted as mdividuais. 



in d d h i q  the students are part of the couununity as a whole, are cncouraged 

andsupportedbythe~~~tlinunityatrllIevieIs,andcbeir~rebonouredssd 

preparaticm, arranges and supports prognmming and ncognirw succais (an shown in 

Figure 5.1 
The Community, the QCC and the Studmt 



and those that are more corxununity 1-1 mes. The former have to do 

with how ben* to indivi* in tum k f i t  the commimay (the four part goal); the 

httcr~todowiththc~tyofdccis ionsabautthcipcofauthoritymdr~~~~~~e~.  

Asidai~dh~4,thtntnel~m~oftbeqccwiai~tothe 

c 0 m m ~ ~ a ~ l e , n d ~ t b e m m i r c O n p l g b m ~ 1 1 t s < n i 1 b s h l ç n r r  

ccmcemed wiih the pLnnisg (estabMing priorities and goais), the dnicfapmcnt of 

. . 
a Q m m s b r a t i o n a n d ~  thc~cntswiththei i i l t i6 i1 icms,  thcrewilcmg 

progranimes and courses and, of coure, the rcdfing criiccepcs. hi diagram fam, it 

woufd appcar m Figure 5.2. ss a nine step proccy likc F i  5.1, bcgiiairig and 

mdiag uhh the community as a whde, wiihia which thc wuhole process takcs place. 

Stcps1d2ofthiefisurryarcdaivedfimtheh~<liscusscdinChrptei 

4, sectioas2cTheRaientPcriod, and2dTheNEMTGoals(eqdaüygoals 1,2,9), 

the begimiiiig of section 3 Cumnt Arr;iiigements 1992-93 to 1995-%, a d  section 4b 

Planning and Coordination, Stsp 3 cornes f ian secfions Zc, 2d ( apccUy goals 4, 

7), section 3 bcgiaaing, 4b, anâ 5f Studcnt Rcplrcdncss. Stcp 4 is takcn fmm 2c, 2d 

Arrangtmcnts, 5f Studcnt Prtparedness. Stcps 5, 6, and 7, cnigbwte fiom 2c, 2d 
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(goals 4* 9), k Mount Royai M e g e ,  3b SAïï, k The Nming Assistant 

Rogrmnic, 3d AVC tad Ocber Up@hg, 4f Racticaî Advoitrgcq 4g P d  and 

SoctlNecds,mdSt S ~ 8 d 9 r 1 t W r c n ~ 2 ç , 2 d ( B o a l s 2 , 7 , 8 X r n d a t i a i  

3h Rccogpilion of Suaeta. 

c o m m e  itsefaut the educat id  priaitics and goab dcvtlop, and ah the impebls 

toestabiishthesdaliiiaratmstructiirt toaccompWandiulfilthnn, inîhefonnof 

the qcc. It is thcn thc qcc, as an mfomed agent of the comminiay, that establbhes the 

specific educatianrl necds, and negothtes with the imthtkm for the typcs and lmls 

of prograimnes rad coumes tbrt arc appaopristt for, and iadead to succcss oa behalfof 

the çommunity a d  its maabers. In cases where the courses & not wodc as pIariaed, 

or whcre a progranime itself has not becn made as relevant to the c~tltmunity needs as 

intended, the a h i & n h e  establishment (qcc) of step 3 revim the educa t id  

needs to detemine at wbich point tht misconntction occud .  On the results of tb 

review, îhe qcc wül Ihni mect with the h th t i on  invoived to seek appropriate 

djustments to the pmpmm@. This is shown in Figure 5.2 in the Yfccdbrck loopn 

betwtensicps7and3. 

Whac the qcc is the kcy establishment for the aduit and post-seccmdary 

educafionai pmgnnimiag it meives its mandate fiom the SEA rnd h m  NEMT, 

which ir m tum ghm its mandote, through iîs mission sbtemcnt and temur of 

refmncc, by îhe SEA. It is thus nmily centrd within the Stoney c ~ l l ~ ~ U m t y .  As d 

be discussed bdow, it a b  condutes a g d  example of a commmity-puü model. 



2. The Community-Puû Model of Educatioiul Progaunming 

As concludcd in Chrpta 1, 3c, the Puü Model of educationai 

~ i s a c 0 1 ~ 1 l M i i y l C t i l f t C d o n e .  1tstartswithifocslpomtasthc 

cormaunity (ratha than an eâucat id  instiaition), *ch eithu dirccdy, or through an 

hterm#iUry establishment (such as !he qcc), negotiates with the educational 

instituîiOIL(s) for the appropriPtc type of progePimnirig which in titrti is adapted to me* 

theu>amPmity'snceâsandtobccampPliiwithitsvaî~t~. 

a) The Depiction of the Model 

The depictian of a basic mode1 of commun@-pull eûucat id  progmming 

was worked out in Chapter 1. To miiew, visuaüy, this mode1 Oaempny presented as 

Figure 1.7, is rcprtcd hcn as Figure 5.3. 

Thia is, of course, a higbly simplified p i c m  of the relafionship, since the 



lb  ad, mfàct, r e ~ i n c h c f i n t t w o ~ o f F ~ S . 2 .  

and by negotiating wiîh the educr t id  mstitution(:s) to mange the p r o p u m e s  and 



is riniply an npmdcd fonn of F m  1.715.3, or a more complete fonn of a 

colll~llunty~pull mode1 of edu&odpbOgRllllljll& 

T '  ïs, howmiu, a fiarihm lm1 of dctd yct which h u î d  bc mchded in thp 

discussion - the ahident-spccinc nbtiaidiip depcted in F ' i  5.1. These 

relatioasbipa can bc seen, in &it, as a p i idc l  1- to stqm four thn,ugh cigbt of 

F i  5.2. To wodr out the specinc t duca t id  nccds of the conimUnay, it is 

neceasaiytotsl<einto accounttkmdiMmi91studcntnceûsbothfor~and 

for acadcttiic and penioaPl Pnpprslion. Th- arc inchidcd notjust m the fimt two 

stepsinFigure5.1, b~rlsomthenipportaCnalistedonthePmcr~idoutaaidcsof 

the recfangit. The arrangements negohicd wilh îhc institinion(s) are thcn bascd on 

this qui& dctailed studcnt and coxnmuaay i n f i i o n .  

Wti i l e tbesa idcnt~ t~@mlPmna~~rnd~0~~t8 )arcgo ingoa ,mdin  

order to b o a  the chances of sucass, further pcmmai a d  r d a n i c  support is 

provided. 'This support is as repre%ented h the tbird sbp of Figure 5.1 (Studmt 

Programme), and in the nad «gMh steps (Courses -hie with colairc and 

8ociety. and Studrrit success), of F i  5.2, allleaâhg to the final steps of acRisl 

success and the honouring ihtttof. A major part of the jmcess, then, is the various 

f o m ~ ~  of suppoit th t  the conmiunity and iis mandatcd sdamircltrPtive . . unit, anange and 

provide for îhe individual mcmbers of the coamiuniry who are midmtdchg stuây 

progranim-• 

Thus F i  5.1 ad 5.2, d d e r e d  topther, -est that whrt the Stoney 

c o r n m e  hm e v o M  wim thcir qcc is an ipproach that is notjust commhty- 



with the eight itemcl m this üst, indicate w h m  the Stoney qcc approach comsponds to 

these aspects of a co~ltnumty-centred mo& The priority and goal sethg (hrt are 



beingMitdouî, bythecommnniiy.(~rwiiole,briiprrticutdyby~cmb 

b e h a l f s n d i n m w i t h *  takeinb 1 and3. BothNJiMhndtheEPAare 

invobd, a the k t  parts of the qcc wfiich devtlop and asrange pr- in - 

accomp~itemr2md4.  T h e q c c , t h n , u g î t ~ e c o u n r e l l m g ~ a n â ~  

throughthtSlTEprogramme, aguresthath5takcsplace. TheEPAhasthedirect 

responsianity for negothhg and contracthg itcnis 6 and 7. And, of course, the 

existance of NEMT, the EP& S m ,  and wmsponâïng p r t ~  of the qcc, Mm item 8. 

Again, @en thrt circh of thcst items apptrn in the docmentat i~~~ and 

inteniew accounts exaiimted in the finding m Chrpter 4, a d  that each emergcs as a 

part of the discussion of that chapter in nOm cfae to nvt of ifs sections, there &es 

appear to k a reasonable cOmspOnd~ct behmcn these charactcristics and the 

fimctions king d e â  out by the qcç. 

c) The QCC as a Community-Pull Mdel 

As stated above, the c011lin~ty-puIi mode1 is a ccnimiumtylcentred one. Its 

functiasrrrccatrcdmthcc~mmUnayitse~fiomwboch~thcimtiativcsfor 

educationai progmmbg or@ate. The âegree to which the Stuncy qcc fiilnlo the 

characterjstics of îhis mode1 has been explorecl m sections 2a and 2c above, through 

the matchhg of  Figures 5.1, 5.2, and 5.3, and the dscwsion centrai on Tabk 5.1. 

The Stoncy qcc centres tht plamhg (pzioritics and goals), aQninistration, 

development, progrPimiing negoîhting and contract&, and much of the 

imptamntation of educationai pmgrammes wcH wittan the community. This is not 

just a phyncai prrsmce, but rlso a social and cultural one: commmity ÇOI1SUhations 

take piace; it is community prioniies that are reflected; Eldm and other conmiUnay 





Tecbndogys Mount Rqml Collcge (and rlio the Aberta Cokgc of Art) which, among 

hem, can provide a vpy wide range of pqBRnramg mat  of d is  cm take place in 

C m .  The qcc dmmtmtm . * crptcity,mthcfmmofthcEPA,~cprrclitty 

cnwumgingand~tfiisomcampuscducrcion;itisrbotaking~tocimrurr 

that these stuâents have the prcrrquirie acrdealc alrilts, and to rnomtor and support 

(whm neeâeâ) th& academic prqms @hatoc E, G, H; Nakoda Nation 19%). 

Howcvcr, aiiurthnBnpoctmt aspect of c~mmUnay-ccnitrcdcducaîionis the 

correspondpgatcpofjobe~ct. H e i p i n g i n d i v i ~ w h o h v e o r a r e ~ t h e  

educatiod qylitications foi positiotls on the R a i c m  to gain practical work 

experience in those typcs of jobs, and a h  to gain fbll-time anplayment m those jobs, 

is necessay. The prime motive fm pursuhg higher edu&on, identifid by audents, 

i s t h e g a i n i n g o f j & a n d a c a n e r ~ ~ . C ,  E, G, SStudcnt4 B, C, D, E, F, 

G). The motivation to percievere wiîh postaeçoadacy eâucation, of in&& who 

are directiyaffectedbynotg~jobsforwiiichthcnanopenlies, mdthitof 

ohers who see this t a h g  place, Win be n e &  innucnC8d. The foîiow-up by the 

qcc or elsewhere witbin the cotllf~urmy, to to h t  the jobs bccsme ilvailable to 

those communiiy membem who are gajning the quaüfïcations for them, does not yet 

appear to be in place ( S û d a t  B, C, D). 

Because the number of jobs m the R a m e  wiîl always be nnitt, cvcn with 

a&quate progtess in economic devebpmcnt the JlanmiK of off-Rcclavt 

employment Win likeiy bcccnne of inCtClBjlls hprbnce m the fuhirc. And m fact, 



3. The CCE Model ReMsitd 

DiscUS8ion in Uiie Btudy began, in Chape 1 section 3, with consideration of 

the basic ttine-part mode1 as depicted in Figures 1.7 and 5.3. However, the findings 



student, and 5.2, EduçatiOnal Rogramnins and the QCC; and in the dàcu8sicm 

cmtrcd around dian. Iî is also rditCtCd in the discussion of tht c-CS of a 

c o m m i m a y ~  tducation modcl presenttd in Tabk 5.1. The question 

~ ~ ~ l ~ ~ ~ ~ ~ ~ t r y ~ r o t o w h e t h ~ t b e b a i c m o d c l ~ p o r i t c d ~ ~ n r r m i i n ~ ~ l f n d e d ,  

or wheîhcr somc degrcc o f  exptngoa or aibanc«nmt is m onler. The author belicves 

the latter is the case. 

a) CCE Principles to be Conddereâ 

Wbile it may not k apptoprirtc to aüempt the mclusion of cvy aspect of the 

Stoney qcc in the CCE moâel, thcrc arc Ccrtan of these aqccîs which it appcam 

possrile to considcr as key principles to k hchdcd. in mammy, the is that a 

conna*, atleastageographicriiyorcumPany~(ric)om, wiPh.vesocUl 

and culturai vaiues wbich tbis ccnnnunity h o p  to apttin. as weii as e«ncmtic and 

social goals wuhich it hopes to achicve fa L members- These win translate into the 

priorities and p h  established for its educatid pmgmmbg. 

To implcment these plans, somc type of e a t a b ~ c n t ,  suçh aa 

the Stoney qcc, is ncedcd, since this inipicmentation - m the form of propmming - 
w9 required ccmunuIUcation and negotiaîion with tstabishcd educational institutions. 

What resuits fiom ttas proc«ls ofnegotiaîion are the programmes of study which wüi 

be offcrcd Howcvn; to opt9m2e the opporhiialies for mcccdd  completion of 

programmes by community membcrs, a system of support at the rcodailc and 



requüe the addition of r loop i h t m h g  the relations rriiitmi the ~ ~ t l l l ~ ~ u n i r y  that 

contnaute to and ben& nOm the cducatîonal pmpmmbg ï à e  loop showing the 

relations wah the institution wouid nmmt c88tntiany the same (ahhough a msEitution- 

c e n d  mode1 would likely take the oppcde spproach.) The aihsnccû mode1 would 

thm appear as F i  5.4, below. 

Figure 5.4 
The Enhaaced CCE Mode1 



4. CCE and the Stoney Coamaunity 

a) Fumet Developments and Future Pians 

As mdicated m Chapter 4, the prcclent approach, ihat is îhe qcc, hôp been 

developing, in particular, since the 1992-93 academic y-. Whüe mudi has becn 



and to extend commmity support for dew1opins tM p q m m b g  and seeking out 

the necesary ftsources. 





SOCW 8nd CultiinJ Aspects 

AcarmlprtofîheSITE~isthcmmittnancerndremf~rctmcllt  

o f t h c s o ç U 1 d ~ u l n i r a l ~ o f l f i e S t a # y p c o p l e ( S ~ 1 9 9 6 . p ~ ~ ) .  These 

socisl vaiues amprk notjust pemod and unnmuity se~rtlisnce, buî aiso 

"individuai ad collective ac«imtrbaiis (SITE 1996, p OS). Stomy socicty is 

traditiody a ccnieonrprl and mmbîhe me, and unmaunity members, whùe 

nwpiad for theïr own accomptisbment, are ahways membcrs of the cot13murÜty9 so 

. * 
aresecnacmqhhgaspptofandonbehal€ofit(S~ 19%,p&OS, 09). Itis 

mie tradition wittPi which the SlTE pmgrammt is mteaded to work ( S m  1996, p ri). 

h~011ccrtwah~mthcrrrhnofoducaticmaiprogtanm8igassuch,isthe 

rrinforçement and, in some cases, the regabhg of the Stoney Irngpige and cuhure. 

The Stoney and apptopiirtc cultural components, have b part of the 

prinmy s c h d  c m i c d u m  fa riome timc, and thcy are curraitly bciag m d  upward 

inîo the seumdary school kvd (Educrtor C, E, G, H). The natucd fojlow-ihrough fm 

this is the dnidopmcat of Stoney lmguaee and culturai couscs ri the post-secondary 

fevel, wums of dc ien t  academic &or as to aiiow fun accdtation by post- 

secondaiy insitutions such as commumty cofleges and UniYerSities. This development 

has beni identifieci as an a p p m p r b  a m  for fuairt expansion (Educator G, H, 

N'EIm' 1996 P 06). 

Job Training and Esperieace 

As identifid in section 2d irbovt, foilowing up oducation 6th pnctid job 

expcrience is an area that has bcni imuflïcienüy dcvclopd. hitcniitwees have 

ideniifid this iack of e@ence as a major factor in iirnitllig th& job mobîlity 



programhg Bmcd at ciincat aapiaytt8. In addith, m d o n  has b e n  macle of the 

coopcrativle approach to educaticm, mbhg school tcmie with work tcrms; howevcr, 

thh iP not yet being deve1-d (Educator E, H). 

Spqiiic Piogtunming Plans 

In addition to the Stoney ianguage and culture courses, a number ofqmific 

subject arcas have been identified fot fuhirc cducrtional prognnmiiiig at the p t -  

secondaq I d  (Educrtor E, H; SïTE 19%, p 03). These, as indicated above, are 

contingent upon hding  and space becommg available. Thcy are for: teacber 

assistants, priticutdy It the pimay scboot h i ;  iicend pracricat numes, with 

pPticular training in gaiotrc care; rrcicibion leaders, for school age and çommunity- 

wide programmes, as weIi as fm c o m m d  d o n  operati01ls;- hospblity and 

tounSm operators, for a wide range of conmerciai \mimes. 

Aiso identifid as a key cducrtioaal need is computer trammg (Educator C, fi, 

NEMT 1996, p 09). 1t was mcntimed in Chapter 4, section 3 4  that the Stoney 

upgradmg studcnts have =cap to, aad arc making use of; AVCYs computet math 

bank, through on-line Mage from computm P Morley. Computcr training is pait of 

the upgndiag progmmhg, and stuâents are dane1oping considcrabtt f e  

(Educator C' E). Abo those students attending on-campus propmmes are behg 

exposed to computer applications in th& respective field of shidy, and are successfuny 





&ort, mdocharecroincestbrtwouldbt~totsLttbir~mry,forthe 

forcs#oblc fimrrt, bc ktia expaded ebewhat; h t  is in îhe dcvcloptlc~lt of 

pmpmmhg for tducation and work qaiencf. Regacdess of whethtf this step is 

taken, i t r p p c p q ~ t h e i a f O z m a t i i o n ~ m t h i s s u d y ,  thatthcStcmey 

communiîywil continue to opgateoathttmis ofacomrnmitycoiicgeapproach, 

simpiybecruilcthiaissaWigthoirptmt~~~~~lldsryeducrtiaarlneeds. 

b) Condusions on the Stoney Progmndng 

The Stoney C o m m w  is a d one. On the main Rescm cenîrcd on 

Moriey, plus the two sstcik R- of Bighom and Edm Vaücy, it a 

19% population of some 3 300 persons. Enn with chmiution of rcaponsi'bWes 

through mcreasbg se&gowmment, îhcre are a araad nmber m the jobs of the 

various types to be done on the Resaa(s). E c o n d  âevelopment actMties, 

particuimty in d o n ,  t o w h  and othcr coamincll operations, Win prcwide 

additional anplayment opporiiimties; howeva, h m  Plsa the numkr of jobs of each 

typekliniad 

Edumtiod Progrunmiag Needs 

Inpl~anddevtIophgcducaficmaipognnmmig,itisimportmtthstas 

clear art undctstarrâing cxist of what the actuai ne& arc, both on a more inmiediate 

basis and over the long term. A ainy of c w a i t  jobs and job on the 





effecîive solution to help thcm gain vahiable expience, ad biiad m- c m .  

Lacking these, tcmporriy job piacemcnts arc a polebility, particuiarîyjn arcas where 

economïc âewlopmtnt is not sufficicntîy advanccd, or whorr the eveabirl goal is 

nnploymmt in a fubirr d business cntapig,. 

Cooptratk educarion wouid a b  bt an effkctnfe conm'butor to 

work expexknce. S i m i M y ,  pmgmm@ Progranwmgaimcd at q g d h g  the strius and 

qualifications of curent emp1oyet8, as is the case with the social work diplomr, 

incorpontc wak expericnce into the programme prcrcquuatai. . . 

Off-Reserve Opportunitia 

Financiai, academic, and counselling support is cumntiy behg @en to 

appropriate mcchanism is also needed to encourage and support commmity mcmbm 

in seeking off-Reserve miplayment. The mcrc+oirig nimiber of rfonnative accion 

initiatives in the public and piMc sectors offêr r varjcty of carcer opporCumties for 

Atmighd people. 



o f o p e t s t m g a n d m m i ~ m d ~ ~ t l o f t h i s t y p c ,  mdthis ld  

Noneîheless, the wmmmity mry wdder thw the rhnntoges are sufncient to 

justayhissfep. If=, ththcremaybefurthaodvantagcs tokgained, byliuking this 

with othcr Abori@d ccmnnmity wgegsS, such as Reâ Crow Connnimity Cokge on 

the B l d  (Kahi) Rcscrvc, to pool rrcloprcai and interchange popmmes. 

Howcvg, since it opperril tht the Stany câucational neab are c\~lf~iltty being 

met at a sisaificant lcvel of aucccss tbrough the qcc appraach, such a charter may not 

be considend a priority, givni the competition for rerrources h pmpmmbg needs. 

This is an n a  where fiirthtf study, m the fom of a feaslaiary and cost-benefit 

annlysis, woulâ riccmjustified~ 



~ a r h r b i d y a h o u l d m c I u d c a I C V i t ~ o f ~ ~ ~ ~ t h C p ~ ~ t  

twodccaâeorso- Iacreuuaifortbswoddbstodlishti,~lc4,rsposrsi'blethe 

a c t u a l m a c a a r h s ~ ~ ~ t s ~ ~ ~ i b e q ~ d s p r ~ o ~ h ~ a d t h e m o i e p t a c t i d  

college lm1 prqmmbg 16 due. Ui~iccclo levcis irc as impmd ati claimcd by 

most interview smws, this may k of thejuaiificatlon for fiath= pmgms m the 

cha-=bF=-* 

Distlnce Eduation rad Cornputers 

F i ,  distance eâucation docs not rppur to bc a viable altemative for the 

Stomy~0ll~11unity,gRhntüc~liylowraicce91ratesexpcrÏcndand,mon 

important&, not a necmsary one, givcn the proximity of tâe city of Ca&qy with 

Mount Royal Colîegey the Sauthm Aiberta hialitute of Techno1ogyY a d  the 

University of Calgary- Howcm, foi aimilP d c o m m e e s  which do not mjoy 

such proxhity to a city with such mstitirtions, DE may be a supplement to 

be e x p 1 d  At the wzy least, for the Stoneys, M e r  on-he computcr lialragcg for 

infôrmation data banks and ins t i tut id  test banks would have vatue. This is one area 

where cornputer training niigbt usefUly focus, and whm a eâucaîional pmgramming 

prionty migbt k estabIished. 

5. Present Research and Possibüities for Further Study 

As discussed in Cbapter 3 on Metkbfogy, section 7, th= is the question of  

extemal vaüdity, tbî ie the degree to which the rcsuiîs of an mterpretive stuây of this 

type can be generahâ or îranfered to other situations. in that section, two points 



This resuhs nOm the p i c m  thrt has ken f~~lliilalrA of the development of the post- 

secondarycducatidgds, the heoducpgmnmhgprpnntes, and the 

progcanmiing approach, pcnlicukrfy îhe quasi-commumty dege .  

I t ~ a a ~ & t h c S ~ o y c o m m t l l l j t y , ~ ~ e ~ c m w t o i 8 , a r n m < m  

consoliûateâ OVeiMew of the post-seccmdary pPognimniqg h i m ï c  and currnit. This 

is of singuîar miporirace given both the immffïciency of daailed documentation and 

the histOnc fiequent tumover in the senior educatioaal rdmiaistr;ptivc postions such as 

the Director of Educaîion. nius the prescrit study can crem as both a resource 

document and a starting point for discussion on and fiirther devclopment of poa- 

seconâary eâucation progmmhg on the Resc~ie. 

Aspohtedoutabovt, itisuptothe~dcrto&termine the degrceof 

Werabüity to otha c o t ~ n d e s .  Nonethclms, hcn too, this study can s e m  as an 

impetus to cfiscussion and development. 





Givcnthrtthc Stancycommuiayinotthcoaly Abof@naione to k 

n e g o t t r i S g i a d ~ î i n g ~ c m i ç r t i o i i p l ~  - * .  f a ~ p r o g r P m m m g , a  

f i P t h ~ f ~ f ~ ~ m i g b t b e I b e ~ t o ~ c h r h i r p o c a n r k a i c o U n g m g t h c  

deselopment of Abo@nai-qecSc coumes and by these i d t i t d  0118. 

Most mipoitmt, nOm the point of view of tbis sûdy rad the mode1 dcw1oped 

of the Stogr  ;rpproach to it would secm vy rppoprtbe to examine 

other Abangmal and a h i k  cornmudes to dcarmine the degrce to wbrh a 

~ ~ l l l t ~ l u m t y - p u I l p p i a r c h t o e d u c a t i o n a l ~ a t t b e p o s t â e c o n ~ l d i s h  

use, mdthcdcgrscof~to~emOde1prtscn~hnc,meimaLrimpIified 

fomi as in iigum 1.7 and 5.3, or m the more detailad foim as in @me 5.2. 

6. Conclusions to the Shwly 

This saudy began wïth the developmcnt of the ccmccpts of commumty rnd, in 

Ppricular of cornmMay-ccnW educstioil It coatmueâ onwarâ with the 

development of a "pulln mode1 of thii cuncept of CCE. Tbc atuây thcn pmccedd to 

carry out an e x a m h a t h  of the =tuai post-scumdmy cducatioa pmpumhg m m 

individual geographic and culbirPI co~tllllunity, wtiich was thc Stancy c01~11unty on 

the Stoney hdian R a e m  in Alkita The fin- of tbg examinrtion wcrc reportcd 

m Chapier 4. 

' I h c e e f i n d i a g s w a e t h a ~ ~ U l e C C E m o d e 1 ~ ~ ~ d t 0  

d e t e d e  the degrcc to which the Stoney programhg approach wouiâ match it. 

The analysb concluded that tbis pogmmhg tnntched suflticiently closet to not onîy 



vcrifj.butaisoexpandaioiedaancethemodd TbiiicahsnccdCCEmodclwasthen 

presentcd as F m  5.4. 

1t is the author's hopc tht this enhancd mode1 rnd itp devclopment watiin tbis 

snidywillbtiMctof~afocrlpoiatfathcfuriha~ofdf~fiirther 

dmlopmcnîs in unnmpmty~iucd eâucatioa Howcva, as PP m Chapter 3, 

section 7, it wiîl be the pcrogssivc of the nrdcr to detemin the co~~hiiution thit both 

the sady and tht CCE madel can make. 
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APPENDTXB 

Questions Used for the Semi-Stnidurrd Interviewing o t  Educatocs 

1. Howmanycommuaitymcmkn do youuadastrndsn 
ctmntly tahg wumes at the postlsec011dary level? 

3. How many do you md-d are cndkd in a pagnnmie? 

4. How mmy people do you understand are gohg outside of 
the community itseif to take these courses cm-canpus 
either at a coilege or at a uaiversi(y? 

5. How mpiiy people do you understaird are taiüng courses 
through m e  sort of Distance Eâucation deaVay: 

a) correspondence ? 
b) tdecOIlfernic& ? 
c) other ? 

6. How rmiry people do you undersbnd are taking coumes and 
programmes which are &bercd right in the community? 

8. How mmiy pcople do you un-d hm to the foiiowing 
characteristics? 

Gender: Femaie ? and Mait ? 



Part 2 

3. What othcr pmt-secondary mstinrtions are mvOhrtd, a d  
under whst arrangements? 

5. With which educsrionat htituti0nl.s) have these 

6. What were the achrsrntages of these arrangements? 

7- What wcre the disadvantages of thcse mangements? 

8. What was the crtpen~~~çt of u n m n e  wmbas with each of 
these aITange!ncnts and instinisiolls? was it !mcaad? 
unmwhd? encoma&&? disco- etc? 

9. What was the cxpericnce of the commumty as a whofe wirh 
tach of Mar arrangements and - .  

? Was it 
suiîabte to/fompitible wah îhe ao&y rad its culhirc? 

10. In smmmy, &ch of the foiioWmg bgt desmi the 
mmi reasom for gohg with the prescrit arrangements 
instead of past mes? 



Topia for Semi-- Intenkniiig of &dents 

1. Agc range of subjcqt: 
18-20 , 21-25 , 26-30 ,31+ 

11. Where and h w  coursedprograrmnes have kni taken: 
a)on-campus , at Y 

b)distanceeducaaon , from J 

c) m-commm& , fkom 

12. Expenence with instinitiotls anâ arrangements usecl: 
sucadid? &&&le? comQab%le? nipportiuc? 

13. The pracricai advantagcs of these arzangcmcnts? 

14. The pcticai problcms with thcse arrangements? 

15. Wibgness to try psr(icubr arrangement@) agaia. 



CONSENT FORM 

Researcber= Victor A. BotaR 

NOTE TO PARTICIPANTS: This wiiani umscnt fonn. dong with îhe oral 
briefing by the Remsrcher, should giHc you a c1eac idcr about this i#rearch projecq 
and your participation in k Plcase read this carcfisy. Eyou wouid like asy 
~ ~ C a t i o n o r a d d i t i o a r l i n f ~ f o t l E i e e t o a s k  

There wiîl bc litile direct ben& to you, cxctpt in having your own experiences and 
views ~ ~ ~ l ~ l l i u t i n g  to the rtudy. Thac wiil be a coiiecci\ne ben& to the Stoney 
c o m m e ,  h hmhg a dctaüeû revicw of tbeD pas-dary educatïon 
progranmiiqgitsraiççesscq andîherersoaswhy. 

Participation in îhis study is completeiy ~Iuntary. You are fke to decht to be 
mterviewcâ, to withdraw your plrticipaticm at any time, uid to rtCOLlSidcr any 
information you hve provided. As WC& the rtsean;hcr ~ t s ~ ~ t s  the right to 
discontinue your mVDhemcnt P the stuûy. Ifyou do pmapm 

. . , you shodd fée1 nrt 
to question auy part of the procas with which you do not ftcl d o i t a b l e .  

F d  anonyniity Win be ~xtendeâ to you Your identifidon on ail mterview r e ~ ~ d s  
Win be ody by anonymous letter or number codes ratber thai by name; and cvcry 
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