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Aboriginal student services provision in Canadian Universities first began 
in the eariy 1970's in the provinces of Alberta and Saskatchewan. However, 
most of the 39 centers now across Canada have only been open since the 
1990's under m i tmen t  and retention directives for specific programs. 

This study set out to gather a national perspective on Aboriginal student 
service centers in Canadian universities by gaining the opinions of student 
service professionals who provide the services and Aboriginal university students 
who have used these same services. 

This particular study incorporated bath the quantitative and qualitative 
aspects of Archibald, Selkirk Bowman, Pepper, Urion, Mirenhouse & Shortt 
(1995) study. The study was conducted in phases: Phase 1, involved the pre- 
testing of two separate sunreys: one for student service professionals working 
with Aboriginal support services in Canadian universities and the second survey 
was for Aboriginal university students who utilize these services. Phase Il, 
entailed identifying those Canadian universities who provide Aboriginal Student 
Setvices, and the distribution of the surveys to those who agreed to participate in 
this study. The survey results were statistically analysed and recommendations 
were developed from the findings. Phase III, involved mmparing the responses 
of the questions that were similar in both of the suwey instruments to gather a 
sense of how the perspectives of the student senrice professional and the 
Aboriginal university students were similar or dissimilar on the topic of Aboriginal 
student services. 

To foster and honor Aboriginal values of community and respect, this 
study was designed for the Intemet; however, hard copies of the instrument were 
made available to those who requested it. Out of the 39 centers contacted, 30 
agreed to participate in the study. Two separate survey instruments were 
developed. The retum rate for the Aboriginal student service professional survey 
was 83% (N=25). The retum rate for the Aboriginal university student survey was 
lower, 14% (N=21). A content analysis was also conducted of the participating 
œnter's web pages to further add to the perspective. 

There was a discrepancy found be-n what was reported in the student 
service professionals' sunreys and the Aboriginal student service centers' web 
pages. However, there were no significant diirences found between regions on 
service delivery. Of those students who parlicipated in this study, over 90% were 
content with their current level of services. tlowever, significant difkrences were 
found between the student service professionals and the Aboriginal university 
students' perspectbes. 

It was found that there is a need for better communication systems 
between œnters and their clientele. Differing consumer-producer viewpoints on 
service provision can have detrimental e M s ,  both to the providers and users of 
Aboriginal student services. For example. inmnsistent communication can lead 



to a misunderstanding of the Aboriginal student centers purpose and goal. This 
can have implications on several levels, such as recruitment-retention, 
administration-financial, 'tom and gown' issues, and more importantly, to the 
Aboriginal student community. 

Less than 30% of the participating centers use student service theory in 
the development of their programs. Eighty-six percent of this group made 
reference to using a 'holistic indigenous-based' approach ta their service 
delivery. Therefore, the major recommendation of the study is the development 
of a national mode1 for the provision of Aboriginal student services in Canadian 
universities. 
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Chapter 1 
Introduction 

Initially, post-secondary education in Canada was established in an Euro- 

Western rnahrientated tradition (Barman, Hébert, & McCaskill, 1986). During 

the formative years of many universities, the student population was male, 

middle dass, caucasian and under 21 years of age, reflecting the social and 

economic conditions of the time (Jones, t 987). 

Over the decades, universities have been influenced, both direetly and 

indirectly, by social, political, and economic factors (Wright, 1987). For example, 

the women's movement led to an increase in the fernale student and facutty 

populations of many univenities in Canada and the United States. Canada's 

ageing population, as well as, changing economic conditions have resulted in a 

shift in the age of the rnajority student population h m  under 21 to those who are 

older than average, that is over 21 (Barns, Morton, & Austin, 1988; Kidwell, 

1991). 

f he cultural diversity of this country has a h  been reflected in the growing 

presence of minority populations on many campuses (Jones, 1987; Pedersen, 

1988). The opportunity to study abroad has enabled many Canadian students 

add an international perspective to their post-secondary education. Converseiy , 

this has also tead to an increase in the numbers of international students to 

Canadian universities. The university student population has changed from 

generally an under 21, male group to a diverse group from difbrent sub 



populations, sudi as: Afn'can Americans and other minority groups, students with 

disabilities, residenœ students, commuting students, full-time and part-time 

students, international students, student older than average, and single parents 

(Pascarella 8 Terenzini, 1991). 

To meet changing student populations and societal expectations, 

universities have developed services based on student need and dernand, 

institutional resources, and student and professional interests (Smith, 1982). 

However, these eamest attempts have resulted in a lack of consistency in 

prograrnming and services availability on a national level. As a consequence of 

responding to the rigorous demands of a diverse student population, universities 

may not be cognizant of the void or inadequacies of sewices for some diverse, 

specialized and cultural student groups. More specifically, Aboriginal university 

students have been neglected by many of the institutions in Canada westit 

LaCounte, 1987). 

Of the over 80 universities in Canada, induding affiliated institutions and 

universitycolleges less than half or approximately 38 institutions offer same forrn 

of Aboriginal student services (CACUSSIASEUCC, 2001 ; Redmond, 2001). The 

late 1980's and eariy 1990's saw a growth of the Aboriginal student population in 

post-secondary institutions, which was encouraged by Federal and provincial 

govemment initiatives. This growth led to the development of specific support 

services to Aboriginal students with the financial assistance of federal and 

provincial grants. Varied funding arrangements have led to a great diversity in 



extent, level, depth and resources made available to Aboriginal students across 

this country. 

The Aboriginal peoples of Canada are mmprised of over 70 distinct 

groups (Malinowski, Sheets, Lehman, & Walsh M g ,  1998; McMillan, 1995). As 

diverse as this country's geography, Canada's Aboriginal peoples represent 

several diffemnt cultures, values, traditions, religions and languages. It is this 

diversity that needs to be understood, respected and honoured within Canadian 

universities, acadernically, socially, physically, and more specifically, within each 

institution's Aboriginal student m i c e  centre or office (See Appendix H for a list 

of groupings). 

Purpose of this study 

The purpose of this study was to ascertain the nature of Abriginal student 

senrices in Canadian universities. lt provided an avenue for Aboriginal university 

students in Canada to express their opinions on their expedatians, experiences, 

needs and recornmendations for Aboriginal support services. It was also an 

avenue for student service professionals working in the field to share their 

opinions and insights on such sewiœ provision. The need for such investigation 

has grown wîth the increase in the Aboriginal university student population 

amss Canada. 

To date, on a national level there is an absence of national resources for 

professionals working with Aboriginal student services. This study's process 

modei was designeci to encourage the fostering of a support network for 



prafessionals working in this area. it was hop& a sense of camaraderie would 

be encouragecl with the development of a national directory of Aboriginal student 

services in Canadian universities. This study will further enhanœ understanding 

and knawledge of the provision of Aboriginal student services. 

Statement of the problem 

The problem under investigation in this study is related to the laek of 

adequate information on, and consequently the rack of a useable framework for, 

Aboriginal student senrices in Canada. To date, aside fmm some reçearch 

canducted primarily in the United States and in Westem Canada, there has been 

little research conducted on the experiencm of those who provide and those who 

receive Aboriginal student services. Therefore, this study was devebped to 

further expand the knowledge of Aboriginal research in the field of university 

education and Canadian student affairs and senrices. 

Addiiionally a further prohm identified for the conduct of the study was 

the lack of research format that respected and honoured First Nations' beliefs 

and traditions. There was also little information available on Ahriginal student 

services pmfessionais' experienees. This methodolagy is important with respect 

to conducting researeh to ascertain the opinions on Aboriginal student service 

provision that also respects M i r  cukural expeetations. Lastly, Aboriginal 

university students' opinions of their needs and their expedations for Aboriginal 

support services in Canadian universities were not mdily available in research 

litemture. To ensure the sunreys and compiled resuk refleded the needs and 



expectations of those for whom the study wuld directiy influence, two key 

aspects of the research process included: 1 .) respecting the opinions of 

Aboriginal university students and student sewice professionals and 2.) 

respecting Aboriginal research principles in the sunrey instrument development. 

Significance of the study 

The signifieance of this particuiar study was the description of the situation 

of Aboriginal student service in Canadian universities through the eyes of those 

student service professionats who provide such services and through the eyes of 

the Aboriginal university students who use these same senrices. Lecompte & 

Preissle (1 993) outlined several aspects of developing a research purpose 

including: the researcher's intentions with the results; what gaps in existing 

knowledge will the study address; and how may the study's conclusion contribute 

to the integration of existing concepts and propositions. 

The quality of student service provision to Aboriginal university students 

across Canada can be improved with the results of this study throug h: 1 ) the 

development of a national perspective on Aboriginal student service provision 

and 2) the gathering of a national resource list for Aboriginal student services in 

Canadian universities. This study's findings also contributed to the growing body 

of First Nation's research addressing First Nation's perspectives. It therefore 

provides a base upon which Aboriginal people become genuinely involved in the 

development, process and duration of the study. 

This study assisted student senrice professionals in furthering the 



understanding of the needs and experiences of Aboriginal students relative to 

effective program âeveiopment and revision; provideci insight into Aboriginal 

student rmitment and retention; and added to the student services literature in 

Canada. 

Implications of this study for Aboriginal university student participants and 

their cammunities would include: understanding what services students want and 

need, and devdoping feasibility plans for the provision of these senrices. 

Communities and Abonginal organizations muid use this information for 

allocating financial resources in a more effective manner for students attending 

university, developing carnmumty-based support networks and learning how ta 

more effectively support students, thereby increasing retention rates. 

Potential learning benefits to Canadian universities, administrators, 

faculty, sbff and students would inciude: increasing understanding of the needs 

of Aboriginal students; encouraging more effective partnerships between 

Aboriginal groups and the institutions, and providing an avenue for dealing with 

Aboriginal mncerns more efktively. Examples of these include: culturally 

relevant programming, support services and student retention initiatives. 

Research implications from this study indude: increasing the growing field of 

First Nations research based on a student services perspectipective, and stimulating 

and encouraging addiional research wnœrning Aboriginal peoples. 

An important asped of Aboriginal research is the respect of Aboriginal 

beliefs. One such belief is the strength and power of the sacred circle and 



medicine wheel. These symbok are &en used as leaming models to teach 

others aspects of cultural, spinhialil or Aboriginat gestalt (Battiste & Barman, 

1996; Reigner, 1995). This study attempted to mate the same atmosphere 

through its research process enabling listening, communicating and establishing 

partnenhips between al1 those invdved. The responsibility of having the 

opportunity to provide an avenue for Aboriginal voices to be heard was not be 

taken lightly or without gmat consideration by the mearcher. In advancing the 

service provision for Aboriginal students, the university experiences of Aboriginal 

students will hopefully improve and retention rates will increase. These symbols 

promote unity, holism, communication and community. Such information may be 

useful in the future development of national standards for the provision of 

Aboriginal student services. 

Design'of the study 

Archibald, Selkirk Bowrnan, Pepper, Urion, Mirenhouse & Shortt (1995) 

conducted a study that inquired into the experiences of Aboriginal post- 

secondary graduates in Bntish Columbia. Their study employed mail 

questionnaires, telephone swveys and focus graups. This particular study 

incorporated both the quantitative and qualitative aspects of Archibald et a l3  

(1995) study through the design of the survey instmments, while at the same 

time, incorporating a student -ce foeus. 

The study was designed to address the research questions in each of the 

three phases of its pmœss model. 



The developed surveys were pre-tested with the goal of addressing the 

following questions: 

1 )  Did this suwey adequately address issues of Aboriginal student service 

provision? 

2) What recommendations would you make to the survey's format, questioning, 

and length? 

3) Were there any issues, topics or questions that need to be inctuded in this 

Phase II 
Surveying 

Through the distribution of tM, separate suweys (one to Aboriginal 

university students and the second to the student service professionals) the 

follawing questions were posed: 

1) a) H a t  services were being offered by Aboriginal student service pmiders? 

b) M a t  services were k ing used by Aboriginal university students? 

2) a) What were the needs of Aboriginal students? 

b) What were the perceptions of student sewice professionals regarding 

Aboriginal student's needs and expectations? 

3) a) What were the experienœs of student service professianals who provide 

Aboriginal support services? 

b) What were the experiences of Aboriginal students who use Aboriginal s 



support services? 

4) a) What were the expectations of Aboriginal students regarding the provision 

of Aboriginal student services? 

b) What were the expectations of pmfessionals regarding the provision of 

Aboriginal student services? 

5) What student developrnent theorieslmoâds were best suited to the provision 

of Aboriginal student affairs and services? 

Phase Ill 
Cornpanson of îhe Aboriginal &dant services survey and the 
Abadginal univemity student survey. 

Phase III saw the cornparison of selected items from both survey 

instruments. The following sunrey questions were designed to gather a sense of 

how similar or dissirnilar the perspectives of student service professionals and 

Aboriginal university students were about Aboriginal student services. Therefore, 

the Aboriginal student services sumy asked the following questions: 

1) What prograrns and services are provideci by your ofkelcentre to 

Aboriginal students? 

2) Frcim your perspective, what are the top five conœrns of Aboriginal 

students? 

3) M a t  are the top three services used by students? 

Conversely, the Aboriginal university student suwey asked student participants: 

1) What prograrns and services they had used in the past? 

2) What were the top three senrices? 



3) What were the top five concems of Aboriginal students? 

The study used quantitative and qualitative methodologies. These 

induded procedures which were: 1) inductive in the collection of data and 

applying or evolving a theory; 2) generative in the developing of constructs and 

applying theory; 3) responsive to the voices of participants; and 4) reflective in 

providing the subjective views and experiences of the researcher throughout the 

entire process. The quantitative aspect was carrelational in how the views of 

Aboriginal university students and student service professionals were related 

regarding Aboriginal support services and Aboriginal university student needs. 

To gather infornation for this camparison, the survey method of quantitative 

research was used incorporating the use of open-ended questions for qualitative 

analysis (Beiger & Gerlach, 1996). 

Throughout the entire process, participants were able to contact the 

researcher via e-mail or regular mail if they had any questions or concerns 

regarding this investigation. The researcher was the lone monitor of the e-mail 

amunt ta respect and honour confidentiality of the participants, operating within 

the guidelines of the Department of Computing and Communications (Mernorial 

University of Newfoundland, 1999). Thmugh the co-operation of student service 

professionals, Aboriginal university students, on-campus student organizations 

and by word of mouth, similar to the snowball technique utilized by LeCompte & 

Preissb (1 993) the research process of this study evolved. 



Oelimitations of the study 

The realization that open communication was required in the condud of 

this study led the researcher to place delimitations upon this study. There are 

over 80 universities in Canada, of which, thirtyeight offer specific services to 

their Aboriginal student populations. Therefore, the study was delimited to those 

institutions that offer specific services, in terrns of a centre or office, or a 

designated student service professional, to Aboriginal university students. 

It was also reçognized that this selection process had delimitations for 

selecting frorn the sub-population of Aboriginal post-secondary students. To gain 

insight into service provision, student experience and opinions, the study was 

delirnited to Aboriginal students within these 38 institutions who have used their 

on-campus Aboriginal student services office. The opinions of this specific sub- 

population were sought ta ensure those who use the senrices were part of 

developing the national perspective. 

Choosing to conduct this study at the national level placed constraints on 

the data collection. Therefore, the fact that this study utilized the Internet, as the 

primary means of distributing the questionnaire and collecting data, may in fact 

further alienate some potential participants. Recognizing that not al1 participants 

would feel cornfortable with using the Intemet, the option of cornpleting any 

survey through either on-line or paper version was provided to al1 participants. 

Phone interviews provided another means for collecting data from those 

participants who were unable to participate otherwise (Piper, 1988). 



Limitations of the study 

The delimitations of this study created a more controlled environment in 

which this study could be successfully completed. The researcher k ing 

mgnisant of a number of limitations arising from the set delimitations designed 

the study accordingly. Some of the limitations of this study were : 

1) That participants may not al1 be an accurate representation of Aboriginal 

university students; therefore caution was taken in guarding against any 

broad generalizations; 

2) Ethno-politics (e.g., defining who is 'Aboriginal"). The researcher was 

cognisant of the situation created in defining who is Aboriginal based on 

certain criteria (i.e., Federal government standards); it often leads to 

misunderstanding of what being Aboriginal means. Having a defining criteria 

of who is Aboriginal versus who is not, can lead to a situation in which 

students eligibility for support services is questioned based on a definition, 

and not their needs or rights as an Aboriginal person. In this study, an 

Abonginal person shall be 'any individual with Aboriginal or Inuit anœstry and 

who self-identifies as an Aboriginal person'; 

3) The limited or, in some cases, lack of graduate research funding placed 

constraints on the potential sçope of this study. For example, time and lack of 

funding places limits on gathering the perspective of Aboriginal students who 

do not use support services, or doing personal interviews with individuals 

from awss the country; 



4) A further limitation of this study was the void of research from which to build 

and compare the findings of this study. 

This study was conducteci in phases: Phase 1, involved the development 

and pre-testing of two separate surveys: one for student service professionals 

working with Aboriginal support services in Canadian universities and the second 

survey was for Aboriginal university students who utilize these services. Phase 

II, entailed the identtfying those Canadian universities who provide Aboriginal 

Student Services, and the distribution of the surveys to those who agreed to 

participate in this study. The survey results were statistically analysed and 

recommendations were developed from the findings. Phase Ill, involved a 

comparison of the responses of the questions that were similar in both of the 

survey instruments. The purpose of this comparison was to gather a sense of 

how the perspectives of the student service professional and the Aboriginal 

university students were similar or dissimilar on the topic of Aboriginal student 

services. 

Definition of Terms 

The ternis of reference for this study reflected the mearchets intended 

research goal and to whom the study was directed. In detennining the criteria of 

being 'Aboriginal", a number of factors could have been taken into consideration, 

such as: statushon-status, bandInon-band, or treatylnon-treaty (McMillan, 1995). 

However, for the purposes of this study, an Aboriginal person was defined as 'an 

individual with Aboriginal or Inuit ancestry and who also self-identifies as an 



Abonginal'. This definition also included any person who may have been 

adopted into an Aboriginal family, grew up mthin the culture and msiden 

herlhimself to be Aboriginal. Whereas the ternis Aboriginal, Native American, 

and F irst Nations were used interchangeably throughout this study, they al1 refer 

to the stated definition unless otherwise indicated. 

Aboriginal university students invited to participate in this study were those 

Firçt Nations students who have used Aboriginal student services at their 

respective campus. The students' user status was defined as having used any 

service at any point during or prior to entry into their university career. This 

recognized the fact that students often contact student services prior to bginning 

their post-secondary ducation for information about careers, education options, 

residence, finances, and other transition issues. 

The focus of this study took place in Canadian universities, their affiliates 

and university-colleges, which provided Aboriginal support senices, either in the 

fom of a specific office or designated student service professional who acts as a 

liaison for Aboriginal students. In the sape of this study, the term 'university' 

was used to refer to al1 those previously identified institutions. A student service 

professional was considered an individual who wrks within the institution's 

Aboriginal student service office as student affairs liaison offcer, or under similar 

title. 

Researchefs Role: Respect and honour Aboriginal mearch 

The medicine wheel and sacred cirde for many Aboriginal peoples has 



significant rneaning; representing togetherness, comrnunity, inclusion and 

hamony (Anderson, 1998; Battiste & Barman, 1996). For thk study's success 

student service professionals, Aboriginal university students and the researcher 

created a cirde of dialogue based on trust and faith. The rnethodalogy section 

wili outline how each participant was invited to participate, respëcted and 

honoured while, at the same tirne, allowed al1 voices and opinions to be heard. 

The researcher reinforced Wilson's (1992) ideology of accessibility, 

approachability, and availability by clearly cornrnunicating where and how she 

could be contacted and more importantly, encouraged and welcomed any 

questions or suggestions. 

Archibald et al. (1995) stated 'as people concerneci with First Nations 

education and research, we must cunsider whether our motives and our methods 

honour and respect First Nations waysW(p. 12). To ensure the methods and 

motives of this study respected Aboriginal ways and to ensure the integrity of this 

study was maintaineci, it was crucial that Aboriginal university students and 

student service professionals were involved from the beginning of this study 

process to its completion. 

Many research efbrts focus on Aboriginal experienees in a specific 

setting. For example, Te Hennepe (1 993) described Aboriginal students' 

expen'ences in an anthropology class. From the literature review, it was evident 

that vecy little research has been conducted which achiatly pemb Abonginal 

voices to be heard without interpretation by Western thought and culture, with the 



exception of Archibald et al. (1995), Danziger (1996) and Te Hennepe (1 993). 

Badwound & Tiemey (1988) support aie need for more research that 

retlects Aboriginal values. The research proœss used in the study was 

developed with the intention of making Aborigrnal university students and student 

service professionals feel part of a cornmunity. By doing sol a sense of 

ownership in the study was achieved amongst the participants in the process of 

this investigation. For example, participants were encouraged to provide 

feedback throughout the pracess to ensure the surveys and the study's 

methodology reflected their opinions. In working toward the common goal of the 

gathering a national perspective on Aboriginal student services in Canadian 

universities, Aboriginal students, the researcher and the student service 

professionals became partnet's in enhancing the quality of the university 

experience for all. 



Chapter 2 
Loirature Review 

Introduction 

The literature review has b e n  divided into three main areas. The first 

examined relevant research pertaining to Aboriginal post-secondary students. 

Some specific areas discussed were: transition experiences and preparation 

issuss; perspectives and perceptions on post-çec6ndary education; withdrawal 

and achievement; recruitrnent and retention; need for support services; 

rnainstream students' similarities and differerrces; leaming styles; and the need 

for Canadian content. The second area explored current research pertaining to 

student services; more specifically, Abanginal student services and relevant 

student service theories and mdefs. The third researeh area reviewed curent 

research methodology to support this study's methodological choices pertaining 

to needs assessment, suweys, and the Intemet. 

Historical Overview 

A Brief History of Aboriginal Education in Canada 

A review of the history of formal education for Abriginal peoples in 

Canada was a task that this study had not planned to undertake. However, as 

the research evolved the researcher believed it was important to give a brief 

overview of the history to estaMish where Aboriginal education is today. Formal 

Native education in Canada began in the early 1800's when the government of 

the day built schools outside the resenres (Friedman 8 Friedman, 1981). The 



1900's saw the relinquishmemt and transfer of govemment power over these 

schools to the mission societies. At this time the ideology of education based on 

Anglo values, culture (i.e., assimilation) had been seen as the best way to 

prepare Natives for the mal world. M i l e  the intentions of these groups initially 

were honourable and good, the methods, teaching practices and regimental 

discipline led to misuse of power, abuse and overall, Me system failed to protect 

the children. 

After World War II there was a movement away from segregation to 

integration into the mainstream education systems (Friedman & Friedman, 1981). 

The Euro-centric nature of these programs and the often racist and insensitive 

attitudes of the administrators lead to the failure of Aboriginal education 

(Friedman & Friedman, 1981). Native education has led to a juxtaposition of 

tenns, which created the problem of this biculturat enterprise that had been 

direcfed with two sometimes competing and sometimes complementary goals: 

assimilation and self-determination (Barman, Hébert & McCaskill, 1986; Fiordo, 

1985; Ftiederes, 1996; Havingshurst, 1981 ). Assimilation has had detrimental 

consequences to Aboriginal education, culture and peoples. Unfortunately, it is 

an ideology that is still p m n t  today. 

In recent years, Aboriginal peoples have been fighting for Native-controlled 

schools with some success. However, the concept of selfdetemination creates 

a conundrum. While federally funded native programs increase self-confidence, 

Native groups are still accountable to the Federal govemment and lndian and 



Northem Affairs Canada (INAC), fomerly known as the Department of lndian and 

Northem Affairs (DIAND) (Friedman & Friedman, 1981). Today it is advocated 

that the concept of leaming must incorporate tradiional principles that enhance 

cultural identity, a major shoMafl of the European educational system for Native 

peoples (Yellow Bird, 1990). 

Post-Secondary Education for Aboriginal Peoples 

Historically higher education has been one of exclusion and forced 

assimilation (Carnegie Foundation for the Advanœment of Teaching, 1990; 

Wright & Tiemey, 1991). The first Canadian govemment initiative to encourage 

Aboriginal people to pursue post-secondary education began in the 1950's; 

however, it was only extended to status Native and Inuit peoples pursuing 

vocational and skilled-trades training (Standing Committee on Aboriginal Affairs, 

1989). 

In the USA, Aboriginal higher ducation began with the Civil Rights 

Movement in the mid to late 1960'~~ which raised issues of equal access and 

affirmative action (Kidwell, 1991). In Canada, equity programs and Affirmative 

Action saw the development of federally funded programs and academic 

programs, such as Native teacher training and Native Studies programs. 

Securing federal funding for continuation of tttese programs and others has been 

difficult. Before 1979 federal funding intended for education was used elsewhere 

depending on department rte8d and resourws, often not on education. This 

misuse ended in 1979 when the Federal government funding initiatives became 



mandatory. This ensured allocated education funds were u s 4  for their specific 

purpose. However, there is a lack of certainty in the continuance of federal 

education initiatives, one such program whose funding is uncertain is the post- 

secondary student assistance program. This particular program still does not 

have a legislative base, which wouid provide guaranteed protection of the 

program's future (Standing Committee on Aboriginal Affairs, 1989). 

University and college training was not incorporated into the post- 

secondary initiative program until 1983 when the Treasury Board approved the 

University and College Entrance Preparation Program (UCEP). The goal of 

UCEP was to provide financial assistance to registered Aboriginal and Inuit 

peoples pursuing university and college entrance programs. This and other 

Federal programs did not extend to non-status Aboriginal peoples and sometimes 

limited funding to those status Aboriginal students who lived off-resetve (Standing 

Committee on Aboriginal Affairs, 1989). 

In responding to minority attrition, Native studies programs were seen as 

mechanisms for recruitment and retention for American lndian students (Kidwell, 

1991). However, since the 1980's many of these programs have disappeared 

due to lack of resources and interest (Kidwell, 1991). In Canada, while some 

institutions continue to offer Native studies and Native teacher education 

programs, Aboriginal peoples were still underrepresented as faculty and staff of 

these programs (Frank, 1991). In fact, Aboriginal peoples were found to be 



as likely to not complete high school as are members of the general population, 

and of the twenty-three percent of First Nations people who pursue a college 

education, only 24% earn degrees (Armstrong, Kennedy, Oberle, 1990). Over 

the past tM, decades the Canadian Federal government expenditures on 

Aboriginal post-secandary education and Aboriginal student enrolment has grown 

rapidly. In 1985-6, the govemment spent $6,535.36 per student totalling $73 

million on an Aboriginal student popuiation of 1 1,170 (Senate Report, 1997). In 

1996 this rose to $10,346.15 a student, based on a funding budget of $269 

million for 26,000 students (Senate Report, 1997). While individual funding 

increased over $4,000 dollars in ten years, one must keep in mind that over this 

sarne period, tuition, books and living costs also increased. 

Overall, Aboriginal peoples have been undenepresented and have a high 

attrition rate despite governrnental, institutional, and community initiatives in many 

Canadian universities. In Canada and the USA, institutions have been seeking 

ways of encouraging Aboriginal peoples to punue graduate studies to ensure the 

survival of Native studies programs. The hiring of more Aboriginal faculty and 

staff with the goal of creating a supportive atmosphere conducive to increasing 

retention rates of Aboriginal students is one such strategy (Frank, 1992; Kidwell, 

1 991 ; MeAlpine & Taylor, 1993). 

History of Aboriginal Student Services 

Aboriginal student senrices first began in the late 1970's in universities in 

Alberta and Saskatchewan. The remaining provinces and territories did not begin 



establishing university specific support services until the early 1990's. Aboriginal 

services were often initiated by provincial govemment reports (Provincial 

Advisory Committee, 1990; Ministry of Training, Colleges and Universities, 1999). 

Wth a goal of academic support for Aboriginal students, the creation of Native 

programs, such as Native teacher education or Native studies, positions were 

designed to help students with their academic transition to university. This role of 

the advisor evolved to include personal and financial advising, and establishing a 

cultural identity within the mainstrearn culture of the campus. 

Many believe post-secondary education has the capacity to equip Native 

peoples with the knowledge and skills required to survive in today's world. More 

importantly, it pmvides Aboriginal peoples with the skills and knowledge that 

moves them closer to self-government, which indudes their own holistic 

education system (Danziger, 1996). 

You will not get an argument about the value pst-secondary 
ducation has bmught about to ouf mmunities . . . the mal 
changes am happening becsuse ouf people are going to university 
and taking their skills and using them, with the know/dge of our 
old people, to start to make meaningiiA changes in ouf community. 
George Watts, President of the Nuu-chah-nulth Tribal Council 
(Danziger, 1 996, p. 30) 

The grwving value of a pst-secondary education has resulted from a 

combination of factors: the growing First Nation population; higher graduate rates 

of Aboriginal high school students; the development of relevant post-secondary 

programs; an increase in accessibility and of course, political influence, whether 



through federal funding or the cognizant awareness of many Aboriginal peoples of 

the importance of education in their goal for self-government (Danziger, 1996). 

For many Native gmups, ernpowement though education is an aspiration of the 

people, not of a sole individual (Bamhardt, 1993). 

Key to the futum ior any society lies in the transmission of its 
cultum and warldview to succeeding generations ... It is kir this 
reason that Abonginal peoples have placed such a high pnoniy 
on mgaining control over the education of their children 
(Barman, Hébert & McCaskill, 1986, p. 1). 

Transition experiences and preparation issues 

The curent challenge of educating Aboriginal people through mainstream 

formal schooling has been largely a matter of imposing the Western woridview on 

the Aboriginal one (Christie, 1985; Friedman & Friedman, 1981 ; Yelfowbird, 

1990). For a large percentage of Aboriginal peoples this type of education 

system has failed them, not only academically, but also personally and 

psychologically. 

An individual's world experiences are shaped by the sets of values and 

noms transmitted from the family during the socialkation period (Lin, 1990). 

Attending a predominately Euro-Western education system influenced by Euro- 

Western values causes conflict with traditional Native values (Ryan, 1995). As a 

result of conflicting systems, Native students face substantial adjustments to the 

Euro-western tradition of schooling that may have a decisive impact on their 

ability to do well in their programs (Ryan, 1995). 

Yow well Aboriginal students adjust ta their new environment plays a 



significant role in the way Native students deal with their schodwork (Ryan, 

1995). Some diifïculties Aboriginal students experienced in their transition to 

pst-secondary education were: finding and keeping suitable accommodation, 

handling family conœms, managing finances and dealing with racial 

discrimination (Ryan, 1995). Those Native students who move to a city to attend 

post-secondary education, experienced many stresses, two of which were: 1) 

increased anxiety about the transition and 2) decreased time spent on their 

school work due to family responsibilities (Ryan, 1995). Other issues faced by 

Aboriginal students were preparation for post-secondary education, followed by 

the application of knowledge, skills, and necessary attitudes for success along 

with the student's personal views toward attendance in college (Hoover & Jacobs, 

1992). Winter (1999) identified health problems, alcohol abuse, financial stress, 

racism, academic preparation, time management, support, motivation, and certain 

aspects of the urban and academic envimnrnents as factors that influenad 

Aboriginal students' progress. These factors do not exist in isolation; often they 

interact compounding the stresses in students' lives (Winter, 1999). 

The negative effect of conflicting value systems was further supported by 

Wilson's (1994) who pointed out that success or failure in schoal was more Men 

a reflection of sxiety's social and cultural structure than a result of any person's 

individual atûibutes. In this wntext, such conflicting value systems were believed 

to have detrimental implications for Aboriginal people. 

Preparation for any post-secondary education should occur in high schocil. 



However, many researchers were finding that even this preparation was not 

adequate (Brady, 1996; Johnson 8 Boehm, 1995; Moore-Eyman, 1981)- A mode1 

of successful transition situated in a high school setting was the Teulon residence 

in Manitoba, where 90% of the students who lived at the residence enjoyed 

staying there because of the home style environment and the friendships formed 

in an orderly and secure setting (Knight, Hulburt, & Paydzierski, 1986). 

Transition issues, such as finding suitable accommodations and adjusting 

tu a new environment, could be addressed with similar programming modified to 

the pst-secondary students needs. While 90% did enjoy their experiences at the 

Teulon residence, it is important to examine why 10% did not. Knight et al. 

(1 986) reporteci staff conflict, lack of privacy, distance from home, discipline, 

boredom and loneliness as some reasons students did not enjoy their residence 

experience. Addressing these not-so-positive issues are important 

considerations in devetoping successful transition programming. 

Penpectivk and perceptions 

Vaala's (1 993) research on post-secondary experiences found students' 

experiences in coltege influenced students' self-perceptions and their acadernic 

environment. 00th Native and non-Native participants viewed aspects of their 

relationship with their families differently after a year at college (Vaala, 1993). 

Vaala (1993) also found that the extent to which college programs had a specific 

career orientation strongly influenced Native student's perceptions of their 

experiences . 



In their research of minority students, Madrazo-Peterson 8 Rodriguez 

(1 978) found students perceived many of the university and community activities 

were directed toward majority members in the environment. This resulted in 

feelings of anger, frustration, and helplessness to which students responded by 

either mentally disassociating themselves or physically leaving the campus. 

Livingston & Stewart (1987) also looked at perceived experiences of minority 

students in a predominately white campus. Their results indicated there was a 

need for special programming for minority students that addressed their specific 

interests, especially programs or sewices that provided a practical and personal 

beneiit. 

Withdrawal and achievement 

Abriginal people are only one-third as likely to go to university and are 

only haif as likely as other Canadians to eam a university degree (Armstrong, 

Kennedy, & Oberle, 1990). Students had several reasons for withdrawing from 

university, however, detemiining the likelihaad of a student withdrawing from their 

education is a difficult task. Johnson & Boehm (1995) descnbed the withdrawing 

student as one who was taking three to four courses in contrast to a full course 

Ioad and was less likely to drop a course for they did not recognize their 

incampatibility with the course and therefore, did not withdraw. These students 

also had insuficient time management skills and tended to work more-than- 

average part time hours. Overall, the student was less likely to be fully integrated 

into campus life. Childcare problems were five times more likely among 



Aboriginal students who withdrew in cornparison to those who amtinued 

(Johnson & Boehm, 1995). Identifying high risk students and finding ways to 

encourage their use of learning assistance would incresse participation in such 

senrices and increase student's success in the past-s~condary environment 

(Suddick & Owens, 1982). 

Success in university from the Euro-Western perspective is based on 

whether or not one graduates. This, in tum, reflected the monetary gains one will 

receive based on their level of educational attainment. As observed by Yellow 

Bird (1990): 

One of the major d a m c e s  between ouf traditional system 
of leaming and the Eumpean methodology of teaching, is that 
among the Eumpean cuItums, an acquired level of ducation 
will determine how much money you can make. 
(Yellow Bird, 1 990, p.297). 

Hawever, for many Ahriginal people success was bsed on actually having 

attended university. Completion of the degree or convocation is not a measure of 

success for them (Archibald et al., 1995). Finding ways to qualitatively measure 

a student's success relative to personal growth from attitude change, life 

experiences and different leaming styles would be more effective measures of the 

"success"of an individual student. Astin (1984) goes further to define success 

based on student involvement, which he defines as: student involvement mers ta 

the amount of physkaI and psychological eneqy that the sfudent devotes to the 

academic expenence" (Astin, 1 984, p.297). He further states that success is 

based on the degree to which a student is successfully involved in their academic 



experienœ. 

"The central challenge to education [was] to find ways to build bridges of 

understanding between the separate realities of Native peaples and mainstream 

society" (Douglas, 1 986, p. 18 1 ). in companng academic achievement between 

Sioux and rnainstream students, Huffman, SiIl& Brokenleg (1 986) found that 

cultural definition of success was different for the two groups. Mainstream 

students, linked educational achievement to GPA and parental encouragement to 

attend mllege. For the Sioux, success in college was more related to their 

cultural identity, for example, retention of their traditional cultural identity and 

heritage facilitated a strong sense of personal self-esteem and confidence. 

Lin (1990) concluded that family values (e-g., traditional versus modem) 

infiuenced academic achievement, and that success required dedication and 

sacrifice. Students from traditional families: authoritarian, parent-centred and 

work-centred, have intemalized these values so that they can overcome extemal 

limitations, such as, lack of support and encouragement (Lin, 1990). The out- 

performance of 'traditional-value' students over 'modem-value' students 

reinforces the importance of a value-orientation towards tasks and achievements 

(Lin, 1990). 

Student achievement has been linked with campus integration (Johnson & 

Boehm, 1995; Bers & Smith, 1991). Campus integration was described as the 

extent to which students integrate into campus sacial life (Johnson & Boehm, 

1995). Students who were more 'integrated" in their environment tend to be 



more successful in cornpletion of their mllege programs (Bers & Smith, 1991). 

Another important influence on success is institutional variables that have k e n  

associated with dirential student pst-seconbary persistence (Pascarella & 

Terenzini, 1983; Stampen & Cabrera, 1986). lncreasing progmmming and 

recruiting more minonty students, faculty and staff were identified as directions to 

be taken to increase achievement and decrease, the( stress experienced by 

minority students ( F m  k, 1991 ; Madrazo-Peterson & Rodriguez, 1 978). 

Canadian examples of successful integration programs are the Red Lodge of the 

Native Student Services in Calgary and the Longhouse in British Columbia. Both 

have been able to provide an environment which fosters the legitimization of 

Aboriginal identity within mainstream institutions (ArchiMd et al., 1995; Moore- 

Eyman, 1981). 

Recruitment and retention 

The mandate of many student affairs offices includes a retention focus 

(Padilla et al., 1997). However, very little of the literature focuses on the retention 

of the Native Amencm student (Henderson, 1991). f O understand Aboriginal 

student retention, student sewice professionals need to be knowledgeable about 

the following issues: parental involvement, financial support, academic 

preparation, campus support, and value conflicts (Falk 8 Aitken, 1984). 

Klienfield, Cooper, & Kyle (1987) also mentioned pre-college orientation 

prograrns, special student services and career focused prograrns as issues to 

consider in relation to Aboriginal students. Westit Lacounte (1987) also identified 



financial resources, biiingualism and career awareness as variables that 

influenced Aboriginal students' persistence with post-secondary education. 

Milem 8 Berger (1 997) found that various forms of involvement influenced 

students' perceptions of support and in tum, effected student's levels of 

institutional commitment. Balancing Aboriginal traditions amidst mainstream is a 

delicate balance. Milem & Berger (1997) revealed that an over involvement in the 

area of traditional social activities, academic engagement and non-engagement 

with the university might have detrimental effects on students. Therefore, 

through the establishment of an atmosphere and physical environment that was 

congenial and compatible with traditionai forms, Aboriginal student sewice 

centres were able to create a sense of balance that was more likely to make 

students feel comfortable (Barnhardt, 1993; Kirkness & Bamhardt, 1991 ; Strange, 

1983, 1993). 

Research in understanding why students' succeed provided insight into 

retention issues. Padilla, Trevifio, Gonsalez, 8 Treviiio (1997) found that 

discontinuity bamers such as, transaion obstacles to university, were perceiveci 

by minonty students in distinct ways. Successful minonty students expected 

there would be challenges. These expectationsprepared them to take action to 

overcome challenges such as: lack of nurturing bamers and lack of presence 

bamers. Students created a support base with other students with the same 

ethnic background; promoted individual independence; joined student groups, 

sought out other nurturing people, used available resources and acted as 



infomed consumers about their chosen academic path and careers to overcome 

these barrien (Padilla et al., 1997). Earîy financial planning, budgeting, and 

pursuit of academic excellence for scholarships helped students overcome 

resource bamers, such as finances (Padilla et al., 1997). 

To enhance the use of Aboriginal support senrices effective altematives 

have to be sought out in the research cornmunity. For example, the hiring of 

Aboriginal staff was viewed as increasing the likelihood of the services use by 

Aboriginal students (e-g., Aboriginal counsellors in the Counselling centre) 

(Haviland, Horsewill, O'Connell, & ûynneson, 1982; Suddick & Owens, 1982). 

Researchers Lin, LaCounte, & Eder (1988) found that improvements made to the 

campus environment were directly related to improvements in the academic 

performance of Native students. 

While research has show the importance of student services in retention, 

the impact of faculty in retaining students was also considered (Homett, 1989). 

The balance between adjusting to the mainstream culture and maintaining one's 

own self-identity results in what Homett (1989) called 'cultural counterpoise'. 

Faculty recognition and respect of differences between Anglo-mainstream and 

Aboriginal students, and recognition of the fact that Aboriginal students did not 

want to become part of the mainstream culture sent an important message of the 

Faculty's acceptance of individuality (Homett, 1989). 

Providing solid upgrading and support services, particularly to first year 

Aboriginal university students who tack traditional high school credentials, was 



seen as a way to achieve personal and academic success and to improve 

retention rates (Johnson & Boehm, 1995). Transition programs that incorporateci 

and were sensitive to First Nations principles of setfdetennination also 

encouraged success and retention (Widick & Simpson, 1978). Partnenhip 

initiatives in ofiering programs tike university or caltege transition programs 

provided an impmved educational envihnment for Aboriginal students. Taking - 

the initiative to educate and lead staff and programs that are culturally aware and 

sensitive to Aboriginal students increased and fostered tnisting relationships 

between student services and Aboriginal groups as well as increased recniitment 

- and retention rates (Falk & Aitken, 1984; Klienfield et al., 1987; Meyers, 1997). 

Making a case for Aboriginal student senrices 

There is a gming consciousnessamong Aboriginal peoples of Meir need 

for post-smndary education and professional services. However, they are still 

S. under-represented in most pst-secondary institutions (Henderson, 199t ). 

.- 
Therefore, pressure has been exerted by Aboriginal groups to mure  special 

university programs or support services to recniit and support Native students, 

especially for those Aboriginal students for whom the high school system was 

inappropriate (Moore-Eyman, 1981). Support services are important because it 

has been demonsttated that they empower students to fully participate in higher 

education and enrich their institutions with their presence (Wright, 1998). 

Brady's (1 996) research on high schoal dropouts, found that Native and 

non-Native dmpaits share many of the &me feelings of alienation from t h  



educational system. These feelings have origins from the same source: the 

failure of the system to accommodate students who come h m  backgrounds 

other than that of the mainstream middle dass cultures. Brady (1996) goes 

further to state students, Native or non-Native, are dis-empowered by an 

educational system that is geared towards meeting the needs and aspirations of a 

mainstream clientele. To increase achievement and success in mainstream 

society, these emrs must not be repeated in universities. Institutions must 

realize the importance of diversity and reflect it in their programs, services, and 

physical surroundings. 

Livingston 8 Stewart (1987) reported 71% of responding institutions in the 

USA indicated a special social, educational, and cultural programming for 

Aboriginal students. From an institutional perspective, resource reductions, 

extemal economic factors and more irnportantiy, the overall changing 

demographics of student populations compound senrice provision to students. 

Student populations are diversifying, rnoving away from the traditional college- 

age, 18 to 21 years, mainstream student to an older-than-average, older than 21, 

ethnic minority population (Bames, Morton, & Austin, 1983; Kidwell, 1991). As a 

result, student afiairs and services must assume their vital role in supporting, 

facilitating, and enhancing the multicuttural mission of higher education (Grieger, 

1 996). 

The curent problems, conceming the retention of minority students in 

institutions of higher leaming, supports the notion for greater specificity in 



addressing the needs of different minority populations (Livingston & Stewart, 

1987). This provides further evidence of the need for services that cater to 

Aboriginal university student population. 

Mainstream students - similariües and difbrences 

To understand the perspective of Aboriginal students, it is important to 

understand what makes their educational expenences different fmm and similar 

to mainstream culture. In reviewing the literature on Aboriginal students, very few 

researchers had explored the differenœs between Aboriginal and non-Aboriginal 

students (Fogarty & White, 1994; Lin, LaCounte & Eder, 1988; Livingston & 

Stewart, 1987). These researchers sought to describe Aboriginal students' 

experiences as minority students attending a predominately white campus. 

However, they did not effectively address: 1) the difference between the two 

student bodies, and 2) the student services' role in enhancing Aboriginal support 

service delivery and development. 

Padilla, Trevib, Gonsalez, Ih Treviilo (1997) found bamers to success 

such as discontinuity, lack of nurturing, lack of presence and resources were 

often not an issue for non-Native students. This was due to the abundance of 

supports at the high school, university, and family levels and from the larger 

society that helped majority students successfully confront these challenges. 

However, Padilla et al. (1997) concluded that many minority students had little to 

no support. Therefore, to be successful, these studmts had to leam how to 

initiate getting support. 



The use of the ternis, Aboriginal and non-Aboriginal or mainstream and 

minority brings to the forefront the debate of ident i  and the dichotomy of using 

'us/themr terms in relation to social perceptions. Calliou (1998) examined the 

issues of belonging, entitlement, representation and autonomy within the context 

of this debate. She found that using these 'binary' terms often conflicted with 

some traditional Aboriginal teachings which state that al1 humans are beings and 

therefore should be members of the same family (Catliou, 1998). The view that 

al1 students are not alike was supportecl by Heath's (1978) work on personality 

development of higher education students. Heath (1978) found that among the 

predominately white, upperniiddle class males variations of temperament and 

maturity influenced the development of personality. The role of student affairs 

and service professionals in this dichotomy has been to help those involved find a 

balance between the two cultures (Westit LaCounte, 1987). It was recognized 

that the Aboriginal students who do not want assimilation and the lnsititutions 

should realize the growing diversity on their campuses and its importance (Westit 

LaCounte, 1987). 

The social perceptions of who is and who is not Atmriginal creates criteria 

to self-ascribe to one gmup or another. To belong to both leaves one in limbo 

Mi le  ascribing to the non-mainstream group leaves one trying to maintain their 

own self-identity and ail that enbils within a mainstream culture. In addressing the 

di irent value systems of Aboriginal and mainstream culture, Fogarty & White 

(1994) described Aboriginal students as having collectivist values where non- 



Aboriginal students had individualistic values. Also, for many Native Americans 

the value of un@ with nature is inmpatibie with the Westem Industrial culture 

view of reshaping nature to fit humans (Osipow 8 Littlqohn, 1995). Fiordo (1 985) 

identified different communication styles between Aboriginal and mainstream 

students; Mile Aboriginal students communicated in a soft-spoken nature others 

were outspoken. For instance, in a communication training class, the challenge 

was to teach Aboriginal students how to succeed in this setting. Firstly as future 

educators, they had to realize the importance of and need for 'outspoken' 

communication in a classroorn setting (F iordo, 1985). Secondly, these students 

also had to realize that this outswkenness need not be eonstnied as diminishing 

their identity as Native peoples. They just had to adapt their communication style 

depending on the situation (Fiordo, 1985). 

In discussing selfancept of Navajo and non-Aboriginal students, Heaps & 

Momll(1979) found that Navajo students demonstrated less satisfaction with their 

personal identities than non-Aboriginal students on matters conceming moral 

ethnic self and relations with other people and more social defensiveness. The 

two groups were comparable on their intra-personal evaluation. However, in 

respect to their social and moral values, the two cultures dimred. To ensure 

success in a mainstream institution, Navajo students needed to be aware of, and 

have acquired commensurate values and skills needed to adjust to a new culture, 

and maintain their cultural identii (Heaps 8 Morrill, 1979). 

Hoover 8 Jacob's (1992) developed a survey to identify self-perceptions 



toward cdiege instruction, personal feelings about attendance at dlege, and 

study skills. When Hoover 8 Jacobs (1 992) surveyed American lndian college 

students attending the annual American lndian Science and Engineering Society, 

they found adequate preparation in academic areas was least important to the 

students. Students expressed more concem over the need for career guidance 

and counselling (Hoover & Jacob, 1992). Vaala (1993) bund that Native 

students, as a group, devebped similar perceptions about aspects of their coltege 

experiences that transcendeci program boundaries, which set these students' 

perceptions apart fmm those of non-Native students. 

Oppelt (1 989) provided a description of 'commonn charactefistics of 

traditional-reservation American Indians. He described the traditional resewation 

lndian as one wbo had: 1) a no rush attitude in respect to time; 2) strong values 

such as sharing 'a rich man is one who gives everything hé owns away*, cu- 

operation and group membership; 3) beliefs in spiritual-causes of ilInesses and 

problems; 4) high regard and concem for family (which includes the entire 

community); and 5) one who placed a high respect and value on gmup dynamics. 

While his presentations provided some insight into Native ideology and 

worldviews, Oppelt's (1989) work bnngs attention to an important issue, the issue 

of tacial stereotypes. 

Generalizations of charaderistics can be mistaken as an enmmpassing 

description of 'all" Aboriginal peopfes, which leads to rnisinformed stereotypes. 

For exampie, not al1 Abortgind peopies Inre on reserves, br those that do their 



experiences and unique cuitural background, even the saciseconomic status of 

the reserve influences who they are. Therefore, Oppelt's (1989) description of a 

typical Native person h m  the USA would not necessarily fit an Aboriginal person 

who lives on a Canadian reserve. lt is cnicial for any individual to educate 

themselves with respect to the diversity and uniqueness of the Aboriginal peoples 

in Canada 

Aboriginal people do not represent one monolithic cultural system. Each 

group has their own unique culture, language and different kinship systems. 

They are a heterogeneous group, not homogenous (Henderson, 1991 ; Johnson, 

Swartz, & Martin, 1995; Martin, 1995; Mapine & Taylor, 1993). Being aware of 

this diversity is especially important for student service professionals, For 

example, Native American students' preference for a male or femaie oounsellor 

will Vary with their cultural values (Haviland et al., 1982). McAipine & Taylor's 

(1 993) study found that Aboriginal teachers instructional preferences may be of 

benefit to their students They also found that there was a difference tietween the 

teaching preferences between different Aboriginal groups. This provides 

supporting evidence of the diversity of Aboriginal peoples. 

Danziger (1 996) summarized Aboriginal students as having these general 

needs: 1) better preparation for post-secondary education; 2) improved campus 

support (e-g., First Nations orientation, on-campus counseiling, student groups 

and drop-in centres); and 3) increased community understanding of the 

importance of higher education. 



Counsellors and student service prdessionals must understand the 

cultural environmental factors and individual characteristics, such as: language 

use, cultural orientation, home eommunity, family system and communication 

style of their Aboriginal clients (Martin, 1995). Student services and the university 

cornmunity, in educating themselves and increasing their awareness of the 

cultural differences between groups, would help them understand their students 

and educate staff on the meeting the expectations of different Aboriginal 

students. 

Leaming styles 

A growing body of research on Aboriginal leaming styles supports the 

need for support services for Aboriginal student services, outside of the services 

present for mainstream students (Chnsjohn & Peters, 1986; Kaulback, 1984; 

Macias, 1989; More, 1987; Pepper 8 Henry, 1986; Rhodes, 1990; Sawyer, 1991 ; 

Stellem, Collins, Gutierrez & Patterson, 1986; Tafoya, 1989; Wauters, Merrilt- 

Bruce, Black & Hocher, 1989). Of the aforernentioneâ research, only Kaulback's 

(1 984) and Sawyer's (1 991) research were ~onducted in Canada, reinforcing the 

need for Canadian content. 

White this study was not focusing on Aboriginal leaming styles, it was 

deemed relevant to discuss this important issue in relation to the need for and 

understanding of Aboriginal support senrices. The Westem definition of leaming 

has lead to the misguided belief that al1 people leam the same way. However, 

both Wauters et al. (1 989) and Wilson (1 994) found there were differences 



between mainstream and minority leaming styles. Wilson (1994) found Native 

students tested high in tategories of 'active experimentation" or 'concrete 

experience", meaning they leam b s t  in ml1 groups with projects and specific 

examples. On the other hand, she found mainstream students to be more 

'abstract conœptualn, that is, logical and analytical. Native students were found 

to require more personal interaction than mainstream students, therefore, 

accessibility, approachability, and availabilîîy would contribute to First Nations 

student's overall performance and success on academic and student services 

dimensions (Wilson, 1994). 

"Leaming preferences are distinctive ways in which individuals leam h m  

their environment" (Walker, Dodd, & Bigelow, 1989, p.63). In a study by Walker, 

Dodd & Bigelow (1989) learning preferences were based on the interaction of two 

continua. One was organiration of infotmatiin either sequentially or 

simultaneously, and the other continua were based on the kind of information 

used. The combinations of these leaming preferences resulted in four categories 

of leamer: the outlined-symbols, pattemed-symbols, pattemed-events, or 

outlined-eveirts. Current demands on the public sctiool curriculum best suits the 

leaming style of an outiined-events leamer, that is, someone who prefers to leam 

the discrete parts and fa ts  of the subject. Walkw, Dodd & Bigelow (1989) found 

that Arnerican lndian students' leaming préferences were evenly distributed 

among the females, while males seemed to prefer pattern-symbol leaming. 

Males preferred learning in small group discussions held in a nonampetitive 



atrnosphere, which encourage personal interpretations. Interest is a key factor in 

their leaming. Therefore, stnictured presentations and assigned seatwork, 

cornmon in public schmls was caunter-productive to these leamers. Being aware 

of early tearner prefereriœ is important ta ensure that conflicting teaching 

environments are not continued at the post-secondary level and do not have 

drastic affects on the retention rates of Native Americans. 

Some believe in order to facilitate academic success for minority groups, it 

is appropriate to concentrate on areas wtiich will enhance their cognitive 

devetopment, rather than focusing on probtems which may appear to be unique to 

their particular group (Fleming, 1982). While this idea attempts to put all people 

in the same "cognitive devebpment scalen, it d m  not consider the other factors 

that influence one's cognitive development, especially different cultural child 

rearing practices and cultural values. For example, Walker, M d  & Bigelow 

(1989) found that leaming style preferences might proviûe cognitive strength for 

simultaneous processing. 

Darou's (1992) findings alsa support this notion of cultural impact on 

cognitive development. In his examination of IQ testing, Damu (1992) found that 

white al1 tests bias Native peoples, there are a few, such as Kohs blocks, which 

are biased for those Native people who grew up in the bush. Bush survival was 

dependant on their ability to recognize patterns which were the key test masure 

in Kohs blocks. Therefore, their culture of living in the bush strongly influenced 

their cognitive development in pattern recognition. 



Yellow Bird (1990) also made mention of the diffbmnces between 

European and First Nation students in their approach in problem solving; while 

European's a p p m  a problem lineariy, Aboriginal leamers took a holistic and 

circular process. The faet that many Aboriginal students were taught in a 

culturally discantinuous environment at schaol and post-secondary ievels may 

have hindered their own development of culturally-biased pedagogues (McAlpine 

& 1 aylor, 1993). 

In terms of intelligence testing, an important measure of success for 

Arnerican lndians were the three simultaneous pmssing tests (localization, 

orientation, and form completion) (Dingman, Mroczka, & Brady, 1995). 

Unfortunately, these three components are not normally induded in standardized 

testing. However, the Gestalt Closure and Spatial Mernory Test of the K-ABC 

assess the same cognitive functions as the three of CLB (Dingman, Mroczka, 8 

Brady, 1 985). 

Even brain dominanœ has been assodatecl with traditions and cultures, 

Ross (1982) describeci the development of the right hemisphere dominance in 

Native Americans as a result of children's infamal education occuning through 

observation, perception, examples, and story telling. However, his argument is 

weakened by the broad generalkations about traditional Native Americans. As in 

Oppelt's (1 989) work, Ross's (1 982) generalkations pigeonhole Native 

Americans as one type, Native Arnericans are diverse, not homagemus, the 

concept of traditional varies amongst groups. Therefore, while right hemisphere 



dominanœ does have some validation within Native leaming, more concrete 

research should be undertaken. Bnwd generalizations often lead to 

misunderstandings, which can have detrimental effects on the education of 

Native peoples and the delivery of Aboriginal support services, and therefore 

should be avoided. 

Focusing on leaming styles is important far it reflects the socio-cultural 

implications and suggestions for impmving education teaching methods and 

service delivery. These dierentes in kaming styles means that professors and 

student service professionals need to change strategies to make their programs 

or courses more personal and interactive, mile at the same time ensuring the 

programs are both culturally and acadernically sensitive to the needs of Aboriginal 

students. Equipping educators, counseliors and student service professionals 

with the means of identifying potential for academic success would provide them 

with the means to help Aboriginal students and inwase retention rates 

(Dingman, Mraczka, & Brady, 1995). 

Collier (1 993) provided some heiphrl hints for college educators of 

Aboriginal students: students feel uncornfortable when they are put on the spot by 

teachers calling on them; students find smal group work most effective; humour 

always has a plaœ in the ctassmm; and student-professional personnel 

relations are important. Student -ce professionals could use these hints in 

the day-to-day interactions with Aboriginal students, especially in developing 

programs. For example, a leadership program which was groupaiented, had 



enjcryable tasks and involved a lot of interaction between the students and the 

student service professional wuld be more successful with Aboriginal students, 

than a program which was individualistic, independent task oriented and had 

minimal contact with a student service professional. 

In attempting to gain insight about Aboriginal student's needs fmm their 

perspective, programs can be developed which directly meet their needs. The 

aforementioned studies emphasized the need for increased understanding of 

Aboriginal students' needs. 

The Need for Canadian Content 

The majority of the research canducted on Aboriginal students' post- 

secondary experiences has been çonducted in the United States (Fleming, 1982) 

or in the Central and Western provinces of Canada (e.g., Danziger, 1996; Moore 

Eyman, 1981 ; Ryan, 1995; Vaala, 1993). This study was an attempt to broaden 

the circle of research ta indude the experiences of Aboriginal peoples from the 

setting of Canadian universities and their affiliateci institutions. 

Fleming (1 982) addressed the elfect of social accuîturation between 

Navajo and mainstream culture. Vaala (1993) explored Aboriginal perceptions on 

two educational programs while Ryan (1995) described the transition experiences 

of Aboriginal students fmm rural to urban Iife. Both Brady (1996) and Johnson & 

Boehm (1 995) explored the issue of withdrawal from post-secondary education, 

while Hoover & Jacobs (1992) examined Amerkan lndians perception towards 

successful completion of college. 



The lack of a theory of Native education hampers research but more 

importantly it impedes the pradiœ and development of Native education 

(Hampton, 1996). Badwound & Tiemey (1 988) also supported the need for more 

research that reflected Aboriginal values. While this study was not attempting to 

develop a theory, it does pmvide the beginning stages of research required in 

deveioping such a theory. This study hoped to expand on these issues and to 

explore and describe the expectations, experiences and needs of Aboriginal 

university students in Canada. 

Student Affairs and Services 

Programming in student affairs and services was traditionally a non- 

systematic process influenced by the interest of staff, responding to student 

requests and political considerations and expectancy (Hurst, 1978). Dunng the 

1970's. institutions of higher leaming for the most part, were relying upon 

traditional student service prograrns to assist al1 students, including 

minority students (Madrazo-Peterson & Rodriguez, 1978). In fact in their 

literature review, Madrazo-Peterson 8 Rodriguez (1 978) made note of the fact 

that no investigations of Native Arnerican students had been reported up to the 

late t9ïO's. Only since the early 1980's has student afhirs and services and 

higher leaming institutions begun to focus on Aboriginal students. This study was 

another move to continue this change, moving toward a national perspective on 

Aboriginal student services in Canadian universities. 

The provision of student services to Aboriginal students is important for 



several reasons: 1) potential partnerships between Aboriginal organizations and 

Canadian Universities (Degen, 1985; Ignace, Boelscher Ignace, Layton, Shannan 

& Yerbury, 1996); 2) actiievement and retention issues (Falk & Aitken, 1984; 

Henderson, 1991 ; Meyers, 1997; Wright, 1985); 3) university preparation issues 

(Beaty & Beaty Chiste, 1986); 4) institutional and community cultural relevance 

and sensitivity (Arvizu, 1995); and 5) post-secondary provision of Aboriginal 

support services (Collier, 1993; Moore-Eyman, 1 98 1 ; Oppelt, 1 981 ). 

Aboriginal Student Services 

The need for Aboriginal support services is validated by the research of 

Dodd, Garcia, Meccage, & Nelson (1995) who found 75% of surveyed American 

lndian students in Montana would go to support services first for academic help. 

Arizu (1 995), Falk & Aitken (1 984) and Henderson (1 981 ) made several 

recommendations for the need and benefis of speafic student support services 

for Aboriginal students. 

'Gatekeeping encounters" (Erickson, 1976) are face-to-face encounters in 

which one can affect the &ai mobility of another in an institution. As Calliou 

(1 998) pointed out the social labels used to 'categorize' individuals into one group 

or another wuld also mate a hyperconçciousness among those trying to 

maintain political correctness and their own self-identity. Aboriginal student 

services professionals are constantiy k ing fa& with the challenge of social 

stemtypes and gatekeeping encounters that have implications on their work and 

personal lives. Being aware of d i i n g  wrnmunication styb (Scollon & Scollon, 



1981) and differing philosophy from Western world (Beaty & Beaty Chiste, 1986) 

assis& the student service professional mediate be-n Aboriginal communities, 

groups or students and the institution and its faculty. 

The most sal i i t  and significant characteristic of lndigenous higher 

education institutions was their strong sense of commitrnent ta the collective 

interests of the indigenous community with which they were associated 

(Barnhardt, 1993). This same belief could be transcended to Aboriginal student 

services across Canada, broadening their commitment to the interests of the 

diverse Aboriginal population on campus and in their communities. This brings to 

the forefront the terni 'town & gown' issues, the extent to which Aboriginal student 

service centres are able to transcend conventional institutional concerns and 

demonstrate a culturally relevant commitment to the community will detennine its 

success and acceptanœ. 

In order to assist Native peoples, student services professionals ne& to 

work with students and their home communities in a caring fashion to ensure the 

university experienœs students have are both, personal and meaningful. 

Studmts require programs that promote individual and cultural needs; programs 

that are holistic, reflect students' personal, spiritual, physical and emotional well 

being. These programs are the keys to the university success of First Nations 

students. 

The sacred circle or medicine wheel of many First Nations teachings 

promote unity, continuity, and interconnectedness in alt aspects of one's life, 



personal, physical, spiritual and social (Anderson, 1998; Battiste & Barman, 

1996). Coyhis (1 997) made the connedion between the use of the sacred circle 

in teaching about the life cyde and in Erickson's work on the eight stages of 

development. Yelfow Bird (1990) used the medicine wheel as an analogy ta the 

pmblem solving process. Pepper & Henry (1 991 ) us& the medicine wheel to 

explain the inter-relatedness and the development of a child's seif-esteem as part 

of the life cyde. 

Calliou (1 998) used the four directions of the Wheel to illustrate the 

development of k ing and the similarities and dtfferences between two human 

groups: First Nations and non-First Nations. The North represents cognitive 

realrn, representation white the South is the emotional reaim, belonginghot 

beionging. The East encompasses the spiritual realm, autonomy with out 

anaganœ and the Western direction is the physicat realrn, entitlementlno 

entitlement. Whik the sacred circle has been promoted as a holistic teaching 

mode1 (Anderson, 1998), it has yet to be applied to student services, and more 

specificaliy, Aboriginal student services in a fomialized manner. 

Martin (1 994) found student services for minonty studertts (i.e., library 

services) were not met until librarian's perceptions of their needs w r e  the same. 

Ther&re, the studemt smiœ professional's perceptions of need are a critical 

factor in shaping student afhirs and services' response to Aboriginal students, 

hence their indusion in this study. 

Similar to Sandeen's (1991 ) descfiption of a goud chief student afhirs 



offioer, Klienfield et al. (1987) describeci the qualities of a good counsellor. 

knowing the student's background; knowing students' expectations; establishing 

pmgrams that are student based; being a bureaucratie worker; knowing your 

satellite wrkers; and maintaining personal nurturanœ. These characteristics 

would enabk any student seMœ professionals to appropriately and successfully 

work with Aboriginal students and organizations. 

Aboriginal support senrices should also be aware of the local Aboriginal 

groups present on their campus (induding languages, customs, and ways of life) 

and any local Aboriginal resources and events (Arvizu, 1995; Meyers, 1997). 

Through cultivating personal contacts on the campus and in the community, 

student service professionals establish trust and the personal contact with 

students (Arizu, 1995; Meyers, 1997). Establishing trust and faith in Aboriginal 

community is crucial for any initiative undertaken to support Aboriginal student 

success, and to establish networks in which parents and Native communities 

encourage and support students' efforts (Falk & Aitken, 1984; Meyers, 1997 and 

Sandeen, 1991). Another area where Aboriginal student services could expand 

in is in building bridges to public schools (e.g., transfer credits) (Henderson, 

1981). 

Student service professionals could also do several things on a personal 

level to assist Aboriginal pst-secondary students. For example, professionals 

could keep unscheduled drop-in hours (Arizu, 1995); be flexible in advising (Arizu, 

1995); supplement callege preparation for students, especially in math, budgetary 



skills and career development (Falk 8 Aitken, 1984); establish a 'renewai centrew 

on campus staffed by Aboriginal people (Henderson, 1981); and more 

importantly, encourage personal motivation (Falk & Aitken, 1984). Another piece 

of adviœ provided by Arizu (1 995) was do not ask general questions about 

Aboriginal peoples. Aboriginal students are quite diverse and can only speak on 

their own behalf. Professionals should also feel fme to ask honest questions but 

be prepared to Iisten to and consider the answer (Arizu, 1995). 

Wiihin the institution, Aboriginal support services and the institution's 

administration can encourage and support institutional cornmitment to Aboriginal 

post-secondary education. To have Aboriginal students feel cornfortable in their 

environment, their physical surroundings should contain cultural relevance for 

them (Astin, 1968; Astin, 1982: Lin, LaCounte, & Eder, 1988; Strange, 1983, 

1993). Creating the feeling one belongs or has a place on campus, that is 

creating sense of ownership of the campus has been identified as a key to 

retention (Tinto, 1 987). 

Many initiatives for support and funding must begin with an idea and a 

leader. Therefore, the student service professional warking with Aboriginal 

support services should be sorneone who can lead program development 

(Meyers, 1997) such as: social adjustment programs, academic support services, 

cultural awareness, precollege preparation programs, financial aid services, and 

on-campus student groups. 

Smith (1 982) found that institutions and their environments have an impact 



on individuals and group through: 1) organizational structure (e.g., size student- 

faculty ratio and tines of authonty); 2) physical setting; 3) human aggregate; and 

4) psychosocial climate. All four dimensions assist in the identification of the 

positive and not--positive aspects of institutions and help devefop goals for 

change and impmvement. Homett (1989) pmvided the following guidelines in 

working with Aboriginal students: understand and deal with racism; recognize 

non-traditional leadership skills; recognize the need for strong support person; 

recugnize need for long range and short-tenn goals and objectives, and more 

importantly, recognize the need for understanding self and a positive self-image. 

The work of Homett (1992), Meyers (1997) and Smith (1982) pmvide the 

beginnings of a framework which would be used to identify Aboriginal needs 

within the instituüon and within student services. 

Theory and student services models 

Historically, student senrices were often pragmatic, using a reacüve 

approach (Smith, 1982). There is growing pressure for accountability within 

student services for what is done, why it is doiie and how well it is done (Harpel, 

1975). This move for accountability cornes h m  many stakehalders, the general 

pubiic, alumni, govemments (federal, provincial, student), faculties and students 

tfiemselves. 'Accountability is really a struggle for educational definition in ternis 

or' goals, objectives, program design, performance and outcomesn (p. 1 1) 

(Barnes, Morton, & Austin, 1983). 

While many public institutions have been losing financial ground, many 



student service departments remain relatively stable in both private and public 

institutions. One must question how this demand for accountability affeds the 

provision of Aboriginal student services. Acoountability systems allow student 

service professionals to make decEsions conceming pmgram status and maintain 

acceptable levels of performanœ through the setting of goals and measurable 

performance outcomes for al1 invdved (staff and pmgrams) (Bames, Morton, 8 

Austin, 1983; Harpel, 1975). This process enables student services to h o m e  

more efficient in managing, implementing, evaluating support programs and staff. 

Theories provide the frarnework in which to develop prognms or the 

hypothesis to understand and predict (Hurst, 1978). A theory should: make 

predictions that account for a wide range of behaviour; allow inclusion of findings 

within a logical framework; and gerierate testable hypothesis (Evans, Fomez, 

Guido-DiBrito, 1998). Models take a theoretical base to create a practical use. 

Process models use recommendations for connecting theory to practice, while 

procedural models present a particular way of accamplishing some aspect of 

student affairs practice (Evans et al., 1998). 

Demographic projections of changing diversity within student populations 

has led some practitioners to reconsider the current practice of student affairs. 

Fonnal student development models declare that the purpose of higher education 

is the development and grawth of the whole person (Smith, 1982). The cognitive, 

affective, sacial, psychomotor skills for the deveiapment of the individual are seen 

as legitimate and important for higher education. However, in focusing on the 



student services model, institutions have been for the ma t  part isolated, for the 

model has not inwrporated the institutional mission, academic, and intelledual 

development. Student affairs to be successful must be seen by the institutions 

and itself as part of the institution, both supporting the institutional mission 

(Grieger, 1 996). 

Evans, Fomez, & Guido-DiBrits (1998) far their discussion of college 

student development reviewed several pertinent student services models such 

as, practise to theory to practise model, grounded fotmal theory mode1 (Roger & 

Widicks, 1980), the cube (Momll, Oetting, & Hurst, 1974) and the developmentat 

intervention mode1 (Evans, 1987). Kurt Lewin's (1936) formula B = ~(PxE) has 

also becorne an important comerstone of student development theory. This 

formula States that behaviour is a function of the person interacting with their 

environment, it has been used to develop several theorieslmodels such as: 

Challenge and support (Sanford, 1966), Involvement (Astin, 1984) and 

Marginality and Mattering (Schlossberg, 1984,1989). In her review of some 

multicultural theories, such as Friere's Pedagogy of the Oppressed, Minority 

ldentity Development Mdel, and Student Developrnent Theory, Manning (1994) 

provided some examples of the use of theory to practiœ. Student and moral 

development are influenced by the challenges and expenences students face in 

theif psychosocial development (Chickering, 1968, 1993). Benjamin & Hollings 

(1 997) found that sacial relationships and self-evaluations played an important 

role in student satisfaction and noted that student satisfaction is a multifaceted 



complex issue. 

In a time of change in campus diversity, focus has shifted from providing 

services based on mainstream needs and an expectation to providing services for 

and to minority populations on campus. Whether the population is students older 

than average, students with disabilities, international students. 'part-time or 

distance students, or ethnic minority groups, such as Aboriginal peoples, 

institutions, student afFairs and serviœs offices, and tesearchers have k e n  

attempting to meet the changing demands of students. All have recognized that 

students are not al1 the sarne but unique and so are their needs and expectations 

(Cross, 1971 ; Heath, 1978; Pascarella & Terenzini, 1991). While multicultural 

sensitive services enhance the quantity of service provision to minority groups, 

Betz & Fitzgerald (1 995) atso suggested that the entire field would gain from the 

integration of values h m  other cuitures. 

There are many student seMces theories that attempt to 'explain" the 

university student, their experiences and issues, such as: transition, finances, 

recniitment, retention, ownership, campus environment and withdrawal. Several 

student service theories dealing with minority students have been developed by 

Astin (1982; 1984)- student involvement theory, college environment; Cross 

(1 971)- new students; Gilligan (1 982)- feminism; Pedersen (1 988)- multicultural 

awareness; Strange (1 983.1 993)- campus ecology and Tinto (1 991 )- ownership 

and retention. 

Chickering's seven vectors (1 969): achieving competence, managing 



emotions, becoming autonomous, establishing identity, freeing interpersonal 

relationship, clarifying purpose and developing integnty are a widely used model 

in understanding the pst-secondary students' development. lncluded are three 

overlapping stages: humanking values, personalking values and congruence of 

values and behaviours. While Chickering's (1 969) earlier work identified the 

stages of development and describe basic characteristics students need to fully 

utilize their environment, rninority student development was not related to 

Chickering's vectors. However, Chickering's more recent works (1 993, 1999) 

have reviewed the minotity student development issue. The1 993 work entitled 

'Education and Identrty, second ed#&nD was m-authomd by Chickering and 

Reisser; the new edition cited more recent research on the seven vectors and 

minority populations, such as Afriean Americans, however, no specific mention of 

any studies involving Native American students were discussed. Milem & 

Berger's (1 997) study reviewed Astin's t w r y  of involvement (Astin, 1984) and 

Tinto's theory of departure (1975; 1987). They supported using an integrated 

model in which student behaviours and perceptions interact to influence the 

development of academic and sacial integrafin (Milem & Berger, 1997). 

However, their development moûei of student persistence was created within the 

limitation of their study sample, a highly seledive, private, residential, research 

university (Milem 8 Berger, 1997). This places limits on the generalizability of 

their findings to other student populations. 

Wdick & Simpson's (1978) artide acknowledged that the perception of the 



purpose of college was varied, such as, knowledge acquisition, pemnality 

development, and career preparation. However, acquiring knowledge is no longer 

enough, the integration of al1 three perspectives should be the goal. They 

proposed the use of several diffbrent developmental models, e.g., ego identity 

development and Perry's cognitive development models, to attain a classroorn 

setting that fosters subject mastery and student development (Widick & Simpson, 

1978). This holistic approach to individual development concurs with the basic 

ideology behind the Medicine wheel teachings of Coyhis (1997), Douglas (1 986), 

Meadows (1 996), Pepper & Henry (1 991 ) and Reginer (1 995a, 1995b). 

"Confluent education" was based on a holistic philosophy that ernphasizes 

personal and societal devance, self determination, creative leaming processes 

and the integration of cognition, affect, and responsible action (Hurtburt, Kmker, 

& Gade, 1991 ; Shapiro, 1983). Confluent education was another possible mode1 

identifid, whicfi could be used in the development of the Aboriginal support 

services since it followed many of the same desired principles. 

Peny's (1 968) stages of development were applied and adapted to the 

proœsses a post-secondary student would go through in their c a r -  

development (Knefelkamp & Slepitza, 1978). Knefelkamp & Slepitza (1 978) 

âeveloped a nine-position career mode1 that describeci a student's progression 

from a more pluralistic view of career development. In providing supporting 

evidmce from an Ohio state report, the sole descriptor they used to describe 

students was the level of education, for example, freshman, sophomore, senior, 



first year MA or senior MA (Knefelkamp & Slepitza, 1978). This sole descriptor 

did not address the issues of life experience, gender or ethnicity. Research has 

shown that cognitive development does not occur on a linear path. For Native 

Americans, cognitive development takes a cirwlar-holistic approach focused on 

hm the individual Ms into the larger picture Mile Western-European examines 

how the larger picture can benefit the individual (Coyhis, 1997; Knefelkarnp & 

Slepitza, 1978). Being cognisant of the multi-faceted aspects of students' 

development, especially for Native American students, has implications on the 

successful senriœ delivery for student service professionals. 

Johnson, Swartz, & Martin (1995) identified several factors that influence 

the career development for Native Americans such as: socio-economic status, 

education, health issues and adherence to one's culture and language. 

Understanding these influences was seen as a crucial camponent of a 

counselling perspective. They also stated that career decisions were often made 

with little to no information, as a result of those Native Americans living on 

resenres being limited in career information due to environmental constraints, 

unempbyment and limited job opportunities. It was found that the use of unfair 

culturally biased assessment techniques compounded their lack of options 

(Johnson, Swartz, & Martin, 1995). 

To date there is no single career development theory that solely addresses 

the needs of ethnic groups; more specifically, no theory exists which incorporates 

the minonty identity development model within the content and impact of career 



development for minodty groups (Osipow & Littlejahn, 1995). Therefore, those 

applying career development theories or assessment to Native Americans might 

want to consider family and cultural ties within their evaluation. This would dictate 

which theory, either person-environment, social leaming , or ecological 

psychological, would be more appropriate for the individual (Johnson, Swartz, & 

Martin, 1995). Osipow & Littlejohn (1995) stated there were three basic 

assumptions to a career development theory: 1) selfanscious search for one's 

goodness of fit for a job; 2) the encouragement, ability and resources to identify 

salient work attributes and 3) career aspirations. These assumptions were further 

affecteci by individual's self-perception of personal attributes and opportunities. 

Many of these assumptions were often violated in the lives of minority groups 

(Osipow & Liilejohn, 1995). Career counselling for example, must take place 

within a cultural context recognizing the diversity not only between groups but 

also within. Racial identii development and other new variables must be 

considered, more importantly, the inadequacy of current knowledge must be 

considered in career counselling different cultural groups (Betz & Fitzgerald, 

1 995). 

Theories should be used with caution, since theories are descriptive. They 

attempt to be universal, that is apply to everyone. However, students are unique 

individuals that do not conform to set models just because these models exist. 

Practitioners must caution in attempting to 'fif students with theory (Evans, 



Wright (1987) rtoted two limitations in student development models: the 

emphasis of male-Eur0-Western values and the assumption of a monolingual, 

supportive, IivingAeaming environment. Few of these models recognize the role 

of assimilation and acculturation in the overall development process. By 

addressing these issues at the theoretical levels, student miw professionais 

and Aboriginal communiües can ensure that Aboriginal students are having a 

positive experience, enriching their Aboriginal identtty without having to sacrifice 

their individuality to fit institutional noms. 

Methodology 

'Students speak with authority about their reactions and speak with 

authority as wel about First Nations issues" (Sedlack, 1987, p.193). Institutions 

need to review and revise programs bas& on students exp- needs (Kuh, 

1 982; Mayes 8 McConatha, 1982). Through the voices of Aboriginal pst-  

secondary students and student service professionals, this study will develop a 

national perspective on Aboriginal student services in Canadian universities. 

Archibald et al.'s (1995) p m s s  research madel was aimed to be 

consistent with First Nation ways through respect for respandents, growth- 

oriented dialogue between al1 participants, and œntrality of such fundamental 

First Nation principles as spirituality and sense of community. A sense of 

community was estaMished in this study by having the participants feel that this 

study was their own through involving them in the entire pmess. The 

participants were encoumged to contact the researcher with any questions or 



concems via e-mail, telephone, or regular mail. Spirituality was respected and 

honoured in having an opening prayer on the web site for al1 those participating to 

mate a sense of togethemess and respect. 

This particular study has a similar groundbreaking status as Bers & Smith 

(1 Q87), who illustrated a need for more infonation about non-traditional students. 

Bers & Smith (1 987) research was stil in exploratory phases and neither a 

theoretical base or previous students were available to guide the developrnmt of 

a quantitative study (Bers & Smith, 1987, p.53). So like their ground breaking 

msearch on the need for more information on minonty students this study opened 

up the area of msearcti on Aboriginat student senrices on a national tevel. 

The followirig the recommendations were made by Kowalsky, Thurstan, 

Vehoef, & Rutherford (1 996) regarding research wrth Aboriginal peoples: 1) be 

prepared for uncertainty; 2) v n i z e  that Aboriginal people are in charge; 3) be 

honest about the researcher motives; 4) be mes' self; be prepared for the 

unexpected; 5) allow for time; 6) show sensitivity; respect confidence and guard 

against taking sides; and 7) maintain ongoing consultation. These 

recommendations were mnsidered and incarparateci thmghout the design and 

process of this research. Issues of respect, relevance, reciprocity and 

responsibility to the Aboriginal peoples of this country and to the marcher  were 

heavily considerml in the deveiopment and implementatiin of this study. 

Nee& assessrneni% 

Higher education institutions must play some role in the mtinuat 



evaluation of their existing means of addressing the problems of incoming 

students and if necessary revise programs to meet these changing needs (Mayes 

& McConatha, 1982). Through needs assessments institutions leam how to best 

serve the clientele (Kuh, 1982). Ne& assessments are tools for positive and 

constructive change; it represents a formal set of tools that have established 

means and end (Hobbs, 1987; Kaufmen & English, 1979). The means can be 

considered the tools or instruments of the needs assessment. For the purposes 

of this study, the means are the surveys. The end was the revised and drafted 

national perspective on Aboriginal student services in Canadian universities. 

Needs assessments are often wnducted with political motivations, 

therefore it is important to consider who is going to be informed or influenced, 

from whom and how information is to be coiiected is crucial in developing and 

designing needs assessments (Hobbs, 1987). The consumer-producer and 

accountability ideologies influenced the use of needs assessments. In this study, 

the consumers were the Aboriginal students who used support services while the 

producers were the student service professionals. The intended audience of the 

needs assessment should see it as a d i b l e  and valid process, something that 

they will be willing to listen to (Hctbbs, 1987). The interest of the student service 

professionals to participate in this study cauld be used as an indicator of the 

process being seen by the auôiice as credible and valid. 

It is important to understand the purpose of the needs assessment. For 

example, it may have an administrative purpose for rationalizing services, 



allocation of resources, program evaluation or pmgramming planning and 

development (Berkowitz, 1 996a; Hobbs, 1987; Sedlack, 1987). lnciting socio- 

political change is another purpose of a needs assessment. The purpose behind 

this study's was to increase awareness of aboriginal student needs, describe 

curent Aboriginal support services amss the country and provide the 

perspectives of the student and professicmals as to what can be done in student 

services across the nation for Aboriginal peoples. 

A needs assessment has the following guiding principles: it is continuous; 

guides planning; is a multi-faceted data gatherer; a public and conscious activity: 

educational and is value taden (Kuh, t 982). €a& needs assessment begins 

with developing research questions whieh the needs assessrnent is to answer 

and identiiying the target population (Berkowitz, 1996a). Sunreys are a form of 

primary data, which are used to gather in fmt ion on the target population. The 

site of the population (e.g., a whole cornmunity or a subpopulation in the 

community) and the scope of the research questions are intluenced by practical 

factors such as financial and time resources (Berkowitt, 1996b). The results of 

sunrey reseafch are useful only to th extent that they are made available and 

can be readily understood by others (Davis Plaeic, Garden, & Persky, 1982). All 

of these components had been considered in the design and implementation of 

this study. 

While needs assessments r e m  the needs of students, needs 

assessments can not be used as predictors of student use of these same 



services (Barn,  Cox, Sepich & Spivak, 1 989). They found that needs surveys 

may be more helpful in identifying services the students are unlikely to use than in 

predicting ones that they are likely to use. This study supports the contention 

that multiple sources of infornation should be used in assessing students' need 

(Kuh, 1982). 

Although student self-report information can be helpful, it is likely to 

provide only one piece of the puzzle and may difier from other perceptions. 

Therefore, this piece of research not only surveyed Aboriginal universi students 

but also, student senrice professionals working with Abofiginat students, for tM, 

reasons: 1) to provide another perspective and 2) to compare the student service 

professionals' perceptions of Aboriginal student services with the views of 

Aboriginal post-secondary students. Since Kuh (1982) questioned whether or not 

student are always aware of their needs, by incarporating the points of views of 

the student service professionals, the national perspective was based on those 

who the services are designed for, Aboriginal students and those who provide the 

services, the professionals. 

For the most part, Aboriginal students are a minonty population an most 

Canadian post-secondary campuses. Survey data would be more valuable since 

they are a small group with special needs in the general student population 

(Barrow et al., 1 989). The predictability of the needs sunrey can be increased by 

sampling known usen of a service rather than students in general (Barn et al., 

1989). Therefore, for the purposes of this research, Aboriginal students who 



w r e  users of Aboriginal support services on their campus were invited to 

participate. 

sunmys 

In gathenng information, either the interview or questionnaire (if designed 

properly) would show basically the sarne results. However, a survey is quicker 

and cheaper while an interview provides richer and deeper information (Evans, 

1985). For this reason, this study utilized the survey to ensure saund and 

descriptive resuks. Also the sarnple survey has been the most frequently used 

method in needs assessrnent research (Berkowitz, 1996b). 

The surveys were developed with the guidance and recommendations 

made by Cox (1 996) and Salant & Dillman (1 994). Each survey consisted of 

questions which were open-ended, providing the participants the opportunity to 

express their opinions and concems in a non-restrictive environment (Salant & 

Dillman, 1994); and forced choice items, in which participants responded to by 

selecting their response frorn a set of fixed altematives (Johnson & Boehm, 

f 995). Particular questions were asked to bath groups since the sarne questions 

asked to two or more different groups of respondents could reveal similanties as 

well as telling difbrenœs in perceptions of needed services (Berkowitz, t 996b). 

In the 'category order efFect", respondents were likely to choose based on 

the long Iist of choices. For example mail surveys respondents choose first 

selections Mile in telephone and face-teface surveys they choose last (Salant & 

DiIlman, 1994). The sunrey instruments used in this study were designed to 



minimize this effect. Aiso the wording of the questions was intended to be 

speuiic, simple, not vague and short (Salant & Dillman, 1994). The questions 

were also designed to ensure the respondents would be able to see the 

relationship between a given item and the purpose of the study (Davis Placic, et 

al., 1982). 

To reduœ or minimize response distribution the surveys followed three 

general steps: 1) assured confidentiality; 2) communicated the importance and 

priority of response rpccuracy and 3) reduced the role of surveyors (Fowler, 1995). 

To increase response rate, the survey questions were designed to be precise in 

identifying what pieces of information were being reqIPBSfed (Salant & Dillman, 

1994). By pmviding respondents answers with choie thmugh estimates (e.g., 

50%) or ranges (e.g., 100-300) responder burden was reduced and it enlisted the 

cu-operation of the participants to ensure the survey was compieted (Berkowitz, 

199613; Salant & Dillman, 1994). 

Qualitative research can produce a holistic analysis of policy and practise 

in early intewention and increase understanding of diverse issues facing families 

and agencies sewing them, in this case Aboriginal university students and 

student service professionals (Brotherson, 1994). By incorporating aspects of 

quantitative and qualitative research in the design of the surveys and the content 

analysis dual data output was provided which helped actiieve the ultimate 

purpase of this study, to gain as much useful, valid and relible data as possible 

(Lifvendahl, 1994). 



Credibility addresses the issue of congruence beniireen the constructed 

realities of the participants and those realities represented by the researchers and 

attributed to the participants (Brotherson, 1994). The credibility of this study was 

established by using triangulation (Lecompte & Pressile, 1994), the two different 

surveys and document analysis. 

Dependability addresses the issue of maintaining research stability and 

consistency while allowing for an emergent design (Brotherson, 1994). Hence, 

the use of two different populations to gattier information on Aboriginal student 

services was useful in providing further information about survey results 

(Berkowitz, 19968). Transferability relates to how the survey provides information 

about the general phenomenon (Brotherson, 1994). While the information could 

not be generalized to the entire Aboriginal populatioil, it was hoped that it will 

shed light on Aboriginal support services in Canadian universities. 

Intemet use in reseamti 

Research conducted over the Intemet, especially interviewing, has proven 

to be of great benefit for several reasons. It is cost effective and convenient, often 

occumng in a single step Mile the I8ck of geographic boundaries increases 

sample diversity. A large amount of data can be tabulated quickly which allows 

time for follow up and at the sôrne time, this form of data gathering allows for 

more thoughtful and through process. There is no danger or disamfort for the 

researcher and it has non-interfering recording and transcription (Persichitte, 

Young, & Tharp, 1987; Sudmalis, 1992). 



Telephone and mail surveys have several advantages and disadvantages. 

It is hoped that by using the lntemet to distribute the surveys the limitations are 

rninimùed and beneiits maximized. For example, while telephone surveying can 

be costly (Piper, 1988). surveying via e-mailllntemet does not have longdistance 

charges and is quicker than regular mail. Telephone surveying and mail 

surveying can be lengthy and constrictive on one's time (Berkowitz, 1996b; Piper, 

1988). However, e-maiMntemet can be responded to quickly and postponed at 

the participant's leisure. While any survey (telephone or mail) has the opportunity 

for bias and social desirability, it is hoped through control and survey design, 

these risks are minimized (Berkowitz, 1 996b; Piper, 1988). Saphore's (1 999) 

dissertation compared paper versus on-line surveys. No significant differences 

were found in responses. This study confirmeci that administering a survey only 

is as viable as administering it in paper-pencil format. 

Using an on-line survey technique increased access to more participants 

ftom a greater geographic area, it was less expensive to administer, participants 

seemed to prefer the luxury of participating in an asynchronous manner from the 

privacy of their own home or office. While telephone surveys have a higher 

retum rate over mail surveys, it is hoped that participation rates will be 

comparable to or higher than telephone surveys (Piper, 1988). Sending a web 

survey as a URL Iink within an e-mail had a response rate of about 80% (J. 

Parker, personal communication, March 30,2000) h i l e  mail surveys have a 

response rate of 60% (Salant 8 Dillman, 1994). 



Studerits and professionais becwne involved in use of the lntemet for 

several reasons such as: 1) there king some reward for leaming the new 

technology; 2) ovemming one's fear of technology; 3) a pe~nal/cultural 

campatibility, pmper support structure (technical support) and 4) finding a voice 

and having something to share via the lntemet (Wilson et al., 1996). It is this last 

paint that this tesearcher hoped ta have the most impact. In providing Aboriginal 

students and student service professionals a Channel of communication to 

express their views and concems regarding Aboriginal suppofî services in 

Canadian universities, this study created the atmasphere where voiœs were 

found and information was shared. 



Chaptar 3 
Methodology 

Archibald et al. (1995) used mail-out suweys, telephone interviews and 

focus groups. This study focused on using the suwey method and incorporating 

the use of 'content analysis" which "entails the systematic examination of forms 

of communication to document patterns objectively" (Marshall & Rossrnan, 1995, 

p.85). 

The following chapter describes in detail the research proces used in this 

study. The participant selection criteria are also provided in this chapter. This 

study was conducted in phases: 

Phase l Pretest of the survey instruments 

Phase II Content analysis and the distribution of the suweys to the 

student sewice professionals and the Aboriginal university 

Phase III Comparison of the Aboriginal student setviœs survey results 

and the Aboriginal university student sunrey results 

Description of and rationale for the research design 

'Men contemplating First Nations research, First Nations cultural 

principles and ways of expression should be predominant" (Archibald et al., 

1995, p.11). Archibald et al. (1995) coined the terni 'process model" rather than 

'researcti method" to describe their study. This terni 'process rnodel" created an 



atmosphere whereby their study became 'a flexible procedure rather than fixed 

rigidity, organic entity, adaptabie and consistent with Amginal principles of 

respect and honour that are basics to the traditional teactiing of first Nations 

people (Archibald et al., 1995, p. 15). Therebm, tMr  mearch pracess became 

"a dialogue that was growth oriented and aHowed the incorporation of other 

Aboriginal values such as spirituality and sense of community" (Archibald et al., 

1995, p.75). 

The process model adopted in this study was a continuation of Archibald 

et al's (1995) betief that 'any First Nations educational research rnust involve the 

stakeholders in the design and implementation phase and that ultimately they 

rnust ben& fram research experience" (p. 1 3). The key stakeholders in this 

study were identiied as: 1) Aboriginal students in Canadian universities; 2) 

student service protèssionals who serve Aboriginal students (e.g., native liaison 

officers, chief student affaits officers (CSAO), and directors) and student affairs 

and services national organization; 3) Canadian universities and 4) Aboriginal 

peopîes across Canada. 

The process madel for this study was developed in phases: 

Phase I 
Prrctesong of surveys 

Phase I began with the pre-testing of the surveys. The suweys were 

designed for this stuûy çpecifically. Therefooe, it was important to have them 

4 
reviewed by those in the field foc question relevancy, survey format and furaier 

insigM into possible topic areas or questions. The Aboriginal university student 



survey was pre-tested with Aboriginal post-secondary students who graduated 

from university. Therefore, they would not be eligible participants in this study. 

The Aboriginal student senrice survey was pre-tested by student service 

professionals not working directly with Aboriginal students but who were familiar 

with the issues. The Aboriginal student service survey was also pre-tested with 

Aboriginal educators who subscribe to the Aboriginal educators list-serve, 

VOICES, htt~://www.oise.utoronto.eal-iib-~roiectlvoices. html to provide an 

additional Aboriginal perspective to the survey. 

Phase II 
Surve ying 

A letter of introduction was sent directly to student service professionals, 

which invited them to participate in this study. The letter clearly outlined the 

student service professional's role and responsibilities during this endeavour. 

Several informal e-mail and telephone conversations followed the letter to 

strengthen the relationship between the researcher and those professionals who 

chose to participate. This was done to ensure a dear Iine of communication was 

established and to develop a sense of community and partnership. See 

Appendix 0- Letter of introduction to the student senriœ professionals. 

A further letter of introduction was attached to the Aboriginal university 

student survey. This letter explained the student's role in the research process 

and invited them to participate in the study as partners working toward enhancing 

Aboriginal university student experiences. See Appendix C- Letter of introduction 

to the Aboriginal students. 



The purpose of these letbrs was to i n f m  participants of the opportunities 

for involvement in the different stages of the study and to alert them that further 

information was to be sought from them upm the completion of Phase II. This 

ensured that participants were aware of the research process, what was king 

asked of them, and provided them the opportunrty to further participate or 

withdraw from the study. 

In keeping with the process rnodel for Aboriginal research, participants 

were invited to further discuss any relevant issue pertaining to the research by 

contacting the researcher personally using e-mail. The marcher's e-mail 

address was secureci with a password to ensure onty the researcher could 

access mail, within the Iimits and regulations of Memonal University of 

Newfoundland and Computing and Communications (Memonal University of 

Newfoundland, 1999). 

To respect Aboriginal customs and to mate an environment that fostered 

harmony, trust and companionship, participants wece asked to read the 

Opening prayer. This was done to foster a sense of community over the lnternet 

among participants and the researcher. See Appendix A for Opening prayer and 

Appendix G for a printed oopy of the web page. 

Two separate surveys were conducted through the use of the Intemet, e- 

mail and airmail. The first survey was sent to student service professionals in 

Canadian universities who have prograrns in place for Aboriginal students. This 

survey addressed the following important researeh questions: 



1) What support services are currentiy in plaœ across Canada? 

2) What do the service providers see as the key issues for an Aboriginal 

university student? 

The second survey was sent to Aboriginal post-secondary students 

currently enrolled in a Canadian university. Participants were given the choice of 

completing the survey either on-line or through a paper-version of the sunrey 

available from their on-campus student service office. A self-addressed stamped 

envelope was provided in this instance to ensure the retum of the instrument. 

See Appendix D for a copy of the Aboriginal student service survey and 

Appendix E for a copy of the Aboriginal unkerstty student survey. 

The webdesigned survey had an 'access code" to ensure only invited 

participants replied. The purpose of the 'access code", designed in the forrn of a 

hidden URL, was to protect the identity and safety of participants. Participants 

were made aware of this code through contscting their on-campus student 

service professional or the researcher. Since the pmfessionals were in direct 

contact with the Aboriginal student population, their discretion was trusted in 

deciding who was permitted to access the site. This discretion was guided by the 

set critena of who was eligible to participate in this study the researcher provided 

them. 

To gain further information on serviœ provision from a national 

perspective, a checklist tabutation was canducted to compile information on the 

types of programs and services offered in Canadian universities for Aboriginal 



students through the eligible institutions' web pages. This procedure was similar 

to 'document analysis' Marshall & Rossman, 1995 discussed. The sutveys and 

the document analysis results were analysed using cross-tabulation and chi- 

square analysis with the statistical package, SPSS, version 10.0. 

Phase 111 
Compatison of îhe Aborlginsl student service survey and Aboriginal 
university student sufvey. 

Elements of the sunreys were designed to gather the perspectives from 

both participant groups, the student service professionals and the Aboriginal 

university students, on several of the same issues. 

Based on the survey results, document analysis and the review of student 

development theory, a national perspective was gathered. This perspective 

provided insight and recommendations on the provision of Aboriginal student 

services in Canadian universaies. 

Developing the survey qmstions. 

The sutveys were designed to discover or etaborate information about the 

following research questions (Cox, 1996): 

1 ) What support senrices are currently available to Aboriginal university 

students? 

2) What are the post-secondary experiences of Aboriginal university 

students? 

3) How do their experiences influence their views on their education? 



4) What is the mie of Aboriginal people at Canadian universities (e-g., 

student, faculty and staff pmnce)? 

5) How do students and student service professionals view student needs 

and services? 

6) What does each group beiieve should constitute Native support 

services? 

The surveys were developed using techniques and recommendations 

made by Fowler (1995) and Salant & Dillman (1996). In addition the extensive 

literature review undertaken in Chapter 2 infoned this process. 

Using open-ended questions in the suwy ensured specificity, clarity, and 

breadth of knowledge to gain insight into the perceptions of Aboriginal student 

service professionals and Aboriginat university students on Aboriginal student 

services in Canadian universities (Evans, 1985). Conducting telephone 

interviews was an alternative method (Piper, 1988) of data collection if the 

response rate to the on-line survey was low or some individuals were unable to 

participate othenrvise. It was considerd important to have two diffirent surveys 

for students and student service professionab since each group offered a 

different perspective on Aboriginal student services. For exampte, Aboriginal 

university students had the perspective of users of such services and student 

service professionals presented the perspective of providersldevelopers, and in 

some cases, were once consumers of the same services. See Appendix D for 



Aboriginal student service survey and Appendix E for Aboriginal university 

student survey. 

Description of Sampling Procedures and Participants 

Inclusion of al1 Aboriginal groups in this study was crucial for 

understanding the unique needs of each Aboriginal group attending post- 

semndary education, more specifically Canadian universities. To respect 

Aboriginal values of completeness, family and comrnunity, it was important to 

have a complete circle of involvement. Therefore, the involvement of Aboriginal 

university students and student service professionais in this study ensured the 

perspective and recommendations reflecting the diversity of Aboriginal student 

services. 

The universities invited to participate in this study were those offering 

specific Aboriginal support services to their students. This could have been in the 

form of an Aboriginal support service worker or specrfic ofidcentre, which dealt 

with Aboriginal stu'dent services. These institutions were identified through 

campus service directories, lnternet searches on the institutions' home pages, 

word-of-mouth and thmugh cantading the national professional organization for 

student service professionals, CACUSS, the Canadian Association of College 

and University Student Services. 

Aboriginal post-secondary students currenUy enrolled in a Canadian 

university were asked to participate in this study. This was done through three 

diffbrent sampling strategies: 1) "criterion-based setection," which was used to 



identify the subpopulatiin (LeCompte & Preissle, 1994); 2) 'probability 

sampling," where each member of the population had a known probability of 

being selected (Beiger & Gerlach, 1996); and 3) 'network or snowball technique," 

in which each successive participant or group was named by a p d i n g  group 

or individual (LeCompte & Preissle, 1994). 

Discussion of Methodologid Issues 

Ethies 

Ethically, the rigtits of participants were foremost over any aspect of the 

study (LeCompte & Preissle, 1993). four elements of inforrned consent: 

disdosure of information, comprehension, competency to consent and 

voluntarism of consent were uphdd to provide anonymity to the participants 

(Faculty of Education, 1999). Fdtowing these elements, participants were made 

fully aware of the study's goals and methodology and of their participation role in 

the study. Involvement of participants in this study was entirely voluntary. 

Following the definition pmvided by Salant & Dillman (1994) ethical 

suweying means "encourage[ing] people to respond but not pressufling] them in 

an offensive way" (p.9). To respect the voluntary nature of participation in the 

suwey, participating professionals were sent four friendly reminders to retum the 

completed suweys via email, fax or airmail (Fowler, 1995). This was done to 

remind participants of the study, the importance of their opinions and to increase 

retum rates. The student participants were not directly contacted by the 

marcher due to the nature of the study and accessibility delimitations imposed 



by the study's research process. The participating professionals were given the 

responsibility of encouraging and reminding students to partake in this study. 

Ethical concems for conducting research in electronic collaborative 

mvironments follow similar guidelines as other codes of ethics: to ensure 

professional cornpetence, protect the client, and protect the profession. Each of 

these considerations relates to electronic communication: 1) protect privacy and 

personal inteyrity; 2) distinguish between personal and organizational views; and 

3) give credit where credit is due. Researchers often find that conflict arises 

between giving credit and protecting privacy (Ravtiz, 1997; Sudamalis, 1992). 

This issue did not anse in this study due to the anonymous nature of the design 

of the p m s s  model. 

'[The] key threat to confidentiality is the ability to link an individual to the 

answersn(Fowler, 1995, p. 30). Surveys used in this study were designed to 

avoid this conflict. The only two identifiers asked of participants were the 

geographic location of the participant and the size of their institution. Akhough 

the researcher wuld identify the institution based on this information, this 

information was used only for the purposes of tracking the survey retum rate and 

re-contacting the non-responders with friendly reminders. The confidentiality of 

each institution was respecteci throughout the process of this study. Identities of 

the institutions or their students were not revealed in any part of this study. 

All participants were asked to read an introductory statement, which 

served as the consent form. This letter of introduction was designed with the 



fiftwn elements of a consent form outlined by the Faculty of Educatiori (1999). It 

was w t e d  on the web and attached to any survey sent through the mail. 

Transferability 

This study was not an attempt to speak for or represent al1 Aboriginal 

peoples. The diversity within Aboriginal gmup in Canada cannot be portrayed 

by a subgroup of its population (e.g., university students). However, it was 

hoped that by incorporating the setected sarnpling techniques participants 

represented the mncems and experiences of those student service professionals 

who work with Aboriginal student seniices and those who use such services, the 

Canadian Aboriginal university student. The study's intention was to provide a 

framework on which local Aboriginal groups and their respective pst-secondary 

institutions could incorparate aspects of the findings and pmpased 

recommendations into their preseni serviœ provision to enhance the quality of 

Aboriginal student life. 

This study was desgned for comparability and translatability. 

Translatability assumes that the study's methods, analytic categories and 

characteristics of phenornena and groups were identified so explicitly that 

amparisons can be cunfidentiy conducted (Lecompte & Preissie, 1993). Since 

the survey results were a fom of quantitative method of data col tection, it is 

hoped that the surveys provided a reliable instrument for assessing Aboriginal 

student services on a national scale. The sunreys cauld be used at a later tirne 
.r 

to gather information on Aboriginal students needs and expectations of 



Aboriginal support services, and incorporate findings into the developed 

recornrnendations of this study furthering the developrnent of Aboriginal research 

in Canada (Beiger 8 Gerlach, t 996). 

The qualitative aspect of the research ensured that opinions and concems 

of participants were dearl y express& m i n  the results and throughout the 

study. Any recommendatians made were hsed on the expressed viewpoints of 

the key stakeholders: Aboriginal university students and student service 

professionals. 



Introduction 

The results of this study are presented accarding to the phases in which it 

was conduded to pmvide a chronological and sequenced presentation of the 

findings. The results have also been organized to respond to the questions 

posed at the beginning of this research process. During Phase 1, both survey 

instruments were pre-tested. Therefore, the first won of this chapter will 

review the pre-test findings of both of the suwey instruments. Phase H saw the 

data collection fmm two separate populations, Aboriginal student services 

professionals and Aboriginal university students who have used Aboriginal 

student services. The results h m  each gmup of surveys were presented 

separately to portray the perspectives of the professionals and then the students. 

Phase III campared the common questions of both instruments in Phase II to 

reflect hmv the perspectives of the student service professionals and the 

Aboriginal university students were similar or dissimilar. 

The demographics of the participating Aboriginal student centres and its 

user population were provided from information gathered by the Aboriginal 

Student Senrices Suwey. The remaining information gathered from this survey 

was compiled in response to the posed research questions: 

1) What services were k ing offered by Aboriginal student service prcividers? 



2) What were the perceptions of the student service professional regarding 

Aboriginal students' needs and expectations? 

3) What w m  the experienœs of student senriœ professionals who provided 

Aboriginal support serviœs? 

4) What were the expectations of pmfessionals regarding the provision of 

Aboriginal student services? 

The demographics of the participating Aboriginal university students were 

presented to refiect the group who took part in this study. Again, following the 

same outline, the participating students' responses were compiied to respond to 

the following research questions based on the Aboriginal Student Services 

Su rvey . 

1) What services were k ing  used by Aboriginal university students? 

2) What were the needs of Aboriginal university students? 

3) What were the experiences of Aboriginal students who used Aboriginal 

support serviœs? 

4) What were the expectations of Aboriginal students regarding the provision 

of Aboriginal student services? 

Demographics 

There are thirty-nine universities across Canada, which provide some form 

of Aboriginal student senrices. These centres were identified through contacting 

the institution in writing or by e-mail, reviewing institutions' web-sites, mnsulting 

the Canadian Association of College and University Student Services (CACUSS) 



national directory and through peer referrals. A letter of introduction was sent to 

the student service professional directly inviting them to be part of this research 

study. After follow-up contact through e-mail, phone and fax, 77% of the sample 

(N=30) agreed to participate, three declined participation and there were six 

institutions who did not respond to either the initial letter, fax, e-mail or phone 

calls. From the thirty institutions who agreed to participate, the survey instrument 

retum rate was 83% (N=25). These twenty-five participating centres represented 

over 60% of all Aboriginal student service centres in Canadian universities. 

Regional dernographies of providen of Aboriginel student services 

To protect the anonymity of participating Aboriginal student centres and 

students, the responders were grouped according to regional location. The 

Eastern region inciuded the provinces of Nova Scotia, New Brunswick, 

Newfoundland and Labrador, and Prince Edward Island. The Central region was 

comprised of the provinces of Ontario and Quebec. British Columbia, Alberta, 

Saskatchewan, and Manitoba were grouped to represent the Western region. 

The Territory region, comprising of the Northwest Territones, Yukon, and 

Nunavut was also included in this study. 

From Table 1, Regional distribution of participating Aboriginal student 

service centres, it can be seen that the majonty of the institutions came from the 

Central and Westem regions, forty-eight and forty-four percent respectively. 

These numbers adequatdy reflect the distribution of universities across Canada, 



since the majority of institutions are included in these two areas, with the highest 

concentration being in the provinces of Ontaflo and Quebec, the Central region. 

Table 1 

Raional distribution of Aboriainal student service centres in Canadian 

Reg ion Frequency Distribution Percentage Distribution 

(#l (%) 

Eastern 2 8 

Central 12 48 

Western 11 44 

Temtory O O 

Total 25 100 

Eighty-three percent of the eligible Centres (N=25) completed the on-line 

or hard copy of the sunrey. Their responses provided information describing the 

institutions and the Aboriginal student senriees each provided. 

There were no signitïcant differences in total student populations between 

regions. The majority of the institutions (48%) had a student population of 1,000- 

15,000, while 16% had totat student populations of 20,000-25,000. The 

remaining institutions (8%) had a total student population of less than 1000. 

1 here were no signifiant diffennces found between regions when their total 

faculty and staff populations were compared. Approximately 26% of the Centres 



had faculty-staff population of 1 Oûû- t 500 at their institutions. Seventeen percent 

had smaller population between 500-1 000. Regionally, the larger faculty and 

staff populations were found in the Central and Western regions. This is sirnilar 

to the larger student populations a b  found in these areas. While the Eastern 

region had as student population of 1000-1 5000, its faculty and staff population 

was between 100-500. 

It was considered important to knbw what percentage of Aboriginal 

students, faculty and staff comprised the total university population to establish a 

sense of the proportion of Aboriginal peoples either attending or working in 

Canadian universities. 

Table 2 reveals that sixty-eight percent of the institutions have an 

Aboriginal student population of less than 5%. There were no signifiant 

differences in regions reporting of the percentage of Aboriginal student 

population. 

There were also no signifiant difFerences between the regions in their 

reporting of the percentage of Aboriginal faculty and staff on their campuses. 

Eighty-seven and a half percent of the professimals reported that less than five 

percent of their faculty and staff was Aboriginal. There were no reported cases 

of the Aboriginal population king greater than 15% in any region. 



Table 2 

Percentaae distribution of Aboriainal students. facultv and staff 

~ulations in Canadian universrties bv . . Aboriainal student wrvice centres 

Aboriginal student service 

centres by region (percentage) 

% total student population Western Central Eastern Total 

* 5 

< 10 

~1 5 

<20 

~ 2 5  

Total 

Student' 63.6 75 50 68 

Faculty & stap 

Student 

Faculty & staff 

Student 

Faculty & staff 

Student 

Faculty & staff 

Student 

Faculty & staff 

1 Student population: XZ=3.939, p = -685, df =6 
2 Faculty and staff population: X2= 3.924, e = .416, df =4 

Table 1 and Table 2 provide an overview of the setting in which this study 

was conducted. Forty-eight percent of the institutions 48% (N=12) had a total 

student population of 1000-1 5,000 while 68% of the institutions (N=17) had less 



than five percent of their total student population representing Aboriginal 

students. Of the twenty-three institutions that responded to the question of 

faculty and staff population size, 26% (N=6) indicated that they had a faculty and 

staff population between 1000-1 5 0  people. The majority of the institutions 

(N=21) also had less than 5% of their faculty and staff comprised of Aboriginal 

peoples. In the Western region, two institutions indicated that their Aboriginal 

faculty and staff population represented less than 25% of the total number faculty 

and staff. 

Regional demographics of participating Aboriginal univenity students 

In light of the delimitations and timitathns imposed on this study and the 

utilization of the hierarchical structure within institutions to reach students, the 

number of participating Aboriginal university students did not pro~ride an equally 

repr'esentative sample size fmm each institution. ln some instances, in order for 

the survey to reach the students it had to first meet the approval of the 

institution's ethical cornmittee. Then the student service professional had to 

agree to help distribute sunreys and infonn students about the study. In other 

situations, the survey was passed on to the student organization (if one existed) 

and then on to the students. Therefore, this study did not attempt to make any 

generalizations or bmad assumptions abut the Aboriginal university student 

population. 

Participating students had the option of participating with the on-line 

version of the instrument. Also, a total of 160 paper copies of the Aboriginal 



University Student Survey were sent to participating centres across the countq 

to distribute to eligible students. In total twenty-two suweys were retumed. 

Although a retum rate of 14% was low, one must consider the very small 

population this study was dealing with. As stated earlier less than 5% of the 

student population was Aboriginal. However, a report h m  the British Columbia 

Provincial Advisary Cornmittee on post-secondary education for Native leamers 

(1 990) indicated that this percentage may even be lower, 3%. Therefore, the 

pereentage of the 5% of Aboriginal students who used Aboriginal support 

services would be even smaller. 

One could refiect on the prucess of gathering data from the students as 

being similar to a council meeting, where everyone had been invited but only a 

tesser number of individuals take the opportunity to speak. Their voices soar 

above the crowd and their message takes on an air of importance. Although the 

response rate was low, it was considered important that the opinions and 

thoughts of those Aboriginal university students who did participate have their 

voices heard in this study. 

Participating professionals desuibed the users who used Aboriginal 

student services as students who were slightly more likely to be female than 

male, older than average (e.g., older than 21), had status and were just as Iikely 

to have children than not have children. The students who partiapated in this 

study were predominately older than average, there was even distribution of 

female and males, and they were just as likely to have or not have children. This 



provided support for the use of the students' survey responses in this study, 

since the student participants were representative of the typical user of Aboriginal 

student services as defined by participating professionals. 

Table 3 

Reaional distribution of Aboriainal universitv students (N= 22) 

Region Frequency Distribution Percentage Distribution 

Eastern 11 50 

Central 4 18 

Western 7 

Total 22 

Table 3 provides evidence about the regional distribution of Aboriginat 

university students who responded to the survey. Fifty percent of the 

respondents were from Eastern Canada. The Central and Western mgion 

represented eighteen and thirty-two percent of the student responders 

respectively. While 50% (N=11) of the participating students were from the 

Eastern region, one must remember that only 8% (N=2) of the participating 

institutions were from this same region. 

The Aboriginal University Student Survey differed from the Aboriginal 

Student Service Survey, in that it asked questions about the student and not the 

Centre. To gain some perspective on the type of student using Aboriginal 

student services, student participants were asked to share personal and 

acadernic information about themselves, such as: gender, age, Aboriginal group 



to Mich they identified, marital status, if they had any children, the number of 

courses, semesters they had completed and their current acadernic program. 

Academic Demographics 

The data indicated the mean number of semesters the participating 

Aboriginal students had completed was five. However, the range of sernesters 

completed varied from the low range of zero to 5 to a high of 28 semesters. 

Seventy-seven percent of the student participants had completed 0-5 semesters 

of university. Those student participants who chose zero semesters indicated 

that they were in their first semester. Four percent of the respondents completed 

6-1 1 sernesters, while 18% had complete 12 or more greater sernesters. 

Aboriginal university students were also asked to indicate how many 

courses they had completed. Table 4 shows that 64% :N=14) of the students 

had cornpleted ten or less courses. Nine percent had cornpleted less than 20 

courses (i.e., 10 to 19), while 14% completed 21-30 courses and another 14% of 

the students completed greater than 30 courses (31- 50). Since 50% of the 

students were from the Eastern region, there was more range in the number of 

courses students had completed in this area. Table 4 illustrates that there were 

no significant differences in the number of completed courses amongst the 

participating Aboriginal students by region. Students were also asked to share if 

they had attended another post-secondary institution. 



fable 4 

The number of counes coin~teted bv Abriainal unlverrcitv students by 

(pef'=nWe) 

# of courses Westerna Centralb Easterne Total 

O -  10 42.9 50.0 81.8 63.6 

11 - 20 28.5 - - 9.1 

21 - 30 14.3 25.0 9.1 f3.6 

30 or more 14.3 25.0 9.1 13.6 

Total 100 100 100 100 

Data in Table 5 provides evidenœ to illustrate that 55% of the Aboriginal 

university students who participated in this study had not attended another 

institution white 45.5% indicated that they had attended another institution. There 

were significant diffbrences be- regions in ternis of students having prior 

experience with another post-secondary institution. While the Western and 

Central region students were likely to have had some experience with another 

post-secondary institution, 71.4% and 75% respectively, those participating 

students from the Eastern region were more likely to not have prior experience 

with another post-secondary institution (81.8%). 



Table 5 

Percentaae distribution of Aboiiainal univenitv students who attended 

pnother ~ost-88condsnr institution 

Aboriginal univenity students by region 

Attendeci another Westerna Centralb EasternC To ta/ 

institution 

YES 71.4 75 18.2 45.5 

Total 100 100 100 100 

Participating students were also asked to share what program they were 

currently enrolled in. Table 6 provides evidenœ that illustrates that there were 

no significant differenœs found between the regions in the types of acadernic 

programs participants were pursuing. Thirty-six percent of the participants were 

working towards a Bachelor of Arts. 



Table 6 

$tudents bv mion 

Aboriginal univenity students by region 

(wcentage) 

Academic Program Western Central Eastern Total % 

Undecided - - 27.3 13.6 

General Studies - - 9.1 4.5 

BA 85.7 25 9.1 36.4 

B.Social Science 

B. Engineering 

Human Relations 
Diploma 

Heritage Resource 
Diploma 

Total 100 100 100 100 



Personal Demographics 

Participating students were asked to share some personal information to 

further develop a sense of the student wtro uses Aboriginal student services. 

The average age of the participating Aboriginal students was 27. Therefore, 

there was a higher frequency of older-than-average students (i.e., students older 

than 21) using Aboriginal student services who participated in this study. The 

range of ages can be seen in Table 7. 

Table 7 

Personal demoara~hics of Aboriainal universitv students bv reaion 

Aboriginal university student 

Participants by region (percentage) 

Western Central Eastern 10 ta1 

Gender' 

Female 28.6 50 63.6 50 

Male 71.4 50 36.4 50 

Age group2 

21 or younger 14.3 - 72.7 40.9 

41 or older 42.9 - 9.1 18.2 



Table 7 

ConUnued 

Marital status3 

Divorced - 25 9.1 9.7 

Married 57.1 25 27.3 36.4 

Single 42.9 25 63.6 50.0 

Other - 25 - 4.5 

Children' 

Yes 27.3 75 66.7 50 

No 72.7 25 33.3 50 

Table 7 provides evidenœ to indicate that there were no significant 

differences found between regions in ternis of student's gender. In the Western 

region 71 % of the participants were male, whiie for the Eastern region, 64% of 

the participants were female. Overall, there was a balanced distribution of 

gender amongst the Aboriginal university student participants. 

However, there were signifcant differences in age groups of Aboriginal 

university students between regions. Whik Eastern students were pre- 

dominantly younger than 21, over 42.3% of studerits h m  the Western region 



were dder than 41. Those Aboriginal students from the Central region ranged 

from 22-40 years of age. 

In grouping students based on those who were older than average (older 

than 21) and those who were traditional age (21 or younger), it auld be seen 

that 59.1% of the participants were older than average students (otder than 21). 

Of the 40.9% who were 21 or younger, 89% of the students were from the 

Eastern region of Canada. 

The data in Table 7 provides evidenœ that there were no significant 

differences found in the marital status of students between regions. The majority 

of student participants were single (50%). Regionally, the Western students 

were more likely to be mamed (57.1%) than single (42.9%). However, the 

students h m  the Eastern region were more likely to be single (67.3%) than 

rnarried (27.3%). Central region participants represented each of the categories, 

married, single, divorced, and other. 

There were no signifiant differences found between regions in comparing 

students with or with out children. One half of the participating students had 

diildren. Aboriginal university students fmm the Western region were more likely 

not to have children (72.7%) while students from the Central and Eastem regions 

were more likely to have children (75% and 66.7% respectively). 

One participant chose not to disclose an Aboriginal identity. Table 8 

shows significant differences between regions in the represented Aboriginal 

groups among the participating students. This was due to the Eastem region 



representing 52% of the participants and of that 52%, approximately 81 % of the 

Eastern participants identiied themselves as Inuit. 

Table 8 

Percentaae distribution of Aboriainal aroum amona Aboriainal univenity 

students bv reaion 

Aboriginal univenity students by 

region (percentage) 

Aboriginal Nation Western8 CentralD Easternc Total 

Anishinabek - 25 - 4.8 

Cree 16.7 - - 4.8 

Inuit 

Kutanaxa 

SexwepemclS huswap 33.3 - - 9.5 

Straights 

Ot her(s) 

Total 



Phase 1 
Sutvey PreJesî 

Pretesters were chosen based on the outlined criteria provided in the 

Description of and rationale for the research design section. The pre-testers for 

the Aboriginal University Student Sumy were First Nations university students 

who either had graduated from a university or had not used Aboriginal support 

services. The pre-testers for the Student Service Professional Survey were 

student senrice pmfbssionals who did not wodc with Aboriginal students but were 

still familiar with the issues or Aboriginal educators, not associated directly with 

an Aboriginal student service office. Another group asked to pretest this sunrey 

were Aboriginal people who participate on a national Iist-sew for Aboriginal 

educators, VOICES. 

The individuals used for the pre-test received an e-mailed or airmailed 

copy of the survey and the evaluation questions. The pre-test was conducted 

over a period of three weeks. There was a return rate of 100% of the 

professional survey pre-testers. The seven professionals who evaluated the 

Aboriginal Student Services survey provided comments on the instrument, its 

questions, overall content and presentation from a good to very good. 

The pre-test of the Aboriginal University Student Survey had a retum rate 

of 67%. Of the six people asked to pretest the survey, five were contacted via e- 

mail, of those five, two did not respond; the remaining pre-testers evaluated a 

hard-copy of the survey. It was Iater discovered that the two non-responders' e- 

mail accounts were not active and they did not know about the study. The 



remaining four individual's ranked the student survey from a good to very good in 

al1 aspects. 

Phsse II 
Content Analysis 

The web pages of the institutions were analysed to examine the programs 

and services offered to students. Of the 25 participating centres, 100% had web 

pages, however, one site was not avaitable due to it being reconstructed. 

While Table 9 is extensive, it provides a detailed overview of the services 

and programs promoted by the various centres through their web pages. The 

data gathered indicated 62.5% of Aboriginal student centres promoted same 

form of academic advising, refenal or planning services. Fifty percent offered 

Aboriginal cultural activities. Being a Iiaisonîadvocate for students and between 

the institution and community, having a native student association, and 

organizing peer helperslstudent arnbassador programs were services identifid 

on 4 1.7% of the reviewed websites. 

Fdty percent of the web-sites indicated the centre had an allocated study 

m m  or student centrellounge and 28% indicated that they had computer access 

for students. Thidy-three percent of the websites promoted services such as: 

academic workshops, elders (visiting or inesidence) programs, financial 

advising/resources, and personal counselling. Roughly 29% indicated they 

provided preadmission advocacy. 

Regionally there was a marked différence in the development and use of 

the web page to promote each centres' services and resources. While some 



promoted activities and nwurces, with pictures of staff and facilities, other sites 

simply identifid the antre's contad information. 

Table 9 

Percentaae distdbution of ~iocimm and services nromoted bv Abriairial 

student service centres web maes ûu maion 

Aboriginal audent service centres 

ProgramdSewices Western Central Eastern Total 

Academic adviselaunsel 50.0 75.0 50.0 62.5 

Academic liaison 

Academic workshops 

Allocated space for events 

Campus tours 

Career counselling, 
advising 

Childcare or referrals 

&-op advising 

Comrnunity-university- 
student liaisonladvocacy 

Cornputer access 

Counselling (general) 

Culhirai caunselling 



Table 9 

Cultural events and 
promotion of on-off campus 
events 

Cultural workshops 

8ders (in-residemce, 
visiting ) 

Employment opporiunities 
or referrals 

Financial 
resourceslreferrals 

First Nation admission 
P O ~ Y  

Friendship circles 

Legal services 

Library orientations 

Native student asdation 

School-to-work program 

Orientation, weicome feast 

Peer helpers, student 
am bassadors 

Personal counselling 



Table 9 

Continued 

Phonafax access 

Pte-admission advocacy 

Program andior course 
planning 

Recruitment 

Residence 

Resource librarylcentre 

Service referrals 

Social events 

Speakers, role models, 
guests 

Student on-line art 
mg Webages 

Student representative on 
cornmittees 

Study room- student centre 

Transition program 

Tutoring 

Volunteer opportunities 



Aboriginal Student Services Survey 

The Aboriginal student service professional survey instrument was 

compriseci of 14 questions, a mix of forced choice, dosed and open-ended 

questions. Eadi question was asked with a specific intention. The purpose of 

first five questions was to gather general demographic information on those 

institutions which provide Aboriginal student services, such as: location, total 

student population, percentage of Abonginal students, total faculty-staff 

population and percentage of Aboriginal faculty and staff. Questions 6-8 were 

designed to develop a perspective of Aboriginal student seniice provision. For 

example, defining the student-user population, Aboriginal groups on campus, 

programs and services offered and if student service theory was used to infonn 

senriœ delivery. Questions 9-1 3 purpose was to gather the professionals' 

perspectives on Aboriginal student services. For example, what programs and 

services should be offered, the other responsibilities and duties of a student 

service professional, the top five needs of Aboriginal students and top three 

services provided by Abonginal student services. Question 14 was included in 

the survey instrument to invite the student service professionats to make further 

comments or suggestions. 

An analysis of frequency was conducted on the survey responses along 

with the non-parametric test, Chi-square. The ranking of the programs and 

services identifying the top 3 services and top 5 ccincerns were analyzed with a 

multiple response cross tabulation. 



The response rate for each individual question was high, 11 out of 14 of 

the questions had a 92% response rate (N=23). Due to question 14 being an 

optional question its response rate was the lowest. Question 8b was only utilized 

by those who answered 'yes' to question 8a, therefore a high response rate was 

not expected for this question. Since questions 9 and 10 were open-ended 

questions the rate of response to these hm questions were lower, 65% and 84% 

respective1 y. 

Also questions were designed to gather information about the students 

using Aboriginal support services. Respondents were asked which student 

group they assist more frequently. If they saw both groups equally (e.g., both 

male and female students) they were asked to check both responses. 

Table 10 provides evidence that there were no signifiant differences 

between the regions in ternis of the type of stuûent who utilized Aboriginal 

student services. The Western region users of Aboriginal student senrices tended 

to be older than average. While female, status, and students with children were 

more frequent users, males, non-status and students without children also used 

Aboriginal student senrices. For the Central region, user demographics indicated 

students were more likely to be female, older than 21, and status. There was 

equal representation between students with and without children in this region. 

For the Eastern region, students who used Aboriginal student setvices 

were mixed. While mostiy fernales used the se~ces, males were also common. 

Students tended to be older than average, had status and children. However, 



students who were younger then twentyme, were non-status and did not have 

chitdren were also likely to use support services. 

Table t O 

User m~ulation of Abriainal student services bv reaion 

Aboriginal student service centres by region 

Group Wesbrn Central Eastern Total 

Gender' 

Fernale 40.0 66.7 50.0 54.2 
Male - - - - 
Both, female 60.0 33.3 50.0 45.8 
and male 
Age ~roup' 

Students under - 10.0 - 4.3 
2 1 
Students 63.6 60.0 50.0 60.9 
over 21 
Both age 36.4 30.0 50.0 34.8 
gmups, 
< 21 and >21 
Status3 

Status 18.2 72.7 50.0 45.8 
Non-status 9.1 - - 4.2 
Both, status and 72.7 27.3 50.0 50.0 
non-status 
children4 

Students with 11.1 33.3 50.0 25.0 
Children 
Students with - 22.2 - 10.0 
no Children 
Bath, with and 88.9 44.4 50.0 65.0 



Pmfessionals were asked to identify which Aboriginal groups have used 

their services. While the following information does not indicate specific numbers 

or pemtages of the total Aboriginal student population present on Canadian 

university campuses, the information does shed light on which groups are using 

and those that are not using Aboriginal student senrices in each region. 

The purpose of having professionals indicate the different Aboriginal 

groups using their Centre in Table 1 1 was to illustrate the diversity of Aboriginal 

groups using Aboriginal student services across the country. This diversity was 

further supported from the self-identification of Aboriginal group by participating 

Aboriginal university students in Table 7. This provided important information for 

professionals who are responsible for developing pragramming and services to 

such a diverse yet small group. The Aboriginal group who reportecl the highest 

usage of Aboriginal student services was the Metis (96%). A regional breakdown 

was not provided sinœ this might compromise the identity of parücipating 

institutions. 



Table 11 

Aboriainal amum usina Aboriainal sumort senrices in Canadian 

. . Univers-. based on the mrcentaae of Aboriainal audent service centres 

indicatina which Aboriainal aroum had useâ their services* 

Percentage Aboriginal group(s) who have used 

of Centres Aboriginal support senrices 

Metis 
Anishinabek 
Cree 
Mohawk 
Inuit 
Mi'kmaq 
Maliseet, Nisga'a, Oneida 
Gitksan, Haida, Koatchin, Salish 
Assiniboine, Innu, Secwepemc 
Cayuga, Chipewyan, Huron, Nuxalk, Potawatomi, Squamish, 
Wet'suwet'en 
Dene-thah, Haisla, Nlaka'pamux, Nuu-chah-nulth, Okanagan, 
Tlingit 
Black&ot, Oalkelh, Heiltsuk, Stl'at'imxiLl'wat, Nass-Gitskan, 
Tsimshian 
Chilcotin, Halkomelem, Kwakwaka'wakw, Onodaga, Sechelt, 
Teuu-T'ina 
Abenaki, Dogrib, Kaska, Ninuvaarimuit, Sahtu Dene, Sekani, 
Tatiltan, Tutchone 

4 Dunne-za. Kovukon. Kutenai. Tsetsaut. Seneca ~. . - . - - -  - . - -  r - -  - - -  

This ~hart  only diacb the opinions of tho pmfadonrlr. ît imdicatea which grou~s have 

To develop a national perspective on Aboriginal student sewices in 

Canada, it was important to gather a profile of the types of programs and 

services that were king provided to across the country. 



The data in Table 12 illustrates that roughly 11% percent of Centres 

provided academic advising. Personal counselling was the second most cornmon 

service amongst 10% of professionals. The third most popular service was 

orientation with 9.6% and holding Aboriginal cultural activities was forth in the 

ranking, with 9.1% of the Centres providing this service. 

In comparing the Centres' responses with the content analysis of the web 

pages, there were indications that there were some services, programs and 

duties that Aboriginal student service professionals provide but the services were 

not on the Centres' web pages. This was most evident in the camparisan 

between the Eastern region web pages and the professionals' responses to this 

question. On their web-sites, only 50% of Eastern region participants indicated 

they provided academic advising, academic workshops, liaisonladvocacy 

services to student, university and community, newsletter, and pre-admission 

advocacy. One hundred percent indicated that they provided a resource 

librarylcentre. However, the Eastern region student service professionals' survey 

responses stiowed that in addition to those services listed on the web-site, 

Eastern Centres also provided orientation, leadership programs, residence, 

spirituaUreligious, career counselling, wellness, academic transition, and time 

management. For the other two regions, there seemed to be more consistency 

between the Centre's and their web pages. 



Table 12 

Petcentme distribution of nroatams and services ~mvided bv Aboriainal 

student service centres bv reaion 

Aboriginal student service centres by 

region (pemnfa96) 

Program or senrice Western Central Eastern Total % 

Academic advising 11.1 10.4 9.5 10.6 

Personal counselling 9.9 10.4 9.5 10.1 

Orientation 12.3 8.5 4.8 9.6 

Aboriginal cultural 8.6 9.4 9.5 9.1 
activities 

Career counselling 6.2 7.5 9.5 7.2 

Mentoring 7.4 6.6 - 6.3 

Career development 3.7 4.7 9.5 4.8 

Time management 4.9 5.7 9.5 5.8 

Training seminars 4.9 4.7 - 4.3 

Leadership programs 2.5 5.7 4.8 4.3 

Academic transition 4.9 3.8 4.8 4.3 

Residence 2.5 2.8 4.8 2- 9 

Health services 1.2 .9 -9 1.4 

Total 38.9 51.0 10.1 100 



There has been a shif& fmm the haphazard development of programs and 

'hoping that they meet intended ne&" to the use of theory and research in 

offering and deveioping pmgrams. T h m  wem no significant difierences 

betw%en regions in uçing student service ttieory or nsearch in Aboriginal student 

senrice provision. Seventy-two percent of the participants indicated Mat they did 

no1 use any theory or models in delivering their services. 

Table 13 provides evidence to illustrate the regional breakdown of the 

Centres' indication of use of theory in the ninning of their programs and services. 

Of the 28% who indocated 'yes', they used theory, four participants made 

comments about using an 'indigenous bas& approach, based on the concepts of 

egalitarianism and holism and remaining 'client focusedi. Chickering's seven 

vectors were used in developing programs and services in one other instance. 

Table 13 

gtudent service c e n m  

Aboriginal student service centres by regian 

Theory Western Central Eastern fatal 

Yes 9.1 50 - 28 

Total 100 100 f00 100 



Wdh reflection services currentl y k ing offered, participants were also 

asked to report on what could or should be offered as services or programs for 

Aboriginal students. To leam more about similarities and difiérence in t b  

regions, it was helpful to se8 how the diirent regions provide services to their 

respective Aboriginal student population. The responses to this open-ended 

question covered many different aspects of student service provision. The 

responses have been categorized to identify key areas of interest and concern in 

Table 14. 

Table 14 provides evidence to illustrate the areas service respondents 

believed could be developed within each region. The data does not presume 

that ail Centres in the region did not provide these services, in fact, some 

centres may have provided many more services than were listed. The role of the 

student service professional has many demands, as one student service 

professional fmm the Western region of Canada stated: "1 fiel that 1 am the on& 

p e m n  that was hired to work specifical/y with Aboriginal students. . . somet~mes 

I f i l  totally overwhelmed with the amount of wrk and expectations that are 

placeû on me. .." . Exploration of other duties and responsibilities professionals 

warking with Aboriginal student services encounter on a daily basis, outside of 

their normal duties, provided insight into the working role and demands placed on 

many professionals outside of their regular job duties. 



Table 14 

Procaram8 and services that should be offered as mrt of Aboriainal student service8 from the txtrsoective - 

pf the ~rofessionals 

Aboriginal student service centres by region 
. - - - 

Western Central ---- - 
Eastern 

Financial Financial sponsorship F inanciaVschotarship 
from HRDC and FN applications, scholarships and 
communities emergency bursaries 

Academic Aboriginal studies 
degree program 

Personal 

Cultural Aboriginal cultural 
activities; Elders 
programs; spiritual; 
transition programs 

Career fairs; tutoring; 
computer training 

Mentor programs, parenting, 
more support from families 
and communities 

Native specific resources 
(e.g., books, directories); 
guest lecturer series as role 
models and increases 
awareness within university 

A Budget to plan and offer 
services; securing funding for 
student activities; scholarships 
and bursaries (a national 
booklet); Budgeting services 

Course development; 
teaching; tutoring; academic 
bridging program 

Orientation services; training 
seminars; campus to keep 
network going 



From Table 15, evidence is pmvided to illustrate that a large role for the 

Aboriginal student services professional was being a student advocate, whether 

it was for more financial support, dealing with racism or handling housing or 

academic issues. Crisis management was another major responsibility of the 

professional, espedally dealing with students' personal issues (e.g., dnig abuse, 

suicide, death in family). Counselling skills or at least access to the resourees to 

provide referrals was another important aspect of Aboriginal student services. 

Based upon their own experiences and point-of-view, participating professionals 

were asked to identify the top 5 concerns of students. 

Table 16 provides the ranking of the top five concerns of Aboriginal 

students as perceived by student service professionals. Approximately nineteen 

percent (N=24) of the student service professionals who responded to this 

question saw finances being the most important cancem to students. Academic 

preparation came a dose second with 18%. Thirteen percent identified distance 

from family; racism and fmding suitable accommodations both received 12%; and 

the fifth top concem as perceived by 11.3% of the pmf&sionals was loneliness. 



Table 15 

Other res~onribilities and duties encountered bv Aborininal student service ~rofessionalq 

Aboriginal student service centres by reglon 

Weatern Central Eastern 

Financial Contacting bands for additional Funding troubleshwting; 
Funding and tutoring Financial difficulties; F unding 
Emergency student loans research 
Financial aid 

Acadernic Advising prospective students 
Guiding application for admission 
Editing 
Problem solving 
Representing centre and student 
interests on University committees 
Supervision of exams 
Instruction of study, reading, 
writing, d exam skills 
Recruitment visitslcareer fairs 

Academic difficulties lnterpreting 
English difficulties institutional requests 
Web-site development and expectations of 
Transitional program research students 
Pre-admissions information and 
recruitment 
Handling administrative issues 
for students 



Table 15 

Aboriginal student service centres by region 

-- - 
Western Central Eastern 

Cultural 0 

Advocating for students 
Crisis management 
Help to find childcare 
Talking with parents, band 
education administrators at 
request of students 
Referrals and Liaison 
services 
Confiict resolution 
Deal with racism issues 
Stress management 

Annual graduation and pow 
WOW 

Assist in planning of First 
Nations student events 
Referral to outside Aboriginal 
resources Resource centre 
for al1 those interested 
Organizing extra activihes, 
(e.g. sports, trips to 
conferences) 

Home sickness rn 

Substance abuse O 

Suicide 
Crisis management rn 

Personal counselling 
a Employment information 

Legal issues O 

Crisis management 
Domestic violence 
Death in the family 
Referrals for crisis 
counselling- mental or 
physical help 
Advocacy on student 
issues 
Career fair 
Information on university 
li fe 
Campus tours 

Culture shock 
0 Feelings of loss of culture 

Racial misunderstandings 
Issues with Native student 
association 

' Pow Wow planning 



Table 16 

Rankina of the ton concerns of Aboriainal students from the mrsaective of 

Aboriaiml student service ~rofessionals 

Aboriginal student sewice centres 

by region (percentage) 

Top Concerns Westerna CentralD EasternC Total (%) 

1. Finances 17.4 20.3 20 19.1 

2. Academic preparation 15.2 20.3 20 18.3 

3. Distance from. Family 10.9 15.3 10 13 

4. Racism; Finding suitable 13 10.2 20 12.2 
accommodations 

5. Loneliness 13 11.9 - 11.3 

Professionals were invited to make further comment on this question and 

their choices. The following comments were excerpted from the sunreys: 

Our students are unpmpared for the Anglo. University, this is seen rir poor 
academics as well as loss of cuItum and identliy, offen campus connections 
are al1 they have to home. Professional, Central region 

The M t  nations community 1 work with am very close knit community, so 
ioneliness and finding ikiends are nonlrssues, depression and stress are iwo 
categories that would work better hr my students. Professional, Western 
reg ion 



Regionally, the top five concems were ranked a littte differently when a 

multiple-response cross-tabulation was conducted. While al1 three regions saw 

finances as the top eoncem of studenîs, there was some variation between the 

regions for the other top concems as ranked by student service professionals. 

While Western and Central student sewice pmfessionals ranked 

academic preparation as the second top concem of their students, Eastern 

professionals saw finding suitable accommodations as the second top concern. 

The third ranking was different between each region, Western professionals 

judged finding suitable accommodations as the third top concem of their 

students, while Central participants ranked distance from famil y, and the Eastern 

region ranked racism as concerns of their students respectively. The fourth and 

fïfth top coneems of Aboriginal students from the Western and Central region 

were ranked as loneliness and racism respectbely by the professionals fmm 

those regions. The Eastern region professionals ranked academic preparation as 

the fourth top concern and distance from family as the top mh concem of 

students. 



Table 17 

Reaional commrison of ~rofessional's oercePüon of Aboriainal universit'y 

gtudents top concerns. 

Aboriginal student service centre by region 

Western Central Eastern 

1 Finances Finances Finances 

2 Academic preparation Academic preparation Finding suitable 
accommodations 

3 Finding suitable Distance from family Racism 
accommodations 

4 Loneliness Loneliness Academic preparation 

5 Racism Racisrn Distance ftom family 
Finding suitable 
accommodations 

The professionals w r e  then asked to rank the top three services that they 

provided to students. In Table 18, the top service identified by 29.2% of the 

responders was academic advising. Providing Aboriginal cultural activities was 

ranked second by 20.8% of the participants and 12.5% of participants ranked 

orientation third. There were no regional differences in the ranking of services. 

Again, professionals were invited to make further comments on this issue. 

The most important thing: hoMing oîWe hours, my students need someone to 
talk to due to cuituml isolation. 1 s&h the rough edges and deal with the 
red tape. Professianal, Central region 



1 suppose that 1 am a iriendly bmwn face in the mdst of white faces 
withh the administration of our institution. Students h l  that they can 
come to me with any pmblem and not be afmid of being judged, ridiculed, 
questbned. 1 have a hgh mspect fOr siudents end vice versa. Students 
have generally said that 1 am a com8iSfon8, bundation, anchor to hold 
them steady Hi le  the sea storms both wain their pemnal and academic 
lives. 1 feel honoured. ' Professional, Eastern region 

Table 18 
! 

Rankina of ton services nrovided bv Aboriainal student senrice centres by 

student senrice ~rofessionals 

Aboriginal student service 

centres by region (percentage) 

Rank Services Westerna Centralb EasternC Total % 

1 Academic advising 29 28.6 33.3 29.2 

2 Aboriginal cultural activity 16.1 ,257 16.7 20.8 

3 Orientation 

The final question professionats were invited to share their experiences on 

was their perceptions of Abonginai student needslexpectations and Aboriginal 

student senrice provision. The crimments covered topics such as lack of 

academic preparation and support, racism, financial supports and needs. A 

small sample of comments have been seleded to mate a sense of what was 

- 



said about Aboriginal student needs and expectations of Aboriginal student 

service provision: 

1) Aboriginal student needs and expectations 

Them are same gmat progmms howver, funding is limited, needs of 
Aboriginal students am meeting place, a place they can cal their own, 
Aboriginel peem and professmnals to ta/& to, camr opps [opportunities], 
native student association - Professional, Central region 

1 am pleased to see that the needs of the students am bsing met in a much 
more pmacfive fashion than in the past. It is di// a stmggle with the intemal 
administration of the univewity. 1 also find that it is frustnting to see the 
students who corn in for help and then fsil to make use of the aid that is 
available to them. 1 believe that it is necessary to foster a safe envimnment 
for them to corne to and be a part of. It seems that =me, not al/, of the 
students am not equipped with the skills necessaty to succeed at the pst -  
secondary level. Transilional pmgrams are a gmst idea and 1 would like to 
see a pmliferation of them thmughout the country, Howver, 1 would like to 
suggest that this type of program, which prepams the student far the @ours 
of univeMy, WUM be more e w i v e  if intmduced to students in their latter 
years of high school. - Professional, Central region 

1 think students expect us to be them to help them when in need, regarrlless 
of the pmblem - Professional, Central region 

For many students raised off resetve and in urban ams ,  their participation in 
the Native Centre and Fi& Nations Student Assocl.tion an? the first 
opportunities they have to participate in culturaVcemmonial events and it is 
valued by îhem, and will continue to be a ne&. Establishing community is a 
prion& for many students, and improves their University expenance 
conWrsbly - involvement and wlunteering. - Professional, Western region 

Aboriginal students am unique and there is lac& of recognition as to the role 
they play consequently they feel maqinalized and the Wew their cuitum, 
traditions and history as insigniîicant for them is no menMn of I? in pesent 
day history books or in academia - Professional, Eastern region 



1 am finding the swifci~ frwn hgh sdiool to Post Sec or h m  a stay at home or 
unemployed pemn to post sec is a quite difkult transition for them to make. 
Most Abonginal students 1 see am unable to meet theif financial needs while 
in school and the money they do get does not lsst very long as they do not 
have the skills to budget their money for the month. Most sfudents 1 see end 
up going to the food band bank. As well, Most students come h m  far off 
places and do not have friends, bmily, or contacts and am very lonely, 
homesick and not pmpareà to handle 3-4 courses. They are not prepared 
academically, mental&, emotionalljr of socially. 1 se8 Student services 
coveting very well the academic and c8mr counselling amas lrJr Abon'ginal 
students but not the mental, emotional, physical side of students coming to 
campus. There needs to be a stmtute for First Nation's students who are 
lonely etc to find support on campus. - Professional, Westem region 

2) Aboriginal student service provision: 

Unfortunately, student service is a # game, very few schools are able to put a 
full time person in place for less than 1 % of students, if them is statf funds am 
not available - Professional, Centrai region 

Fmm my expenence Abomina1 students expect a lot of financial support. 
Student senlices am able to guide whem bumaries and scholarships are 
available and when etc, but the applkatbns do not necessarily get 
completed. The students who 1 see a n  usually in need of financial assistance 
and they are not usually in a position !O wait - i .e.4 is an emeqency by the 
time they come !O see me. - Professional, Westem region 

The bottom line WAboriginal student services is not pmgmmming or even 
specialized services initially but someone who can identify with the students 
and has been them (in univemQ) as well a designsted space @r the 
Abonginal students to meet. This is impottsnt as it establishes a sense of 
commundy for those students far away frwn home. Histotkally, our 
Abonginal students have been mature students with childmn. They have also 
moved their whole family h m  their community so that the social supports 
may not be therie for them. In my opinion ifywr can establish these two things 
immediately, then the rest will follow, the rest being orientation, specialized 
support services, etc. - Professional, Centra t reg ion 

Students shouM expect that Aboriginal setvkes deliver quality pmgmms that 
are open and cuItunlEy relevant, not 'lisathem and beads' therie needs to be a 
stmng connection to academics and pmièssionalism.. .that's what students 
have worked hard to achieve - Professional, Central region 



Aboriginal University Student Suwey 

Questions were designed to gather academic and demographic 

information and participants' experiences with and opinions on Aboriginal student 

services. The response rate for each question of the Aboriginal University 

Student Survey instrument wa.s 100%. In cases where some questions had 

choice responses (e.g., question 11) some individuals chose not to respond to al1 

parts. A frequency analysis was conducted on the survey responses along with 

the non-parametric test, Pearson chi-square. The ranking of the programs and 

services currently used by students were taôulated with the use of multiple 

response cross tabulation. 

Student senrice professionab who participated in this study were asked to 

identify programs and services that they offered as part of their services, likewise 

Aboriginal studefit participants were asked what programs and services they 

have used in the past. Table 19 reveals the student participant's responses 

according to region. 

Table 19 provides evidence that approm'mately 16% of the Aboriginal 

university students used career counseling , 14% used food services, 1 1 % used 

financial services and personal counselling and 10% used health services and 

orientation services. 



Table 19 

Proarams and services used bv Aboriainal universitv students 

Aboriginal univeniây students by 

Ptogtams - Senrices Western Central Eastern ' Average 

Career Counsding 18.5 16.7 14 15.7 

Food Services 18.5 16.7 10 13.5 

Personal counsel ling 7.4 8.3 14 11.2 

Financial 11.1 16.7 10 11.2 

Health 11.1 8.3 10 10.1 

Volunteer Programs 11.1 8.3 6.0 7.9 

Scholarship ofke 7.4 8.3 6 6.7 

On-campus housing - - t O 6.3 

Other* 7.4 8.3 2.0 4.5 

Leadership programs - - 6 2.8 

Total 22.5 15 62.5 100 

Volunteer programs were used by 8%, hi le scholarship office services 

and on-campus housing were used by 7% of the Aboriginal university students. 

Less than 3% of the participants indicated they had used leadership programs. 



Approximtely 4.5% of the students indkated use of programs and services other 

than the ones that wem Iisted, these serviees were work-study, use of Aboriginal 

lounge 'good safe place to study' and use of First nations student services. 

Aboriginal university students were al= asked ta rank the top ttiree 

services that were provided by Aboriginal student services. The top service 

ranked by Aboriginal shidents was academic transition programs with 18.2%. 

while personal counselling was ranked second, 16.4%. There was a tie for third 

with orientation, career munselling , and Aboriginal cultural activity, t 4.5% 

participants ranked these as one of three of their choices. 

Table 20 

Rankinas of the more immrtant student sewices as indicated 

Aboriginat university students 

1 . Academic transition 23.1 8.3 20 f8.2 
prwams 

3. Orientation 15.4 16.7 13.3 14.5 
Career counselling 15.4 16.7 13.3 
Aboriginal cultural aetivity 15.4 - 20 



The mulîiple response cross-tabulation analysis provided evidence that 

saw a regional difference in the ranking of the top thme services. For Eastern 

region, both Aboriginal cultural acüvity and acadernic transition programs were 

chosen as top services by 20% of the students. While orientation, personal 

eaunselling, career counselling and wellness were tied in the ranking by 13% of 

Eastem students. Twnty-five percent of participants fmm the Central region 

ranked both personal munselling and wellness as the top semice, Mile 

orientation and career counselling tied with approximately 17% of the 

paflicipants ranking. The Western regim participants ranked their top concm 

as academic transition (23Y0). Fifteen percent of the participants ranked 

orientation, personal counselling, and career counselling among their top thme 

services. 

Same Aboriginal universtty students chose to further comment on the 

ranking of the top three serviees they needed. Their comments were primarily 

directed towards professor's attitudes, self-esteern issues and the need for a 

holistic approach by the university for senrices. 

f l w i n a l  student SBNIWS] to be successlirIt a haiistk penpective and 
approach must be taken and subsequently deiivered by the services at 
univeMyt the univesity must facus on the total needs of Abonginal 
students mther fhan specific campatfmentaIized needs - Student, 
Western region 

1 fwnd thst a iot of natives sumr from low-self esteem which hinder lheK 
academic achiemment they set thmsekes up hr  Ming, a m  P 
mtivated ordetemined to s u d  - Student, Central mg ion 



MyseIr, 1 notice th8t a few pniiesso~s and demonstrators are quick to see 
weaknesses and are QUM to give help. While some demonstrators feel 
like, why should 1, these ones, looking for a credit on@. Native tutorial 
sessions- preibably someone not from the same disttict wu ld  be a plus! 
Must be well educated and st esse to explain key concepts and to be able 
to listen and se8 whem waknesses lie, mshing is not good! More tune to 
what is out there, they wouM hem to know best of how it is in a mcist 
society - Student, Eastern region 

Students were asked to identify their top five concerns about post- 

secondary experiences. From the overall ranking, Table 21 provides evidence 

that illustrates the top five concerns of the Aboriginal students were 1) 

adjustment to a new environment; 2) toneliness, distance from family; 3) 

academic preparation; 4) findingimeeting friends and 5) racism. 

Table 21 

Rankina of the ton concerns of Aboriainal universitv students bv reaion 

Aboriginal university students 

Top concerns Western8 Central Eastern Total 

1. Adjusting to new 14.8 20 18 77.5 
environment 

2. Distance from family 11.1 15 16 14.4 
Loneliness 14.8 1 O 16 74.4 

3. Academic preparation 14.8 20 1 O 13.4 

4. Finding friends 

5. Racism 22.2 - 8 70.3 

6. Finding adequate finances 11.1 10 8 9.3 



Table 21 

7. Finding suitable 
accommodations 

8. Other - 5 - 1.0 

Table 22 pmvides evidence that itlustrates the differences in the ranking of 

the top five conœms of Aboriginal students from each region. It is important to 

remernber the small number of students participating in this study. Keeping this 

in mind, it can be seen that Aboriginal university students from the Western 

region ranked the top five concems as being: racism (22.2%), adjustment to a 

new environment (14.8%), loneliness (14.8%), academic preparation (14.8%) 

and distance from family (1 1 .l%). Central participants ranked their top five 

concems as being: academic preparation (20%), adjustment to a new 

envimnment (20%), finding friends (20%), distance from family (1 5%) and there 

was a tie for fifth place with loneliness and finding adequate finances both 

ranking with 10%. The top five concems for students h m  the Eastern region 

were: adjustment to a new environment (1 a%), loneliness (1 6%), distance from 

family (16%), finding suitable accommodations (12%) and finding friends (12%). 



Table 22 

Raional breakdown of the rankina of the ton concems of Abariainal 

Aboriginal university students by region 

Western Cenîral Eastern 

1 Racism Academic preparation Adjustment to new 

2 Adjustment to new 
environ ment 

3 Loneliness 

4 Academic preparation 

5 Distance from family 

environment 

Adjustment to new 
environment 

Finding friends Distance Rom family 

Distance from family Finding suitable 
accommodations 

Loneliness Finding friends 
Adequate finances 

Student participants were invited to make further comments about the top 

five concems of Aboriginal students; the following are excerpts fmm participants' 

responses. 

lnstilutionalized mcism, in that the univefsity mode1 is predominately EUIP 
cent& systems of knowledge. An emphasis is placed on Yesting' 
knowledge ri, ways, which are not always beneficial to Abonsinal students. 
Examples of such instances are Yimed' test which do not rieflect what 
someone knows, but mther if they can reitemte their knowledge with in a 
soclally constmcted time frame. Consequently, AborigrRal students need 
to be taught how to be successful when tested within Eum-centnc 
framework of evaluation - Student, Western region 

Most natives are funded, 1 am not- because 1 am MMs so my pnmary 
concem is funding, wheress in my experience, most natives have a hanl 
fime aq~sting to academics - Student, Centra! region 



1 h l  that the political buil in universiîy is aggmvating, fswuritism is 
something that is ignorent on the part of pmfs - Student, Central region 

The most important concem was prepsration Tor universdy, failure of 
cumnt levels of up grsdrng courses to prpvide adequate teaching, 
leaming at a university level, this kads to a shock when you finally get 
hem. When p u  see that the kno- p u  gained, Iaiieà to pmpsre you. 
You were left holding the beg, trying hard to just survive and make it to the 
surface and take a bmath and go fanvard egain. And when you bel 
alienated due to racist attitudes, subtle as some are, yet more is a blunt 
and mal, as a du11 axe, these issues have to be addressed! - Student, 
Eastern region 

Loneliness is the worst! But since 1 bund out about the Native Liaison 
Office it has k e n  much better and 1 b l  so much better- Student, 
Eastern region 

Since age was a significant factor between regions, a further cross 

tabulation analysis was done to see if any of the variables ôecame significant 

when the student participants' ages were taken into amunt. ln the cross 

tabulation of age, region and attendance at another post-secondary institution 

there was only a signifiant difference in those participants who were older than 

41 (X2 =4.00. e =.046. df= 1). There was not a signifiant difference between 

regions, age group and gender. All the participants who were over 41 were male 

therefore considered a constant variable in the cross analysis. 

The use of services was also considered a variable, which could be 

influenced by student's age. In the multiple response analysis of age, region and 

programs and services used, Aboriginal students who were under 21 were 

unique in their use of leadership programs (7.9%), and on-campus housing 

(12.2%) The 3140 age group did not make use of persanal caunselling or 



volunteer programs, while the other age groups did. However, al1 age groups 

made use of health, sdrolarship Mce, orientation, career counselling, and 

financiat services. 

The age of participants was atsa analyzed with their identification of the 

top three sewiœs pmvided by Aboriginal student senrice and the top five neais 

of Aboriginal students. From TaMe 20 it can be seen that the top three services 

were identiied as 1) acadernic transition programs, 2) personal counselling, 3) 

orientation, career counselling, and Aboriginal cultural adivity tied for third. 

A detailed analysis of age and ranking of services reveals an interesthg 

finding. Participants who were under 21 and those in the age group 31-40 did 

not indicate spirituaUteligi~us services as a top service, Mile those 22-30 and 

31-40 did not indicate residence among their top choiees. Thase aged 22-30 did 

not include orientation among their choices. Those participants over 41 did not 

chwse career counselling or wellness as a top setvice. Although the number of 

student respondents was kw, one must be mindful that at different stages of their 

tives, students se& d i r e n t  serviees. 

Overall the top five concems of Aboriginal students were identified as: 1 ) 

adjustment to new environment, 2) distance from family, loneliness, 3) academic 

preparation, 4) finding fnends and 5) mism. Table 24 illustrates how each age 

group varied from the main list. 



Table 23 

The ton services ~rovided bv Aboriainal student service centres as ranked 

oarticimtina Aboriaiml universitv students bv aue atouD 

Aboriginal univenity students by age group (years) 

21 and under 22-30 31- 40 41+ 

Aboriginal Career Orientation Academic 
cultural activity counselling transition 

Career Wellness Career Orientation 
counselling counselling 

Personal Academic Personal Residence 
counselling transition counselling 

Wellness 

Academic 
transition 

Spiritual 
reiig ious 
services 

Personal 
counselling 

Aboriginal 
cultural activity 

Data from Table 24 provides evidence that illustrates that students under 

the age of 21 omitted racism and included finding suitable accommodations as 

one of their top concems. Those in the age groups, 22-30 and 31-40 ornitted 

racism in their top five concerns and included finding adequate finances. For 

those older than 41, the top five concems were more focused on racism, 



academic preparation, adjustment to a new environment, and finding adequate 

finances, while loneliness and finding friends were tied for fifth place. 

Table 24 

Relstiomhi~ between the ton concerm of Abmiciinal universitv students by 

Aboriginal univenity dudent participants by age group (years) 

21 and under 22 - 30 31- 40 41 + 

a Distance from 

Adjustment to 
new enviro 

a Loneliness 

Finding suitable 
accommodation 

Finding friends 

a Adjustment to 
new enviro 

Loneliness 

Distance from 
family 

Finding friends 

Academic 
preparation 

Finding 
finances 

Adjustment to 
new enviro 

Loneliness 

Distance from 
famil y 

Academic 
preparation 

Finding suitable 
accommodation 

Academic 
preparation 

Adjustment 
to new 
enviro 

Finding 
finances 

Loneliness 

Finding friends 
Finding 
friends 

Students were also provided the opportunity to express their experiences 

with and their expectations of Aboriginal student services. Those participants 

from the Central and Eastern regions were unanimous in expressing their 

positive experiences with their respective local centres. 



Pmtty cool Tor the most part - Student, Central region 

My experiences wfih Aboriginal student servkes is a mal positive one, 
communication lines are always present. Helpful, aslways them for the 
students needs, 24-7 - Student, Eastern region. 

While the experiences of the Western student participaats were for the 

most part positive, some expressed concem over their institution's attitude 

towards First Nation peoples. 

Until m n t l y  [my experiences] have been minimal, this univemity doesn't 
feel it should show any kind of bias toward First Nations students- 
Student, Westem region 

Another participant expressed hislher displeasure with the curent level of 

services and their institutions' disposition towards Aboriginal students: 

Currently [senfices] are insutficent and severely lacking. Finding support 
is difkult and maintaining continuity extmely difficult. The universify 
does not support or m g n i s e  First Nations needs - Student, Westem 
reg ion 

Students expectations regarding the level and quality of serviœs, the student 

service professional's role and the institution's responsibility or rate in Aboriginal 

student services are captured in the following cornrnents: 

1 wouM expect them to be access to a First Nations (FN) academic 
advisor- there isnt 1 wuld expect them to be on-campus access to FN 
progmms, there isn't, evetything is by distance; 1 expect that, ri, some 
way, the FN co-ordinator would have a Say in how monies fbr FN 
students, coming thmugh the univewity is spent, she doesn P so we don P - 
Student, Westem reg ion 

My expectations am high, as are my neeàs, 1 think th& is common fbr 
native students - Student, Central reg ion 



To have servr'ces that are reflective of each univem'ty's Aboriginal 
population's ne&. These senlices should 6e dedkated h m  the bottom 
up, in that the skrdents have the pnmary say in what their needs are. 
These needs am not generic as am the respedive communities where 
they originate - Student, Western reg ion 

1 ne& a positive, encoumging envimnment that provides a support 
system to help me succeed - Student, Central region 
1 feel that the servkes should have names and numbers of tutors for each 
academ* level . . . Men you se& help and try to get help it takes you a 
while to find help and if even with the pmfessors help it is sometimes too 
late and then you have almdy failed. - Student, Eastern reg ion 

Needs and pmvisions such as helping with what ever you need help with 
reganling your school life, or just life in genenl. To assist, infom, help, 
guide, and understand. - Student, Eastern region 

Phase 111 
Cornparison of Abotiginal students and student service ptwiders 

The two surveys were designed in this study to gather the perspectives of 

two different populations (Aboriginal university students and student service 

providers) on similar issues. Having both of these perspectives was seen as an 

important part of the process mode1 and in honouring the ideology of holism and 

community in the process of this research. 

In reviewing Table 9 and Table 12, it can be seen that most wmmon 

services (e.g., offered by most of the participating centres/oftices) were: 

academic advising, personal wunselling, orientation, Aboriginal cultural activity, 

spirituaUreligious services and career counsetling. Participating students were 

asked to share what services they had used in the past, the list of senrices 

included a wide range of services that can be bund under the student service 



umbrella. Students used setvices such as: career counselling, food services, 

personal counselling, financial, orientation, and heaîth. While these cornparisons 

show the m i c e s  provideci by the Centres were being used, they also identified 

other serviœ agencies student relied on for help. 

The data in Table 25 provides a comparison of the ranking of the top 

services by professionals and students. While both professionals and students 

saw orientation as an important service, the two groups had different opinions on 

the other top services. The professionals indicated that academic advising was 

considered more important, while students saw personal and career counselling 

and academic transition as important. 

Table 25 

Com~rison of the ton three Aboriainal student sewices as ranked b i  

student senrice orofessionals and Aboriainal univenitv students. 

Ran king Student service Aboriginal univewity 

pmfessionals studenîs 

1 Academic advising Academic transition 

2 Aboriginal cultural activity Personal counselling 

3 Orientation Orientation; Career counselling 

ln reviewing the perspectives of the students and the professionals on 

their opinions of the top concems of students, Table 26 provides evidenœ that 

while professionals saw finances as the top concern of students, participating 



students did not rank this among their top five conœms. Concerns that were 

common to both groups were: academic preparation, distance from family, 

loneliness. Students seemed more conœmed with adjusting to their new 

environment and finding friends, while professionals saw student concems being 

finding suitable accommodations, racism, and finances. 

Table 26 

Cornnarison of the t o ~  concems of Aboriciinal students as ankeâ by 

student service ~rofessionals and Aborininal univenitv audents 

Ranking Student service Aboriginal univeisity 

professionals students 

t Finances Adjustment to a new 
environment 

2 Academic preparation Distance from farniiy; 
Loneliness 

3 Distance from family Academic preparation 

4 Finding suitable Finding friends 
accommodations; Racism 

5 Loneliness Racism 

Table 27 provides evidence that illustrates the perspectives of students 

and professionals according to region. In comparing the views of the 

professionals and students from the Western region, they w r e  similar in 

identifying academic preparation, loneliness, and racism as concms. Hawever, 

professionals saw finances and finding suitable accommodations as the other top 



concems, while the participating students identiiied adjustment to new 

environment and distance fmm family among their top five concerns. 

The Central region, students and professionals identified four similar 

concems: finances, academic preparation, distance from family and loneliness. 

Students also identified adjustment to new environment and finding friends. 

Professionals identified finding suitable accommodations and racism. 

Participants from the Eastem region identified finding suitable accommodations 

and distance from family as top concems. However, students further identified 

adjustment to new environment, loneliness and finding friends, while 

professionals added finances, racism and academic preparation as top concems. 

Overall the professionals were more consistent in identifying what they 

thought were the top concems of students. All three regions identified finances, 

academic preparation, finding suitable accommodations and racism as top 

concems. The professionals in two regions, Central and Western, identified 

loneliness, A i le  Eastem identified distance from family. 

The students also shared the same çonsistency amongst their regional 

groupings. All three regions identified adjustment to new environment, 

loneliness, and distance h m  family. Students from the Westem and Central 

region identified academic preparation as top conœms. The Central region 

participants were unique in choosing finances while the Eastem region 

participants were unique in choosing finding suitable accommodations. 



Reaional distribution of student service ~rofessionals' and Aborioinal 

students' mnmctives on the too conmm8 of Aboriainal univemity 

studenîs 

Perspective Western Central Eastern 

Finances Finances Finances 

Academic Academic Finding suitable 
preparation preparation accommodations 

Finding suitable Distance from Racism 
accommodations family 

Academic 
Loneliness Loneliness preparation 

Racism Finding suitable Distance from 
accommodations; fami ly 
Racism 

Racism Adjustment to Adjustment to 
new environment new environment 

Adjustment to Finding friends Loneliness 
new 
environment 

Academic Distance from 
Loneliness preparation famil y 

Distancefrom Finding suitaMe 
Academic family accommodations 
preparation 

Loneliness; Finding fnends 
Distance from Finances 
famil y 



In Table 28 the data presented provides evidence of the differences in 

perspectives from students and professionals in the same region can be seen. 

Unlike Table 27, which had some similarities amongst regions and between 

groups in ranking of the top concems of Aboriginal students, Table 28 shows 

there was little to no similarity in students and prafessianats opinions from the 

same regions on the top thme services. As cm be seen from Table 28, the only 

region in which students and professionals ôoth identified similar services was 

the Eastern region. Both groups from this region identified Aboriginal cultural 

activity and orientation among the top services. 

There were, however, more similaflties between groups of participants. 

For example, al1 professionals identified academic advising and Aboriginal 

cultural activity as top concems. Two regions, Central and Eastern, identified 

orientation among top services, while professionals in the Western region chose 

mentoring. For the Eastern region, there was a tie between orientation, 

mentoring, and career counselling. 



Table 28 

Cornpariaon bv reaion of student sewice ~rofessionals' and Aboriainal 

uiiivenifv shidents' oerqaiectives on the ton Aboriainal student services 

and marams 

Regions 

Perspective Western Central Eastern 

Professional Academic advising Academic advising Academic advising 

Aboriginal cultural Aboriginal cultural Aboriginal cultural 
activity activtty activity 

Mentoring Orientation Orientation 
Mentoring 
Career counselling 

Student Academic 
transition 

Orientation 
Career counselling 
Personal 
counselling 
Aboriginal cultural 
activity 

Personal Aboriginal cuiturat 
counselling activity 

Wellness Academic 
transition 

Career counselling Orientation 
Orientation Career caunselling 

Personal counselling 
Wellness 

The same can be found in examining the top services identified by 

participating students. Students from the three regions chose personal 

munselling and orientation. Eastern and Western participants chose academic 

transition as another top service, those from Central choose wellness. There 

was a t i i  in the Eastern region amongst orientation, career counselling, 



personnel counselling and weltness for third place. In the Western region, 

orientation, career counselling, personal counselling and Aboriginal cultural 

activity were ranked by 15.4% of the participants. 

Summary 

The posed research questions allowed for the gathering of much needed 

data to fom the national perspecüve on Abriginal student services in Canadian 

Universities. This perspective was fomed in large part from the input from the 

student service professionals and Aboriginal univerçity students who took part in 

the study's survey. There are a wide array of services being ofFered across the 

country; there is some consistency in pmgramming across the country; however, 

there needs to be a stronger base-line established. While there were no 

signifiant differences found within each group, there were significant differences 

found in the experiences and expectations of student service professionals ftom 

those of the Aboriginal university students. The use of fomal student service 

theory is also lacking amongst the participating Aboriginal student service 

centres. Of the 28% who said that they did use theary, over 80% of this group 

indicated they used a holistic approach. 



Chaptm 5 
Dœicussion and Recommendations 

Discussion of the findings 

Aboriginal student services centres in many Canadian universities are at 

various stages of development. While some centres have had specific services 

far Aboriginal students since the early 1970'~~ most of the centres have only 

been opened since the 1990's. Many of these Centres began with govemment 

funding in reaction to recniitment and retention issues for Aboriginal students 

who were pursuing specific native-focused programs, such as, Aboriginal teacher 

education pragrams or First Nations studies programs. Today many centres 

have extended their services to al1 Aboriginal students on or off campus. 

Ultimately, student senrices exist to support students and to promote their 

development (Westit LaCounte, 1987). 

Conducting a needs assessment of Aboriginal student senrices in 

Canadian universities was important for several reasons. It gathered information 

on a national level of the current status of service provision to Aboriginal students 

in Canadian universities; it provided a comparison of the perceptions of those 

providing the services and those using the services; and it addressed some of 

the issues surrounding student recniitment and retention as it pertained to the 

Ahriginal university student population. Indirectly, the study resulted in the 

compilation of resources that can be used as a national teference guide for 

Aboriginal student services centres in Canadian universities. AI! of this 



infornation was viewed as benefiting the greater university community and 

Aboriginal peoples who seek improvements to higher education opportunities 

and more importantly, Aboriginal student service provision in Canadian 

universities. 

As Calliou (1 998) pointed out a hyperconsciousness exists among many 

professionals and institutions over 'aboriginal' versus 'non-aboriginal' needs 

which has the potential of leading to a dangerous path of differentiating students 

sotely on their self-identification to one group or the other. While this study 

attempted to identify the need for specific Aboriginal student services amidst the 

literature on mainstream versus minority groups, namely Aboriginal students. It 

did not exchde other factors which influence setvice provision, such as: age, 

gender, martial status, and having or not having children. 

Following the principles of Aboriginal research (Archibald et al., 1995) and 

incorporating technology into the study led to the creation of a wmrnunity 

environment amongst al1 involved. Through the development of a resource base 

for al1 Aboriginal student service providers in Canada, many professionals 

realized that they were not alone in their struggle. This study also expanded the 

current knowledge and literature on Canadian student sewices and more 

importantly, Aboriginal university students. 

To provide some wntext and structure to this discussion the research 

questions were revisited and answered in the following sections. 



Services being offered by Aboriginal student services centres 
and thosa being used by Aboriginal students 

In comparing web pages of the participating Centres with the responses 

from the participating pmfessionals, there was a discrepancy found between 

what was indicated on the web pages and the professional suwey results. One 

plausible explanation for these diiferences is the faet that many Centres Iisted 

specific Aboriginal cultural activities and events on-line, while in the survey 

instrument, Aboriginal cultural activities sought only indusive responses. 

Therefore, h i l e  some Centres, predominately those in the Western and Central 

regans, offered a plethora of aetivities on their web site, professionals only had 

to check one response on the survey instrument. Their web site listed activities 

included: friendship arcles, feasts, bannodc and fry bread, elder programs, 

beadwork class and community referrals to off-eampus events. The web pages 

of the Eastern region provided no information regarding Aboriginal cultural 

adivities, however, 9.5% of shident service professionals indicated through their 

suruey, that they were pmvided some form of Abriginal cultural activities. The 

Eastern region had the least developed pages while those Centres in the 

Western and Central regions were weil rounded. The latter supportecl the holistic 

approach used to promote their services and programs on an acadernic, 

personal, spiritual and physical reaim. 

From the students' responses, it could be seen that they not only relied on 

services that were specifically provided by Abonginal student service centres, but 



aiso utilized other services that fell under the largef student service umbrella. To 

overcome educational barriers, successful minonty students sought out and used 

al1 available campus murces  (Padilla, et al., 1997). Constrained by resources, 

fiscal limits and staff size, Abriginal studerrt antres are challenged when 

attempting to offer al1 the services Aboriginal students seek. Therefore, working 

in partnership with other service providers on-campus and within their local 

communities, Centres are able to meet the needs of their students. Aboriginal 

university students who participated in this study shared that they had past 

experience with these other services providers. This was important in tenns of 

referrals and sharing of resources at the service provision level. However, it is 

crucial that First Nation centres maintain essential services that Aboriginal 

students would not receive from the mainstream student service centres. 

Counseling issues, both personal and career, were important services to 

the students, in terms of students' use of these services and in their ranking of 

the top three services. Regionally, Western and Central students seemed less 

likely to use personal counselling service, but still ranked it among their top three 

services. The participants from the Eastern region indicated a use of counseling 

services also ranked counselling as one of their top services (13% and 14% 

respectively) (see Table 26). Betz & Fitzgerald's (1 995) study emphasized the 

importance of career counseling; their work was further supported by this study's 

findings. The diversity of the Aboriginal student population, socio-economic 

status, education, health issues and adherence to one's culture and language 



are al1 factors that a student s e ~ œ  professional must be cognisant of when 

counselling an Aboriginal student (Johnson, Swartz, & Martin, 1995). 

Professionals from al1 three regions chose academic advising, aboriginal 

cultural activities and orientation as the top three services they provided to 

Aboriginal students. These choiees, while different from the students, were seen 

by the professionals as the ones that were important fmm their perspective. At 

this stage, it is important to wnsider the imptications of having different 

consumer-producer viewpdints when it cornes to service provision. Many of the 

professionals admitted that counselling, especially just being there for students 

on a personal level vras important in their role as an Aboriginal student se~ ice 

professional. Since counselling and mentoring may be seen as something that is 

always present in the Centre, infomally or formally, their focus would be on what 

services would be helpful in students' lives (e-g., orientation) and what services 

they are asked the most for (e-g., academic advising and Aboriginal cultural 

activities). The following excerpt illustrates this view: 

. . . I see student services covenng vety well the academic and career 
counselling areas fbr Aborigiial students but not the mental, emotional, 
physical side of students coming to campus . . . - Pmfessional, Western 
reg ion 

While orientation senrices do cover a wide gamete of these issues, this 

service is another example of the discontinuity between the web page and the 

survey findings. Less than 10% of the student service professionals surveyed 

indicated they provided orientation services, 25% of participating Centres' web 



pages indicated that such a service was available. Ten petcent of students 

indicated they had used orientation services before and almost t 5% indicated 

orientation was a top three service. Keeping in mind the small student sample, it 

is interesting to note that orientation remained in the top rankings of both 

Aboriginal students and student service pmfessionals, 

The reasons for students using, or not using, Aboriginal support services 

was a topic that was beyond the scope of this study and requires further 

investigation. Hmver, with the assistance of the student service professionals 

and the Aboriginal university students who participateci in this study, a more 

accurate description of the "typical-user" of Aboriginal student services was 

gathered in this study. The Aboriginal university student who used Aboriginal 

student services was typically older than average students, beyond twenty-one 

years of age; was more likeiy to be female than male; and was just as likely to 

have children as to not have children. 

Aboriginal university students' needs and expectaüons: perceptions 
of the probmianals and students 

The deveiopment and provision of support services are often based on the 

'expresseci need' by the users, that is Aboriginal university students or a 

'perception of need' by the providers, the student service professionals (Smith, 

1982). For this reason, gathering the perceptions of both the student service 

professionals and the Aboriginal university students was seen as a wcial aspect 

of creating a national frarnework of Aboriginal student services. 



It is important to mmember that the Aboriginal students who wil/ access 
your services are not homogenous. You will have students diIaCfIy from a 
Fi& Natbn, Uhan Native students who have never lived on a teserve, 
Aboriginal students who are only beginning to identrfy as Abonginal and 
have never even visited a resewe and do not know their hetitage, Metis 
students and then you have Abonginal students who are Traditional ta 
those who do not participse in traditional cemmonies because they are 
Christian. In Aboriginal student servi's you have to understand and 
respect al/ Abonginal students for whem they msy be on that continuum. 
That is also the key to success in Abonginal Student Services. - 
Professional, Central region 

This quote sets the context to compare the professionals' and students' 

perceptions regarding Aboriginal student's concerns; a cornparison, which 

revealed difkring perspectives. While three regions of paticipating professionals 

saw finances, academic preparation, finding suitable accommodations and 

loneliness as top cancems, the Central region identiied racism, and Western and 

Eastern regions identified distance from family as other top concerns of students. 

The expressed cancems of al1 participating Aboriginal students were seen 

as adjustment to new environment, loneliness, and distance from family. Those 

from the Western region chose racism and academic preparation, along with 

Central region participants. Those students from the Eastern region indicated 

that finding friends was another top concern of theirs. 

While some themes of concern are common between groups of 

professionals and students from the same region, there is more agreement 

among the two cohorts, professionals and students. Accounting for these 

diirences again goes back to how professionals perceive the services they 

provide (Martin, 1994) and what is requested of them from students. This does 



not imply that professionais are totally off base with their service provision, in fact 

frorn students' accounts 95% of participating students were more than happy with 

the c u m t  service they provided. 

Jwt as students are unique in how they leam and adjust to a university 

environment, sa are students in ttieir cultures and backgrounds. White an 

orientation program is often a short tm (e-g., two days before semester 

beginning), some students' may be ovemhelmed by al1 the information presented 

to them at one time. One can conclude that it is important to build in other 

programs and services that amplement the purpose of the orientation service on 

a year round basis. 

finance was one a m  of concern that did not anse from the students but 

was highly ranked &y the professionals. Professionals in aieir closed and open- 

ended responses indicated that counselling students on financial matters, 

providing referrals to federally funded or bank ban programs, sâwlarships and 

even in-house emergency student loans were a large part of their responsibilities. 

Although students did not addms this as a concern, fiscal issues are aiways an 

important part of a student's life. it fbllows that providing seniices such as 

orientation, finance, as well as those mices  previously discussed should 

continus and strengthen. 

Experiences with Aboriginal student services 

Pmfessionals provided most of the feedback on this question. Ninety-five 

percent of students were saMeâ with the job th& Centre was doing and 



remgnized what a hard task it was in being a serviœ provider. Hwever, the 

concem of some Western region students was of the effects of resource cut 

W s  and perception of the la& of institutional support. 

For the most part it WUM seem that resoums are limit8d and the 
statistics that are relevant to Abonginsl students reflect the inadequacy of 
the system. - Student, Westem region 

Aboriginal student services are being delivered within the political and 

bureaucratie environment present in many Canadian universities. In this 

sometimes constrictive environment student service professionals are working 

diligently to put together a reputable and successful Aboriginal student service 

centre for the Aboriginal students on their campus. These professionals can feel 

isolated as solely responsible for Aboriginal students. The majority of the centres 

are taking a holistic approach to service provision, setting high standards in 

tenns of academic, personal, spiritual, physical and cultural supports for their 

students. 

The most important thing: holding onice hours, my students need 
someone to talk to due to cuitural isolation, l smooth the mugh 
edges and deal with the red tape - Professional, Central region 

Expectations of Aboriginal student services 

The mle of the professional in meeting the expectations of students 

regarding the Aboriginal student services were often limited by the authority and 

responsibilities the student service pmfessionals held within the institution and 

how the institution regarded Aboriginal peoples. The following quote from a 



professional fmm aie Central region further dascribes the mle of the student 

The boitom lin8 for Aha ina /  Student Services is not pugtamming or 
e m  specialized servims initia& but someone who c m  identify with 
the students and has been !hem (in unive~sfiy) as well a designateci 
space for the Aboriginal students to meet. This is important as it 
establishes a sense of cummunity for those students far away h m  
home. . . In my opinion if yau can establish these tikno things immediately, 
then the mst will bIIow, the rest heing ofientatbn, specialized support 
services, etc. - Professional, Central region. 

Cultural congruency needs to be a goal of Aboriginal student centres and 

their institutions. This is achieved through the holistic integration of structure and 

function as institution and participants enter into natural flow of community 

Finding support is di#cult and maintaining continuity extremeiy dficult. 
The uniwmty daes noi support or mcognize Fiist Nation needs. - 
Student, Western mgion 

This institution is just beginning to accommodate fPr Native Canadians 
and therefore courses are generally constnrcfed within a colonist 
framework, students are onen subjected to outnght and Maclvertent racism 
- Prufessional, Centrai mgion 

Students, for the rnost part, expeded professionals to have a great deal of 

knawledge and resources available to assist or refer students with their 

wncems, whether academic or personal in nature. A positive supportive 

environment that fosters friendships in a safe environment is also important to 

students. Consistency in the Centre's services and staff is another expectation 

expressed by Western region students. 



Theories and rnodels best suited for Aboriginal student services 

A strong majority of Centres indieated that they did not use a specific 

theory or model in the development and deiivery of services to Aboriginal 

students. Many were still using the pmgmatic, reactive appmach (Smith, 1982) 

in providing support services. In such a specialized unit, Aboriginal student 

service centres were being held more accountable for the services they provided 

to a very small percentage of the student population in terms of fiscal 

responsibilities and in ternis of their responsibilities to these students. In the 

quest to pmve one's accountability, student service professionals h m  al1 

aspects of the university community are moving towards the use of applicable 

student development theories and rnodds (Harpel, t 975). The use of theory in 

the developing and implementing of ptograms and services provides 

professionals with a base to set standards and measun success. 

Of the 28% of professionals who indicated that their Centre does use 

theory, 86% made reference to using a holistic indigenous-based approach to 

their service delivery. There has been some research pedaining to the sacred 

cirde and medicine wheel (Anderson, 1998; Battiste, 1995; Calliou, 1998; 

Calliou, 1995; Coyhis, 1997; Meadow, 1996; Murk, 1995; O'Meara, 1994; 

Pepper, 1991 ; Regnier, 1995a; Regnier, 1995b; Stiegelbauer, 1992) in respect to 

healing, education and individual developrnent. While the concept of the sacred 

circle and medicine wheel could be applied to Aboriginal student services, to this 

date, there has been no formalized approach or model developed for an 



Abonginal student services ideology. This would be the next step in the evolution 

of Aboriginal student services provision. 

Cumntly, there are several theories addressing student transition, 

mtention and recruitment, unfortunately , many of these theories were developed 

with mainstream students, who were typically male, under 21 years of age and 

middle class. Research on minority students, especially African Americans and 

students with disabilities is growing. To date there has been no specific student 

developrnent theory for Aboriginal students. 

It would appear that holistic programs were seen as the key to success for 

Aboriginal student services. Having the student service professional's 

perceptions of need on par with those of Aboriginal university students was 

viewed as crucial, and the best theory or model for Aboriginal student services 

was one in which the holistic teachings were exemplified in the approach of the 

Medicine wheel or the sacred circle. However, sinœ there was little evidence to 

support that a singular theory in respect to student services and Aboriginal 

students exists, it is proposed that further research be conducted in developing a 

student services theory with a holistic ideology that would benMt Aboriginal 

student service provision. 

Conclusions 

To increase Aboriginal student success by the Euro-Western definition 

(i.e., convocation) students would need support services in place that not only 

assist students academically, but services which also provided a holistic 



approach reflecting student's personal, spiritual, physical, and emotional well 

being. AWSS the country there were indications that student senrice 

professionals, behveen bureaucratie red tape and institutionaUcornmun ity pol itics, 

were attempting to provide support services in a holistic manne?. 

Regionally, service variation may have varied due to funding, staff 

allocation, staff training, student demands and mission statements of university 

and Aboriginal communities. 

Age is a variable that revealed same differences in student preferences for 

services. Knowiedge of the age cohort using the services should dictate 

provision. Since the majority of the identified users of Aboriginal student 

services were typically 'older than average', the sape of sewice delivery should 

focus on issues that concern older than average leamers. For example, the 

older-than-average Aboriginal students' life experiences influence their 

expectations of services, which could be incorporated into the aspects of a 

holistic theory. Whiîe Pepper & Henry (1991) focused on the development of a 

child's self-esteem within the context of the life cycle, their message can be 

applied to an older population. ûeing treated with mutual respect and 

encouragement thmugh praise, acknawledgement, appreciation and admiration 

for one's constructive actions and contributions could be developed as a 

dimension of a holistic model for Aboriginal student services provision. 

Career counseiing and academic transition programs were two services 

identified by al1 age groups and thetefore, should be considereâ the foundation of 



any Aboriginal student support service. Only 16.7% of the centres' web pages 

indicated prwiding career counseling and only 4.2% specifically stated an 

academic transition program. However, if academic workshops and advising 

were considad support services for one's transition then a higher percentage of 

centres offer a form of transitim pmgrams. 

Recommendations 

This section has been organized to reflect recammendations for the 

different aspects of this study. The mcornmendations evolved from the voies of 

those who participateci in the research process. The opinions of both the 

professionals and Aboriginal university students who shared their experiences 

and points of view on Aboriginal student services were used to make the 

following recornrnendations to further build and enhance Aboriginal student 

services across Canadian universities. 

Canadian universities need to: respect Aboriginal peoples, develop 

programs that are relevant in their relationships, develop programs that are 

relevant to an Aboriginal worid view, offer reciprocity in their retationships with 

Native peoples and M p  Aboriginal people exereise responsibility (Kirkness & 

Bamhart, 1991 ). 

Aboriginal Student Senrices: 

Professional interest groups 

Aboriginal student services is a gmng field, which is a great benefit to 

student service professionab and Aboriginal university students. The findings 



would suggest that it would be prudent to create and foster a national sense of 

unity through respecting the teachings of the sacred circle. It is therefore 

recommended that: 

1 ) A national interest grwp be estabiished to deal di&@ with Aboriginal 

student concems and issues. 

This can be expedited through the Canadian Association of College and 

University Student Services (CACUSS). This orgranization is well established 

across Canada and holds an annual conference. This national mnference would 

provide a network for Aboriginal student service pmviders and Aboriginal 

university students to create a sense of ammunity and peer-help on the national 

level. It would also address an educational void for al1 student service providers 

through offering workshops and presentations on issues in Aboriginal student 

services and Aboriginal higher education. Another aspect of the infrastructure of 

CACUSS is its national newsletter and list-servs, which could provide links to all 

Aboriginal student centres across the country. The latter would be a great way to 

increase awareness about other Centres, share ideas, develop service 

benchmarks and create a serise of belonging. 

Institutional mission 

If student services are to be seen as supporting the institutional mission, 

the Centre must be viewed as part of the institution by the institution and itself. It 

is recommended that: 



2) Institutional and Centres' mission statements be mviewad to ensum 

Abonginal students needs and expectations are being adequately 

addmssed. 

Eval uation 

Although students were quite happy with the curent services, the 

discrepancy between the students and student service professionals' 

expectations warrants the need for improvement. Professionals must 'wear a 

different hat' when thinking about service provision for students. In looking at the 

identifid wncems of students, professionals should evaluate whether a program 

or service is currently in place that is intended to address this concem. If the 

answr is yes, then professionals can further evaluate why this serviœ was not 

meeting students expectations and needs. If there was no such service or 

program in place then professionals and students should work together and 

loby for the establishment of such a service. For example, if adjusting to a new 

environment is such a great concem to students, then an orientation program 

that focuses on transition, loneliness, academics, and establishing peer support 

networks would address some of the concems students have. It is 

recommended that: 

3) Regular evaluation of Abonginai student needs be conducted and 

more importantly of cumnt pmgmms and services o~~ by 

Aboriginal student services centres. 



Theory- Models 

The holistic approach to Aboriginal student services entails the provision 

of sewiœs, programs and supports along the following dimensions: personal, 

spiritual, cultural, social, acadernic, physical wellness and health. Together, 

these dimensions foster growth in the student. The holistic approach foilows the 

principles of the sacred circle or medicine wheel of Aboriginal cultures (Reigner, 

1995). The four aspects of the self-esteem medicine wheel are models, 

connectiveness, power and uniqueness (Pepper & Henry, 1991). All of these 

dimensions can be applied as a potential theorylmodel for Aboriginal student 

services through the developrnent prograrns such as: visiting or in-house elder 

mentors; self-esteem programs; peer mentoring and more importantly, 

celebrating the diversity amongst students. The use of theorylmodels in 

Aboriginal student senrices is limiteâ. A recommendatkn arising from this study 

is: 

4) The need to deveiop a theory and mode1 that can be used to support the 

development of Aboriginal student services, with a &us on holistic 

ideology, enmrnpass~ng the teachhgs of the sacred c i d e  or medicine 

wheel. 

The development of a national modei, framework, and theory with a Canadian 

perspective would move fotward the provision of Aboriginal student services on a 

national level. It would bring together the professionals and students to work 

together to ensure the sewices address the needs and expectations of students. 



Communication 

Aboriginal student services require a high kvel of contact and follow up. 

Being aware of mmunity and campus murces is an integral part of the 

position (Westit LaCounte, 1987). Sinœ the professionais identified advocacy 

and support as major components of their responsibitities, better lines of 

communication between the pmfessionals and students would ensure that 

awareness of the services and supports available on-campus and in the 

community is improved. It is recommended that: 

5) Campus Abonginal student service web pages be designed to further 

elaborale and promote sewicBs, progmms, and msources mgarding 

Aboriginal student services. 

The site would include staff, their relevant positions and titles, and their contact 

information sudi as numbers, &mail, and mail addresses An informative site 

with program descriptions and services available to students would enhanœ the 

awareness and promote usage of such services. 

Through the establishment of a sense of ownership on campus and 

through the utilization of peer programs and role models, Abonginal student 

service antres will successfully suppott and encourage Aboriginal university 

students in their post-secondary education. Promotion of services will go a long 

way in balancing what is available to what students want. It is recommended 

that: 



6) The lntemet be used to establish a newsletter or even an elechnic 

memo board to open channels of mmunication be-n the 

pm&ssionals and the students. 

Financial mources 

A consistent finding amongst al1 the regions was the focus on the 

provision of finanual services, either in terms of advising (budgets) or emergency 

financial assistance. It is mmmended that: 

7 )  A nationai msoum listing be cmated of available schoIarships and 

bursaries, and sponsorship from Fi& Natbn cornmunifies and HRDC. 

Recruitment and retention 

In terms of recniiting, the development of a well-balanceci, cuîturally 

vibrant web-page can be used to promote services and programs, even recruiting 

for volunteer programs could be done on-line. 

The devetopment of relevant orientation programs would assist many 

professionals in helping Aboriginal students adjust to many of the transitions of a 

university environment, Examples of the different dimensions of a student's 

adjustment can include: academic, mental, emotional and physical. More 

importantly it would introduœ Aboriginal students to the wide anay of services 

and supports available to them and begin creating a peer support network for 

them on-campus. It is recommended that: 

8) Recruitment and retenthn of Abon'gnal students be incorporateci into 

the mission and tbcus of the Universrïy thmugh the support of specific 



progtams mat would encourage and support Aboriginal students 

wishing to pursue a post-s8co~dsry educaiion. 

Regional Specific Recommendations 

Sucœssful program are those that have: a holistic approach; the 

involvernent of leaders; strong local leadership; cultural sense of spirituality; use 

of local language; support of traditional ways of leaming and teaching; congenial, 

social and physical environment (Bamhardt, 1993). The follawing 

recommendations are based on the expressed opinions of participating student 

service professionals and Abonginal students. While m e  institutions in the 

various regions may already provide these services, the following 

recommendations inform the establishment of a common base-line of support 

services amongst al1 Canadian universities. 

Examining the suwey resuits by age group and region, several 

recommendations anse. It is recommended that: 

9) Service provkfem becorne more fsmiliar w#h the demographk profile 

of theri attendhg students. 

Understanding the needs of different age groups will provide insight into program 

and seMœ devebpment that would be more in-tune with student populations. 

White sorne institutions in the Western region have a longer tristory of 

providing Aboriginal studerit services, sorne institutions are just beginning to 

provide seMces to their Aboriginal student population. Some professionals 

shared that the establishment of an Aboriginal studies degree program would 



help in the development of senrices to Aboriginal students. Such programming 

was often the catalyst in the establishment of other Aboriginal student centres in 

Canada. l'hem was a strong focus on providing more cultural activities such as 

elders programs and spiritual programsievents. 

Academically, professionals fmrn the Eastem region suggested that the 

focus should be on the development and implementation of culturally sensitive 

courses and teaching rnethods, atmg with tutoring programs and academic 

bridging programs. Professionals fmm the Eastern region alsa made 

recommendations for orientation services, training seminars and nehivarking skills 

for personal development programs. A recornmendation arising for the 

professionals ftom the Westem and Eastern regions is that: 

IO) There be more development and implementation of academic 

transition pmgrams and personal development pmgmms for Abonginal 

students, especially hgh school students and those mtuming to 

school. 

Students from the Central region shared their expectations of Aboriginal 

student senrices as k ing a supportive, positive environment that provides 

support systems which foster success. Students from the Westem region 

expressed concems about the institutional treatment or attitude towards 

Aboriginal students. A campus environment should be fostered and encouraged 

that creates a sense of belonging and ownership amongst Aboriginal students. It 

is recommended that: 



11) The univemity's campus environment begins with the establishment of 

an Aboriginal support centre, a physical place where students can 

gather and cal1 their own. 

12) Together with their p e r s  and students, student service pmfessionals 

shwld work towards establishing a sense of belonging a c m s  the 

campus 

This would include cultural sensitivity training for professors and staff and the 

involvement of Aboriginal students in the decision making process and delivery of 

programs and services. Establishing native specific resources (e. g . , books, and 

directories), having a guest lecturer series for role modeling and eventdactivities 

that increased awareness within the university community were cultural 

recommendations made by Central region professionals. 

Creating a campus culture also includes the involvement of the Aboriginal 

comrnunity. Bamhardt' s (1993) research supported this recommendation, by 

identifying the most consistent feature of indigenous higher education was the 

active role the elders played in the life of the institution. The findings of this study 

support the importance of this role and the need for elders involvement in 

Aboriginal student services campus programs. 

Those from the Central region focused not only on need for more relevant 

cultural activities in the centres, but also services on the academic and personal 

level- Career fairs, tutoring and computer training were some academic services 



professionals thought should be included in the services they provide to 

Aboriginal students. It is recommended that: 

f3) Aboriginal service centms establish peernientor and intervention 

pmgrams, parenting counseling and support neîworks that include 

parents, families and communities. 

Students from the Eastern region also made recommendations for better 

tutoring setvices, however, they were more general in their expectations in that 

they want professionals to be able to help them with any probtern that arises in 

the student's life, or at least know where else to get help. This is an enormous 

task and responsibility for those professionals who work alone. 

A recommendation arising h m  this expectation is: 

f4) The need for Aboriginal student services professionals to be aware of 

other support services available on campus, resource persans and 

student gmups, clubs and organizations on campus. 

Networking and being cognizant of what comprises their university comrnunity 

wiil help Aboriginal students in times of need and crisis. 

Recommendations for further research 

The delimitations of this study stimulate questions for further research. 

Conducting this study within the confines of Canadian universities could be seen 

as a delimitation. However, it must also be seen as a future research opportunity 

for those interested in furthering Aboriginal support services in the public and 

private ccrllege sector. There are over 60 different Aboriginal groups utilizing 



Aboriginal student services in the twenty-five institutions who taak part in this 

study. Of those groups it is important to explore reasons why any one group is 

using services more than others. The following questions arising from usage of 

student services could be posed for Mure research: 

1) What role does k ing part of the campus community play in encouraging 

usage? 

2) What role does band/tribekommunity play in liaisoning with off~celcentre? 

3) How does this impact the usage of Aboriginal student services amongst 

students? 

4) Does mandatory usage (e.g., having ta go to centre to pick up their cheque, 

scholarships, mail, and messages) encourage the use of other available 

services? 

The question of service provision impact conversely mises other possible 

research questions on hot-using' such services. It follows that further research is 

needed to respond to the following questions: 

1) What associations/assumptions are made about those students who use 

these services that might discourage use? 

2) How are Aboriginal student services being promoted to students? 

3) What role does the political aspect of being Aboriginal play in determining 

who uses or not uses these services? 

4) What factors discourage students from using serviœs on a regular basis? 



This study had a random sampling of Aboriginal students participating. 

However, their opinions and experiences are not to be discounted. In fact, it is 

their voices that encourages and supports the need for further study with a larger 

more diverse student population. This researçher is hoping to continue this study 

and in particular, focusing on gathering more Aboriginal university studentsl 

voices, through extemal funding with a Social Sciences and Humanities 

Research Cciuncil (SSHRC) grant. 

Past research often made generalizations and assumptions about Native 

Arnericans (Oppeit, 1989; Ross, 1982). While such generalizations help in 

designing outcornes, programs, etc. they also open the field to criticism for 

encouraging the formation of racist stereotypes and lack of sensitivity to the 

populaiion studied. Native Arnericans are not a homogenous group, similarly 

current Canadian research should explore the difference and similarities of 

Aboriginal groups, to address the stereotypes and encourage a community of 

research, which aims to strengthen the lives of Aboriginal peoples. 

Personal experiences of the Researcher: 

This experience was a great undertaking that provided an opportunity to 

conduct groundbreaking research in several different fields, student affairs and 

senrices, Aboriginal research processes higher education and of course, 

Aboriginal university student experiences and expectations. 

Kowalsky et al. (1996) made several recommendations for researchers 

such as: be prepared for uncertainty in their study; recognize that Aboriginal 



people are in charge; be honest about the marcher's motives; be ones' self; be 

prepared for the unexpected; altow for time; show sensitivity; respect confidence; 

and maintain on-going consultation. Throughout this study, eamest attempts 

were made by the researcher to maintain honesty, sensitivity, integrity and more 

importantly, an open dialogue with those participating in the study. The 

researeher's motives were clear from the start, to simply gather a national 

perspective on Aboriginal student services in Canadian univenities. Research 

must follow, respect and honour First Nations ways (Archibald, et al., 1995). This 

study attempted to model First Nation ways through the inclusion of Aboriginal 

university students and student service professionals in the entire process of the 

research. 

Although the research process, itseif, twk time and patience, it resulted in 

a detailed picture of Aboriginal student serviees in Canadian universities that did 

not exist previously. In the proeess, an awareness of those working in the field of 

Aboriginal student services was created and the beginnings of a national sense 

of community among those working in this diverse field was instilled at heart in 

the researcher. The research process respected Aboriginal values and provided 

further support for the growing need of Aboriginal research methodologies that 

were inclusionary and not exclusionary of these important principles. 

Honor and respect were the researehers' guiding lights. By embracing an 

opportunity to work with some of the best and brightest and upçoming Aboriginal 

leaders in this country's univers@ community, whether they were student service 



professionals or Abonginal students, the mearcher was able to tap wntri butions 

and guidance thmughout mis study and this was found to be invaluable. It was 

an honor 40 share your voiees with others. 
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Appendix A 

Opening Frayer 



Opening Prayer 

O Great Spirit 
Whose voice 1 hear in the wind 

Whose breadth gives life to the world 
Hear me 

1 come to you as one of your many children 
1 am small and weak 

1 need your strength and wisdom 
May I walk in beauty 

Make my eyes behold the red and purple sunset 
Make my hands respect the things that You have made 

And my ears sharp to hear Your voice 
Make me wise st! that 1 may know the things 

That You have taught your children 
The lessons that You have hidden in every leaf and rock 

Make me strong, not to be superior to others 
But to be able to fight my greatest enemy: myself 

Make me ever so ready to come to You with straight eyes 
So that when life fades as the faded sunset 
My spirit will come to You without shame 

(The author of this prayer is unknown) 
Archibald et al. (1 995) 



Appendix B 

Introduction letter to the Aboriginal student service professionals 



To Whom It May Concem, 

I am a graduate student in the Faculty of Education at Memorial University of 
Newfoundland. My thesis's goal is to develop a national perspective on Aboriginal 
student service provision with a student service's theoretical focus for Canadian 
Universities. 1 woufd like to conduct a survey and focus group with Aboriginal university 
students and student service professionals working with Aboriginal support services, at 
your institution to assist in the development of the perspective. 

Eligible participants will be Aboriginal students currently enrolled at a Canadian 
university, which offers specific services for Aboriginal students and student service 
providers. These services can be offered in the terms of a specific office or center or an 
individual who works directly with Aboriginal students. There is a separate survey 
designed for Aboriginal students and student service providers. 

Participants' role in this research is crucial. They will be asked to fil1 out a survey 
about their experiences and opinions on Aboriginal students' needs and support services. 
Student service professionals will also have the role of asking students. who visit their 
offices to participate in the study. The survey results and applicable student service 
theories will be used to develop the perspective. Once the perspective has ken  
developed, participants will be re-contacted to review and discuss the findings and 
recommendation in an on-line focus group. The survey will take approxirnately 10-15 
minutes and the focus group will take V2 to 1 hour of their tirne. 

Both the survey and the focus group delivery is designed for the World Wide 
Web, However, realizing not dl students have access to the web, a paper version of the 
survey (with a stmped return envelope) will be made available through their on-campus 
Aboriginal student service officekenter. The web site may be previewed at the following 
address: http://www.ucs.mun.ca/-eO?mep. The research section of the site has k e n  
secured with a password to ensure only those invited individuals participate in the 
research. The secured site is also designed to protect the identity and safety of any 
individuai or institution. The password to access this site will be provided to the student 
service professionai to distribute to students who visit their offices. This ensures further 
security and control over the research. Access will be provided to the professionds once 
the researcher receives notice of their interest in participating in this ground-breaking 
researc h. 



Al1 information gathered in this study is strictly confidential, at no time will any 
individuai or institution be identified. The research is focused on gathering the students 
and student service professional's opinions in general. It will not signal out any 
department or institution. Participation is voluntary and the students or the student 
service professionals rnay withdraw at any tirne. This research has received approval of 
the Faculty of Education's Ethics Review Cornmittee. The results of my research will be 
made availabte to you upon request dong with a national reference listing of Aboriginal 
support service providers compiled during this study. 

if you are in interested in participating in this nationai research project, please 
contact the researcher via e-mail or regular mail. If you have any questions or concerns, 
please do not hesitate to contact Michelle Pidgeon at Mernorial, (709) 737-8587. If at any 
time you wish to speak with a resource person not associated with the research, please 
contact, Dr. Bruce Sheppard, Associate Dean, Graduate Programs & Research at the same 
number. 

1 would apprecirite it if you would please indicate interest in participating in this 
study as soon as possible. At this time I will forward you (by e-mail) the password for 
access to the study. 

Yours sincerely in Aboriginal Student services, 

Michelle Pidgeon. B.Sc. 

Mailing address: Abonginai Studcnt Services Study 
do Michciie Pidgeon 
Box 59, Geacrai Mail Room 
Education Building 
Memorial University of Newfoundiand 
St. John's, NF 
AIN SS1 



Appendix C 

Introduction ietter to the Ahriginal university students 



March 15,2000 

Dear Student. 

This letter is an invitation to be part of a national study exploring Aboriginal 
student services in Canadian universities. My thesis's goal is to develop a national 
perspective on Aboriginal student service provision in Canadian universitics with a 
student service's theoretical focus. 

My narne is Michelle Pidgeon. I am a graduate student with the Faculty of 
Education. Mernorial University of Newfoundland. My interest is student services, more 

- specifically, Aborigind student services. As a person with Aboriginal ancestry, 1 have a 
personal connection and motivation for seeing pst-secondary experiences for Aboriginal 
people be the best it  c m  be. This is why my thesis study is exploring Aboriginal student 
services in Canada. 

To ensure this study refiects the expectations and needs of Aborigind students 
and student support services, it is crucial that Aboriginal university students and student 
service professionais who work with Aboriginal students to be part of this study from the 
beginning. 

You are invited to participate in this ground-breaking study by sharing your 
thoughts through the survey and Later on, the focus groups. To rnake this an enjoyable 
rxperience, you have the choice of fïlling out the service on-line at the web site address 
below or completing the attached paper version. You will be re-contactcd at a later date 
to review the fmdings and recommendations and pass your comments. Again, to make the 
process easier, the focus group will have the on-line version, but for those who preier not 
to participate on-line, the questions and findings will be made avdable through your 
Aboriginal student service officefcenter. 

The on-iine survey is password protected to ensure only those invited wiU be 
participating in this important study and to ensure the safety and confidentidity of 
participants. You may access the site by obtaining the password from your student service 
professional at the Aborigind student service office on your campus or by e-mailing me. 

Any information you chwse to share wilI be heId in strictest confidence and your 
identity will not be reveaied at my stage in the study. At mytime through out this study, 
you may contact me via the address below or c-maii to discuss any relevant issue, ask any 
questions or suggestions. 



Thank-you for your time, 
Yours in Aboriginal support services, 

Michelle Pidgeon, B.Sc. 

My mailing address is: 

My e-mail address is: 

The Web site is: 

Box 59 
Ceneral Mail Room, Education Building 
Memorial University of Newfoundland 
SI. John's, NF 
A1C SS7 
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Aboriginal Student Service Survey 



Aboriginal Student Services in Canada 

For the purposes of this research. an Aboriginal person shall be defined as "any individual who has  
Aboriginal ancestry and self-identifies hirnlherself as an Aboriginal person", 

General institution information: 

(This inîormation will only be used to gather g&erol idormation about the types of institptions 
participating in this research and will k held in strict confidentiality). 

1. Where is your institution lacated? 

2. What is the total student population of your institution? Please include: undergraduate 
and graduate, distance, full time and part time students. (Please place a check mark next to 
your answer) 

3. What percentage of your total student population is Aboriginal? Please include graduate, 
undergraduate, distance, full-time and part-time students. 



4. What is the total number of facdty and staff employeà at your institution? 

5. M a t  percentage of the total number of faculty and staff at your institution is 
Aboriginal? 

STUDENT SERVICES: 
This information will be compiled ro help develop the national perspective. 

6. What group of studenîs does your ofïïce assist most frequently? Please select the most 
appropriate answer; if you serve most groups equaily, then select both respom. 

or 1 Students older than avenge 
(over the age of 3 1 )  

-Sr atus Or - Non-Status 

- - - - -- -Students with childien Or 7 - S t u d e n t s  with no children 



7. What Aboriginal groups are present on your campus? Please cbeck al1 that apply. Note: 
This is not an inclusive list of ail Aboriginal peoples in Canada; it is intended to serve as a 

Anishinabe@Ojibwa 
(Algonqirûkin. Odawo 
Saultaux) 

Blxkfoot (Gros 
Ventre/Atsina. PikunilPiegÿn. 
KYnai lBld.  Siksika) 

Assiniboine (Dakota) 

Chipcwyan 

r 
hpr ib  

1.. .................... 

r 
Han Heillsuk ( H i  Hais. Bella 

Bella. Dowekeeno) Hakamelem 

-. ... I 
Huron (Wendat) 

I ..... 

Kootchin/Kutchin (Cwichïn) 

I 
lnnu (MoniagnislNaskapi) Inuit (Inupiat. Iglulik. Yupik) 

Koyukon Kwakwaka'wakw 

Metis 

Mohawk Nahani Netsilik 



Dcne 

SecweperndS huswap 

-Trhlwn 

r - Tuiaiip 
I 
Tsuu-Tina t Sarceei 

8. a) What programs and senices are offered by your olfice to Aboriginal students? Please 
feel f m  to expand on this list - Acadernic Advising 

I - - Orientation 

T i m  management 

1 .- .. Academic Transition hgrirns 

1 . . . . - . . Training seminars (eg, hedthy 
relationships. stress management, budgeting') 

Please feel free to send the researcher any relevant information, e.g., bookfets, brochures, or 
phamplets that provide more information on offered services. 



8. b) Are any of your program or services designed or established with a student service 
theory, ideology or mode]? 

if yes, please specify what theories, ideobgies or models your omce uses. 

9. What programs and services mt on the list in Question ûa) might or should be offercd? 
(Pleaso fml free to explain) 

10. Outside O€ the above mentioncd services and programs, what otkr mponsibilities or 
duties may you encounter during your day? (e.g., parent munselling, crisis management, 
handling administrative issues for students, etc.) 



11. From your perspective, please chose the top 5 needs of Aboriginal students from the list 
below. (Please rank your choices from 1-5.1 being the most imporîant.) 

.. Loneliness I 
T R s c i s m  

. . a . - - -. . . . . -Finding friends 

Feel free to comment further: 

r F i n d i n g  suitable accommodations 

[Distance from family 

T A c d e m i c  preparation 

12. In your opinion, what are the top 3 services y w  offer students? Rank your choices from 
1 to 3 , l  king the most important. (Pleaw fwl free to explain) 

I Career counseIiing 

-Aboriginal cultural activity 

-Leadership program 

-Spiriiuai/Reiigious services 

1 - Career development/center 

r T T n i n i n g  Seminsrs (e.g.. hedthy 
reiationships, stress management, budgeting, etc.) 

Academic Transition Prograrns 



Feel free to comment further: 

13. What is your perception of Aboriginal student needsiexpectations and Aboriginal 
student service provision? 

14. Thank you for your time and consideration on this important issue. I welcome you to 
take this time to ask any questions, make suggestions or to further elaborate on any 
relevant issue. Thanks again. 

* Please remember that your identity and responses will be kept in the strictest confidence 
and will not be released without your expressed consent. 
* if you have any questions or concem, please feel free to contact Michelle Pidgeon via e- 
mail at e02me~@~o~.moman.ucs.mun.cn 

Please return the survey in the envelope provided. 
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Aboriginal University Student Survey 

For the purposes of h i s  research. an Aboriginal person shdl k definrd as 
"any individual who has Aboriginal ancesiry and self-identifies as an Aboriginal pcrson". 

EDUCATïûN HISTORY: 
- - 

1. In what province or temlory are you currently attending a pst-secomlary institution? 

2. How many semesters have you cumntly completd at university (including your present 
semester)? 

I__ 

3, How many courses have yuu completcd at university (including your present semester)? 

I_ 

4. Have you altended any otber universities or colleges (private or public)? 

T Yer 

5. How many courses bave you completed at another pst-secondary iiistitution (university or 
privatelpublic college)? 

6. What degree program or diploma are you cumntly working towards? 



STUDEIVT SERVICES: 

7. To determine what Aboriginal support services should be, it is imprîant Co know wbat services 
are currently k i n g  used Please check al1 the services you have used prior to entering or  during your 
university career: 

-Food services 

1 -.- Leadership programs 

-- - . -- -- - I V o l u n t c e r  prograns 

-Financial 

-Stucleni leadership pmgrams 

1 Personal counsclling 

8. Based on your experiences what are thc top 5 concerns of Aboriginal post-secundary students? 
Rank your choiccs from 1-5, t k i n g  the most important concern. 

~ A d j u s i r n e n r  to new enviionmeni 

-Findin. 0 suitnble accummoda[ions 

7 Distance from hmil y 

T A C  ~evdcrnic preparation 

L O < h c r  spccify) 

Fe41 free to comment: 

~ L o n c l i n e s s  (e-g.. rnissing family) 

-RAevcirm 

-Finding lriends 

T F i n d i n g  adcquau financer 



9. What would be îhe top 3 services yw would need to succeed in a p s t  secoadary educational 
system? Please feel Cree to add any service tiiat you consider important, but may not be listed below. 
Rank your choices from 1-3,l k i n g  the most important m i c e .  

I . - . . . - .- . . . . . . -. . Orientation r -  Leadership programs 

1 - .. . . .. . Caner counselling 

Feel free to comment: 

-SpintuiVRriigious services - Persanal counseiiing 

Abor i~ ind cultural actinty - Acaàemic Transiiion Program 

108). How would you describe your expenenccs with Aboriginal student services? Please feei free to 
explain. 

lob). As an Aboriginal university student, w h t  are p u r  expertalions and needs in the provision of 
Abonginal student services? 



PERSOAXL INFORMATION: 

- - 

I l .  This informaiion wül only k used ta gaîber gemnl idonnotion on Uiose people participahg in 
this researcb. 

Male 

m d e d  (including common law) 
7 

Marital ~rotitsl- single 

1 - - -  widowed 

To which Aboriginül group(s) do you srIf- 
idrntify? 7 

12. Thank-you for your time and consideration on ihis important issue. 1 welcome you to take lh is  
time io ask any questions. make suggestions or to fuiiher elaborate on any relevant issue. Thanks 
agaia. 

Please remember diai your idcntity and responses will be kept in the strictest confidence and will not be 
relrased without your expressed consent. 1f you would l ikr to be personaily contacted by the researcher to 
review the study's tïndings and recommcndations. Please leave your e-mail or mailing ddress. 

This information will only be used to contact you and w i l l  not be disiributed. If you have any questions or 
concerns, please feei free to contact me via e-mail at eû2mepdaop.mor~an.ucs.mun.ca 

Please renrrn this survey to Aboriginal Student Servicc Study. d o  Michelle Pidgeon. Gened Mail Room, 
Box 59, Faculty of Education. Mernorial University ofNewfoundland. St. John's, NF, A I N  5S7 
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Aboriginal Student SeMce Study Page I of 1 

Thank-you for visiting tbis site, you are the # 903.0 0 0 vistor since Mnrch 2, 
2000 
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II 
- ~~ - 

?UR?OSE of this Web Page: 

The purpose of this web page is to facilitate a national forum on Aboriginol 
student services in Canadian Universities. The goal of this study is to develop 
a nafionai perspective on Aboriginal student services in universities across 
Canada. 

Il Why this Research topic? II 
II This study a r i w  out o f  the need for more research on Aboriginal II 
post-secondary students. More specifically, research focusing on 
Aboriginal university students and research providing a Canadian 
perspective on student service provision. 

Ultirnately, this study hopes to improve the quality o f  experiences 

II Aboriginal students have in university. Il 

Conf identiality RESEARCHER 

WME The Research: 

-1 ming Qrayer 



Page 2 of 2 
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This s t d y  follows al1 ethicat guidelines as set  forth by the 
Faculty o f  Education, Mernorial University of Newf oundland 
and conforms to the use of  e-mail as set forth by Computinq 

and Communications. 

All those iradiviûwls and institutions paFticipating 
will be rerpected and honored. 

The identity of an individual or an institution wi Il be kept 
conf idential. 

II Al1 purticipation is voluntay and participants are f r r  to 
withdraw from the study at  any tirne. 
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DISCLAIMER 

Il THfS WEB S m  I S  TEMPORARY 

THE SITE WILL BE ACTIVE FROM 
MA RCH TU vfUnE 200Q 

I T S  SOLE PURPOSE I S  I N  ASSISTfNG THE 
RESEARCHER I N  CONOUClING HER STVOY 

ACROSS CANADA. 

Those who wish to participate mus- contact the 
researcher or their on-campus Aboriginal stuâent 
service professional to obtain URL access to the 

surveys. 

II Those who choose to participate in this study 
should be 18 or aider. 
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II CONTACTING THE 

II RESEARCHER 

or 
Aboriginul Student Services 

Study: 
C/O Michel le Pidgeon 

Box 59, General Mail Room 
Education Building 

Mernorial University of 
Newf oundland 
St. John's, NF 



O Great Spirit 

Whose voice I hear in the wind 
Whose breadth gives iife to  the worla 

Hem me 

1 come to  you as one of your many children 
1 am srnoIl and weak 

I need your strenoth and wisdom 

May 1 watk in beauty 
Make my eyes behotd the red und purple sunset 

Make my hands respect the thinqs that You have made 
And mv ears sharp to  hear Your voice 

Make me Wise so that 1 may know the things 
Thot You have taught your children 

The lessons that You have h~dden in every Ieaf and rock 

Make me strong, not to be superior to others 
But to  be able to  fight my greatest enemy: myseIf 

Make me ever so ready to come to  You with straight eyes 
So that when life fades as the faded sunset 
Niy spirit wiil come to  You without shame 

HOME 



consent Paye 1 of 2 

Consent Forin 

This thesis study intends to explore Aboriginal student services in 
Canadoin universitie. The perspectives of Aboriginal university students who 
use such services and of those who provide the services, student service 
profeuionais, wi l l  be used to develop a national perspective on Aboriginal 
student services. 

To ensun that this study ref lects the expectations and needs o f  
Aboriginal students and student support services, i t is crucial that Aborig inal 
university students and student sevice professionals be part o f  this study 
frorn the beginning. 

The study wil l  be take place in three phases: 

Phase 1: Survey Pre-testing 
00th surveys will be pre-tested by those not directly invohred in the 

study; they are however, familiar with the issues under investigation. For 
example, Aboriginal students who have convocated and student service 
profeuionals who are not directly involved in Aborginil student services. 

Phase 2: Surveying 
Aboriginal university students and student service professionak, who 

work dinctly with Aboriginal student services, will be invited to share thier 
opinions on Aboriginol student service to understand their perceptions of the 
needs and expectations of Aboriginal shidents. F m  the suvcy results and 
applicable student service theories a national perspective will be developed on 
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Aboriginal student services in Canadion universities. 

Phase 3: On-line Consultation 
An on-line consultation will take the form of a focus group, which will be 

held for al1 participants to m i e w  the study's f indings and proposed 
recomtnendations. 

You are invited to be part of this ground breaking study by participating in 
the survey and later on, the f o c u ~  group. You will be contacted a t  a later date 
to review the study's findings and shan yow comments. For those who 
prof er not to participate on-line, the surveys, questions wil l  be made 
uvailable to participating institutions. Student affairs officers working in 
most campuses Aboriginal support service centre/office will have copies of 
this study's instruments. 

Any information that you choose to share will be held in strictest 
confidence and your identity wil l  not be revealed a t  any stage in the study. 

I 
CONOITLONS 

OF 
PARTICIPATION 

f DECKNE 
TO 

1 

P ARl?CIPATE 



Page 1 of 1 

To further participaqe in this study, click 
the a m  relevant to you. 

Aboriginal University 
Students 

Student Service 
Pmfessionals 
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Aboriginal liniversity 
Student Survey 

Those wishing to participate in the survey must have obtained the UZU. for the 
survey fiom your student service professional or the researcher. To access the 

survey, please enter the URL in the text box below and click the GO button. The 
survey will be launched in a separate browser window. 



BACK Reseurcher HOME UUU 
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Aboriginal University Student Survey 

For the purposes of this research. an Abonginai person shdl be defined as 
"any individual who has Aboriginal ancestry and self-identifies as an Aboriginal person". 

EDUCA TXON HXSTOR Y: 

1. In what province or territory are you currently attending a p s t  secondary 
institution? 

1 ~ewfoundland and Labrador :d 

2. How many semesters have you currently completed at university (including your 
present semester)? 

3. How many courses have you completed at university (including your p m n t  
semester)? 

4. Have you attended any other universities or colleges (private or public)? 

5. How many courses have you completed at another post secondary institution 
(university or privatelpublic college)? 

6. What degree progam or diploma are you currently working towards? 

S W D E N T  SERVICES: 

http://www.ucs .mun.ca/-e02mep/password/student/studen t. htm 
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7. To determine what Aboriginal support services should be, it is important to know 
what services are cumntly Ming used. Please check al1 the services you have used 
prior to entering or during your university career: 

I I  Food services F- Heaith 

tT Scholarship office C- Orientation 

CI Leadership prograrns f Personal counselling 

Volunteer programs r Career counselling 

r Financial r On-campus housing (e.g.. residence) 

r Student leadership prograrns -- - - . --- .. .. - . . - . -- . . .. - . Other (pls specify) 

8. Based on your experiences what are the top 5 concerns of Aboriginal post 
secondary studenis? Rank your cboices from 1-5.1 being the most important concera. 

C ~ d j u s t m e n t  ta new environment r ~ o n e l i n e s s  (cg.. missing fÿmily) 

r ~ i n d i n ~  suitable accommodatioos r ~ a c i s m  

r ~ i s t a n c e  from family 

E ~ c a d e r n i c  prepantion r ~ i n d i n ~  adequate finances 

. Other (pis specify) 

Feel free to comment: -_  

9. What would be the top 3 services you would need to succeed in a post secondary 
educational system? Pie= feel free to add any service thd you consider imporîant, but may na1 
be Ustecl below. Rank your chMces from 1-3,l behg the mst imporîant service. 

~ ~ ~ i r i t u a l / ' e l i ~ i o u s  services 
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c ~ e a l t h  services r ~ b o r i ~ i n a l  cultural activity 

r ~ c a d e m i c  Transition Programs 

Feel free to comment: 

10a). How would you describe your experiences with Aboriginal student services? 
Please feel free to explain. 

lob). As an Aboriginal university student, what are your expectations and needs in 
the provision of Aboriginal student services? 

PERSONAL INFORMATION: 

11. This information will only be used to gather gmra l  information on those people 
participating in this research. 

Gender @ Male r Fernaie 

c divorced r married (including cornmon 
Marital Star~is Iaw) 

c single r widowed r other 

Do you have children ? t y es r no 
To which Aboriginal group(s) 

do you seif-identify? - - -- ----- 

12. Thank-you for your time and consideraiion on this imporîant issue. 1 welcome 
you to take this time to ask any questions, make suggestions or to further elaborate 
on any relevant issue. Thanks again. 



Aboriginal Post Secondary Student Survey Page 4 of 4 

* Please remember that your identity and responses will be kept in the strictest 
confidence and will not be released without your expressed consent. 

* if you would like to be personally contacted by the researcher to review the study's 
findings and recommendations. Please leave your e-mail or mailing address. This 
information will only be used to contact you and will not be distributed. 

* If you have any questions or concerns, please feel free to contact me via e-mail at 
e02me~@ uop.mor~an.ucs.mun.ca 
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Aboriginal lhiversity 
Studen t S u r v e ~  

Those wishing to participate in the survey must have obtained the URL for the survey fiom your 
student service professional or the researcher. To access the survey, please enter the URL in the 

text box below and click the GO button. The survey will be launched in a separate browser 
window . 



Page 3 of 2 



Aboriginal Support Services in Canada Page 1 of 6 

Aboriginal Student Services in Canada 

For the purposes of this research, an Aboriginal person shall be detined as "any 
individud who has Aboriginal ancesuy and self-identifies himherself as an Aborigind 

person". 

General institution information: 

(This information will only be used to gather general information a bout the types of 
institutions participating in this research and will be held in strict confidentiality). 

1. Where is your institution located? 

l~ewfoundland and Labrador 

2. What is the tohl student population of your institution? Please include: 
undergraduate and graduate, distance, full time and part time students. 

C Less than 1000 
r 1000- 1 5,000 
r 1 5,000-20,000 
r 20,000-25,000 
r 25.004% 

3. What percentage of your total student population is Aboriginal? Please include 
graduate, undergraduate, distance, full-time and part-time students. 

r Less than 5% C Less than 10% Less than 15% 

r Less than 20% r Less than 25% 

4. What is the total number of faculty and staff employed at your institution? 

r Less than 100 r 10-500 r 500- 1,000 r 1,000- 1,500 
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5. What percentage of the total number of faculty and staff at your institution is 
Aboriginal? 

r Less than 5% r Less than 10% r Less than 15% 

r Less thm 20% r Less than 25% 

STUDENT SERVICES: 
This information will be compiled to help develop the national perspective. 

6. What group of students does your office assist most frequently? Please select the 
most appropriate answer; if you serve most groups equally, then select both 
responses. 

r Fernale 

r Students under 3 1 

or r Male 

or r Students older than average (c 
the age of 21) 

r Status or r Non-Status 

r Students with children or r Students with no children 

7. What Aboriginal gmps  are present on your campus? Please check al1 that apply. 
Note: This is not an inclusive list of al1 Aboriginal people5 in Canada; it is intended 
to serve as a guide only. 

Abenaki 

r Cayuga 

r Dalkelh (Carrier) 

r Eyak 

C Halkomelern 

r Huron (Wendat) 

KootchinfKutchin 
(Gwichln) 

r Anishinabe@Ojibwa (Algonqinlkin. 
Odawa. Saultaux) 

r Chilcotin 

f Denr-than (Slavey ) 

r Gitksan 

r Han 

r Inuit (Inupiat. Iglulik. Yupik) 

r Koyukon 

r Assiniboine (Dakota) 

r Chipewyan 

r Dogrib 

Haida 

r Hare 

r ~ n n u  
(MontagnisMaskapi) 

r Kutenai 

r Metis 
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Mohawk 

C Nuxalk (Bella Coola) 

C Potawatorni 

SecwepemclShuswap 

Tah lm 

r Tulalip 

r Wet'suwei'en 

r Oneidn 

r Sahtu Dene 

Sebni  

r ningit 

r Tuichone 

r Unmgax (Aleut) 

Nass-Gitksan 

r Nunivaannuit 
(Nunivak) 

r Okanagan 

r Salish 

r Squamish 

r Tsetsaut 

8. a) What programs and services are ofîered by your ofTice to Aboriginal students? 
Please feel fm to expand on thii list 

r Academic Advising r Personal counselling 

i" Orientation r Leadership programs 

r Residence r Spiritual/Religious services 

r Career counseiling r Career developmentkenter 

r Health Services r Aboriginal cultural activity 

r Wellness r Acadernic Transition Prograrns 

r Time management 

Mentoring 

r Training serninars (eg, hedthy 
reiationships, stress management, 
budgeting) 

1 Other (please 
specify ) 

Please Te41 free to end  the researcher any relevant information, e.g., bodrlets, 
brochures, or pharnplets that provide more information on offered services. 

8. b) Are any of your programs or services designed or estabiiihed with a student 
service theory, ideology or modei? 
r YES r NO 

If yes, please specify what theories, ideologies or modrls your ofke uses. 
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9. What programs and services not on the list in Question 8a) might or should be 
offered? (Please feel free to explain) 

10. Outside of the above mentioned services and prograrns, what other 
responsibilities or duties may you encounter during your day? (e.g., parent 
counselling, crisis management, handling administrative issues for students, etc.) 

11. From your perspective, please choose the top 5 needs of Aboriginal students 
from the list below. (Please rank your choices from 1-5,l king the most important.) 

K f i n d i n g  friends . - - - Other (pls specify) 

Feel free to comment further: 

12. In your opinion, what are the top 3 services you offer students? Rank your 
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choices from 1 to 3 , l  king  the most important. (Please feel free to explain) 

r ~ a r e e r  counselling 

r ~ e a l t h  services 

r ~ i m e  management 

r ~ b o r i ~ i n a l  cultural activity 

rspirituaPReligious services 

r ~ r a i n i n ~  Seminars (e-g.. healthy 
relationships, stress management, 
budgeting, etc.) 

r ~ c a d e m i c  Transition Prograrns 

1 .Other (please 
specisl) 

Feel free to comment further: 

13. What is your perception of Aboriginal student needdexpectations and 
Aboriginal student service provision? 

14. Thank you for your time and consideration on this important issue. 1 welcome 
you to take this time to ask any questions, tmke suggestions or to further elaborate 
on any relevant issue. Thanks again. 
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* Please remember that your identity and respnses will be kept in the strictest 
confldeace and will not be mleased wirhout your expressed consent. 
* If you have any questions or concerns, please feel free to contact Michelle Pidgeon 
via e-mail at d!&nq& 
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Hi, 1 am vcry excited about my study and 1 hope that my enthusiasm is 
seen in this 

web page and carries through to you. 

My name is Michelle. 1 grew up in the City of Mount Pearl 1 currently reside in 
St. John's 

where 1 am attending Memorial University o f  Newfoundland completing my 
Masters in Education 

pst-secondary education with a student affairs and services concentration* 

My i n t vu t s  are hiking, ~ d i n g  and drawing, learning how to snowshoe, and of 
course, taking care 

of my dog, Jenu- a malamute-wolf cross. 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  

This picture was taken in July of 1999, Jenu 
was 3 months old 

rkw he weighs over 120 pounds and is 
ihow signs slowing down 

Jenu is Mi' kmaq, it translates roughly to 
"hairy cannibal giant from the north" 

Y .  Believe me it suits him! 

I am very pmud of my mixed heritage and 1 am currently in the process of trying 
to lean more 

about my ancestors. My Aboriginal heritage is Cree from my gmndfather on my 
father's side. 

My mother is of Irish descent with a long connection with Newfoundland. 
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1 wish to rnake a difference in this country for Aboriginal p p l w ,  hence the 
pursuit o f  

this study. Inspireâ by my heroes, Emily Pauline Johnson and Chief Dan George. 1 
h o p  to 

motivate others to be the best that they con be and more irnportantly, remain 

Emilv Pauline Johnson Chief Dan 6eorge 
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Aboriginal Student SeMces 
in Canadian Universities 

A Reference Guide 
Source: h t t ~ : l l ~ ~ w . u ~ ~ t e r l ~ ~ . c a / ~ n u l i n d e ~ . h l m l  

ALBERTA 

Dobson, Peggy, Coordinator (dobsanbucalaarv.ca ) 
George Calliou, director (calliou@ucainar~.ca ) 
Donna Mackling, (mackiina@ucaioarv.ca ) 
Les Jerome 
John Cn'stescu 
MacEwan Student Centre 
University of Calgary 
2500 University Dr. N.W. 
Calgary, Alberta, T2N 1 N4 
Tel: (403) 220.4298 or 6034 
Fax: (403) 220-601 9 
E-mail: sasbucal~arv.ca, 567044ucdasvm? .admin.ucalaarv.ca 
Web: htt~://\~ww.ucalaarv.cal 

Tracy Lindberg tracevl@athabascau.ca 
Athabasca University 
1 University Dr 
Athabasca, AB, T9S 2A6 
Tel: (708) 421 -3287 
Fax: 
Weù: htt~:llwww.athabaswu.cal 

Lewis Cardinal, Communications officar . Lewis.Cardinai@-ualberta.ca 
Native Student Services Office. 
University of Alberta 
Edmonton, AB, T6G 2M7 
Tel: (780) 492-5677 
F a  (780) 492-1 674 
Web: htt~.llwww.ualberta.ca/-ussll 

BRITISH COLUMBIA: 

US1 OF ABORGINAL STUDENT SERVICE PROUIDERS IN BC 
Web: htt~:llwww.aett.aov.bc.ca/abonoinaf/ab-list.htm 
Email: Scfncbcamosun. bc.ca 



Darlene J. Willier, First Nations €ducation Coordinator, (aarlene@kwantlen.bc.ca ) 
Kwanîlen University College 
12666 - 72nd Ave. 
Surrey, BC, V3W 2M8 
Tel: (604) 599-2269 
FW (604) 599-2068 
Web: htt~:Ilwww.kwantlen.bc.calcounadvslfintlfirs:.htm 

Marie Swretz. Online First Nations Services Manager (scoretzmbmala. bc.ca ) 
Malaspina University-Colloge 
900 Fifth Street 
Nanaimo, BC. WR 5SS 
Tel: Nanaimo campus (250) 741 -2636 or (250) 753-3245, local 2587. 

ParksvillelQualicum campus (250) 248-2096 
Fax: 
Web: http:Ilwww.maia.bc.ca 

htt~~//www.d~scoverlserviceslfIRSTNAT.HTM 

Lyle Muller, First Nation Education Coordinator. Irnueller@okanaaan.bc.ca 
Okanagan University Collage 
1000 KLO Road 
Kelomia, BC, V1Y 4x8 
Tel: 250-762-5445 Ext. 4212 
Fa :  250-862-5600 
Web: htto:llwww.ouc bc.ca1fns 

htt~:llwww.ouc. bc. calfnslfnrn. htrnl 

Marilyn Dumont. First Nations Program Coordinator, rr,dumont@sfu ca 
Native Student Center 
Simon Fraser University 
8888 University Drive 
Burnaby BC, V5A lS6 
Tel: (604) 291 -3555 
F a :  (604)291-5682 
Web: http:/lwww sfu.calstudent-servicesinsc 

Vicky Manuel, vmanuel@cariboo ca 
Mel Galloway, Director . gallowavdcariboo.bc Ca 
Mathilda Charbonneau, Secretary, charbonneau@catiboo bc.ca 
Student Services 1 College and Student Affairs 
The University College of the Cariboo 
RM OM1671 
900 McGill Rd., Box 301 0 
Kamloops, BC, V2C 5N3 
Tel: (250) 82û-501015246 
Fax: (250) 371 -5772 
Web: htt~;llwww.cariboo. bc.caldro/csaiindex. htm 

Verena Cootes-Wilhelmson, wilhelms~un~x~.ubc.ca 
First Nations House of Learning (UBC) 
fhe Longhouse 
University of British Columbia 
?%5 West Mal 



Vancouver, B.C. V6T 122 
Tel: (604) 822-8940 8941 
Fax: (604) 8228944 
Web: http:llwww. Ionahouse ubc.ca/services. html 

James Andrew, Jrandrew@interchanae.ubc.ca 
lnstitute for Aboriginal Health, 
Division of Community Liaison 
University of British Columbia 
M08-Woodward Instructional Resource Centre 
21 94 Health Scienœs Mall 
Vancouver, BC V6T 123 
Tel: (604) 822-5677 
Fax: (604) 822-2495 
Web: http://www health-scrences ubc-caliah 

fheresa Neel. First Nations Access eoordinator. neelt@ucfv. bc.ca 
The University College of the Fraser Valley 
45635 Yale Rd., 
Chilliwack, BC V2P 6T4 
Tel: (604) 8544528 (Abbotsford); (604) 7952808 (Chilliwack) 
Fax: 
Web: htt~:/lwww.udv.bc.ca/stuseniifnations. htrn 

Anne Sam, Coordinator of the First Nations Centre. samaounbc ca 
University of Northem British Columbia 
3333 University Way, 
Prince George, BC, V2N 429 
Tel: (250) 960-551 7 
Fax: 
Web: htto:Ilwww.unbc.calna~/#Se~~ces 

Bill White, Aboriginal Liasion Officer. wrnwhite~uvvm.uvic.ca 
Roger John. Aboriginal Student Advisor, Fawlty of Human and Social Development. 
roaeri@uvic. ca. 
Jennifer Fletcher, Secretary 
University of Victoria 
Aboriginal Liaison Office 
PO Box 1700 STN CSC 
Victoria. BC V8W 2Y2 
Tel: (250) 721 -6326 16274 (Roger) 
fax: (250) 721 8570 i7067 (Roger) 
Web: htt~:liwww.uvic cdablo 

MANITOBA 

Florence Bruyere, Director, Aboriginal Student Centre, florence bniverebumanitoba.ca 
University of Manitoôa 
537 University Centre 
Winnipeg, MB, R3T 2N2 
Tel: (204) 4748850 or 1800-432-1960 exL8850 



Fax: (204) 275-3142 
E-mail: AsCaUrnanitaba. CA 
Web: htt~:l/w.umanitoba.caRtudent/asc 

Mary Young, Native Student Advisor, youno-mds-h.uwinnipea.a 
Uniwmity of Winnipeg 
5 1 5 Portage Avenue 
Wmnipeg, MN, R30 2E9 
Tel: (204) 7ûô-9û65 
Fax: (204) 786-8656 
Web: htt~:Ilwww.uwinn~~w.calstudenUserviceslservices. html 

Dr. Lynn McKay mckav@brandonu.ca 
Brandon University 
Room 101 George T. Richardson Centre 
270-1 8th Street 
Brandon, MN, R7A 6A9 
Tel: (204) 727-7353 
Fax: 
Web: httu-//W. brandonu.calStudentSvc 

Babbi Shiwak, Native Liasion Ofticer, bshrwakbrnun.ca 
Student Development, University Centre 4003 
Student Affairs and Services 
Mernorial University of Newfoundtand 
St. John's, NF, A1 C 5S7 
Tel: 737-3495 
F :  737-7601 
Web: http:lIwww. m m c a  

NOVA SCOTlA 

Native Education Cwnsellor. 
Dllhomie University 
Henson College, 6086 University Avenue 
Halifax, NS, B3H 3J5 
Tel: (902)4944863 
E-mail: henson-infobdai.ca 
Web: http:llis.dal.cai-serviceslmno. htrn#students ; http:/iwww. dal.calhenson/ 

Judy Bernard-Julian jbernard@?stfx.ca 
St. Francis Xavier University 
P.O.BOX 5000, 
4th Floor Bloomfield Center (Students' Union Building) 
Antigonish, NS, WJ 2W5 
Tek (902) 867-1 3 
Fax: (902) 8673887 
Utab: :Ifip::~~-~~.sf~w~~zt'~s~st~ ser&Yû;iuAô~:ôUY~~ûr h:z: 



Patrick Johnson, piohnsonbuccb. ns.ca 
Room CE268. 
Student Cultural and Heritage Centre 
University Collage of Cape h t o n  
PO Box 5300 
Sydney, NS, B i  P 6U 
Tel: 902-563-1660, or 1-088-959-9995 
Fax: 902-562-8899 
Web: http:lln?rc. uccb. ns. ca 

ONTARIO 

Judy Syrette, svrette@tbird.auc.on.ca 
Native student wunsellor 
Native Support Serviœs 
Algoma University-Collage 
1520 Queen St. E. 
Sault Ste. Marie, ON., P6A 2G4 
Tel: (705) 949-2301 8.21 8 
Fax: (705) 9496583 
Web: htt~:llww~v auc.on calserviceslstudentlnat~velindex html 

Sabrina Saunders, ssaunder@soartan ac. brocku.ca 
Aboriginal Student Services Advisor 
B m k  University 
Student Development Centre 
Schmon Tower room 400, ON 
Tel: (905) 688-5550 ext: 3240 
Fax: (905) 688-7260 
Web: htto:llwww.brocku.ca 

Madeline Dion-Stout. Director, madeIlne-dion-stout@ccs carleton ca 
Armand Gamet Ruffo, Associate Director. aruffobccs.carleton.ca 
Gillian Whyte. Coordinator, gwh~!e@ccç.carleton.ca 
The Centre for Aboriginal Education, Research and Culture 
R w m  2208. Dunton Tower 
Carleton Univmity 
1 125 Colonel by Drive 
Ottawa, ON. 
Tel: 520-2600 ex. 450018165 

520494 (Director's #) 
Fax: 520-2512 
Web: htt~:Ilwww.carleton.caleauitvlCAERClcaerc.htm~ 

Mike Mclssac. Native Support Services, MkMclsaadskv.lakeheadu.ca 
Nova Lawson, Coor. Aboriginal Initaüves, nova lawson6llakeheadu.ca 
Toby Turner, counsellor, tturner@skv 1akeneadu.a 
Jean Pervais, cwnsellor, jean.~ervaisblakeheadu.ca 
Rm: SC 00048 
Lakehead University 



955 Oliver Road 
Thunder Bay, ON, P7B SE1 
Tel: (807) 3434084 
Fax (807)3438023 
Web: h!t~:llwww.lakeheadu. cal-nsswwwl 

htt~:llwww. lakeheadu.ca/-firstnationi 

Shelly Moares smoores4Nickel.Laurentian.CA 
Rwrn L 210, 
2nd floor, R.D. Parker Building. 
Laurentian University 
935 Ramsey Lake Road 
Sudbury, ON, P3E 2C6 
Tel: (705) 6734506. ext. 1048 (7Wô75-1151) 
Fax: (705) 675-4847 
Web: http:llwww. laurentian.ca/~~~ivistudssrvlenative.htm 

Bonnie Freernan. Counsellor 
Chester New Hall, 228A 
McMaster University 
1280 Main St. W. 
Hamilton, ON, L05 4Kt 
Tel: (905) 525-9140. ûxt. 27479 
Fax: (905) 5408443 
Web: htto~ll~vww. mcrnaster. cal 

Patricia LaCroix. Aboriginal student services and Program administrator 
Nipisring Univsiaity 
t ûû CoHege Drive 
Box 5002 
North Bay, ON P1A 383 (Pl B 8L7?) 
T e  (705) 474-3461, ûxt. 4252 
Fax: (705) 4728601 
Web: htt~/lwww.uni~issrna cai 

Bob Lovelace (rl3d~ost~~ueensu.ca ) 
Lynn Manitowabi-Mianskum (Im25@post.aueensu.ca ) 
Melanie Howard (mdthrab~ost .aueensu.ca ) 
Four Oirections Abonginal Student Center 
Queen's University 
72 Queen's Crescent 
Kingston. ON, K7L 3M6 
Tel: 6 3 3-5454970 
fax: 61 3-545-658 1 
Web: htt~:llw.aueensu.c~dsaol4dasc/4D-l .Mm 

Monika McKay (mmckavbtbird.auc.on.za ) 
Ginny Boissoneau ,Catherine Brooks,,Raven Davis. Gamet Moore 
Ryemn Poiytechnic Uniwdty 
R o m  A-302 
Jorgenson Hall 
350 Victoria Street 
Tor=nt=, ON, hl58 2K?, 



Tel: (41 6) 9795000 ext. 7699; . ext. 521 8 for CaViefine & Mdnika; ext.5018 for Ginny 
Fax: 
E-mail: abonanlbacs.rverson.ca 
Web: htt~:Ilwww.rverson.calstudentserviceslabonainallcircle 

Mike Mclssac, MMClSAACbtrentu.~ 
Counsellor 
Trent University 
Address: 1600 West Bank Drive, 

Peterborough, Ontario, 
K9J 788 

Tel: 1888-7398885 
Fax: 705-748-1 629 
Web: h1t~:llwww.trentu.ca 

Rodney Bobiwash, Director 
Anita Benediet, Aeademic wunsellor 
Lillian McGregor, FNH Elder 
R. Nahdee - r.nahdee@utoronto.ca 
First Nations House 
Ofiice of Abanginal Student Services and Programs (OASSP), 
Univemiîy of Toronto 
563 Spadina Avenue, Third Flwr 
Toronto, ON, MSS 1Al 
Tel: (416) 9788227; l8ûû-ûl06069 
Fax (41 6) 978-1 893 
Web: www.librarv.utoronto.cal~leau~tvifnh htm 

Liz Chamberlian (lizc@uwindsor.ca ) 
Turtle Island, Aboriginal Education Centre 
University of Windsor 
401 Sunset Ave. 
Windsor, ON, N9B 3P4 
Tel: (51 9) 2534232 - voice 

U T .  3465 - Counsellor 
EXT. 3467 - Student Line 
EXT. 3459 - Aboriginal Legal Advisory Clinic 

Fax: (519) 971 -3689 
E-mail: saffairBuwindsor.ca 
Web: htt~:llwww.uwindsor.ca/saffa~rsfaboflpinal/ 

Claudatte Commanda-Cote, Aboriginal student adviser 
Carmen Dumont. Secfetary and Aboriginal liaison offiter 
Nancy Bobbish, Aboriginal Liasion Onicer 
Aboriginal Center 
University of Ottawa 
550 Cumberland 
PO Box 450, Station A 
Ottawa ON. K i  N 6N5 
Tel: (61 3) 562-5800 ext 4566 (Claudelte); ext. 4529 (Carmen) 
F ~ x :  (61 3) 562-5301 
E-mail: Aboriginal Resource Centre aborresc@uo!tawa.ca 
Vies: k ü -  :!xY.-:; ~ ~ r s ~ z .  C= 



Vivian Peters, coordinator, vivian@iulian.uwo.ca 
Kelly Nicholas, cmrdinator assistant 
First Nations Setvices 
University of Western Onbrio 
London, ON, N6A 588 
Tel: (519)661433 
Fax: (51 9) 661 -3949 
: ~ I I D  ;I\~~TV.UW ca 

Cora Dusk, Assistant Vice President Student Affairs 
First Nation and Aboriginal student Association 
Rm. 103, McLaughlin College 
York University 
North York, ON., M3J 163 
Tei: (41 6) 736-5953 
F ~ x -  (41 6) 736-5565 
Web: Iiiip :wun \orku sa 

Tracee Kariwaiens Diabo, Director, tdiabo00-box.rncailI ca 
First Peocle's House 
McGill ~ n i w r s i t ~  
3505 Peel Street 
Montreai, QC, H3A 1W7 
Tel: . (514) 398321 7 
F a  (51 4) 398-3857 
Web: htt~:lll32.216.3.1251foh/ 

Manon Tremblay coordinator manon@alcor concordia.ca 
Brenda Rowe, lntenm Coordinator browebalcor concordia.ca 
Centre For Native Education.. 
Concordia University 
1455 de Maisonneuve Blvd. West 
Montreal, QC H3G 1M8 
Tel: (51 4) 867327 
F a  (51 4) 848-3599 
Web: htt~:I~advocacv.concordia.ca/nativel 

Huguene Bouchard, Directrice du Centre. h2bou~habuaa~.~auebec.ca 
Centre d'études arn6rindiennes 
Université du û u d k  ii Chicoutimi 
555, boulevard de t'Université 
Chicoutimi, QC, G7H 281 
té: (41 8) 545-501 1 ext. 5086,2323 
F m  (418) 545-5012 
Web: httt. :~\CI+IV uaac.uouebec c i  



Charlotte Ross 
Uniwniîy of Slrlrrtchawrn 
R o m  60 Place Riel Campus Centre 
1 Campus Orive 
Saskatoon, SK, S7N SA3 
Tel: (306) 966-5790 
F m  (306) 966-5081 
E-mail: asc@canada.com 
Weô: ha~:Ilwww.usask.calsaslasc/ 

Darren Okemaysim, Director of Student Services, dokemavsim@sifc.edu 
College West 1 18, 
University of Regina 
Regina. SK, S4S OA2 
Tel: (306) 7796243 
Fax; 
Web: htt~:ilwww.urerina.ca 

Diedre Desmarais, ddesmarais@sifc.edu 
JO-Ann Thom, ithombsifc.edu 
Saskatchewan lndian Feâerated Collage (University of Regina) 
Regina, SK S4S OA2 
Tel: 306-505-4760 
Fax: 306-5854056 
Web: l i t t ~ . ! ! ~ w ~ v  sifc edw 

OTHER CONTACTS: 

Dan Guinrn works at the Native Education centre in Vancouver, He's not first Nations but a gwd 
contact. dquinan@helix.net 

Lindi Olclprn works at the Maskwachees Cultural College at Hobbema, Alberta. She is head of 
Cree Studies there. culture@.vtc.ab.ca 

Jill J o h m  is an Educational Advisor at UIGuelph. Native theme in the year 2001. 1 gave her 
some ideas about what should be done at the conf jill@envsci.uoauel~h.ca 

Loveme A d a m  works at Chilliwack NITEP= Native lndian Teacher Education 
Program. Originally ftom Saskatchewan. She is coordinator of the program. 
adamslbucfv. bc. ca 

Rod McCormick, PhD, Director, NITEP and Assistant Professor, Dept. 
Counselling Psychology at UBC. Mohawk. rod.mccormick0ubc.ca 

Hamy Tootoosis works for Saskatchewan Indian lnstitute of Technologies 
as Labour Market Advisor. Cree. tootoosishbsiit.ek.ca 

htt~:llwww.oathcom.coml-ofifdaets.htm (fmn McMaster's Bonnie Freeman) Aboriginal 
Education and Training Strategy 



Fint Nltion's Tribal Diroctory - 
Arrowfax Canada Inc. 
.t 02-90 Garry Street 
Winnipeg, M8 
R3C 4H1 
Phone: 204-943-6234 
Tdl free: 1-800.665-0037 
Fax: 204-943-6332 
Web site: www.Arrowfax.com 
e-mail: Arrowfax@escaoe.ca 

Timothy Rahilty, Ph.D. 
Managing Diredor, Leamer Services 
Technical University of British Columbia 
1063, Surrey Place Mall 
Surrey, BC V3T 2W1 
P: 604.586.6ûû8 F: 604.586.6003 
email: rahitly@techbc.ca 
URL: http:/!w. techbc.ca 

Jeff Smith, Je~.Smith@aems6.~ov.~c.ca 
Manager, Aboriginal Education 
Colleges & Institutional Planning Branch 
Ministry of Advanced Education, Training and Tdchnology 
Phone: (250) 356-791 9 
Fax: (250) 95281 1 3 
Location: 2nd F loor - 835 Humboldt Street, Victoria 
W&: h t t ~ : i ! ~ ~ ~ . a e t î . ~ ~ ~ .  bc. cal 

Kim Cameron First Nations Advisor , Kimberley Cameron0bcit.ca 
First Nations Programs & Services 
British Columbia Institute of Technology, 
3700 Willingdon Avenue, 
Bumaby BC 
VSG 3H2 
Tel: 604-432-8474 
Fax: 
Web: htt~:llwww. bcit. bc.ca/-stuse~lfirstnationslindex. htm 



Appendix H 

A list of Aboriginal peoples in Canada 



The following is a list of the 
Aboriginal people of Canada. It is 
not intended to be an inclusive list 
of a11 Aboriginal people8 in 
Canada; it is intended to serve a8 
a guide only. 

Abenaki 

AnishinabegIOjibwa 
(Algonqinlkin, Odawa, 
Saultaux) 

Assiniboine (Dakota) 

Blackfoot (Gros Ventre/Atsina, 
PikunilPiegan, KainaiIBlood, 
Siksika) 

Cayuga 

Chilcotin 

Chipewyan 

Cree 

Dalkelh (Carrier) 

Dene-than (Slavey) 

Dog ri b 

Dunneza (Beaver) 

Gitùsan 

Haida 

Haisla 

Han 

Hare 

Heiltsuk (Hai Hais, Bella 
Bella, Oowekeeno) 

Huron (Wendat) 

Inuit (Inupiat, Iglulik, Yupik) 

lnnu (MontagnisINaskapi) 

Kaska 

KootchinIKutchin (Gwich'in) 

Koyukon 

Kutenai 

Kwakwaka'wakw 

MaliseeüMalecite 

Metis 

Mi'kmaq 

Nisga'a 

Nlaka'pamux (Thompson) 

Nunivaarmuit (Nunivak) 

Nuu-chah-nulth (Nootka) 

Nuxalk (Bella Cwla) 
Hal komelem 



Oneida 

Okanagan 

Onondaga 

Potawatomi 

Sahtu 

Salish 

Sechelt 

Secwepemc/Shuswap 

Squamish 

Tag ish 

Tahltan 

Ttingit 

Tsetsaut 

Tsimshian 

Tulalip 

Tutchone 

Tsuu-T'ina (Sarcee) 

Wakashan 

WeY suwet'en 

Unangax (Aleut) 

Source: 
Malinowski, Sheets, Lehman, & 
Walsh Doig, 1998 
McMillan (1 995) 




