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Women's Rexollections ofchildhood Peer Rejection in SchooL 

Catherine Derry 

Most of the tesearch Iitemime on peer rjcction either blames the vieth or coiicentrates 

on nadmg patterns in the process of tejedon. The perspectives ofthe childrea k i n g  

r e j d  have been given surprisingly ütîie attention, while the perspectives ofadults 

thinkllig back ou their expxience has yet to be investigated This sûdy examines the 

memones of four women (one of Who is myself) who were rejected as children in schoo~ 

and is written from a phenomenolo@ical standpoint In addition to conducting a self- 

study, the teseaich invohred ùrtenriewuig participants about their mernories ofchldhOOd 

experiences, and incorporated the use ofmemory prompts, such as photographs and 

drawings. Through anai& and reflectÏng on the images, memory accormts, and 

interviews, 1 explore and descrii what it can feet iike to be excIurfeA or bullied by others 

in schooL The data anaiysis was mnducted by IookÏng for aad testing common themes 

that &scribe the eseutid aahue ofeach participmt's experietlce. Tbis wss followed by 

the wntuig and rewriting ofpheuomemlogical descriptions ofthe experiences. The 

fidings highiight both Mereuces and commoacattes in coping strafegïies used by the 

paaici@n& to deal with their situations, and provide an u1-depth look at the tnrces that 

childbood expiences can leave on aduit memory. In the ooncludmg ctqter, the 

perti-cipsrcg ~emselvcs offér advice to parents d*ts dealllig wah peer rejecfl~fL 
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CHAPTER ONE 

EXAMINING MEMORIFS OF PEER REJECTION 

'Weil.. . first thing she says is, Why Q you always pick on me? So I tell her, I 
don't pick cm you and she goes, You do tom You and alI your fnertds, And 1 never 
did a y h h g  to you So 1 tell her, You're full ofit and she goes, Some dsy youSU 
be sorry. PU get you for this So I tell ber, Fm r d y  saind and she goes, You 
shodd be. So I say, Yeah .. . rrn shaking al1 over and thea sbe goes, I hate yod' 
@une, 1974, p.75). 

Introduction 

What is it like to have aobody tn play with at mess? Do you remember the 

chilchen who no one wmkd on k i r  team m gym ciass? How did they fed about it? 

Wbat was their experience? Wbat is it lüce to be rejeched by othcr chtldren? What do 

Are thcy happy and well adjuStBd? 1 asked r e s d  quesfious 1iLe these to womn who 

had experienced peer njestion as children In this thesis, I exp101-e their childhood 

exprieme ofpeer ~jection tbrough listeamg to tbem recount tbeu memones and 

1 start this endeavor by invithg you to nad the memory mitten by a woman who 

was peer rejecfed as a child The story is ofa nfth grade girl wbo gets picked on at ncess, 



me I s h d d  kiss Artie bemure they heard he liked me Not O@ was Artie the geekiest 

boy üt schooZt he also hada repufation for dhliking girls. 2 r@ed to k h h ,  Ifelt 

humiliated knuwing t h  it w u  a tri& I war going to slmd my groMd a d  not let them 

have o d e r  lmrgh ut nry apeme. S&enlyt the girls grabbed me &put my hm& 

behad my bock and walked me towardi Artic Hip hmidr wete being Md b e h d  hi& 

back tm, rmd he wap being walked towmdr me by the grade six boys. As we were forcd 

fa toface. the boys said "C'mon Ariie kus yoia girlfiid!" We both refwed They 

ptîsM o w  faces togethef, our lipr toucha$ bui we did not a d &  kfss. Am th&, 

people srmt singing "Cmhy d A r t i e  up a tree, K - I S I - N - G .  Fi& cornes low than 

cornes mutriage t h  mmes Gthyphtirga buby amiage." For the nat few weeks I 

was t e d a b o u t  him cunstcutlrly. ïRh i s  the kiind of humssment I enditedfiom the O& 

kit& I wondet, now, where wcrr my bestfiied who W ~ F  a w e ~ ~ l ~ s k t h - g r a d e r ,  &mg 

t k e  inctdeents? I hone~îjt don'& rmembm. It seemed to me thut th& k w& I hrd to 

enchte in order io h g  out with her and the older kidc at schooL 

This memory brings to iighî the ail too nUniliar dyaamics ofwhat nçess is Mce for many 

chitâretl This is the Lmd ofmemory accottut that can belp neders vicariously s b  

another person's expriena. 

Why did I choose the &pic ofschooCW pea rejdotl for my research? 1 

choseitbecauseirhasspecidsignificance inmyownIife.Iwasrejectedrcpeatsdtyby 

otha children in school for many years As you might dready have gusse4 ttiat nfth 

grade Cattiy is me. Van Manen (1984) says that the topic a reseamk chooses to 

investie usually retkcts som- personai or professonal about the persoa 

~biiigitTbistopickalsoimportanttosoci~,~fn&hipisenImpor~antpart 



ofchiIdh00d Frieaâship in childhood teaches us a tnt of important tessons and promotes 

good seff-eSteem (Emin, 1998). Udiortunateb, ly. chiWren are "left out in the coId" 

by their peers, somahmg that aui ieave a lastoig efht on tbeir lives. 

nie phenornenon of peer ~jeztioa has ban occumiig for years and seems to be 

W y  widespresld, When I tell people of my iaterest in this topic, they spoatartcoudy teU 

me their own sionles. For example, Z was at a party reoently îatkhg with a group of 

people about univers@. Someoae asked me what my thesis topic is. Wben I told them 

my topic is peer rejection, three people waved h i .  hends snd said "Ttiat's me? My 

fiiend Ivy (not her red name) told me she didn't bave maty niends m elememîaty schooL 

Anothex fiend said thaî she h p p e d  out ofschoot in junior high because people made 

fun of her appearance (she was "heavy metai- and 0verweÏght)- My Eead Kitty (not her 

reai name) told me she never had problems i%hg in but, for some nasou, had dways 

made niends with the ici& who did not fit m 1 have heerd theh Md mmy other stories. 

It seems that almost every adult I b w  tus either been or remembers sameone at 

school who was rejected, 

This kind ofrpjection is MI king experïetlced by cbiIdren m today. 

Children û e q d y  appear on talk shows to ask for help fWng in at s c h L  A reœnt 

story in the media toId of a British boy who uns so sevedy pkked on et schoot that he 

ran away to Buckingham prilaa to seek help, thhkhg diet the Queen was the ody pason 

po- arotgh to heip bim (Wernr, 2001). Stones (1993) telh ofa Sixken-year-oId 

gniwho~mmitteds~ci&becarrPeshewesbeiagpi~onhscbooLlaanotha 

erdcemea5e.t~0by~hColianb~Obiowbo~ywmpeeriejeaed~ons 

shooIiagsp~lrilInÙg15sndenLPnithen~Ibef0~e~~mset~es(vaughsn& 



CIa& i999). Most cases ofpeer rejeztion do not maLe the news headhes, but the oaes 

that do highiight the devastatmg efféct that peer rejdon is ha* on children's [ives 

toaay- 

In my pasonal iife Z have also heard recemt sad Wes ofpeer rejedion in scbooIs. 

For example, when my cousin Adam (mt his d name) was in -en last year, 

sorne ofthe other cbilcben would steal his lunch He was too scared to staed up for 

himeifand the teacher did not lcnow how to stop ï t  My niend's daugker, who is sema, 

recounted ander  story o f b w  ait the kids in nrst grade made flln ofher, inciuding ber 

best fiend, when she had a splint on her fiaga. As sk put 4 %y besîest fiend made 

fim of me aad that hurt my feelings." Peer njection is a phea,memn thet has beea 

ocaming for a long t h e  and shows no sigm ofending. We need to u m h û m d  what this 

experience feels l&e h m  the Mctim's perspective ifwe want to lmderstaed it It is a b  

important to understand how some people manage to get through this expeziertce and live 

f imdod ad& lives. I want to explore what traces the chiIdhood expenence laves on 

anutt l* 



purposes ofthis sasciy, I d e h  a peer-rejecfed child as somme whD is disliked or who 

fée& disüked by most ofhis or ber cIassmatesIassmates 

It is important not to Iose si@ ofmjected cbldren as thinkg, f* beùigs 

who are aware of then situation Social ~jectiou may not be as powertiil a phenornenon 

when the person king rejected does not perceive the situation as such Pedmps the 

rejected child's feelùigs and thDugMs an more important a cousidedoa than the 

ahdes or behaviors ofrejeders. For example. Eody balfthe c h  dislks a child d o  

fiels this dislike and fiels rejected, than that is just as important a siaiatioa as one where 

the entire class dislikes the CU In other words, the lived expience ofthe person being 

rejected ueeds to be taken more ïnb 8ccoUtlf. I hop this sdudy will add to the 

pfeSSionaL knowiedge base on peer rejection 

The Literature on Peer Rejectioa 

Van M&en (1984) says tbat sometimes whai we invdgate a topic, we hiow too 

much about ~~. "The pmblem is thetour 'cornmon sense' pre-imlerstaodings, ora 

suppositions, 8ssimiptions, and the existuig bodies ofscientlfic hwtedge podispose us 

to interpret the nature of the phenornema befôre we bave even corn to grips with the 

signiscance of the phemmem10gical question'' b.46). It is tclerefore, not only 

to explore one's own -ence, but a b  to searcch eisewhere. 

Thae bave been a lot ofthhgs said abord peer rejection on televlsion, m the 

media, in movies, book aad in the literahrre of social scieaœ nsemh I fbily exploreci 

the naarch Iiteranne on peer rejeztion, and aiso sampled -ous ~ll~vles and aovels that 

sddnss thetopic, This is an important jmrt ofpbeaom1ogicai research. 



What does the research literature have to say about peer rejection? Peer mjected 

children faoe aimost coI1SiSteof rejection throughouî chiIdhood This rejection can auise 

prob1ems with loueliaess, seIfksteem, depression and teanhg (As&, 1990). Peec 

rejectioa Û thought to &stem nom many pleces. Some hr i s t s  say it is the ces& ofthe 

chiid's behavior and personal& d e f i  (Asher, 1990). Others ~ i t i s t m s e d o n  

reptdaîion (Hymei, Wagner & Bidler, 1990). Some researchers clab teachers can e f f i  

a c6ild's stahis (White & Kisaer, 1992). -ver the reason for the lejection, it maLs 

childbood diffcuit, dthough hav8ig one gaod fnend ïs said to make a differeuce 

(Vaughn, McIoitosh, Schumm. Hager, & Cahood, 1993). 

The media has grabbed ont0 the topic ofpeer rrjection and t h e  have been many 

interviews ûom victims oftejecfioa in the pspers, magazines end television However, 

although the media and popular culture highiight Ïts impor&mce, few, ifany, social 

s c i d c  studies have exammed Mecfion from the Pnpeaive ofhow the rejeded 

perscm ~members féehg and wbat the sctual emences were Wre. Most studies f i  

instead on definhg who is peer rejected, and M e r  or not they bave low seIf-esteem, or 

any fiends Many shtdies try do figure out the "sO.c8ned" flaws hcMdren's behavior, 

persondi@ or cognition that msed them to becorne ~jected (Lackl, Price, & Harf 1990). 

Some studies examine how to stop peer exciusion (see for vie, Matthews, 1996, 

Salisbwy & Pdombam, 1998, & Vaughn et al,  1993). The @orÏty o f  these d e s  

examine tmrrowiy de- qdities ofpeer njectionrather than the %ssenœ+, ofwhiit the 

atpaienœ means or is likelike The f i  stdies that do question b w  Ït fixls to be excluded 

are stuciîes conduded with c h i i h  To my Lmwledge, a0 one has examid  the 

mem~riesofadultswbowenpeerrejectedasc~~bw~~themfaeSdbw 



the experience a f f e c ~ ~  the qdity oftheir addt Hé. This study will serve as a startmg 

pomttomthstgsp. 

Rcsmrch Design and Metbodology 

To explore the phewmenm of peer r'don, 1 designed a multi-pronged mquiry 

h m  a phenomenoIogicd standpoint 1 explored my own and other womenrs manories of 

ertisticexpressimthr~iign~gI~dn-~thereSnltmgdatausing 

the phenomaiologicai method of theme mdysis and mudhg. I exBmmed my own and 

oîher's 'lived experience" to miderstand the "essencem of peer rejectkm. 

About Phenomendogy and Memory Work 

A phenommoIogid cpe&on ssks what a hmnau phemmenon or life expexience 

is liAe (van Mimen, 1984). This kmd of research basiCany asks what is it like to Oe? 

Aldiough this may mund Wce an impossibie and overiy phiiosophical ta& it ngnY boils 

down to tmhtmding what it is Wre walL a d e  m awther persoa's shoes, 

miderstanding how they fdt dmmg their expe~knce and how it afExted their Iives- Tbus 

the qyestion for this shldy is "What is it Wre to be peer mjeded as a child in 

school?" 

Van hrIanen (1984) suggests that o m  own expience is a good starhg point for 

riesean:h since it is hediate iy  acce&%Ie to us in a way diiit no one else's eqmîences 

are @SI .). This helped me r e a k  that my own mernories of pea rejection woiiid be a 

good startmg point fm this mvestigation To qwte Yeatq %Il knowfedge is biography" 

(cited Ïu Swindeb, 1995). Van Mama (1984 believes that we shodd s&uiy the way we 

~ m œ t h e ~ d ~ g ~ n i S i * g h t & ~ 1 7 t i s ~ s a @ ~ o f s o m o n e :  a d  



person, who in the contad ofjmicuïar mdividuai. social, and histoneal H e  

cuCumstances, sets out to make seme ofa certain aspect of hrmian existence'' @AU). 

By studying a topic relevant to one's me, oue may disawer iEifotmtiou that bad 

not been previousty detected by traditionai nsearch done in that arai. This is wbat 

LepqpLees (1997) coacluded when she studied women who, iike herse& came h m  a 

disgdvantaged background She f o d  that traditiouai soaüed uobjectiven research in 

thai ana had missed some important aspects. She fiels her e@emœ as an insider 

enband her cesearch 7 believe my experieaces have provideci me wiih the ernpathy 

nee&d to d e c t  on women's lives in ways tliat outsiders MUU~D~" 

(Lepage-Lees, 1997, pg.3). 

Swhklls (1995) discusses b w  aidobiography gives a voie to the minority 

speeken' experienœ that is so oAen ignored in society. It can in some way ctiallenge 

what "s0cl*etyn bas put fiorth as "W. Lep~ge4ees (1997) argues thet imdemics may 

have shut out certain minotities fiom researchuig areas in which thy have experieuce- "I 

gow beiieve tbat ce- groups have been shut out ofthe ecademic process because 

peopie h m  the traditional majority subtly commurricate that it is inappropriate for 

1997, p.3). Griffiths (1995) finther argues that tlpe shwly of personal expience is cruciai 



whose ways of knowiag and ways of* the worl a~ are@ relywledged, 
let alone celebrated, in expfe~sioas of hegemdc d t m e .  (Kahn, 1995, p.8). 

to a knowtedge b that challenges some ofthe sockW assumptioas about peer-qeded 

Telling our own stories o h  helps us undastand oursehns (Linde, cikd in 

Fulford,1999). Linde says that Xifé stories express our seme of self- who we are and 

how we became that persont, (p. 14). Mitchell & Weber (1999) write about bw the past 

stress the miporçànce of making the pst useable in the pesent As an example, tbey 

her teaching ofchüdren wtLo might be outsiders. 

Lïke Mitchel & Weber (1999), my use ofmetllofy work does not mean dwelling 

on the pst in and of it self- 1 am refening to a cummifment to maLe the pmt useable, ui 

our present Lives toward fuhae action Mitchell & Weber (1999) demonsbabe that 

memory work helps us mdastaad not ody ourseIves bu& a b  how we relate to athets. 

fedings chüdliood memones evoke and the marL thy have left on that ad& Iife. How 

does one memberthe expieuce feeling and how does it aîEct o n s  life today? 



Because my research questioa emerged h m  my "iived experienœ," 1 began my 

research by coaductmg a seEstudy ofmy own memories. But I d i z e  that my 

exprie- is mt aecessarily t m i v d  and thst Z do riat represeat every excIuded child 

wumen &se age is smular to my own @etweea the ages of28 and 33). I limited the age 

range m orda  to get a spacinc look at how one genedon of womeu remernber 

emcecing peer rejectioa I Canada The expience ofchiIdhood exclusion has many 

fsrxs and mmy varieci experieaçes. 1 can ody present a small glhpse mto the 

phenornenon of peer rejecfiox my own and my participants' memories of it 

niis detour through the worid of c$ildhood, with my own chX1dhood selfas guide, 
heaisandteaches. It healsbe<.ause itaîlows thechild andtheaduitto speakto one 
awther, Iets the addt receptme the chiId's spirit of brsirvesy d sense of 
possibüity.ItteachesbecauseitshowsthstundersDimdingmaybegaimdby 
roides other then that of btd- detachment. ('Kuhn. 1995, p.38) 

Once I had f o d  my question and exploreci the Mer-, it was time to expiore 

rny own experience, time to start my setf-study. But fkst, perhaps* I should teil you a 

IMe bit about myself L was the ody adopted child oftwo Ioving ~~feats .  1 gnw up in a 

mibsize city in the Maritimes where I was coasisteatty picked on in scbool h m  

to grade el- Today 1 am a thiay-year-old graduste studcnt in education. 

An outgoing persou, L have a loving nuaii, am m a happy love reIationship, and have 

good fiends. 

The fbliowhg are tiie steps I fbUowed Ïn expiorhg my memorÏes of pca 

rejecfiion 



Gaierathg the data 

usmüy c o d  of a thorough exploration of the scope of h e d  @en% of the Irnids 

of material that can be found and which might evenaially bsve a bcariog on the 

possiiility of developing a deeper understanding of the natnre of the phenmenan (van 

MBnen, 1984, p.50). Accordingiy, 1 expIored my memoies in xnany Werent ways I 

used objects as memory prompts- I used others stories nal and fictionai to aid rny 

memory. 1 used W g  to r d -  on my mernories, I used art to express what couid not 

Materki that may eventurtjIy yield sipï f icant  mterpntive undemanhg cm be 
soiight in a of places: one's pefsoI181 e x p e r i e ~ ' ~ s ~  the etymo10gy of 
relevant terms, idiomrdic phrases and expressions, othcr people's experiences, 
biographies or ncomstmted lifé Stones, expaiential dcsaiptions am- in 
artistic and Iiterary sources d so forth (van hrIsrien, 1984, p.50) 

As 1 pmceeded through the shidy, I found that each pth of inquiry wodd lead 

into another, for example, drawing a picture wodd give me somethmg to wnte about, 

make me think ofa new way ofexplo~g my story* Sometimes, I wouid find data a h  

L used abjects tbat documnt my chil- to aiâ my mmory. Tbese abjects or 



photos and memones my m o t k  kept for me), various photos, and a videotape ofsome 

Mitchell & Weber (1999) taJk about how objects can aid memory wodq "--. 

using objects as prompts to retnembec is itself a strategy which cm eahance memory 

memozy work, pmviding lots of information Wekr (1993) beiieves that pbtographs 

Photographs am heip verbalize feelings we would not bave been able to express without 

vinnil clues, and allow us to examine ourselves and how &ers view us. As Weiser 

Personai snapBhots and aibums can assist os in remembamg, c o ~ n t i n g ,  
imaging, and explorhg complex parts of o d v e s  and our Iives.. . as a means of 
assisting people to fecomect with thoughts and feeüngs of the past as ifthegr weze 
presedy king emenced (49). 

Because photographs can e h i t  çuch powerfiil emotions, they are a good tool to iise in 

memory w o k  

As mentioned earIier, I also looked to popdar oultnre to d s t  my memory. I read 

Cat ate nry Gjmmit @amiger,,1974). StmiIarIy, I watched movies such as Cmrie and 



CoUertiag artifacts 

Coiiectiog the objecfs 1 needed meant a trip home to my mother to bomw 

photographs and o k  artihts- I also went to some of the schools 1 atknded aiid did 

some videotaphg diere- I inkwiewed my mother about my baby and pieschool days 

because I can not nmember behg a baby and oniy remember a littie about my pre-school 

years. It wasn't nece- to ask my motha many questions because she was mare than 

hapW to EaIL endlessly on this mbject (for a iîst of -011s used see Appeadix A). Van 

Manen (1990) noted that when mterviewing, sometnnes askiag few maris is better. 

"Often it is not necessary to ask so many Pdedlce or silence may be a more 

tactful way of promptmg the other to gather recolI~*ons and pDoceed with a story* 

(p.68). This proved to be ûue and the mformation 1 &ed gave me a rich background 

fiom which to stsrt my explorab:*ioa 

Procedure for M-stPd y 

The photo mptuted how I ZooAed on the outside &the att represented how I félt on the 

i d e  (Catherinee's notes}. 

As meutioned d i e r ,  t is berd to descciibe this pmcess in a linear &hion, 

because so offen steps wodd overlap. NevertheIess, 1 have decided to descrik the 

research p d u r e  in four skps as follows 

2. h.oniàihrg Ikc ~~: I examllied the photos, my mother's M e w ,  and 

memorabilia My b&y book anci"SchooI Trecisure Book" were very good sources of 

i n f ~ ~ o t ~  My m o k  airaed out to have beea a very goad recorder ofmy life. wrIting 

eveqr litde &ail, saving bairciippings d report catdn This a-on to defail helped 



me chi@ many mernories. Mer examinhg this data L wouM sit dom and record the 

thoughts, feeling and mernories they bmught up. 

ThesearbinictsbecameusefiilagainlataoaFore~le, ifIwaswritingandwas 

ha* trouble remembering the detaik ofa certain experiextœ, 1 would siR through the 

a r t i h s  mûil one or two would jog my memory. &O, iater on when doing a drawing 

about a memory, 1 would use a photo ofmy self as reference point The photo q t w e d  

how Z looitedon the outside and the art represented how 2 feli on the h ide  The photas 

are usehi even as 1 am writing this cbapre~f When 1 feei I am Iosing sight of my @on, 

1 just pick up a photo oftet~year-old Cathy and look Uito her fime aad I remernber cieady 

wbat this pject is ail about 

After 1 had already done a lot of Wfjtiog, I still félt there was something missing So I 

visiteci m e  of my old schools and videotaped them. T@g aad viewing these videos 

bn,ugbt a new dimension to my menmies, malring them go fiom twO-dim&onaI to 

~ e r l s i o d  

2 WMng n r ~ >  menmriQs: This happeneci in many stages It started out as wriCing dom a 

memory as I remembered 1 This was usualIy txiggemi by a corivedon or mtm&on 

witb someone or somethimg. 1 wurote dom mernories after examiniag my artifkb. Next 1 

asked myselfa list of qri&om, the same ones 1 used for my participants (see Appmdix 

B). 1 refl cted on the and exiswacd the ones that were most helpfid to my story. 

Some thes, 1 muid bave new mernories to write, for exampIe, eRer domg 

artwork or iistening to someone else's &es This Win be disciissed m the nub fm 

steps.Anthtsbepshmypcoceciirrecaaoedmetownteteflecfiveiyabo~mymem~es 

of my cxpaience. 



3. Artr Whüe writing, 1 drew many pictures of my memories 1 noticed sometimes that 

mywritinginsomeplacesseemedflafes ifsomeihoigwasmissiag.~daywhiie 

stopped wntuig and left my desk I went ùdo the kitchen armed with some colored 

pemiIs, some paper, and a photo ofmyselftbat bad been taken that year. I sat dom and 

did something suggested to me by therapists, p ~ e s s o r s  and books. I &ew. Wbat resuited 

was a drawuig that conveyed emotions I wuid not express with words. The fâct that 1 

have not cirawu sina 1 was school-aged (whm I was peer njectea) meaiis that the 

vocabuiary and process of my ckawnig is more We thst ofthe young girl 1 was back thca 

It brought me in coutact with myseifas a child and helped me to see what was missing 

According to van Manen (IWO), pûenomedogists o h  use art as a source of 

lived ertpenenœ, 

Objects of art are visuai, tactile, nurtitnry, kinetïc tads - texts coiisisting of not a 
vabal lengiiage but a lmguage narertheIess, and a language with its own 
grammar. Because artists are involveci in giving simpe to theg lived expmietice, 
the prodacts of art are, in a sense, hed ~ * e n œ s  tnmsformed into tnrnscended 
co~ginetiotls b.74). 

I âiscussed d i e r  why photogqhs are a useful tool in memory work but 

semxy based experienœ* @.IO). Gamin (1999) tallce about how wime clients in 

arktherapy. Gsmm (1999) says, "UsÎng art to express what your body-mind is saying Win 



eneble you to comect, pertiaps for the first tune, widi your deepest feelings and 

edons'' (p.21). 

WhilewntingmyseIf-~,IId~maaY~,dofwhichwereusefuim 

aiding my wntmg and dscnbing my metnories. I h a .  placcd them through out Cbapter 

Two, in the hopes th they paint a m e c  pi- of my expezience for the e- 

4. OlltrrpeopCei s t o r k  Whether they be a c t d  tme stories or fictionai a c c o ~ ,  other 

people's exgmietlce of- rejection have helped me remembec my own eqmiences. 

Fictionai accourits such as those in chi1dren's mvels and movies am heip to mate a 

three heusional look at what Ws like to be peer ~iejecteci They let you experience it 

through the eyes of the rejected, somethùig the research literahne does not o h  do. Van 

Manen (l9û4) nates that we gain Uisight ficm such sources, "Indeed, €hm a 

phenomendogical point ofview we may gain more iriterpretive understandmg a d  more 

profod iosigtds mto human life fiom a great novel or a great poem than h m  more 

repritable behaviorai social science text" (p.51). Watching or readuig these fictional 

accounts muid often trigger a memory for me to record. Mer stories thst tnggered 

mernories were those ofthe other women who participated in this shrdy. Ofiw whik 

Iistening to the tape of an interview, somahuig in theù story wodd nmllad me of my 

own When that happened, I wouid stop the tape and jot &wn my memory. 

Problems encornterrd dari.g sdhaidy 

Themostdiffldpsrtof~~this~waswritlligmyownstoriesniChepter 

Two. h& sdf-sûdy seemd Wce a never-ending jomey. A f k  my ar&c& were 

e ~ m y a r t ~ ~ ~ a n d a i y q u c s b i o ~ b a d b e e n ~ i i e w q r r s t i o t l ~  

muid d e ,  mw ways of meniory re tnd  would ocairto me, d 1 f o d  new foms 



for expressùig taese mernories- It seemed like where ever 1 went, there was no escaping 

this resmh - a movie, a conversaiion or a novel wouid pmvoke a new memory. One 

ni& for example, L watcbcd an episode of ZRe SimpPons that showed Homer watching 

TV. The conteid ofthe program he was vie* was simiclart0 situations in his l ik  

Soon, he Magined that the chamkm on the TV shows wen tallring to him I felt a 

Imowing sympdy for him b u s e  I found that while writhg this thesis, L muid not 

e h  a film or TV show without seeing how it tied to this research and my experienœ* 

During this 4 e s s  search 1 found many gbosts ofmysel£ The pmblem with these 

ghosts iS that they arc na pesiry strangers beckoning me to expose their sesrets; these 

ghosts are my omr It is not always essy to be se8f~hing for palliful mernories. 

Sometimes I didn'tfd Iik remdering how bad thmgs wera 1 wged with diat by 

turaing to a good memory. When recouatmg a painful memory becarne too much, 1 

wouid stop wntmg and look at a photo ofa happy memory or somahmg aice rny mother 

had~nuimy~ybook.tonmiedrnyseIfit~'td1~ justccrtainaspecs 

wete- For the most part my seIf-sbudy was healing. But, sometimes it is daficuit to put 

your mrk away wbea the subject is yourselE 

Seffaiidy analysis 

A&r taking part in aU these refîecfive acfivities, 1 wrote the frrst ci& of my 

story, Iwking for themes. Whet themes stsnd ord in my stoty? How are my themes îhe 

same and differenî h m  those m the other stories I hi been told? 

Whatexactly arethemes? Acairdmgto vsnMamn (199û), 'Theme Am@W 

~~botheprocessofrecovaingthetheameorthemesthatareeznbodr:eddmamataed 

m the evolviilg mmhgs and b q a y  ofthe wodt b-18). Pkmmeiloled téemes may 



be undcrstood as the stnichircs ofexpeneuce. When we analyze a phenornenon, we are 

ûyhg to detemine the themes, the eqeriential stnictures that make up the eqerience 

(van Manen, 1990, p.79). Themes are the common thPeads tbat nm tbrough each story- 

They are the feelings and incichts that happen repeafedy. T h y  help descn'be the 

experience in a form tbat d e s  seme. 

In reading and mrearling the memory accouats, or simply m thmlonp about hem 

at odd moments ofthe day, 1 began to draw up a üst ofthemes that seem to best represeut 

my experience ofpeer rejectio~, Then 1 IIT18fched each manory the best L couid with a 

theme, which is diffIcdt besause some mernories cepriesent more thaa one theme. If the 

rnatchnig was "forcedn, then I kmw I was on the m n g  track and would t Van 

Manen (1990) says that themes art the "stmctms ofexperhœ'' but they are also a way 

of putthg ordet in this kind ofmultintceoid, compücated research "Themes give control 

and order to our rescaich and writmg"(p.79)- 

Atter isokbg what I thought were the most important themes* 1 m t e  my story 

around them. But this is nat the end ofthe anaiysis. An importard part of 

phenomem10gicai andysis is r w i t h g  (van Manen, 1990). " The method of 

phenomenology requires a dialecfical going bacL a d  forth 8m0ng these various levels of 

questCoaingaing To be able to do justice to the MIness and ambig* of the experience of 

the lifewodd, writmg rnay tum a cornpiex process of rewriting (re+hinLmg, re 

flet%& re-cognizing)'' (vanMhn,1999, p.131). 

WritùigandreWntmgmystorywasw methesa~CUffpmcess~Givhgshepe 

tothesesto~eswasan8fdlIO11~aiskHaVmgtorecoUtl[taféwsto~~ova~b~,asthe 

perticipsnt3~isA3ffidenoug4bidbavnigto~aisdrewnotyourmost 



embamrssmg and painM moments can be ernotiotdy m&g. it can play havoc with 

your seIfksteem, Sometmies L felt üke a geek or a Ioser, and at other tums, a protecfive 

motfier ofa sad child Subjectinty cm givc us an insigtbfiil perspective missed by 

traditioaai objective research, but there are also dangers. "Subjectivity means we are 

strong in our orientation to the object of- in a unique adpersonal way - whiie 

avoiding the danger ofbecoming arbibry, seEindulgent, or ofgecting captivaîed and 

d e d  away by unreflected pmonc-eptious" (van Manen, 1990, p.20). 

To avoid king seIfindulgent or to avoid glossing over important mis out of 

embarrassrne* I chose fo write my initial drafts in the thgd persoa, somethmg suggesteû 

as a tool in aiding meniory work by Mitchell & Weber (1999). They were irifluend by 

Crawford et aL(cited m Mitchell & Weber, 1999) who mong 0th things said thet 

wnting in the thid person helps one aot to wony about the audiences maion, not to 

judge oneseiC and to make the story scwi Unpor$at enough to M. 1 began by writing 

my mernories in the thinI pason (as Cathys story) which I foiml to be helpfuL I didn't 

~~rcyaboutpooplejudgingrneorbc~br#lwithmysüly üfeandso IwaseMeto 

mite the fiill detaüs of "ber" memones. Later, I remte them dl in the first person, so 

that they would d n  thin 'persouai voiœ" that the Stones 1 have wriaai about the d e r  

have. 

Participant SMly: M e r  People's Mernories 

The mcipants are thrce women bebmm the ages of28 and 33.1 ncnrited them 

in two ways I sked a niend who I hiew had experîenced chifdhood cejecti~n to 

participate. Seoolpdly, 1 advertised in a sadent aewspapa and websae for SirMin'ond 

participanfs. The women rtedily agreed to share their memories of king peer rej- as 



chiIdrea and were assined tbat they couid wittidraw h m  the studjr at any time (see 

cousent fonn Appendix C). The orttcome was that t h e  women s h e d  with me and now 

share with readers ofthis report wme ofthe most prRrate aad painfiii moments oftheir 

Iives. For -11s of privacy and wnfidentiality, I have not used k i r  reai names, nor the 

real names ofthose they discuss, ahbough it is interesting.to note that one ofthem redy 

hoped I wodd use her rcai name- She m t s  to go public to end the shame ofpeer 

rejection and to show p p l e  there is no mason to hida 

Generating data 

So thaî my story isn't seea as an isolated incident and to give a fder pidure of 

peer q*ection, I needed o h  to share thQr storÏes with me, samethg van men 

(1984) deems miportant. But why do we need to coIIezt the 'data' of other peopIe's 

experiences? We gathex otha people's expenexpenences becme it allows os in a viauious 

sort of way to becorne more expenknced orasehres (vsn 1984, p.56)- Oriffiths 

(1995) too pmts out thet we am leam nom othas d o s e  eztpexîenœ may corne fhm a 

different standpoint tban our o m  And so I d e h i i y  soiight oint m e n  in my age 

group to show how womea of one generatîon experienced peer rqrelection. 

The first Kyla, is an ody child who was brought iip m a single psrent 

home. She grew up in a s m d  town m the MmÏtbes where she was picked on from gwde 

two to grade twelve. Today she is twenty-nine-yem-oId and m a career traasitiun She 

would like to go back to schooL She is a vay  beentifiil womrin who is k e a m ,  but 

cornes ecrasp as outgoing. Sae is m a happy four-year dationship and is close with ha 

fimi@- Sedoes nothavess~EncendSesshe~~ddlike,brb~coddbebeamse 

she hasjust recently rnoved M e d  to the &y. 



The second participant, Taylor, grew up in a d l  M l y  and was very close to 

her s M h g  who was also peer rejected She grew up in a small t o m  on the West wast 

She was picked on from second grsde abouî grade eleven Today, she is a twesty- 

eight-yeawld graduate studerit, She U an amsf activisf and leader who is close with her 

nimüy and has amny friends. Sée is very outgohg and cornes aaoss as ha* great sel' 

judgiag from the photos 1 have seen 

The third participant, Linda. was the youngest chiid of a large h l y .  S k  also 

grew up in a midsize Maritime city. She was picked on the age of seven dl about 

dedi& teacher- Lmda is a very cauîious and guarded person who lets few people get 

close to her. She does have a ftw close ûiends, people she knows she caa d y  trust 

ColIecting the data 

To encourage the participants to shan their with me, I desigatd a tist of 

questions tbat were open-ended and wodd encourage them to reflect on t h e  expience- 

1 did not ask every @cipant all the qyestions- They wae a Est thgt I thought wodd aid 

eacb memmy and help them keep oriented to the guïdmg question. Van 



1 decided 1 wodd also ask the paxticipants to share photos and draw a pictue if 

they were wiüïng. Most *cipaats did not share photos with me because their 

childhood photos reriiaùled wah th& fhdies out of t o m  They dici, however, choose to 

do dra- for me. 1 decided to ask the participants as few questions as possible, so as to 

let them mOerpet bieV own drawings. Theu drawhg are inciuded in esch oftheir 

chapters. 

All of the mteMews were tiiprecorded The mtexviews went mil, each relatmg 

a story ttiat was famrliar, yet somevhtdiffe~ent. Everyone fieely gave very p d  and 

dghteaùig m f o ~ o n  Each participant spoke at length about how they nmembered 

pezr reje&on, ad, whem @en draw makriaIs and time alone, drew spantiaaeous images 

of re$&oQ. 

Anafysis 

Atber each intewiew 1 iistened to the tape and made notes on what each pason 

remembed about their -ence of peer rejecticm. After ail the interviews were 

compieted, I listewd to the tapes again, addnig to the notes things I had missed the nrst 

tmie. For exampie, one partÎcipant's voice chatiged mto a chiIdlike voice when t e h g  a 

childhd memory, something 1 hadn't origmslly noteci. 

Next, I tmk each set of notes and Iooked for themes tbat stood out I noted what 

each story bad m common with the others and what was &%sent Once 1 fotmd potential 

mein themes for each story* 1 Iistened to each tape again with those themes 

m nnad and noted Împorümt parts of the mterview- This b what vsn MaDen (1990) calls 

t6esei~ereading~~"Ln~eselBCfiVe~~hwtIistentoarleada 

tab~eraltiwsand~what~ent(s)orphrase(s)seem~CPIadyessentialor 



revealïug about the phenornenon or experience king cksmiii'? These statements we 

then &le, undertk, or highlight" @-93) L then wro* each ofmy participant's stories. 

AAet w&ng my nrst draRs, 1 did exmske rewrituig. As nieationed prwiousty, 

rewriting is an important tool ofanalysis in phemmenologicai writing Chaptcrs three, 

four and f ie  teU the paaicipauts' stories. 

The Social Context 

1 wouid Iike to csEsblish a socid historical con- of the era dit paxticipants and I 

were bom mto. We were ail born in the late sixties or eady seventies, a thne of social 

upheavd and social change. Women and minorities were fightbg for theù rights. 

Pedagogists were wmkg up with new ideas for e d u d d  change that sprang h m  the 

changes happening m North America at this the* There was a generaîiond struggie 

going on between those that wanted these changes and the estabfished olda f o b  who 

didn't We ail lived in d coaservative places. My city was the largest with a 

popiilation of o v e  a hmdred thousand Nom of our commwes were places thet were 

big on change. This may have had en important impact on our experience 

Ch the stria where I gmv tp, for exmp1e. arerybody Iivd in a ho- and om 

moms stqed at home, wfiile most of our dads went to blne coIlar jobs. The one mother in 

the neighborhood Who did work was the subject of goBsIp. The school system was 

maLmg&dmn changes thatmostteacherswerewt mined to mapfementpn,~, 

sndinmyopinion,didn'treallywaatto~ hIne~ddIeofdIthiscbaosandpower 

s t n i g g l ~ t h e ~ ~ a n d a n d ~ b o m  



W e  dl have ptrsod biases that affect how we do research In fBd not oaly do I 

therie~earcherhavebiases,brdmyparti*cipsnLs&aswe~Idonatlaiow~participants' 

biases, aithough some are ailuded to durhg Unerviews My own bias is that peer rejected 

people are g d  people who through no fault oftheir own were d a k i y  picked upoa 

This can not heIp but how I see myseKand othm. But this is not a point I am 

&yhg to prove. I am not trybg to prove or disapprove anythsig. Phenomenology is not 

aa empuicai science trying to pmve a state ofaffh (van Manen, 1990). 1 am trynig to 

show what we rernernber it fe1t like to be peer rejected, not what kiad ofchildren we 

wem. As van Manen (1984) wodd say, mim is ody one M o u ,  "A 

phenomenologicai description is aiways one interpretation, and no smgle hteqmetation of 

human experience wül ever exhaust the possibility of yet 8I10fher comp1emeirtary, or 

even potentiaiIy richer description'' (p. 40). 

Now t k  I have discussed how I conducted my stu& and introduced myseifaad 

the p r t ï c i ~ ,  it is t h e  to hem our stories. 1 mnte the reader to sit back and read the 

accourrts of four hidersr memories of how we remember what it was Iike to be 

outsiders. 



CHAPTER TWO 

CATHY OR CATHE-? TTHE SEARCH FOR JDENTITY 

IN THE FACE OF ADWRSITY 

Telling stories about the past, our pst, is a key moment in the making of 
omselvres. (Kuhn,1995, p.2) 

Schooi was where my jomey with p e r  peerjection started By the time 1 was eighf 

1 drcaéed getting irp in the monimg b u s e  1 knew the day ahead wouid resuit m 

rej&on of some sort The drcsd w d d  fom itself uito a snall bail in the pit of rny 

stomach 1 remember waIlring to the bus stop with a stomachache wey momïng, 

wondering what the day wodd hold Wouid 1 be I d  out of other chilQea's -es? 

Wodd I be 1aPgbed at? Wodd 1 be beat up? This was my reality once I staried scbool. 

This chapter will  d e  my memoies of qreJec th  Accordmg to van Mimen 

(19% 'The piirpose of phenornenoIogîcal refl is to try to grssp the essenfiessenfiai 

meanhg of sornethiog" (p.77). But how does one maLe sense of yeats of mcmories? 

Wbet does aD this pain mesnl As d i d  eariier, these memones were anaIyLed 

thernaticaUy. To put it simply, 1 looked for miportant themes underiying each memory. It 

wasn't d w q s  that simple - somememories are made up of more than one + d d  

structure, and I uncovered mon themes thaa it was possible b explore here Biit a f k  

m~hthoilghtead~siâ,Insmiwedthefociistofo~thernestbatstendoiitinmy 

stay: 1) Z t  wasn't dwqs tbt way, 2) Heipiessness, 3) Identity, 4) RebeIlicm or rejecfmg 

the t e j e e s s e n f i  These wiii be a r p f d  incihi- in the following SecbSecbons. 



It Wasn't Aiways That Way 

LMng with h a  extended fsmily &ordeci Jani3 extra love and afbention (Joplh, 
1994, p.24). 

Some of you know Mrs. Wilson, who teaches with me. Her building shares a 
backyardwithtwo otherbnildmgs Ailthechildreninallthebaildingsplay intbaî 
one yard and they follow a simple nile Everyoae Can Play (Paley, 1992, p.36). 

During the fmt five years of my Mie, 1 experienœà a perïod ofoverwhelmhg 

uaconditio~ love h m  my eew W y Y  ûn November 9,1970, I was adopted by Bob 

and Joan, a couple who had hop& for a child throughout theu thirtccn years of marriage, 

but had been unable to waceivee 1 was adopted into a very small nimily, an only chüd, 

and the k t  ofthe cousins b o n  My matemal grandmother, Wb0 1 ioWi%y referred to as 

Bah,  Lived with my parents. AIso, my mother's sisfer, Auet Lena, doted on me and 

considemi herselfto be my second mother. 1 I d e r  reMves Who aise doted ou Whe 

My*, as 1 was dled unhl I was well into my teais! The stow of how 1 came home as a 

mwly adoptexi baby was recoUntPAt0 nie many times by my mother. 1 wilt let her words, 

as she told them to me, tell the story, as this memory is hem wt mine, but is a part ofmy 

The baby a d e s  

the socid w o r b  b r m g h l p  o v e  Pou were On ph& Jiep_lpd wiîh orangepeadiftrr 



Figure 2.1 I was perCdy happy mtil I was five. 

minute they laidyou in .y mntp a big d e  brok out on pufice, II wm l m  atfirst 

sightfir 60th of rrr As soon as f d o i r t y o u  hodarrivd he ttlshedhontefim 

worktoseehisnew&aby~ HewusvnyirPpDc~y, apheludwantedababyfmyem~da 

babyg~îwarwhuthehod~C4[&requested YoicrDo&iyhady~tenewnmneaU 

piatedotd- CPrhetine Efr'wrbeth Dtmy. As soon as Aunt tsul got offwotk she, toq 

hirriaedw~toseeknovniece.Inttratv~fa~t~t~)~shesaw~you beomne 

AroirLem's f d e  f-*&ntember. 



There is a pichire taken of me that nrst Chisms (see figure 22). I am sittiiig in 

my baby satt holding a &U, undcmeath the Ckuhms tree, smunded by dL the ope& 

Chtktms preseuts. My mother said that they had put their new baby under the tree 

because they wrisidemi me the ôest Ckkfmas present they eva feceived! 

These eariy mernories, although they are not mine, show a child who was very 

much wanted and showered with much affecfioa Before reflecting on this, let's turn to 

some of my own mernories of& time perioâ I try to remember what I can ofthose 

eady years, whea 1 fett happy, safie and mconditionalIy loveà, my wodd defineci by my 

closaknit famly. 

Band leader 



Figure 2.2 M e  mder the Christmas tree. 

center of four addts' worlds 1 did nat h o w  then that this was not the way the r d  worid 

was gohg to be. This wes a pmtective, mciusive world m which I was the queen and the 

adub wne my court As I reflect back on this, l r e d h  thst it must have somehow been 

a shock to my fiveyeersld selfto go out in the wodd and nmi out tbat I wasn't the 

9ueefl 

1 remember only a little bit about my d y  niendshipB. 1 had plenty of fi& 

d e n  I was little (see figtire 23). 1 üved in a neighborhood fug ofchildm, end aside 

h m  a few ofthe usud chîidish squabbles, we dl piayed welI together* I had two best 

fÎiends, Pauh ami Kendm (aot thek reat mmes)- 1 have a0 memory of meeting Pauia, 

becaaseourmotHerssatush~stofeach~whenIwassbordninemo~otdd 

Pa* was about e1even months 016 P d  and her nunüy üved down the strea h m  us. 

A~~~~tomymothcr,wbeawem~wedbeanaenistazitbest~&.In~o~ 



mothem are stilI best fiends to this day. More we siarted school, Wiila Pad 1 used to 

play everyday while our mothm had coffee. Sometimes we wodd fight, but it wouid be 

f ~ o t t e n  by the next day. We did evaythms together and muid enter each OMS 

houses without hocking. My nrst manory of M a  invoIves our separatr*on in a 

deparûnent store 

A trip to WooICo 

Otcr muthers didtheir shoppciig togetk, going in the m&g i#er w fahem 

M g o n e  to work. II wm aiways Wooico. beause at t k  rinie it war the new phce ro 

siiop in out neigh&orhooclL OIP mthets wmJdahuqyspur tr9 m thefiont of ri>* cmtP 

where Pmdo d l  wotdd bu&&& to d 0 t h  orp@ Little games wirh orp ha& On 

thbparh'culiae, ~ n w i k p o w d e  dloetheùaratp ijtd@&iildirebionq 

a p e  fng to meet tat the Grill" làter- I r e m d e r  feelmg Surprrsdand wet thut 



Parla mid 2 were guïng to be sepmated We reucched for each other's hm& in mikon mid 

held on tight. in hopes t h  our mothers warldnot sepmoe us Ii wus to no mail - mrr 

mothem went in their sepmae directions. I r e m d e r  sttetching my hand otû in the air to 

Pada. crymg. 

When 1 reflect on this memory I recogoize the feeling I fek as @c. I felt 

panicked at the loss of a playmate, even though it was temporayporay To my tw+year-old 

self, it seaned like the end of the worid Perhaps this was my f h t  reatization that you 

can't d w q s  have a fiïend around whm you want one, a thought that had not enter& my 

world yet 

Kendra was my other childhood best niend, although 1 don? think we became 

best firiends d l  I was in grade two or three. I can remember meeting her for the first 

t h e  at a young age. 

Meethg Kendm 

I clemly remember meeting Kenrlm ewn though I wm only two ut the time It wa3 

a cool crlsp f d  &y. 1 remember the leaves blowing a t d  Myfmher was going qp the 

Street to meet the new neighbor, und he brought me with hinr becmae the new neighbors 

had a liitle gVI. As we walked up the street. I noticeda pretty girl with a shmy red 

tricycle I krew Utsttmtb she would be myfiiend K e d a  's clod was working d e r  the 

huod of the cm as nty father went ovet tom t& am" with this new neighbor- He toZdme 

tu go and ta& to the M e  giil. who wappdüing tp d d o w n  the wdkway on tlrepreny 

red triHe, prefending to be o b I i v i ~ ~ ~  to nrypresewe I w d k d  over to het m r d s d  

" ~ n m a e t C a t k y .  Wht'syours?" SlietoldniehernmicwasKett&~Asshesaidth&, 

she hppa on ridhg. I wasjktrated she wotûifnot stuppeckthg andp4y attentio~ to 



me, @et al1 was I wus the center of the world! So. I wdked in front of Kendra 'J bike mrd 

gmbbed the hartcaebms to ad her a W i o t z  Kenrlm mted luCe she ha& 't heard the 

question and she rode over my toes und said "(refernng tu k r  tricycle). I don 't 

remembet what happened Mer this. but I do r e d  thut P d a  and 1 stattdpllaying with 

out new neighoor smn @W. Althou& PaJa remained my best piend, 2 realty looked qp 

to K e d a  who wm a yem older. prelty and very srmut. 

As1 refiectonmeeturg Ken- I realuethetshemay have, eventhag set in 

motion some ofthe circumstatlces tbat led to rny p r  rejection la my eariy chiIdhood, 

Kendra was just aaother phpaie,  but as we got 01- we became best fkiends. As this 

&y story illustrates, Kench was a chüd with a dominaaf taLe charge pemdty.  She 

was willing to piay with me, but ody afkr she had M y  established thet the tricycle 

was hem. AMough strong, our niendship was unequal with me talong the submissive 

d e  for the fkst thne in my lifé. Keradra riding over my toes was symbolic ofthe 

niendship that was to d o l d  I muid do anything to please the glamorous Kencira 'ïb 

submissive mie may lafer have made me an easy tiirget for buIlies at schooL BuIlies like 

to be seen as having power and holding a d e .  They tend to pray on weaL and 

submissive chilcian, to compensate for what they see as theù inadequacies (Hazler, 

1996). 

Thus, for the most part, my prescbool yeaol were fikd with love and aœptaoceC 

As the much longed for chiId, 1 was tbe centet ofmy famiy's Me where 1 was nurtured 

aPd~haryiteighborb~thnewenpl~ofpla~WtaoliLcdmeaadI 

even bad a best fiend This happy chüdbod have l a  me impnpand for the wodd 

of schoot you are mt the centex ofaitcntion and not everyone liLes you "Anyoae 



who has to move out of a group where she betongs in orùer to job in sotne other group 

wiU be loshg seIf-esteem d e s s  she is easüy accepted in the gcoup" (Griffiths,l995, 

p.116). It was a dama& blow to my selfkskem when I entered scbool wbere I was not 

-ptsa 

Oprah: p u  never toi@ 
P etm: No Oecaoe 1 m m  the t h g  is jfl tu&i mybody, ifl told lirte my mm, she 
coulh 't do &ing reolly except, except, teîl the teaders und they cm P r d &  
do anythmg die? (Atkhon Hirdo* 2000). 

Above are the words of ajnnior high school student telhg of the helpless~less he 

feH when he was gicked on m school. W is helpless~less? The Md Dicticmaq 

defines helpless di is  way: k c h g  Irep. dQenseIw: havmg or shown5g hbiiity to act 

wirhorrt k@: d i e  to he@ onese~@ilen, 1984, p342). Helplessness is somethmg tbat 

is l-ed ( h n i s  & Liebert, 1992). After meny negative apriences, one leam tbat no 

matter whaî he or she does, the bad situation win not change, so why boîher tryhg to 

chaageit? Thiswashowitwasformednringmypea~&o11,Il~edtfiatno~ 

what I did, it d d  not stop the other chiIdren h m  pickmg on me. I was helpless. 

The h t  mudence of M e o n  in my H e  that led to heipIessness is one I can't 

remernber, but one which may have sowed the seeds for my fbîme peer rejectÎon In a 

sense,Iwas~CectedessoanasIwasbo~This~ispratogetherwithiaf~on 

@en to me by my biolecal mother and govenrment reOOrdS- 

Adoption story 

I wap bom Kadserine J w  MiZm h SanYJoh, New Bhmvi*&Jt$L 8.1970. 

h@ bioiogrogrdpmmhtucytutd&od gave nie up ft&ptim @et d p m m r e f i o m  



Lucy's mother, who was embarrc~ssed to have such a s d à l  ht their qper miMe c h  

CathoZic home. 

T%epregnancy w u  a shwk tro nry biologiml grartcimother who war a statlnch 

Güholic. and thus beIievedprenarifd sec wos a s k  She told Lucy thot the only way sire 

wodd let her keep kt baby were #Me married Bmd and he quit hk bmrd and got aiob. 

Both Lucy and Bmd daimed lhey wanted to keep the &y, but Brod was nut w i h g  to 

gei m m i e d  and was especially not reu& to quit the band Lucy claints her mother kept 

her lockd in the h m e  for the next eight montics of the pregnmicy, su t h  no one w d d  

fmd out. Nonetheless. L - y  points oid that her mother mode w e  to feed her g d  

mdritiomt me&. At the endof the eight month, Lucy gaw bitth to me and gave me tp 

for adoption mis war the beginnmg of my rqelectioon 

As fm k k  as I can remember, my mother elways told me I was adoptai and k t  

I was "special' because they chose me. Although my adopted h i  made me very 

happy, pmt of me feit rejecfed I wondered for years why my biologicai mother dida't 

want me. Was there somethhg wrong with me? It plays kvoc with one's seIf-esteem to 

kmow you were mwaated by your mators More you wen evem bom I needed answers, 

but it wasn't untif age seventeen that L got any. It turns out that it wasa't my bioiogical 

mother who dida't want me, iî was h r  mother wbo didn't 

Mccang Lucy 

h I was seventeen I set out in s e d  ofmy b w h g i d  mother- I ?id recm& 

f o t m d ~ s  in myparenjs'roon, that ludnty bitth nome on it Mer a bit ofu search, 2 

fd aphone ltlcmbw, notfor nty barii motkt, wp but for her moiher. Iphonedd 

askedthe women w h  mswered ifdie hada <krrcgfet namedLucy. She s a i d s k  di4 btct 



when 2 asked her ifthip womm d d  be niy biologiml mothet. she w& not answer- 

Shem said thai she w d p s  my nmne d d e r  onto Lucy d h g  up. Lucy 

d e d  me ba& confitmed s k  was cny biologiml mother d manged a meethg 

mert we mec Lucy told me her story of a girl who wanted her bu&, but had no 

naam of cminggf hm. and who m e d  mto the preswe fiom her mother. out of guilt 

dshLane, A@ taking with Lucy for mmiy hows, I wcrr f2eZhîg both mgry md rq-ected 

by the women who war my biologiical gtartcimother. B e  deened nry ooncepfiion a crisis 

thut mwî be & e ~  cure O$ I war not about to becorne the belovedgrandchiiki thut, Sean. 

h m  to Lucy's brother und hi$ wife mound the sme t h e  I was bom would be. A@ 

SMn war collcebed k the rnnj2te.s of a g d  Cathoik m i a g c  This wornerr, iny 

bioligiiml g 7 h t h e r .  hod no interest in meeting me. 

Nine yems later, I attend4 L q ' s  mother 'sfuneral. I slip@ into the back row. 

so not to dr3trIb the other mot471ers- I sat dianbfded dwiitg the service, where 2 

lisiened to thepriestpru&e thh "saaitty wumen" whu düi so muchfir the church and k 

fW@. I IrIrtened dent& a9 he manedthe &iî&n andgancii:hil&en I? w4p no stoprise 

that I war not named among them Even in dieuth thb women hod Lepi the fmity's dVry 

secret presaved 1 burned msrie &ng the fimerd bewupe it made me fiel ltke a di* 

s e e t  I IooW at the fiont of ihe ChUrch, where the fmniiy sat I saw people who looked 

I& me. but to whom I did not bdong. 1 fdt bittet. Hète I sat îwewrjryems liater. 

feeiitg the stbtg of tejeetion I wac born witk Zfelt  Z e j i  oirt by th& womn who the p r i a  

w a ~ p t a d i d j ~  can~narng d MpIes~ tu do aatyrhing about r% Even now. I stinfiel 

d ~ h f o r  th& w o m  who iRarle mefielldih l bdong rad rhat nry existence wrn a soi 

dapmtectredseztet 



I had always known that there was a nmiily out there som- wiso dida't want 

me, but L didn't know why. Even when 1 did receive amvers, it just gave me more 

&aiiIed te8sons to féel rejected. k ing  @en up for adoption was my nrst rejectïoa, the 

one Z was the most helpiess to change, the one that taught me to fée1 ashame& From a 

very young age, it may have made me wlmrable to peer rejection, for as HazIer (1996) 

notes, buIlies se& out those w b  are VuIIlerabte. U d  1 started school however, thk 

vuhembiiitywasnot puitotheM. 

Kindergamn is where I remeutber first experiemcing peer rejecfion and the 

fehgs ofbelplessness thst accompanied it At first, 1 was vcry excited abut staaing 

kindergartea, Pauh and I wexe a#eading the same kindeqarkn that Keudra had atteuded 

tht previous year. Kendra had made it s o d  like a fun place. I was excited abord meeting 

the other shdeats, nading books, and playuig grneses But kinckgarkn was uot al1 fun 

aml games as I thought it wodd be. IndBed. it is where I nrst cleariy remaber rejection 

(see figure 2.4). 





esks me to be their partnet. This incident Ïs mt the only thne 1 was left out in 

kinrfergarten. OAw, L wodd ask tu job othet chilciren playmg and they wouid say, W. 

My most vivid memory ofthis was the day the c b  was to make î5ce masks. 

Shrriig dasn't help 

I remember the &y dayt$ure we made the mu& our t e d e r  told as we should 

bringpapet giucery bags to mke them fiom A@ mother gaw me two bags to bring m 

m e  I d e  a mrStaAe, men I got to s c h d  one M e  girl. F m  had forgotten her 

pupr bag so l gave het my -a bug. Ifélt like 2 wus very generorcp mid hoped t h  

maybe I hadforged a new fiendrhip. Am the cims node the marks, everyone started 

plqing. I ran mer to FioM Md hetfiiertdr mrd asked to play and Fionujùû out r@sed 

me. I r d  fmling teal& shocked I was not expcting thM A@r al& l htpd helped her 

out- A#er the shock wore 08 I f e t  deeply hol beoouse 1 war realéing that no mattet how 

nice I was, nob* woddplay with me. Ifik there was nothhg I d d u  to change Ihrr. 

Not bemg allowed to phy may not souad iike the end ofthe wodd to an ad& But 

inkindergartesthatisthemostimportantthing.hherbook, YouCm'tSay YouCrmP 

Play. Vivian Paiey (1992) descnbes behg told you can't play ia as a hmh 

aad overbearng prospect Paley (1992) stetcs that this is where the m e  of exclusion is 

p b d  for the first tirne, and this game continues throughout scbool with the same 

cM&n king excIuded over and ova again What hop is thete for a chnd beginning 

this cycle of exclusion? AiRa you are teft out su meny Qnes. you stop bophg, you 

becorne resigped, and realize you sre helpless to changt thmgs- KXideqmtm was the 

k g h b g  ofthe sad M e  girl growing insl& me. 



Whea I started first grade, 1 had a SM ofhope thst thuigs migM be diairent 

After dI, this was a new schod and an opportMay for a b h  start Keach wouid be 

tnaeandperhepsshewouldiritroducemetok~endsdwtwould~playtogethcr 

at recess. Grade one is where my k t  shreû of hop was destmyed and aIE because 1 

starkd gym cias (see figure 2.5). 

Gym sucks or I sucked at gym 

I hada coordimtto~ problenr, I wam 't very good ut lmge or fine motor ta&. 

In& made gmde one very d @ d t  for me. I was b d a t  printiiigr nming andpastmg 

h m &  arPddihegmnesplayedonrheplaygrOund~reoaaa Theworstofawa9gym 

chs. I cm, remember ahvays being the lart child picked for temna Chil&en w o J d  m m  

ondgroan ifhey M m e  on iheir t a m  I fé l r  no motivation to try once I was on a temn 

beeawe I hew I wusn P wmied 1 rememberpîyiing baseba  and how niy t e m  

medws wouldposirion me in fm l@fieId so that 2 wap uut of the wqy of the gante Itfik 

very iroïatmg to be on the outside of thrirgs. It seenied t k ,  in or out of ihe cla~~roont, I 

w a m  P goodd unphmg a d  no one wmtaitoplay with me ot schooL Istarted to haîe 

school. 

Loohg bac4 1 wte how importanî it is in elemenîaq school to be good at 

physicai taslrs, wtiether it be in gym or on the playgroumi Because ofmy problem I was 

never going to be gcmd at these miportant social actIvities. There was ootbing I couki do. 

I stop@ trying atthese activities- There was no point I had Ieermd %1p1essnessf). 

BythetimeIwasint6irrIgrade,~waegoiligQwnhill~Istillhad 

~ t o p ~ w i t f i a t s b o o ~ a a d I m i s ~ t o ~ e n o e p b y s i d a b m e f o r t h e ~  

.time.~ughIwaslonely~itschoolinthenrstthneyesrs,~~Istillhadalltht 





"da M nu M 114 W m  Woman! " Ifl kredto go outside, he would try to mz me over 

with hi& bike while sritgng thir tme. 

When SM resumed thatfa& the barsrnent esctaïated He w d d  sing h ù  M e  

tune on the schwl bus. At some point diaRg the he sturted to b a t  me up. I 

remember t& as soon us I got offthe bus he w d d m p  on me and start punching me. 2 

wapn P ewn s<de ut schtwl bemupe sometimes he would wait for me ut recess* It wap 

moud this time thnt I went fiom hating school to &eading it. SchooZ was the one place I 

couZdn 4 muid Ahvia 2 remember l w d d  wdk to the bus stop evay moming cmd my 

stomach w d d  be so upet b e r n e  I never kiew w h  the day would hld ThiS & w k n  I 

f i  remember associatingphyscd symptoms with my feelings* For the next few pars, Z 

wenî to school every &y with a stomach ache, ï%e worsî of iI war thut mbdy ewr tried 

O stop him The other children wddjtcrt woich I remember one time Ken& picked me 

p md help me straighen tqr d e r .  I th tk  evev one was tew@ed of Minvin Md they 

were glad that I was hh tmget imtead of them 

A f i r  weeks of ihiS tonnent, I toid mypterrts and niy D a i  went to tdk tu 

h i n  's Dod Norking chan@ He stiII beat me up. on& worse now fhaf I war a taler. 

I w m  l d n g  that even &fi & 't isep. ZPIt physiwny il1 Md terrfld he@Ztss in 

theface of Mmin k Oulljing. 

The &e corrtil~~~edfor aayem mil 1 mked rny older cousirt Wmren to intmentz 

Wmren threatenedto beut rp, &ik ifhe ewr tolcched me aga& mis stoppedthe 

abuse, Mm& wrrs scmedof W m  who wos sevedyems older t h  kinr, mdso k 

nevet hit nie agak &r the h g e  to my reptdution was cioie I went fiom kaig a chiM 



with féw piends m schml to a c h u  who war actiwly shunned midpickd on at schod I 

was the neighborhoodjoke- 

Why ciidMaMn pi& on me? Marvia was living in my neighborhood for a MI 

ycar before he started bis harassment, This year gave him time to access the s-on and 

figure out who was the most VUlIlerabte- 1 guess 1 was the obvious choice- 1 was openly 

rejected by my peen at school and bexause ofmy "leatued helpIessness", L mLy did 

anything about it I was the perféct targa Other children probabiy wouldn't Ultervene 

because I was not popuk. 1 pmbably woddn't fi@ back 

Why didn't anybody heip me? These people who witaessed MaMn abusing me, 

but didn't say anything, are calIed bystaadezs (Hazler, 1996). According to Hazler (1996) 

bystaaders do not intervene for two nasoiis. First, it is painfiil to see someone get beat up 

and not lmow how to stop it, and second, they may f i  thet the buify may tum his or her 

aggression on them For the bys$nder, avoidance seems the s a f i  route. 

And so, by grade thne 1 was Qeeply entrenched in a cycle o f p r  rejectÏou. There 

seemed to be aothing 1 could do to stop it aad my fiîeads aad p~cents could aot help me. 

Mye~nericewithMenmihadEaugMmeIwasonmyown This wasthetreatment1 

wuld expect and I was helpless to stop it My oaiy way out was ifmy psreats moved us 

fiir away whae nobody knew me. I f h t a s k d  abord this a lot My rejection was Wre a 

priso~ Ait L codd do was serve my time (Mtil graddon), and try to W e n d  those 

hi* ranlang sûdeats Who might maLe my stay more toterabIee 

Itwas aroimdthisthethat~startedt~feelc~oserbKendra Eveathougha lot of 

her schaoI fiends didn't lilre me, Kendm mede sute. in some way, tby iacluded me in 



their garnes- Many times 1 wouid only be allowed to watch and when 1 was mcluded, I 

was ouiy aiIowed partial participation (set figure 2.6). 

Steady Euder 

One &y in the Ide sprïng of f ~ h  grade, Kendru and Z mrived ut school mrd we 

qppmached somc of K e d a  Wied who were playing skipping. Kerrcira asked gshe 

couldploy. md the chiùiren " yes " When i QSM f d d p l a y  tmv a r e s d i n g  

"no" wus my Qllswer- Kendm toldthe &il&ert she wouldskip with thern only ifl war 

imiied to join Ine others told het it was no@ toplay with me beccnre I wasn P very 

g d  m sk@ping Final&, they agreed to let meplky f l  was steudy endet (7 just swung 

the rope. nut behg dowed a rirrn to sk@). I agteed to their tenrzsv as it s e e d  bettw 

than not playhg m aiL I a h  hoped my fotafh-grade dassnuûes w d d  see me p@hg 

wirh thefiP&grade chtidren c d  would be impressed 

And so it was that I leamai to settie for shabby treatmieat h m  chiIdren in order to be 

inciuded. I diinL this is something a lot ofrejected c M h n  go though. It seems beüer to 

take a M e  h-on than to be Silone. 

Keadra always bad t h e  for me whereva we were Paula virtually ignored me at 

schooi, butdways piayed with me outside ofschooL This is why I chose to be c h e r  

with Kencira, becarise at Ieast she diMt Ieave me out She waat#( to phy with me dI the 

time, Î n  schoof and out, but at a cost She wodd oaly play the -es she exceUed at and 

she bad to have the fioial say in everything. This wss c l d y  exeutplifid when we played 

g l m e s O m M n e .  





a couple of eggs. Kenciia would ahuays wih and d e d  to ploy again H d f i a y  througli 

t h e  games I w d d  be q à i g  infrwîration, but stin K e d a  wouldpress on Ine g m e  

w& go on until K e d a  was tired of ü or Z was c v h g  too hmd to play any longer. 

Looking back, 1 teflect I hated playing that game beçause it made me fiel like a 

loser. W e  thmk ofourseIves as losers d e n  we intedIy compare oufselves to mother's 

ability even ifthey are more s k i  in this area (Morrkon, 1998). I d r -  playhg the 

v, but felt helpless to get out of it 1 guss 1 muid have refiised to play those games 

wah Kendra, but than 1 risked Iosing her as a niend. 1 félt it was beüer to be a Ioser than 

to be alone. To this day I can not emotiodly bandle playing cornpetitive games with 

those 1 am close to. I fée1 âeeply nusùated if1 10s a game I still féel Like thaî eight-year 

old who nwer won a single F e  ofTay an Egg? 

During this p o d  ofmy Mie, most ofthe ici& Who picked on me were in 

Keadta's grade, probably because I spent most ofmy time with Kendra and her fiiends- 

A Iot of her fiends diddt üke me. My reputaion for king a "misnr spread around our 

schooi tiist According to Paly (1992). a c W s  repuktion ususlly fo1lows them 

h m  kiedagarten through all thek school y-. 

It was m d y  the girls vuho hamsed me in lete elem- schooi. Most ofthe 

~ e n t a n t e r e d m u n d t h e  fkctthat I weatthroughpubeciy earty. Accorâhgto 

HazIer (t996), the worst t h e  for chiIdren to get victmiized by their peers is during 

pubecty. ~ughpeerscanbtasupporttoeachottwasdaeyptbroughtbesecheages, 

thosewhoarr~goingthro@thesechaagesatthessmcnrteasothersarcoffea 

targetedforab~~GirlswhomatrneeadyrealIyWoid~dinenatbmthtrestT6e 

fict that 1 deveiopedeariy made me one ofthose easy targets (see figure 2.7). 



F i i r e  2 7  They grabbed my breapts. 

Thty grabbed my th 

9, the beginnug of grade fme, 1 M been wemng a bra for uyear. M y  breaîts 

were bigger t h  those of mmt ofhe girls h the schooL Not believing my br&s were 

r d .  the o i b  grilî d e d  me U T i  Ti! ? I tlsed to tty to +zùt to the gVls t& ny 

breart wete r 4  but tliq, w&'t ZI'sfen to nae. One day. the ginlP who tmsed me went 

too fat., s a d l y  assdtedme,  



It happened Mer tzuach wlien 2 went to the waphroom Some grade six girls were 

in t h e r e w g  their hoV. andtlrey starteci mllug me " T i e  Tîîs But they dYar't sîop 

there, I told t h  u&mmt& that niy b r e 4 ~ ~ ~  were red und l did mt stqfigaeC Thq, 

asM me to prove it. a request I strongly rejksd Not accepthg my refural, they gmbbed 

me midpUned me i ~ o  the staü and two of them put their hart& iruide my bru md 

squeezed d p k h e d  my breads hrnd They were silent for O moment, realizing rhat tliq, 

were red But Mer a montent they decided the tmth WPP mhportoni, One girl gmbbeù 

a ha@dof toilettpciper &put it in ns> shYt andyeDed ''TLMe Tifs, TipSw Ta!" TRe 

other girls appaently thmght th& was a gteat idea They sturted y&ng t k  ruune and 

throwhg toilet paper ut me, The ben mng and they went back to class. I stayed in the 

washroom for a few mmtrtes to puü myseYtogether d ?O make sure rhey were gone. 

I WPÎ upet for two reasons: I felt shonie d sh& that people had touched my 

breaps, andunger thai qPer they msdtedme and fd mû nry breclsis were real. thq, 

kepl the tndh 10 themrelves dcont imced to c d  me " T m e  Tasn. This nwne would 

folow me for the ned thee yem. Iis Mec& were so long urrling t h t  a girl I met in ns, 

twenties, who was f i d  with some former stzadents of that school. asked me f led  

my bru when I wap yotmg. N i  callai m s c h l  mn dingfirever. 

1 had fer helpless More, helpless to malie oiemis, to stop people h m  laughmg 

at me, to stop h m  gctting beat up. But this was the &st time I was helpless over an 
. * mhmiiteprtofmybody- ~ b u d d m g p c n B r t e ~ b a d b e m m e p u b l i c . m y s e ~  

was aot my own People towfmedmy breests without m o n  and mede thek own 

judgemeat~and~wasmthmgIf2hIcoulddoabo~~This~iiiigofpodesstaess 

became @Iy ingrsrnad As 1 grewotder, 1 gave up evenaynlgto stoppeople b m  



fondhg me. I kt people touch me because 1 had leamxi I was helpless over my body, 

my protests meant nothmg. 

When I entered junior high @ades men to nine), peers cordmued to pick on me. 

Some ofKenQaVs fîiends made fim of me and hanissed me consistently. hcreasingIy 

tho* the most embamsshg harassmenî came h m  the boys. Wbcreas the other giris 

in jmhr hi& were starting to get noticed by boys, I became the butt of their jokes (see 

figure 2.8). 

Barney's big joke 

Z remembet hanging out with Ken& and herjFienriIs und being approached by 

h e y  the grade erghi clas clown He wulked up to me andprofesedh& Im on hiz 

hees. 2 told h h  to go away. I was embmassed bean<se everyone war lmrghng ut me. 

Bamey grabbed my Ieg and w0uI;ciir 'l let go. Ifl moved l w d d  h g  him olong wah ma 

Everyone thmg& th& was hilarim. Things l i k  &is kppened on a regrrlm bmir in 

jmor hi& 

By the end of grade seven 1 was beggmg my mother to let me nransfèr to a new 

sch* where no one hew me and I couid staa mer, but she wodd not Iisten. She 

thought I was ex~rggerating becense she wddn't comprehend that people wouid not love 

her beautifid baby as much as she did I Le@ most of the severe abuse happenmg at 

schooltornyseJfasIwasverycmbanessadaboutit 

hning my stay aijunior high I wasr'tjust heIpIess, I was féarftil and 

emberrassed Accordhg to Wer (1996). féar is somerhing a lot of Victims of n3lynig 

expedl-ence~rheyféelpwefiesstostoptbeebrise. Itseemcdtomethatwasm 

w k e  d e  In s c h d  hm these attadrs aad ridides. These situations mademe fed vay 



Figure 2 3  Barney's big joke 

embarras& th& tbere was an audience seeing me in this situation, Transfénmg to a new 

scbooI was the ody way I couid see out of this mess, but thet wsra't about to happa 

mtiI high (grades ten to twehe). 

UnfortmiateIy, some of my most valnerable k b g s  of helplesmess occmred 

dnring my first yeer of senior high, when I was f o d  to &tend a smd all-girI school. 

The girls at this schooI were v q  btoIexant of dïfkmce and 1 clressed purpeiy in an 

rmco~lventicmai style. I do nmemba behg  hepW that a gid nsmed "Jin" befrienQed me 

or so 1 tho@t 





Christmar play. When my mmne was c d e d Z ~ p e d  up on stage. As s m  as I walnad 

across the stage, the 0th- griLr wattmg for their twn stmled laughng und d i n g  me 

luunes. Z harred molmd and l@ the stage wiihoutfini;shing my d i t i o n  

This is just a dl sample ofthe î b g s  I had to face at that school (see figure 

2.9). Every thne, 1 wanted dom the hall I would be d e d  a name or trip@ There were 

girIswhothreatenedtobeatmeupifIdidn't stopspikhgmyhair. Again,thenwasno 

where ld school to escape rejecfion By this poiat I was so fed up with rejectiou haî  1 

skipped school whenwer 1 couid so 1 woulddt have to fk this treatment A lot of 

viaims ofbullying, fearing makeaîmeat will try to avoid school (Hider, 1996). 

This yeer of senior high was very peinful. It scemed teasing was hardet to take as 

Igotolder .Ithrmcat~Iwasstamngtofeel lkeaaad~ IhsdfnetEdSoutsideof 

schmlandIwaswendatin&soitwarhirmiliabingtogotoschoolardbetreatsdthe 

same way 1 had been treattd as a s m d  chiId But again, I was helpless to change my 

situation Some ofthe girls in the smaU seniot high I a#ended had gone to junior high 

wah me, and had brought my old reputatiion with thw. It doesn't take long for the stocies 

to circuke mund a sud1 schooL Re~eafchers have differing opinions on why chüdren 

an ~jezted, but most agree thaS repdoa cm keep the cycle gohg As I stsrted rny 

second year of senior hi& t bgs  got even worse. The name d i n g  escalated to 

drmatÏc proporti011~. 



P i i r e  2 9  My fnst year of senior hi& was Weil" 

alpliabetid order of seuthg It seemed like ewrywhere 1 tumed thar first day. there wpr 

PeggvydIing plcshîng or shoving me, 2 went back to school, the nert &y,fun of &ead 

Ewry tüne I saw Peggy my haut  w d d  start to race with fem. 

Peggy was JW as m a n  the second&y of school. At the endof the &y, I was 

walkïng out the dmr of the school to catch the bus when Peggyjiunped me f ont behmd 

Septshed me fme first to the egroundund rubbed shavmg creom in ny hak. 1 war 

s w  angty,, and embmassed Z got on the bbup. sut by myserf; and w d & l  tdk to 

anyune. As I w&homefiom the bus l statted ayritgc By the t h e  I got home, I was 

sobbing, W?ien my mother smr the SrCrte I was iq she 4sAedme whut had I w p , + d l  

p w e d  out the whde stoty,. A@ v q  mgry mother phoned theprmcijd d g o t  me 

~mrpferred to a d@èmnt senMr hi& 



As 1 rd& on that ai11 &y in grack eleven, 1 thllik it was one ofthe worst school 

experiences I ever had. Yet, it was a caîafyst for change. After that day I never felt 1 was 

peer rejecfed again It was B e  something changad inside me. When Peggy was on top 

off me I felt very heIpIess, 1 couldn't do aaything io stop her, she was bigger t h  1 was. 

This was the most physical my kassrnent had been Smce MarvBi k a t  me up in 

eiementary schooL It was like it was the straw that broke the camePs back I bad firially 

had enough. Up to then, 1 had thought 1 had put up a a that I didn't let my 

rejection bother me that much, and that I didn't let anyone else know it bothered me so 

much But d e n  this incident happenexi, it was like the walk weren't high enough to 

protect me. 1 broke down and it hurt But 1 h e w  1 was never going to let it happen again. 

1 was never going back to that schooL Luckily, 1 got through to my mom and she 

supporteci me in this decision My life changed aRer that and I stoppi contindy 

thinking ofmyselfas the one they pick on 

Amy is bold And brassy, and strong-wiIld Like any teenager. she tries on aad 
discards different selves as Ethey were so m a q  poics of Gubaud jeans, s e a r c h g  
mthlessiy for a perfect M (OrenStein, 1994). 

and as bang a omtary 'I' or fhgmented selves (m ths ,  1995). Femhist thegr bas 

fàvored s view of Ï&I@ as fiapenteci selves or or as mriitiple seives (GrBith, 1995; 

Mitcheu & Weber, 1999). Grifnth (1995) sees oners identity as a complicated web with 



competing coristrainrs and infIuences *ch overlap and fbe.. . Each iadividual 
creates h a  own identiîy, althongh she is constmhed by circmnstances in domg so 
(GrifEths, 1995, p.93). 

IdenMy corisftucfion is influenced by mûeriai and social conditions (GritMhs, 

1995). According to GrifMh (1995) the most important social conditions that a f f i  

i d e  fodon is our relationships with others niis is affected by how we expience 

love, resistance, acceptaace and rejection with society. "Being loved or rejected or king 

in a position to love or reject others affkcts how loveable a person seems to herself? 

(GriEith, 1995,116). 

Peer rejection made me define myselfas uudesirable- It made me hate who I was. 

It made me seamh for an identity k î  others muid likc. I was trymg to nnd a way to 

make the kids at school llke me. To do this 1 adopted many identities. Accordhg to 

Griffith (1993, people o h  try on different seIves when negotirbuig identity. Sometimes 

these changes wodd work and 1 wodd achieve partial acceptance and sometimes they 

would fail miserably. After not Mtmg in, during my füst two years ofschooi, 1 decided to 

take part in an actrscurridar ectMty to boost my popuIarity, I joined Bmwnies (set 

figure 2.10). 

1 was a Brownie kader 





Girl Guide Duy I ihuught people would see the bcuiges and see how ùnportant I was. 

mis did mt hqpen Final&, 1 ~ p t e d  htû I w a J d  only be oocepted nt Brownies, which 

m Zeapt  gave me somethütg to look fornard to every week ond a way to feel p d  of 

myse& I contiinrd attending Girl Guides urüil about grade seven. w h  it was deemed 

geeky to be a Girl Guide mrd I had enough pro6lm.s being dIed  a geek without d i n g  

lo it 

According to GnfRhs (1995), whether or not a person is accepted or @ected by a 

group am a&ct one's seK-wortb. As a child grows older, the situation becomes more 

compIiC8ted because they start belonging to more thsm one pup.  'The individual caa 

belong easdy to some of them, and is rejected by others" (Griffiths, 1995, p. 116). 

Achievhg in Brownies made me fed good about myseK According to George & 

Harûnan (1996), Pnpopnlar cMdren tend to h d  relatioaships outsiode the classoom. 

These supports can help the peerœrejected child, but can not maice up for the dsmage pea 

rejection daes to one's self-esteem. 

A central way I identified myseifduring my childhood was by my rrlabomhips 

with others. Social relationships are the way one fms  seKidentity and evaiuates mes 

self-worth (Mths,  1995). Ln my elementnry y-, this was chiïracterîzed by bemg best 

fiiends with Kendra, which I thought this was dedinite@ the key to popolanty. Afkr ail 

Ken- was pfetty, sma d c ,  athletic, older and popnim. 

Kendra's best Wend 

By the iane 1 war eigk K& d l  were heprable. We went eveîywkte 

togetk. We h d o u t  doh dik mdsCR>aeraieJ we woulddt- dibe. 1 parti-&& 

remember a cmdlreceiyedfion KenCaa on .y tmh  but&& On the mtMk she m e  



"Par Fe my very best Piend! Happy Birthdày! '" On the insois she wrote, "Happy 

birtha2gt to the BEST FRIEND m e  d d  have!" I remember feeling so happy when 

th& war reod doud at nzy bitthdky party. In my Ife it seemed that rejëction was 

everywhere- ut school andfiom some of the ki& in the neighborhoad . This made 

K e d u  's declwution offientkhri, blissjkL It was worth uny p r i a  It s e e d  like no one 

MeverIutedmethatmuchIwasuluZer Kenîh'sspeR. 

But hoying the identty of K e d a  's barifiiend mnie at oprice. I quicMy fOtDtd 

out everything WM done K e d a ' s  way or th& wonde@d @ection w m  not gnten Her 

fiiendship was conditio~l- K e e a  only playedgmnep she w u  good nt. In mzke belitwe 

games I war aiways assigned the Iess desirahle mle. At s c h d  I was K e h a  'sfiiend, but 

2 war net O* invitedto join in gama I c d d  watch or tuke secondry role. But as swn 

ar we were back home, K e d a  would hün hto the most flectionzzte best fiend. 

Beiug Kencira's '%est fnend" did not make me f i  better about myseif, perhaps 

because it wasn't r d y  a healthy fnendship, even though at the tune 1 thought of it as 

such Vaugha et aL (1993) f o d  that kving one close =end aui d e  the difference in 

the Me ofan lmpoprlar child Yes, it was a secure feeling to have a filend, but with 

Ken- 1 feit I wasn't as good as her. It was evident in ber actions she didn't thinlr 1 was 

good enough to be inciuded in al1 actiMties. It was not an eqtd fiendShip. In k t ,  1 

d i z e  now thaî it was a foxm ofbdLyingying From tbat first thne that she ran over my toes 

with her tncycie, Kendta exerted powtr over me and made me fiel weaL and controi~ed 

Ha reletionship with me differed, howewer, fhrntraditiod bullyuig in thet we had 

genuine afféctioa for esch other. 



School was a place of maiiy terrors, somewhere 1 dreaded going to each day. But 

in fourth grade something happened that made schooI a litde bearable. I dismvered I was 

gdatitMygreéeshadbeairising~~ByfoiirthgradtZwasoaeofthetop 

stdents in the cIass. This was somethmg that made me fiel good about myself But by 

£SUI grade, it had becurne another reasoa for the childna to pick on me. I decided it was 

thne to change my ide*, so L wouid be more Like the others 

Phying dumb 

Before f$h gr&, most of my clasmates had ignored me or rejbed to play with 

me. II war lonelly. but mt unbearable for ~ i e .  In grade f ie  I remember the name d n g  

stcvied Thrs was probabïy berne I stm-ted weming glassa und l got vety goodgrcuies. 

I was the perfect portrait of the nerd I remember getting dl& the t y p i d  nwnes, such 

as "Fap Eyes *. 17ua wam 't too bad-my Dai  had told me what to tapct, bemrrse he 

hadgonen gimes ut a yoimg age too. 

1 knov thut gettmg goodpades m s&od und being the teacherd fmorite &e 

me much more unpopular with ny dmsll~ftes. I can remember one incident where the 

c k s  had done rather poorly on a spelling tesî md l had one hundredpercmt. The 

tmchet kepl the whde clas ni at recess, exap, that is,fir me. At lrmch the kit& blmed 

me for getting a goodmatk This wîts the frst t h e  I rdized t h  domg weil in school 

a n  makyou mppular with yorapeers I wosfitm& estabZ&rhed as the class geek Ine 

kit& use to coll me ge& g ~ g m &  two shoes, ugly. People would tmch me md tOtlCh 

sumeone eLPe a d  say, "Ew! Pm 'w got Càthy gennc ': andno one w w l d  be my purtner 

i~gymdaar. Ikmwthere wasll~thinglcadddoabutdmyglapses. I n e e d e d f k  fosee 

a d  my mother told me confactp were tmt of the ~uestiom me on& tliing l could db 



wos c h g e  my acadmic statux A d  so I sfoppd hyhg in schoo4 in fact 1 tned to act 

Zike the dm girl, a behavior ior retained wen iitto senior higtr. The Ri& stillpiated on me. 

beütg a ditz had not d e  me populm, but at atIeart now I M one less badqirolityfir 

o t k s  to hold against me. 

Accordhg to Grinith (1995) somefimes people have to do something calleci 

'passïng', adjusting their actions to be part ofa group. " Having to 'pass' mems a .  least 

piayiag down aqxzts of oneself" (Griftiths, 1995, p. 117). OrellSfein (1994) noted in her 

shtdy ofjlmior high giris that girls feel it is more Unportant to be nice and sweet than 

smart Like most girls, I gave up someth8ig 1 was good at in the hopes ofgaining 

ppilanty. "Passing in one group may affect membership of d e r  groups" (GriflWu, 

1995, p. 117). L fiel that 1 lost doubly, because not only did I aot becorne popular, I gave 

up my identity of "smart gitP" something thaî made myself and my parents p u d  of me. I 

wonder, as I w&e thk, ifthis is what drives me so hard at school now? Am I ûybg to 

reclaim the identity 1 ûeely gave up in fifth grade? 

When 1 started junior high (grades seven to nine) 1 thought maybe if1 chsnged the 

way t dressed, if1 adopted a more amtm &shionabIe look 1 would f i t  in I poured over 

M o n  magazines ait summer trying to £hd the right look 1 told my mother 1 wodd not 

wear cIothes m the chiIâren's --on anymore and I w w m i  my clothes h m  the trendy 

stores such as " S m  Sel d S 9  SW". On the fht &y ofschoot I decked myseifout 

in what I h u g h t  a nishion plate, destinai to be popuiar and admired by dl, would war- 

'ïhe foiiowirig is my anaiysis ofa photo taken on the first day of junior high (see figure 

2.1 1). 



Fashion disaster 

1 am loohg at a pichoe of m y s e l f t h  on the fàst &y ofjunior high In the 

pichÜe 1 am bz my living roorn, s d m g  beside the organ One hmid is resthg on the 

orgm and the othet is clutchmg myfirstptse. which is beige wlh multi cviored Lzippas. 

M y  new Adidap schwl bog i s  in the b a a i g r d  behlirdnte I have long &Ionrie haD. wirh 

big ghses (rhat t h  mer most of inym.) d e r  which I m  warhgpink eyeshadow 

(myfirst ràne being aloudto w ~ i n g ~ - t p ) .  Imn w-g a redchecked blouse wirh 

white fiih ut the w&t, brec~ss and m@s. A d  the m h t  of this shirr 1 have piaced a 

bow tic I am wearing a Iong dmim skùt witAfiiIIs on the botton. white knee socks and 

b W  l ' m .  The western look rhe men 'k look. and the pfeppy look wete oll popnrlm 

thyeor.  I s e d  fo hue mfiredd t h e  look kgder.  

h l s e e  this photo, IthinAtwo th@p Iremember how exciredmdgtmm-zp f 

fiWie~gfirschooithatlhy. & c Z ~ k ~ m e I ; o o k ~ i f m s d t h m k r . ' O h M y G d !  

~pr&~Iwossucirageek,~'Theodul,inineseesdiemuh~dcCiidwho. &ad 



than, 1 c d d  not see b&ng in the mirror. 1 had high hopesfor thtyem that were not 

fuyineed I did net d e f i i e n d s  in my c h s  and 2 was stinpicked on. This memory malces 

me think ofa song calIed "Grade 9' by the Ban- Ladies- The tyrics express the 

awkwardness of not Mtiag in: 

I fd my lmkw and I fd my closses. 

rosi my ltmch mrd l broke my gic~sses, 

niat guy ù huge! TEat gal Ls wailin! 

FBst &y of SchooI and 2 'rn already fading. 

Cho- 

This is me in grade nhe, baby. îhk is me in gmde nine. 

This ik me in gmde nine, babyt this is me in grode n k  



2ney aziled me fdso, they cded me buckwheat, 

They mned me Edaie, 

C b m s  

Z've goi a red laüher tie d a  pair of mggerpants, 

lpur thent on andl went to the high schuul d m e  

DadsdZ hmre to be home by eleven - 

Aw. mm, I'nt gone miss Staitway to Hèaven 

( B d  Mies, 2992) 

This piece brings to the forefkont the hopes ofpopularity a lot of us have when 

entcring a new SC~OOI- I fwe just oobtam the ri@ look or join the iight groups, we 

imagine we d l  achieve the popularity never possible before. But of course this dotsn't 

aiways work; in nicf it usually nuls The r e j d  students stay rejected This song speaks 

ta the eXpenence of entering junior high, negotiatllig a place to M in, and not sucœecihg- 

Ln shopping for that nnt day ofschool oudit, I chose a physical transformation, 

which is a common shategy for adolescent girls. According to Weber & Mitchell (1999, 

our identity and ideas about identity are infIuenced by pop culîme images. Furthex, the 

clothes we wear play an important part in the social coastniction ofthe seif(Weber & 

Mitchell, 1995). Teen-age girh are told by augazines that di it takes is a good miikeover 

and you wiII be pop& a d  adored by boys. Unfortuna~efy, for most girls, this is false 

hop. 

1 tbrm: this expenexpenence is common for many gûis, notjust those of m who are peer 

rejected. Wbat's the same is that this &sical transfomion Qes not meLe girls 



popuiar. What's dEerent for peer rejected giris k having the thdded burden ofstill king 

peer rejecfed; in other words, it's a double disappointment 

Aftec this hlure I was depressed but aot defeated I was just becoming a teenager 

and was detennined I would be weU-Iüred 1 went back to my teea magazines and novek 

to look for ansvers. They all seemed to point in one direction, "get a boyniend". 

According to what L was feading, ifyou had a boyniend you would be happy and people 

would Iike you. In fi# the more popular the boy was, the more popular you would be. So 

1 set my sightï on getting myselfa boJaiJaien6 1 had my first boyfnend the summer 1 

tunieci thirteen, 

PauPs girifirïend 

An of seventh gmde I M ~ i e d  und faded nikerably at findîng a b o ~ i e d  But 

thal Jurnmer a sttange and supriszng thing happene4 IfOund a boyfi- a 

neighborhood boy. ll~med Pari. who was two years iny senior and fuirlypopdlar at 

s c h d  P d  was i d  and tan with SM rlark wavy haY. He war an absolute d r d o a t  

in his Mue A d i h  shorts. 

P d  mrd l passez! the stanmet spendmg fime w&h two other empIesfiom the 

neigMorhood P d a  d Iaer bemc were one of thuse coupies. P d  and l med to hdd 

hum& and k when there were no d t s  a t d  Once or twîce that sranmer he 

abdoned me for a v&itmggirl named T i  but for the rnostprm. he was rny boHiiend 



grade eight with a handsonte niidligode bo$iend Little did l kunv t h  P d  had other 

idea. Z slmted gmde eigh thinking this war the ) ~ m  I war gobtg to fir in. Why shodciir 't 

I? Z had a popular b o f i i e d  Before school even startecil I hadpiQRed out oll my new 

dothes for the year. I had adopted the preppy Z& shacs with alligatorst rugbypant~~ 

Adùlar sneruterst l@ers, andso oon How ehe wovlda girl with nppdar boyfiend 

&ess?! Little did the world d m y  poor parents know fhat th& wa9 the lapl t h e  they 

would ever see that look on me 

Z rentember t h  first day of s c h d  Z told eveqvne abutû niy sunvner and my 

gteat new bo@iend Thefimt 6reuk ofthe dcry I looRedfor P d  I fd him in bis 

homerom sharpening hiS p e n d  I w d M  tp to him and tri& to kiss him He nroved bis 

head away- He looked at nie and suid "Look we me wer. At school I don *t kmw yar Go 

away! " I ran away in team In my h d  I fmasized thai mybe he w d d  corne to his 

sensest Iik Dmuiy in the movie "Greuse? A* dl P d  was a bit of a bcld boy and l wm 

o gocdy- gooCry. Mhybe he w d d  miss me and when he did I would be dl s d y  d e  

owr like &nt& in '%remet'. This moment never hoppend 

P d  never tdkedto me in sch002, mept to maAeftR of me. In* he statted io 

pick on nte (see figure 2-1 2). When I wolked to the bilp stop in the motning P d  and his 

f i i d  would throw burrs ut me mid thqr w d s t i c k  in my ha&. On the 6ur ride home, 

k w d d  spit at me. Samy I acœptd ihat tfiere w d d  be no mgid "Gre~w- Me" 

reunio~ 2 mrrsed a broken hewt  It was limdto forget beaiure P d  wpr a b c l y s  ikt my 

face bemg nsean I cou& 'i tut&mtandhW behavior, when dl 2 &d was Iike h h  

W d  thk war definite& is no( thepar1 lemnedtojiî ÜL This fmol hewt-brd 

d e  me stop cating about f~ing in dbgether. lk3 i s  thepm l l d t o  notfit in md 



Figure 2.12 Paul and his fiiend threw buns at me. 

I reflect on the abstadity of loshg one's identity, behg known as someom's 

girEend to obtain the identity of being popilar. According to GdEth (19952, when we 

Ieave parts of o d v e s  behhd b beIong this leads to fixlnig of being inauthentic. When 

I chose to iden* as an extension of someone ek, I 1& M y  behmd An these changes 

to be anyone but me. 

Ifpart of oneselfis l& ords~*de the circIe when one joins a pup, thgt part has 
been davalueci by the group- Finiher, ifthe pasou has to behave as Kshamed of 



parts ofthemsehs, or to actively campa@ agauist hm, then the person is 
acting as thoiigh She agnes with the groap's evabtionsOnS This is dangerous for 
self'ksteern (GdEths, 1995, p. l L8). 

As 1 grew older and was no longer peer njected, I b d t  a new and stronger image 

of myseE When 1 met new fnends, 1 tned to hide my past h n  them. The new me 

seaned so different that 1 felt uncomiected to my chiIclhood self; in aict, I want to biay 

rny ch i ldbd  identity. Eventudy I tned to hi& the past even from myseK In the 

following essay I try to explain and resolve tht conflict between the confident achilt me 

and the rejected child 1 was 



their A name thai my fmily, oldfii&. former cIarsm~lfm casd old a~irttcuuses 

s i l  d me. A m e  I have k e n  t@g to M, awayjFornfir the i" twelve yws-  

Why do I hate the Mme Gûhy? li is not as sonple asjiat not cmiig for the name 

lfeal Iike there are two of me (no I do not have a spli't persodiityl. Cathy and Catherine 

me two basic42ly d~erentpersorm slmped by Ife experience, Cdhy wcrr shqped dirring 

all those awfulyems of schoolmg and Catherine i s  the odulr 2 chose to be. monnected 

to Car/ry 'Spain 

I shadd bacAtrack unùstart at the beginning m e n  my parents d e d  me Why 

it WOLÎ with love. A@ dad ahuays &eamed of h h g  a buby girl and ad&g her C;athy. A@ 

MOM wmited to c d  me J e .  h@ Myud won out. JurEy did sunrive as the mme of one of nry 

fast dok ofcotase mypurents gave me the fun nmne of Catherine Elizabeth, m ail 

good C'ùtholics M the habit qfrt4mmg their chiidken Mer sains- Before I enterd the 

school system Cailry war the nmne I was @ectionateiy d e d  by myporents and my eariy 

plqyntees. To this rday I let my fmik still cclll me Cathy becovpe the love still rings true 

in th& voice when they .y it&t as nzy cousins stiil let famil'y ccJI t h  by ridicvlous 

Cttildhood n i c h e s .  

I did no? real&find ofense a hearing my tuune mned mil 2 started to schod 

Once I stoftedscho0I. my name statted to get used in chtl&Ood tount~ like "Ew yotr have 

Cathygerms". II go? used ùz negdive ways on reporl mrdr such as rik excerptfiim nry 

grade one report ccud ".- ColS, stiU ne& to take het t h e  and take some prule in kt 

work "As I got o(dèt, ît was sme t i m  hemd Ul the roUgIir'ng vo ie  of a W. 

Injunior h@ rny namedgot lsed in a new tmort "Gûhy L Q  Derry". m&Uig 

thrrt 1 war a lèsbim Barebgmpiitg wlud the tenn nt- die adolescent Caihy started 



to chose boys like m<ld I a b  figured out thut the key topopularity war gmmg a boy ro 

I l t e  you. Gûhy tried th& andfailid I remember hearutg boys suyirtg ''Grars. Cal& likes 

you, How did Cathyfed? ShefiIt zig& a d  tuzuttractive andpineci for a r d  b & i d  

When Cnthy war fowteert, Cathy c h g d  her Iook in hopes of accepïancrce. She 

becmne a New Wme* alternative girl. l%isjtat made the kids at school mrrAefkn of her 

with taiafs like "Gatlhy is afieak 1s it Hanoween alrem& Cmhy? " But Cathy dbcovered 

the n a t  few years thzû th& look d e  her attractive to sonte boys. older boys most of 

whom were not in school. I fd t h  these boys wadd be r e m  nice to you ifyou did 

whcd they said But not for long. Pretty soon thme boys and theirfiied start d i n g  

Olthy a sZut mid "easy " md many other horrible mes .  How did Cdhy feel a6md 

herselp She fdt she was too doved,  ami tigiy. Muybe ifshe was nicq prettietI a 

boy would actdy fdl ih love with her. She fek she war no good îtnd di& 't deserve l m  

She kiew the only way she wOUCd fmd some ucceptance was byp2easi.g whatever guy 

she l W a t  the the. 

Not iiking who 1 wep eigkeen, I bied to matepeopie call me Cachethe, This 

worked when I lfved in a d#èrent City- 1 remet~ber, the- I w m  nineteen, going i t ~  

coifege in Ontmio. d md& single. 1 hadmkd m y f i d .  c i m e s  midterrchers &O 

c d  me G~herr'ne, How th 1 r e m d e r  thoi yem? Irementber Càthenne did well at 

schooL had a lot offietlcis, hada fcw btg@-en& (ewn one w h  Clcmned tu low her) and 

went to lots of graztpmtics. I remembet at the end of that yem 6ehg sudl h d  to go 

6 a c k t u ~ J o h n u n d b e ~ i r y a g ~  IntkyemjIINedhSoD>tJohna@rtluir. 1 

warlalive h femduLtnewfneiurP wOtlUifwroutwhu ~hyreal&w~sf iompeopk w b  

hadkiom me üt s h 1 1  SanieroneJ n e w f n d  wddheut  ston'es, but it never &ed 



themjhrn [ m g  me m I femed it w a J d  Zn the Full 4 29% 1 ntoved to H d f i  

deternid once again îo &art my Ife over as Oiiherk This time the name stuck I was 

very happy with my social lje there. The sme was ttue when I moved to M o m d  as 

Crnherme, not cathy* 

H m  w d l  ciescrt'be these IWO personas? Carhy Ls ugb, meIess, mrdstupïd 

She doesn 'r have nta?tyfnendSendS It &probabS, be-e she 's a crybaby* She is too 

setrsretrsrtivefir hm rn g d  This LP what maites hm a targetfir r i d i d e  She hies too 

hmd fo make peuple like het. Everyune hg?ts ut k. Boys thmk she 's ugIy a d  ab mt 

wtmt to go out with hm buî she sletps wilh boys h h o p  of achieviBg vaIr'&on am€ 

occepance, It nater work She does whatpeople wmir so people will iik hm. ThiS O* 

makes them thmR lem of her. She is a caward anànewr s t d  q f i r  herselfor otbs.  

She evayone 's doommt~ She har no f i i d  anci never wiK She wiil met amotolt to 

qîhIirg. Nobody will mer fdI Îk love with her. She will become a C T ~  old mt lady, 

and die sud and iuneiy 

Càtherine is fair& atttacrive und hm a great sense of farhihia She lPar muny 

fi&, new und of4 tkw her ammin& supportive d l o y a L  She b very intelligent 

and exceIs a scirooL She will mak an excellknt therapist wprt$essot sorne&y. 

Cath&& iikes herserfanddoes mt needto sexrcai&pleare lnen Sire is a prad 

 CO^^ iesbimr She is wpabe offove andhas bem loved by men and wonien She wdi 

probu&& A i a t e u ~ ~ p m r n e r d w i C l s o m ~ n r a k e a g r e a t p a r &  Skwi l lspendk  

Ife stardd b y f i d  d fami&, very nnrch lowd 

This~whyïchawcokCbChenire,Shei9whoIshMe~o k d m p r o t t d t o b e  

every &ry. Even rhough I &me CO lie Cbtherrine, rhere me rane9 when lfeel iike r/(lliv- I 



have started to uacept th& Z crui P be rhLs ideoked Gûherhe all the tirna 1 mn sturting 

to love the Gühy in me becaupe she ne& love ~ ~ C I C C ~ ~ ~ L I I I C R  II's time Ignte kt what 

shene~toheaLImn'theolÇat~~iZI~~~~qtthoishe'sapmtofm>e. ButZstill 

prefer to be Catherine, tmless I krow you care about nie unconditiody. Then 

c&g me Caihy h fme be-e she ne& tutconditional c~cceptance. 

My essay filustrates the power a oame aia hold and its relatioaship to ideatity and 

seKimage- A h r  hearing your name used in so many negative ways, it becornes another 

enemy for you to escape fiom. Before 1 s$irted school, 1 did aot hate my name o f M y .  

It wasonly once Iassociated&mththemgative~bestowedonme by my peers-1 

began to hete i t  W h  stur they labeied me, I&e ugly, gross, stupiâ, dut, was iayeted on 

me like tooy winter clothes until I couldn't breathe. 1 had to escape and recreste my 

i d d t y .  Today I reaüze my idenMy is multiple and complex and inciudes al1 of the pluts 

of Catherine and Cathy, nom the sensitive IiPle girl to tbe hice chargwf-her-life women 

(see figure 2.13)- 

This brings k k  the question ofwfiether the self is a unifiecl '1' or fhgmmted 

selves. To me it depends cm where one is in one's Me. As a chihi, 1 saw my identity as a 

d e d  'I' and I kept trying on diffaent identities* hoping one wouid make me iike 

rnyseK As a young &t, I saw my identity as fiagmented: the Cathy L despïsed and the 

Catherine 1 was trying to be. Today, I see myseIfas an '1'. but not an M e d  T. It is a 

muhipie T in -ch di my seIves are aüowed to exist togeîher as a wbole. I think that 

just es i h t i r y  changes over ones lifi so does oiies ccmcqtjm of identity end seif 



Rejecting the Rejecters 

1 do not M in. The lament ofevery hi& school studerrt, The difference wah me 
ttirough, is that I thrive on not m g  in. With me it is not about warbg the right 
Iip liuer or founctntioa 1 do not want to be one ofthose girls h o  M e n  to top 40 
radio I do not want to be one of those fis who plays the flute in the 
school band beauise their best fiends do, and they have to stick togetha. I want 
to make mistakes and look back at myseifand 1- 1 refose to wdbm 
and be around Cthose' girls (McGeeJ999, p. 19). 

Whea 1 was tbkca, I once agah chsnged my look This time it was not about 



to fit into an aagry adolescent who thriveci on being different and not Wng in 1 became 

part ofthe New Wavd P d  Rock subc&ee Accordhg to GrüWs (1995), when girts 

are rejeçla4 they sometmies stop wantmg to be part oftbat bgroup, and create a n e -  

idecitity within a aew group. "This is a process bom oftejeetion and not to be conniseci 

with h l y  choosing such a group because she feels at home in if however happy she 

feeîs k r  with the new group" (GnfWis, 1995, p.91)- I gave up on king a popular kid 

and became a teemage rebel and joined with others Iike me who rejecteâ the values ofthe 

dominant culture. How did al1 this start for me? 

Duran Duran fever 

A* Paul brok q~ wirh me Igave up on fming m It f d l y  Mhadsunit ihto my 

h d  thol nothing I did w d d  make me fit in the maitlsttexzm To take niy mind off nzy 

faiied aîtemtpt ot love mdpopularr'ty, I startexi spending more time with Kendm I haral 't 

seen her much t h t  Stlltlmer Oemirre she suidshe dieh 't like boysyet. Weil, that had 

changeci, Kedra and herfiiendr had discovered something better thj iut ior high boys. 

tlwy hcrddiscoveredpop stars! K e h  showed me p i e e s  of ikir new fmrite bmrd 

"Duran Duran ". r thought tlrey were gorgem. much bettw t h  the boys whopicked on 

ose ai s c h d  mi therr muric WPP gteat ttw. 

I slmed spendmg the  with Kendia d h e r  gmde nitte fiiendr who were niuch 

f n d i e r  t h  they M b e e n  in ihepapr HerjiiendS acceptedme, as I w a  now O 

member of their new religion, the cJI cf ''Diarm -Diarmmaroi. Y&, I stin got pi& 04 but 

us part of a group. ï%e w h l e  s c h d  was îh the mi& of MchaelJLlCltQon f m .  So. niy 

fie& a d  lgot madefkn offir lirting thme su-cded "British f ig boys *. But the fm of 

UP stick togefher andyeIiedback et them Me mdmy#&ow Dzaan Drrrmiie. as fm 



d e d  themselves, defmiteij thmghr we were more cool and m i n g  edge than the rest of 

the d e n t  popUrclrion 

Oia love of Duran Durm sent ur out of the subtabs on (rcatachys and îibwntown 

in semch of others like e Zt wasn 't hatd to fmd others since we ail stuck out in a crowri, 

with aa short dyed huir mid trench mats. A&Pien& and 2 were slowly adopting the 

New Wme style of &ess,, similar to Duran Dumn andoiher British bmutP of ihat era We 

stcvfed to meet other girk who &essed like u3, und even boys who &essed Iike thfi tm. 

These boys were much o l ' r  thmi us, tmudly in their iute tee= mrd emly twenties, These 

boys were dgerent fiom other boys I had  me^ thq, liked other boys; thq, wete gay. M y  

clique at scliool was imepizble thot y ~ t .  We went downtown ewv Solwdày. &dy, 

things h g e d  for me that fdL K e d a  and her pieend9 enterai seniw high. Ieaving me 

6ack in junior high. Thq. stopped m i n g  downtown with me. 2 war l@ done at junior 

high 

When I started grade nine I was a bit Zone& ut s h l  withotd my clique tu b d  

me up. btü rit spite of this, 1 I a gmdyear. Yes, 1 wus picked on ut s c i d  People 

warld lllOAefiut of my dothes and c d  me a fi& But these things didh't bothor me as 

much as tliey ucedto beaiuoe Ifel' 1 wwap much cooler mdsty!e cowckms than the rest of 

iny classrnates. 2 h4d my new cooIfriislrdP dowiilown M y  new bertfied Ivy went 

tkough some of the sme d@dtr'es I didm schooL F W y  I hadsomwne w h  

undemiood me. My new guy fiiends were dways cumflementmg me on my c2othes and 

h u m g  me. Fàiclny 1 hod fotmdaplow w k e  lfit in (seefipe 2- 14). 

attitude towmd bemg rqeded and t e a d  was hgaig W k e c t s  befWe IHt 

they were lmrghing at me m sdcod beçmce I w ~ ~ t f e d  to be apmt ufthea g m p  and was 



Figare 2.14 I nnelly made goad niends 

deniedaccess, now, Im ItCe they were mad beoaure 1 wasn 1 hylirg to be ILoe t k  or 

be a part of th& gt-. I fdt Iike I was ree~led THEIM.! b fa, 1 Ie f ienc tS  Wyem 

a schooL T k e  were a smpIlgolq> of @&Y at school who thoughtl was COOL They iikd 

the same mrrslmrrslcldid d l i k e d m y  c l u t k  d h o i r .  but they were tao s d  tu take the 

boldfoshion a& I ttwk They were s d  t h  tkirporent~ would be d ifthey dyed 

theirhoirotahrrrthe~wouldlatrgh~rheywore~er~dotk I f d r h a r e  

conquenees and fd a was w o d  it These IooM tp to me for it A@firf ird 

m d h p e n t o s a I d i r o t a s t ~ g a & o u t o n r ~ i c .  c(orAes, m F d t h e ~ e l ~ ~ 0 w l l  

Fur the fàst the saice Istar& s w  1 s t d e d  t o w  good about mysdJ 



1 reflect on how something as simple as liking some British pop stars affecfed 

such a change in my Iife. The tirst thing it did was d e  me a part of a gmup, an 

acceptai fuli member. This was a group th& saw it self as unique and did aot need the 

acceptance ofthe d l e d  popuiar people. As I became a member ofthis New Wave 

subc*¶ 1 8chieved something I never had before, a kïnd of populantyulanty It was not a 

mamstceam populanty, but it was bssed on king differen& hipper and thinking my self 

too cool for the mainstrarm. I was rejecting them the way they had rejecfed me. People 

started looking up to me because 1 was taking hhion Mks that they were too saired to 

take. But then, some ofthose wha were scared had more to lose than me; they Nked not 

fitting in and king rejected by the mainstream This was not a risk for me as I alirady 

didu't M in I accepted this and fomd a new place to belong. 

Whea I eatered senior high (grades ben to twelve), I became disenctianted with 

New Wave, perhapB becallse it didn't have a message beyoud "be different*. 1 Iooked for 

someming harder and darker that wouid express the anger I hed accumtilrrteri over yecus 

ofrejedon. It was mimd this thne that Ivy's new boy€iind intmdw;ed us to Punk Rock 

Ivy and I really identifiai with Punk's message, songs about being an outsider and being 

p r o 4  of b This message is typified in an early E b k  movie cailed Sukbia.  The Punks 

in this movie had themselves branded with the initiais TR. meauing 'The Rejected". 

They identifieci with bemg society's rejected people, and wore it Iike a badge ofhoaor. In 

niu they lrsed it as a -st to start their owa gmup, where to be accepted you bed to be 

rejecfed 



F m d y  £Ming ri phce to fit in 

I wcrs de& entrenched in the Punk R d  mavernent w h  &een I entered 

M M J o h  High the biggest senrenrw Ri& ih tk cüy. lTce & t h e  beiongedto nurny 

subCUJ~esfiornprqpy, to h e q  -4 to Punk Tire schooI M o  pteîty gd-&ed 

Punk Rock subCIJhrre, ûnce 1 wasjidI-fledgd member of th& aommimity. I etybyed the 

rest of my senior high meer. I even stmted dttùzg. 1 w m  happy I had fotmd a place to fir 

both bide d uutside of school (see figure 2- 15). 

1 refle on embracbg the label of Pimk, a movernent that thrives on différence, 

king an outsider, anci thaî @des ilseifon not fitting in, a group that laughs in the face in 

conFdty.  Accordhg to Leblanc (l999), jobhg the Rmk Rodc subculture, which is 

coddered by society to be dcviant, is an act of RS&UWZ For Leblanc (1999), mistance 

ïeqiiireS Uiree distinct moments: s subjective accomt of oppression (mi or imagined), 

an expnss desire to cornter that oppression, and an action (broadIy &fineci a word, 

thought, or deed) mtendsd spec5ficall.y to cornter that oppmssi~nn(p. 18) This accraately 

refnesents my joumey to the Punk SUbcnIture', AAer year of omon by peer rejection, 

1 decided I was no longer going to let peopIe pi& cm me. 1 thus joined a subcuitme tbat 

rejected the values of those who qected me. L was domg what many submkes m the 

Iast few years have been doing I was embracing a negative label that others had &en 

me and made it my o w q  thereby empowaing myself- Suddedy king a misM mamt you 

were a nonanfonnisf poIiticaiiy conscious, m'beiIezbdy -or, and a heîl of a lot 

cooler- The people Who had pichg on me fm years were sexm as conf-st, shaiIow, 

sheep f o ~ ~  the herd. 



Fiilire 2.15 I W I y  found a place to fit in 

The Punk Rock subcuIm like aay other group, had its contradictions. The 

r'ecbed wodd somt t h e  rejtd one of th& own for behg fiiends with peopIe h m  the 

p@ar c r o d  Adopting any mainstnem cuitml habits was seai as a m w n  for 

expilsion fiom the RmL suôcultpre. It seerned we had formed a p u p  that was exclusive 

for the excMed, that *ected confonnity but had an unspoken clress code and Iist of 

cultural mles to conform to. Were we thar Merent 16an the people that mchuied us? Yes 

and No. No, we weren7t Mirent in that we tao had w k e n  des and only certain 

people wexe welcome. But we were different m that inchisicon m this group was imécr the 

condition that you had been This reSpaement diffkrs h m  the des  for 

belonghg to most mamstnam social groppsPPS The Punk Rock Spbcaltme gave those wbo 

cfiddt fit m a place to belons a place tbat didn't hide how our p&rs treated us. We 

dcbratedourdiffere~lcesmduseditdofkelgoodaboutOPISehres~ 



I thùiLthat finding a subcuEture where 1 was welcomed was the most important 

thhg that occurred during senior high Whea 1 became a Pm& my sdf-esteem improved. 

The focus shiffed form what was wrong wah me to what was ri@ with me- 1 muid 

rebufid MY ide* and leam to feel good about myselfagain 

Mer School 

What happaied a f k  I gramiated? How did these experiences the a&it 1 

beamie? Do the themes identifid in this chapter refiect my amilt expaiene? How do 

Urey shape my e v q d a y  Me? 

The first theme Tt wasn't always that way" is important, Through tbat theme we 

see the supportive loving home emmOmnent and earïy Eendsnips 1 had Mare starting 

school. I see these supports as amor I put on to pmtect me fiom my negative 

at school. It didn't cwipleteiy ptect me, but it kept me h m  crumbluig and collapshg 

under the weight of the abuse 1 sri&red I tbmL that I had supports that not every peer 

njected cbild has. Hawig a good support system outside of school hdps peer-qected 

childrm stay m n g  dirring a very tryhg time. M y  eady memones of love and accepCrmce 

stayed wit6 me through my rejectïon, and gave me a sense that tbings wdd be like that 

again someday. T&y7 whea t h g s  art tougb, I still use these early memones as a source 

of stm* 

Do 1 stilI fCel that sense of %eipfessnessn I felt as a yotmg girI in school? Nit in 

thessmtway,alth~iighsametimesIfedWempoWÜyhdpless''~ Ifeelthiswaywheu 

some~~leQesn'tIiLem~wheDIhavetonnda~fmeaactivity~waitingforan 

mvitanc~ntoaparty,whenaniendf~toc&orlRhmsameonemsLsajokeabo~ 



me. When ttus happeas I fiel the famniar panic climb up my throat and 1 th&, "What 

happas if no one picks me, Iïkes me or calls me?* Then after I wallow in my negative 

feeihgs for awhiie, I remember, 1 am an adutt and people usiislly üke me. It dogn't 

matter ifeveryone likes me. My niends wodd never exclude me on purpose and 

sometimes a joke is just a j o b  Understanding this is something that has just happeneci in 

the iast few pars aud isn't aiways a simple shaight-fofwafd process. That sense of 

he€plesstless 1 felt as cûild stilI clutches stubbomiy ont0 the edges ofmy behg. 

The way I shape my own identity has changed tadl-cally. As a chiid I used to 

change my identity in hopes of belonging. This usuaiiy involveci s e i n g  myselfas an 

extemion of sorneone else's identity, as Kenh's fkiend, Paul's -end, and so forth. 

Now my identity involves understanding the Mereut parts ofmyself: sû&m& firiend, 

daughrer, lover, former peer-rejected child.. . . 1 realize my identity involves my 

rekionship with others, but that my whole identity does not hinge on any one 

nlatiomhip. My identity changes as 1 grow and imderstarsdthe many parts ofmyself I 

grew up being yomg Cathy who wanted to M h, ttian I teen Cathy who didn't care 

whet others thought, dian 1 became Catherine nspectcd, but oblivious to my past. Now, I 

fiel there are aspects ofdi ofthem inside me denning differeut parts of my persooaiity. 

Young Cattiy is seasitive and can share her pain and listes empethetidIy to others Teen 

Cathy rallies against socid injusfices ofauy kind. Catherine is efficient, She can stay up 

al ln ight~wri teapeptr ,~~~~~~~kherhocl~e~ol iedayai idnndt in ie forthe~  

peoplehherlife, T h i s n e w ~ h a s t n a d e i t e a s i e r t o d e a i w i t h m y s c ~  and 

accept nipif?, flaws and ail. 



Do I still "reject the r e j M  Am I d l  a rebel? Yes and No. L move k l y  and 

wmfortabLy in the dominant culture, buî in many ways I stiil have the sou1 ofa r e k L  I 

stiit fhd t h e  to tsLc chances that rai@ not be socially acceptable, for example, king an 

=ouf' lesbian. clymg my hair blue, becoming niends with those who doa't fit in, king a 

vocal aaimal rights activis aod so forth Ttiest are things th& may d e  others not 

accept me, But 1 leamai as a teenager that belonging to meeningful groups is much more 

important than stniggling to üve up to m a b t r a d s  impossible standards ofwhat is 

acqtable. The differenœ is that now these groups do not o v e  define who I am My 

owa ide* is set much more by me. Amther ciiffierence is I do not people for 

being part ofthe mainstream or lwking preppy. I reaiize through eqaience that it is 

dangrnus to judge people too quiddy, especially by theu appeamnce. If l get to know 

them, they mi& not be as bladr ami white as I portrayed hm,  they mi@ not be as 

confomiist as I imagined, thqr may be muhi-iayered, iïke myself A h  dl, I wasn't what 

everyone in school portrayed me to be. Whet I have lemneci h m  being a rebd is to be 

proud ofwho I am d stand up for what 1 believe in, especialiy myself 

Be@ peer  te^-ected was a mixed bag. It bas m some ways made me more 

sensitive to other people's problems For a long time 1 have known 1 have has a desin to 

help others with theu problems. This I féel cornes fiom my experiet~;e~ with p r  

njectioa But peer rejection hss made me an ad& who sometinies still fée$ heîpless, 

~andunntb.s iCt ive.  Iamimtgladformy apmietlce~, buîamgladforwhatI 

have I d  There an better w q s  to leam tfiese lessons than through rejection Even 

thoiigh I am a happy adult with good relationships, 1 can mt erase front my éead =ew, 



you had to sit with Caîhy,* "she's on our team, aaw," Tissue Tits," and "Caihy L i z y  

Deny," The sotmis ofdiese names wi11 echo in my mmd forever. 



Chapter Three 

Kyla's Story: Learning not to Trust 

Kyla is a tan beautif3 29 year-oId womaa. She looks like she could be a modeL 

She has recently moved bcked  to the city with her boyniend of four years. From alI 

outward appearances, one would assume that Kyla had a n o d  chiidhood, and tW that 

with her good looks, maybe she wao popdar. Inside Kyla still lives a littie girI who was 

picked on throughout most of her school career. hiring our long conversatons, KyIa's 

expaience emerged around t h  themes: 1) They don't like you if you are Merent, 2) 

RejecUion by niends, and 3) Genderedlsexual hanissment. Usbg these three themes I wili 

present Kyla's story of childhood peer rejectioa 

They Don9 Like You If You Are Diffennt 

At school everyone d e s  fun ofhis s b y  legs and fuany glasses (Snihura, 1998). 

A lot of children are picked on because there is something different about them, 

somediing that maLes them not quite M in Reisman (1985) says that some chiidren do 

not M in through no fault of their own, but because of the bigotty or exclus~ty oftheir 

peers. This could be because one has a disability, one is h m  a Mirent culture, or it 

codd be as simple as not wearhg the nght clothes or having the right haintyle. Kyla was 

picked on for behg different The nrst time she rernembers this happening is in grade two 

when she was reading in front ofthe c1ass 



Reading in front of the chus 

M y  v e r y j h t  (memory of rejectiort) wos readmg m fiont of the CI'S. The teacher 

had I e f t  the room while 1 was readmg. I got to the word vacant ( it was about a vacant 

lot. a linle boy whophyed in o vucmû lot) midlsaid "varmt, vussant': I war s u  And 

the kidr started poih tihg at me and sayhg thmgs. 1 got embmassed andflz~stered They 

said. "Pou don 't know thor word, p u  don'? how what y u  're swing, p u  ccm 't read " I 

o p d  up the page of the book and spelled "v-a-c-a-n-t ': Nobody ekke knew how to soy 

it either. That war the most embm4ssnig orflustering kinà of moment that I rememberr 

thehefirst one that war gfade two. 

Kyla was too embarrasseci and £luster& to redy know how tu respond to this 

duition. According to Hader (l996), 'One common denomimitor for people in any 

victimization situation is that they  NI^ out of words or ways to relate when they are king 

victimizeci" (p.52). Being in fmnt of the class reading put Kyla in a vulnerable situation, 

l e h g  her open for attack When they attack came, she could not find strong enough 

words or actions to stop her classmates. Unfortumteely for Kyla, this event was the 

CafELLyst for peer rejectioa. The children contintmi to tease ber about it ail  year. They 

tessed her because she now s t d  out as différenf the girl who couldn't read the word, 

even though most ofthem probably couid not either. 

The next incident Kyla can remanber is behg picked on for wearhg gIisses, 

which she wore at a young age. Kyla teiI us in her own words the problems this caused 

for her: 



r got giwses 

Within a week (of the heedhg incidentl some of the kidp slc~edpicktng on me 

about ü, which led to them picking on me for other reasons too. They statted to d l  me 

F m  Eyes becatlre I wore glasses. I d&'t really understand ü ut fust. I thoughtb "No big 

d d  Whar doesfout eyes mm?" I hadh P evm heard it beji>e. They 're iik, "Four 

eyesb you how glarses. 7 wwas like, "1 dodt have four eyes, I have glarses. "I really 

di& 't derstand Then the teacher grabbed th& kid mid said "Thaf 's a reali'y bad thmg 

to say. Don *t mer suy that to anyone. ThPr f r e m  memr " Sudden& I reaked t h q  were 

being mean to m e  I wouldn 't have even tealked t h  ifthe teacher harih 't stepped in and 

mode such a big deal about ir. So. that 's W of interestmg the way she dealt with it. (the 

teachers reaction) Mected me more than the chilaken 's tQunfbg, 

Kyla's story b ~ g s  up three points. F i a  once chirdren have targeted a chiid as 

someone to pick on, they wili target that child again and again. As mentioned in Chapter 

Two, the same children are picked on h m  khdergarten aii  the way through elementary 

schooI (Paley, 1993). In Kyla's case, it seemed that once the other childm had picked 

on her ciuring her reading, they decided she would make a nice target and continueci to 

pick on tbings about Kyla that made her diffmnt fiom other chilcfren, Secundly, a child's 

a-ce is o h  what children's ridicule is aimed at Hazfer (1996) poiuts out that 

chiidren who m e r  in appemmce are o&n picked on. Just like me, Kyla's, glasses 

provided another reason for the c h i l d .  to target her. 

An important pomt this story raises is that chiid may not be as bothered by teasing 

ifthey don't naIue it's harmftil intent Chie (1990) points out that some rejecfed chUren 

do net tealae they are behg r e j d  and thus arr not affected by it Kyla didn't realue 



what four eyes meant, so it didn't bother her too mucA For all. she knew, it was no 

ciiffibrent than caiIing someone süly. It was not until someone Iet it be known that this was 

a hurtfal thmg that the bult begaa to hurt 

As Kyla progresseci through elementary school thc teashg got worse, especially 

in the Iatter part of elementary school d e n  the cornpetitive aspect of gym class becornes 

important Like me, Kyla did not excel at this. She had what she thought was a CO- 

ordination problem, which was Iater diagnosed as swliosis. Not surprisingly, this did not 

make Kyla popular. Instead it made her fiel Wce, again, she stuck out as diffaent 

Gym is heil 

The gym teacher toki me I hadpoor co-ordînation ri& m front of the cims. She 

war a realiy bad teacher t k  w q .  For example, iintead of dividing the clam Nito teams 

by cmtktg d p o h t i n g  "one, IWO, one. two " to the which I th& every gym 

teacher should do, she said " Okay. everyb* you 're the captain andyou 're the c a w n  

midyoti pick t e m .  Y.. I was uiways pickedsecond to last to the droolhtg kid Thm 

Hected me. I wonderd " w h t  's wrong with me. I am play basebai2 ". ... thar was grade 

fwe? s k  seven ... I hated gym! I ended up trying to get notes fiom the doctor. 1 had a 

mtrsc2e spamz m my back that hnppened once or twice The doctor said l Wscoliosk 

So. I tried to use that to get out of gym It war h e l l ( , )  wwhy b o t k  ... l t  made me 

reake that I was not accepte4 so 1 wap dgerent. 

Once again. Kyla had a teacher point out to her what made her M e t e n t  White & 

Kisaer (1992) report that a kacher's to a child can a f E i  the other students' 

pemeptiOns of that child Whether or not this affécted the way the kids in Kyla's gym 



class mted ber, we can not icnow for sure- We do know thM children who are seen es 

physidy weak in some way are target for abuse nom other children (Hader, 1996). 

CIUIdren's self'ksteem is Iowered when they are one of the last children picked 

for gym. As children who were always picked last for ttams, both Kyia and I can attest to 

this* You fetl your seifworth is reflected in the order in which you are picked. Ifyou are 

picked nrst you are popular, if it's sornewhere in the middle you are just a regular ici& if 

you are one the 1st one picked you are a loser. This picking order seems to spi11 out into 

the playgrourd No one wants to play with the kid picked lest for basebail. Because of 

her problem, Kyla tried to avoid pdcipataig in gym class. 1, too, would beg my mother 

to write a note saying I had a stomach ache, or 1 would convenientiy forget my gym 

clothes. If you don't participate in gym you Qn't give the other cMdren an opportunity 

to pick you last, or laugh at your abilities* You get a chance to not be different. 

As Kyla prognssed through school she continied ta be picked on for her 

differences, so much so that she startecf to believe she reaily was différent, Labels given 

to rejected children serve to isolate attention on one trait or chanictenstic and this 

concentration on negative aspects tends to iowr seKc~eeem (Hazier, 1996). 

By the time Kyla reached senior hi& (grades ten to twelve) however, she was 

nady to stand up to those who picked on her. She rrbelIed agaiast those who saw her as 

different by embracing h a  diffince and becoming Punk, just as 1 had As mentioned in 

the previous cbapter, Punk is a suMture that thnves on not fitting in and rejects the 

do* CUItÜre's values. It is an act of -ce again& those who oppress us 

(Leblanc, 1999). Afbr ycars of king picked on for being different agabt her wiU, Kyh 

chose to be d i f f i  as a political statement @nst ha peers who had Mectecl h a  



L felt We a &eak 

I really dicin ?fiel like a totalfieak mt31 Iate senior high. Ikm I was proud to be 

a fie& midl attracted other so-dledfieak I thmk t h  was like a rebelliow, mgry 

Aind of way tu b a  Because the thing is y m  wn 't befMil ond thnid whm you 're ushg 

anger. 1 used thal (Funk rebellion) up until I wm about twenty-fie, I think a lot ofpeople 

do thut too. 

Kyla's identification with Punk did get her picked on in senior higk But it was 

different now that she had her angry Punk armor to hide b e h d  Punks perceive 

themselves as strong people who say what they bekve in and use anger and rebeIlion to 

do this. The Punk identity allowed Kyla to stand up for her self and get angry back at 

those who had rejected her. It ailowed Kyla to change her self-image to one that was 

strong, that didn't get walked on. It didn't matter if she got picked on, she told her self 

she was too tough to hurt She was no longer a victim. Punk dso gave her a new group 

of fnends to iden@ wïth, in her words, other so-calIed c%eaks". 

Kyla's experience of king different is somahing a lot of peer-rejected children 

feel, whether the différence is something you can see like wearing giasses or somahing 

less visible üke having scoliosis. Other chllQen use these différences to make fun of a 

child. In the end, it doem't r d y  matter what yoin differences are. Anything will get 

picked on mder the right circumstances. Tt is probabiy not the 'physicai difference' 

itselfthat causes the person to be bullied but instead the vdnerability thatthe difference 

suggests" (Hazler, 1996, p.56). Like Kyla and 1, you eventuaUy believe that these 

ciiffierences mean there is something wrmg with you, thet you are flawed 



Rejection By Friends 

Things are not gohg the greatest in school either. I am hawig this special 
probIem. It doesn't have to do with readiag or math or 8nyUUng N e  that It's 
much worse. A lot of people don't likt me mymore* And for no good ~ ~ ~ S O I L  I'm 
trying hard to pretend it doesn't matter, but the imth is, it does. Sometimes 1 f i l  
iike crying but I hold it in (Mume, 1974, p. 139). 

Not all of Kyla's bad treatment and chi idhd rejection aune from school yard 

buliies and mean- spitited clasSrnateses Some rejection came from her own &ends. One 

day they wouid be the M e  girls she wouid play wi& and the next day, they wouid be 

perpetrating an abuse upon her. Kyla h t  experience of rejection by a fnend happened 

when she was in second grade and got "uninviteci" fiom a fnend's birthday party. 

My best hieod's birthdry party 

In secondgrade, my b e s t f i d  Cmdy had a birth&yputty in May. She was 

pretty wekd with me. Sometimes we wouldplay mmbles and l would win and she would 

nm offand say ''1 don 't wmt to be your fiiend anymore. " She had an older sister who 

wus wifcS d liked to pick on people und wa9 tough. Het oldet sister, Penekpe, toZd 

her I w u  a Zoser d s h e  s M d  d'p me. I had been znvited to her bkthday patty. ... 

but then the Friday b&re tlieparty she suid 'Y don? t W  I want to be yorojiiend 

anymore. P d o p e  told me mt topZay with you and you 're a big losm " I suid "Corne 

on Cindy." I didn 't undetstand what war wrong with het. I told my Mom about it She 

said; "Oh she 'll get over it by the weekend " 

me weakend m e  d l  wmt to her b i r t h d y p î y  and t b e  was a whole bunch 

of Aids m her living room She mme to the dmt and ttwk the present right out of nry kmid 

dslmnmeci the door in my ~ Q C R  A@ mom wap waitmg à, the cut. ... I j~ s t w d  thete, 



the wmdow andsaid "Wkt 's gohg on?" ... Igo f back in the car md went buck home. 

That was vay upeftiitg. Parties me a big thhg Pou get to meet all the ghk, h g  out.. 

&ess up. It was very d&qpointing. 

How sad it is to be rejected by your best fiend, and worst of ail, not king able to 

go to a birthday m. In early elanenm schooi close fnendships are fomed, but these 

fiiendships can be rallier fragile (Ramsey, 1991). These firiendships often shift and 

change durhg this time period (RoEey, Tanant, & Majors, 1994). These shifts may be 

easy for children who are Wly popular, but for unpopuiar children like Kyla, regrouping 

and hding a new fkiend isn't easy. Kyla had experienced rejection before, but never 

from a fnend She was feeling the force ofreputation. As I mentioned in the last cbpter, 

once a child is labeled as rejected, they can be spumed for this reason alone. Kyla's best 

@end found out fiom her sister, Peneolope, that Kyla was not the kind of girl you mted  

to be associated with. This information was enough to make Cindy want to end her 

Eendship with Kyla and exclude ha h m  the party in a humiliating way, slmmbg the 

door in her face, 

mer the birthday party incident, KyIa became fiiends with Cindy again, 

asslmwlg that maybe the whole thing was just a squabble and îhat Cindy wouldn't reject 

her Like the other kids at school. But Cindy exchided Kyla again, this tune in favor of 

one ofKyla's other fiiends. 

Never let your fnends meet 

Chu& andi got back togethm. We star& h g i n g  out with th& new gPI Sal&, a 

g&l I met I had nied to keqp C i e  awayflom &@ b e c o ~ e  Zfigtrred they would 

becornef id  and thqt did ûne day at a theuter, a 4krntmn ntatinee, the 



h e e  ofas wtmt. Everyone wantedto sit m the miidle- There war a big mgurnent about 

that but we pied to ignore it. Cm& sut in the midme und we watched the movie. After, we 

were ail going ?O play or do something. We were walkmg through th& parR when they 

ran ahead und whispered mrd st@ I guess they wanted to get away fiom ma I said 

"What me you &hg? " TRey said they wanted to play alone today i d  get to know each 

other. "Why çan 't I corne too? " I asked They replie4 "Weil you uhvoys hung out and we 

don 't really b o w  each other. We jwt becmneJiie12cils and we wont to hang out. " T h  

was kind of diappointhg too. That war RRrd of the begtming of the ir f i idhip  andl 

moved ont0 other people. 

According to Hader (1996), those who are victims Mer nom low seIf-esteem 

and see themselves in a negative way. Kyia's lack ofseIf-esteem would make her wony 

about her new âiend likirig her old fnend who was more popuiar thaa she was. Ha 

earlier experience with Cindy had left her mistnistCu. This fear was weU-founded, and 

that was in fact what happened, ending Kyla's fiiendship with both girls. When 

chiIdren7s close fiiendships end, they often lose trust in that penon (Remsey, 199 1). 

Kyla's bad expaïence with e d y  fiienâships combined with her low-seifesteem was 

making her wonder if agr fnendship wodd last 

Kyla moved on and tried to make new fiends. If one group of aiends rejected 

her, she moved on to a new group, always hophg to fhd a place ofEtCCePfBnces but each 

time a W e  more wary- The next p u p  of fnmds showed her that fnendships in the 

neigbborhood are different than fiiendships at school. 



They weren9t my fn'ends at school 

There were O c q l e  of grils who i o e d  up behg so-called 'Preps" 2- They 

h g  out with me adside of school. They acted a bit d@irent nt school. Thq, dkh't 

arsociate with me at school. I thought,'Y?icttb up with that? Whm's theitproblem? " 

IVhy did thq, l i h  me outside of school but not h schml? Ifigzaed out later it war for 

populm&? which I didn 't reolly understand ut the tirne because thq, dih't have more 

money t h  I did or n i w  clothes t h  I did or anything. It war jwt h m  ir W ~ R L  So. they 

went thek way. 

KyIa was leaming that the phenornenon of peer rejection sometimes had nothing 

to with wbether people liked you a lot It had a lot to do with popularity and social 

pressures. Sure these girls üke Kyla outside of schml, they probably still felt the same 

about her in school, but social pressuns dictated they not be s e m  with the outcast. This is 

something that happened to me, too. 1 wül mtemipt Kyla's story here with one of my 

own to finther illustrate this point (see figure 3.1). 

Parila wouIdn9t let me play 

Until third grade? Puuia and l wed to play a j h  school d ocmimil 'y  at 

school. PauZa and 1 dih'tplay much at school. but she hod n a w  outtight 

rejectedme. It was upuaI& one of herfiiends who said 1 coddn ?t play with t h m  

I remember the &y she publicly rejected me. h teadier i d  kepr us in at lunch 

bemtlre ir war ruinmg. Puda hod brought a new toy to school t h  day. It was hvo stick 

One stick had two big fw ckcles on either d me other stick w m  somehw ured tu 

tw&i t h  stick Poula d l  were sittmg together mid she wae playmg with it The ohm 

chii&en notzced mid anne mer to b e  a DY at it 1 wanted tu by it tua Sb 1 mAed f1 
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could tiy. Sme of the othet kidr said stqfabout "Cathy g e m  " and Pmla looked at nie 

d s a i i  no, I c d &  't try andl ooul&'t play wilir het rmd the other children I went 

back to my desA andl watched Pada mid the other chiIahpmode m o d  the 

ciarsroont with the toy. 1 rememberfeehg very sad b e w e  one of my bestfiiendr hod 

rejectrsd me. This incident d e  me question myfimdrhip with Paria 1 s t d  tu avoid 

her in the neighbothod 

By the timt chiidren are m the middle years o f e l e m m  schooi, they are aware 

of the social stehis ofothers (Hymel., Wagner & Bder, 1990). Studwts who are in hi* 

staais graups are viewed positively and low statw groups are viewed negatively (HymeI 



et aL, 1990). It is eaq to see how Kyla's fiends and my fiend may have been reacting to 

the politicai climate ofthe schooL These fiiends may have liked us, but association with 

us at school would have been detrirnental to their social statris at school, behg that we 

were of very low social status. But to the child eXpenemcing the shumùllg, it is a 

hurniliating and pahftd thing. Suddedy you are good enough to play with in the 

neighborhood, but not in school in fiont of everyone's gaze. It ftels like your firiends are 

acceptmg and approving of your outcast status. Like K y 4  1 too moved on to new friends. 

As KyIa entered junior hi& (grades seven to nine), she made niends who t&ed 

about normal adolescent things such as boys and clothes. But, as Kyla was to find out, 

these niends wouid tum on her and reject her just as some of her elementary school 

friends had This thne they were meler. 

The fint hate letter (grade eight) 

lgot  two le fiers, me in grade eight urtd one b grode nine. The jkst one wus fiom 

fiw of my so-cailed bes t f i ied .  I hod ta ciurh on a guy named Frederck and they knav 

about it. They were m the Iundvoom silring with Fredettck They told him ""Kyla Wood 

likayou" He war Iikq "ew". So they m e  me up this letter t h t  s& " Kyla Witch, We 

b e y o u .  And Fraikick says you have shit brown hari andyou 're ugly. We don 't wmit to 

be your fiiend m y  more". It war af2 witten by t f i  one girl. because I recognked het 

hanàwriting ... a& lirte, it im 't like she was artything speciial either. She was kind of a 

quiet nice @II ... She was tlswxny reaily fi i d y  but she jwt  m e d  on me. Three othet 

people s i ,  & besides herseg 

I took it to my Mom S e  wasjiat appolIed that the kit& d d  wnte th&. ... She 

said "A@ god! This is gmde two @" So one of the fien& clpo2ogxted d a n o t h e r  



one of the fiw ended up ctpologirmg much Zatet. ALrjor the ring leader. 1 never spke fo 

her again, I f i l ?  reaIi'y b& rea@ upset. 

mose were the only gi& 1 h g  out with besides one other gPL who said site was 

confFonted with the letter andshe w o d h  't sign it ... She (one of the letter writers who 

aplogriea said thut she was talked mto it d s h e  really diah 5 look it mer. Btû shefelt 

bd ied  and al2 thar I kept her ar afiienri; but I kept a disrmcefiom her Mer that. 

This hate letter hurt Kyla deeply. She decided to toughen up and find a new group 

of fnead tbat wouldn't put her through this immature SM. But this new group did the 

same thing. 

The second hate letter (grade aine) 

There were some girls I ured to ~ u s t  chat with and pars notes back andfirth to. 

Tky werefionz the tougher end of the city, so I thought maybe I'd click with them more 

At frst we did I don 't h w  what hqvpened there either. They started acthg snooty and 

cool midl was m g  to keep p wiîh t h  They said, "Pleare don't be siil). You mn't be 

tough ". So IJW wi tuew and they wmte th& letter. It was kimi of like a "tell off' letter. 

It said. "We don 't needyar We don't want to h g  out with you Pou 're a big gco$" It 

wap signed by those three gDls. 

... I took thut one to the c0ta~peIot's ofice. As soun as I got it, I walked out of 

c h s  andstraight dom to the cowtseIors oflce. I said "Zhk i s  wap! Igot a letter Me 

thir larr yem* do samethkg, " So, he did That wap pretty b d . - .  Thcrt war the end of 

grade nine. I dUb,'t redy have any dosefiien& ut that poht. 

Accordmg to Roffey et al (I994), trust and Ioyaity are important wmponemts of 

adoIescent friendship, atmie where seIf-discIlosun between fiiends is very important end 



breaks in Uust and fkiendship can be dev8Stating to yomg teens. W e  saw in the previous 

chapter the devastahg e f f i  that IüI had on me by telling my secret, thus b&g my 

trust. nit behaviow of Kyla's "so-called fiiends" was not just upsetting to her. It was 

making her more distnisthil ofothers. When she got her Erst hate letter, it was fiom girls 

she d e s c r i i  as nice, girls aice enough to connde in. What did these nice girls do but 

take her trust and use it against her. 

M e r  the nrst letter incident, we saw how Kyla decided to harden up and be mon 

cautious with her fnends, leading to her efforts in grade nine to becorne fiends with "so- 

caiied" tough girls. She hoped that tough girls would not be as "girly and gossipy". In 

LeBlanc's (1999) shdy of Punk piris, she found that many of them were critical of 

anythhg ferninine, espexially "gossip" which they considered the ferninine mode of 

commUIZication. Kyla didn't bother sharing her secrets with her new fnends. She had 

leamed nom her previous experience. But even these tough girls openiy rejected her. 

Kyla was leaniulg that any one she let close would evenniaiiy spum her. For teas who 

have many such expiences with loss oftrust, these incidents d afTéct their ability to 

form close fiendships with others (Roffey et al 1994). 

Kyla's abuse by her f'rimds continued into senior hi& a t h e  she was starhg to 

feel more in control ofher life, because she had fiends and was dating But even during 

this @cd, two of her fiiends turnecf and staaed picking on her. 

They barked at me 

I wapptetty nice topeople i~ high school. butpeople were mty to me. I 

remember hvo girls,, they werepretty g o o d f i d  of mine d l  don 't kuM, why. but they 

jw é m e d  on me: If seemed likc o lot o f p p f e + t  honed on ne for no remon They 



started b m h g  ut me in the haZrkayss, calhg me "dog " mrd a bitch 17rat was grade 

eieven It was pretty shocking becme one war h grode ten and one was ih grade e lma 

They werefolmvhg me moundgomg "M. W W " .  It was just weirci, but it was 

intanidaihg too. Ifl c d d  have been more tough. which I w u  a couple ofyems l[atr, 1 

would have been able to say "screw ym", but at the tirne, al1 I could say wos, "Get oway 

fiom me. you 're emburrassing me". 

Even ttiough Kyla had changed her image and become a tough Punk girI, she 

codd not escape the ridicule and intimidation of her so-called aiends. This kmd of 

teashg and intimidation bas been 1Mkd to the way girls bully (HazIer? 1996). 1 can not 

say why Kyla's fnends were barking at her. We can guess that these fiends rnay have 

b e n  bullies, or that they were effkcted by her prior reputation. We can't really be sure. 

From second grade until senior high, Kyla was rejected by the people she thought 

were her fkiends. Some may have abendoneci her because they wanted to be associated 

with higher s&tus groups that Kyla was not a part of. Som may have picked on her 

because they were bullies. It may dso be that these were not equal aiendships. Roffey et 

al. (1994) said in unequai fÎiendships, when the more powemtl mernber in some way 

hurts the other. they may feet no need to make up for i t  Whatever the nason, these 

a w k s  and njection fiom fiends made Kyla become an angry and more detached teen 

The boys began ta waik by Jemie, theu han& cupped a few mches away h m  
thm ches&, smfrking, sa* ' Yoo've got cornpetition Jeanie. Connie is bigger 
than you are, but we7N dways nmember that your second!' A fm d q s  later, one 
of the boys reached out and @bed Jemie's brcast (Orelf~fein, 1994) 



As Kyla grew hto adolescence, the kind ofrejecton and harassrnent she received 

at school c b g e d  She was no longer just the Little girl no one wanted to play with or her 

classmates mted to tesse for behg dioerent Her rejection was now based on her 

gender. Girls who had previousIy not invited her to p&, decided to tease her about not 

living up to some female ideal, an ideal that most of them didn't maure  up to either. 

What were the berking and hate letters mentioned a b e r 7  other than reminders that she 

was not pretty enough for a boy to mee An Amencan Association of University 

Women's Report A A W ,  (citeci in Orenstein, 1994) fotmd that meny adolescent girls are 

very criticaI of their bodies and have a low sense of self-worth, and that they rneasure 

themselves by their desirability to boys. For KyIa who was insecure fiom years of 

tessin& this just did more damage to her seIfksteem. 

The boys staaed to engage in similar activities, although some of their activities 

were in the fonn of s e 4  harassrnent S e d  Harassrnent can be defined as ". .. 

mwanted, uninvited s e d  attention. It may imrolve remarks7 or actions of a semai 

nature th& make a person fed rmsafe or uncodortable." (Huron Public Education 

Systwa, 2001). In an Ontario m e y ,  80% o f f d e  students said that they had been 

sexdy harassed (Huron Public Ed&on System, 2001). Kyla who was alreacty a 

victim ofpeer rejection was a vulnera6te target for this kind of abuse. 

Pamfur mernories sud!& when Kyia did a drawing (see figure 32). 2). asked her 

to draw how she remernbers her own peer rejection. What rrsulted was a drawing of 

Kyla, in junior high (grades seven to nine), with big $lasses and cmly hair staading by 

h a  lockers done. On the left haad side of the pages are various heads iilaking fkœq with 



numerous arrows pointing at Kyh, i n d i d g  they werr making fun if ber. I asked ber to 

tell me about this drawing. 

Yon cin't get any uglier 

was a penn 1 had in grade eighl. It war too m l y .  it war my fàst penn I hcid 

glasses mcd a penn that was 100 ri*.. I wufkd M o  ciarp, and rhis guy who sat in fiont of 

me saicl " Well look et it this way, ut least you am 't get any ugliet. " I kiitd of thought of 

hiin when I &ew the wls. Anyways, t h  represents everybody 's black energy cornhg m 

me, 



When Kyla is sked to ciraw what h a  memory ofpeer rejecfiCon is, she draws 

junior high, a t h e  when ber rejecthn was bgsed very much on her physicd appearance. 

The AAUW m e y  (cited in ûrenstein, 1994) found that for white junior high girls, 

appearance was the most Mpoaant determinaat of seKworth. When asked to descni 

her drawing, the most important thing that emerges is a story about a boy making fun of 

Kyla's looks. In Orenstem's (1994) study, she found that boys have the power to define 

girl's reputatiotl, No wonder Kyla fe& so much pain at this memory-she probably feds 

that this boy dehed how ohers at school saw her. 

I can relate to what Kyla went through in junior high. In junior high, boys and 

girls alike commenteci on rny appe8Tance, &g me ugly, gross and so on When a boy 

did say he liked me, it al-s just to mske a joke at my expense. These comments made 

me feel Iike 1 was not growing into what a pretty teenage girl should look like. It caused 

me to change my Look many tirnes, *out success. If1 think about how I felt about 

myseîfin junior hi& two words corne up: @y and geek Being made fun ofat this age, 

a t h e  when appearance is important and 0th- opinions can define you, made me dislüre 

rnyseif This 1 think is the kind ofpeer njection that happens to many girls duriiig their 

early teas, aitering how they see themselves. 

KyIa remembers an mcidence ofsexual harasment that happened to her in grade 

e1even It started at a party. 

Nothmg hrppened wah him 

In grade eleven I went to a m  d i  got s h d  into a roonz 6y  t h e  big jock. 

Thete was th& rinmk jock there and he wap h o f p s e d  014 and they were ail Iaughmg 

d g i g g m g .  They p h e d  me h (rlie rom). He was sai4 " Hey corne ke': and he 



grabbed me and pied to pull me ont0 hïs I a p  Nuthmg serious mer happened He pied to 

kiss me. 6tû t h  Ipvshed hïm awq  and tri& tu get out. I p h e d  the door and they (the 

o h -  jocks) were Ieaning agaht the door. Final& I got out. At school they teased me 

sayhg UThat's the one Roy dept with ". Everyboc& thought I had sex with this guy and 

they were whisperhg, the popdur gRLr were pomtmg ut me. eve?ybo& seemed to kiow 

somethmg that I didn't know. 

When I think about it, I kmw he was reully dnmk and l could get away. But, a? 

the s m e  tinte, he was a really populm cute boy Igtiess I was pretty foolish myseg 1 

iiked the attention, so ut flrst, 1 ddidh P hy zoo hard to get away. 1 sai4 "You c m  't gtab ut 

me". men Igot out of the room, he coine out @er me, but then he went Uito the 

bathroom midpassed out. I followed h h  Ri mid took my red lipstick and made un X on 

the back of his neck I don? kiow why, but Ifelt he was such m asshole that 1 did that. 

men I wczr talked about at school. that was rough I kiou I w m  't sleazy and 

dirfR't desente to have any kind of reprdation at alL ... I just kînd of shnmk up a bit ond 

get through it. I s& with myFiendr and hid a iiltle. 

Kyla went through something a lot of girls go through. A boy made unwanted 

overtuns and tried to force them on her. This was more than mere flirting. SexuaI 

harassrnent is demehg and onesided It d e s  the victim feei powerfess (Wds, 

200 1). 

When Kyla pushed her aggressor away and he paid hexback by exaggerating and 

saying he slept with her, he was exerthg power in denning her repuüation. Accordmg to 

Chmein (1994), s d  harassment is not aborrt desire, it's abouî power over another. 

Kyla's perpetrator achieved his goal by holding her againsî her will and ruiimig her 



repufation. His bad behavior was rewarded aad positive@ reinforced by his peers. Kyla 

was made fun of and made to fed ashameci for sornething she didn't do. 

Kyla's situation is Werent than what many other girls go through in M a r  

circumstances becaure, d e  many girls, she was unpopular and picked on This wasn't 

simply a date "gone wrong", nor was it ody s e d  harassrnent It also had elements of 

peer rejection though bullying. Kyla was probably the target of the harassrnent because 

ofher social ststus. This episode ofsexual abuse gave her schoobtes  yet another reason 

to pick on and ridicule her. Kyla talks about the fiict she didn't try to get away too hard 

because the boy was popular and cute, even though she clearly did not want to bt in this 

sihietion. Hers is a &on t y p i d  of a peer-rejected girl (OreIlStein, 1994). 

1 can relate to Kyla's story. A boy I really Wred force his sexuai attentions upon 

me, Only miilce Kyla, I succumbeâ. Here is my rnemory of i t  

I didn't mnt to do that, l just wanted him to like me 

Short& befre 1 wwc f@em I met a boy m e d  Lake downtom As soon as I met 

Luke I had an aistant c d  on hinr We got along well mid did a lot offim thmgs. On 

f$eenth birthdiy, LuAe d t w o  otherfriends mronged for uî to have o f i d ' s  

apmmentfor the nighr. We stoyed tp late playiig truth or &te, The niglY ended with 

Luke tying me up and doing thmgs to me aguht my wiZL I continuai to see L a  a$er 

this. & abuse contim<ed, ofm in fiont of a crowd offien& He w d d  do ~wanted 

t h g s  tu my body, d l  wouldsay M. ondp'oteip~ h then I wadd corne back the mxt 

&y. mi2 one doy. 1 Mjust had m g h  md stcscpd a w q  Beçause there were o@n 

other people m d  to whess fhiJ dure, the h e m  soon CR Jed a t d  ncy school. 



Soon the grils were maRmgfm ofmy sexual dure  on n daily baris. 1 Iirad the dhgs he 

did tu me. but 1 wîmted h h  tu Me me and be my bo~iend:  

Like Kyla 1 didn't want this boy to do m . g  to me, but like her, 1 wanted hua 

to like me. Unlüre Kyla, 1 didn't have the exnotional strengîh to walk away. He took my 

body, my dignity and my control over my desire. 1 was so scared and confused and 

desperate for approval of any kind, that I kept coming back, hoping thmgs would change. 

It took a long time for me to see the things Luke did to me as sexud abuse. Many 

victirns of& rape do not recognize that they have been raped because of the intimate 

nature of the reIationship and the tendency for the victim to blarne themselves (Allison & 

Wrightmq 1993). Like so many victims, I blamed myselffor what happed, af€er al1 I 

incessantly flirted with Luke in the hopes he wodd hie me. When Luke responded to me 

sexually, 1 mistakenly thought maybe 1 had given him the wrong message* 

1 didn't wmt Luke to do the things he did to me (some are so homfic 1 cadt 

remember them to this &y). What I wanted was for bim to hold my haad and kiss me and 

be my boyf5end I think he saw the fact that I kept co&g back as a silent approval of 

his actitom. Accordhg to ûmstein (I994), "... boys may interpret silence and passMty 

(perhaps even 'no') as consent. Sometimes it is; but sometimes they intuit incorrectly, 

and sex becornes mercion or straight-out f8pen 6.58). 

Why did I keep gohg back? Accordmg to Russeil (L990), many wives who are 

q e d  by their husbamis stay for two reasons " le8med helplessaessn and a honeymoon 

paiod. As we saw in the previous chapter, 1 had lemeci through peer rejection that 1 was 

helpless to change the way p p I e  treated me. More W d y ,  the s a n i a l  ~tssaullt by 

the girls in the bdmorn in g d e  fke had ~aaght me 1 was hefpless over what others did 



to my body. The "Yeaflled helplessnessn was there before Luke ever vioked me. Each 

~ssault by Luke was followed by a honeymoon p e r d  where he would be very sweet and 

charming. And so 1 wouid go boick 

In some ways, giving in to Luke was a way of lookhg for acceptace in the same 

way 1 did when I gave in to Kendra's demands, to hold on to her ffiendship. 1 accepted 

my nightly abuse as papent for a boyfiend, someone who I hopeâ would pave the road 

to peer -ce, something that never happened. Iiistead, it gave the girls at school 

another reason to ridicule me. S e d  abuse is hard enough to deal without having to face 

it daily in your clessmatt's jokes. 

This was one of the most painful events that happened during my years of being 

peer rejected It is so p d  1 can't even name all the ernotioas that go with it Although 

1 hesitated to include it here, I feel I must in order to filustrate how peer rejcçtion can 

leave a girl VUlDerabIe to s d  victhhtion. Whether one gets away iike Kyla or stays, 

it leaves permanent scars. 

Girls looks to boys for their validation during adolescence (Orensteh, 1994). For 

Kyla this meant a dmeased sense of self-worth. She was not validated, in fkt her 

appmnmce was njected by some ofthe boys. To make things worse, a VUlILerable Kyla 

fomd her self in a s e M y  abusive situation, one in which she was rmnin how to react 

Onastein (1994) found that white midde class girls like Kyla tend to accept sexual 

harassrnent as gïven, To Kyla, the sexual harassrnent she experienced was deep1y tied to 

ha experience ofpeer rejeztioa To her it was another way people picked on her. 

The nnal example of Kyla's peer rejectîon happened in grade twelve, when her 

promdetestoodhaup. 



Stood op for the prom 

I met my r'ntendedprom &te at opmry niy best fiiend Lori midl went CO atm 

Eartet break. There were four or five guys there and we &ank and h g  out There wus 

one guy who war a so-cailed 'Prept'. but he seemedpretty nice. We said "Wow. Milch is 

redy  nice. whot 's he doalg hangrirg out with these guys. " We had thmght he was a r d  

snob. Lori ended up 1-g andl ended up stayÏng at the party mid making out with th& 

Mitch guy. 1 mked him fhe wouldgo with me to the prom and he saidyes. 

... 1 called hhn once apet thal ond he said he warld still go. It felr like he was 

brushing me ofi I wam 't sure. but Ifigured he was gohg to go. I got the &ess and 

mordis pmed midl wus ready to go. I wus dl ready to go (a few days bofoe) and l pied 

to al2 hrin I d l e d  h h  ut his parent 3 place (becme his apartment dich 't have a 

phone) and they said he wapn 't home. They kqt s@g that. 1 called for two days strazght 

and suid "Wouldyoupleuse tell hhn to call Kyla. we Ze going to theprom together. They 

said "Oh re+ " They were surprised 

So 1 wmt to hi3 opartment (on prom nighî). . The guy (his roommute) sai4 '*I 'm 

rea& sorry to tell p u  this? but he 's not gohg to the prom with you. he 's hidmg out ni h& 

parents bmement mui they know abart i t  I don T kunv why they me not tellingyou But 

1'12 tellyou he 's not going. " I said, "Oh great, like. theprom 's in four hours. What am 1 

going to do?" The guy said, "Oh, I'II tate yoq but I don1 hmte anythmg to wecu. Ifyou 

don k mind a second-hand jacket, black jeans and coke sneakere. " I s a 3  " Fme, 

whatever, thut's cooL Iclon't want to go done 1 don l want to m&s iit. Ispmî a M e d  

buch on th& ciress. " Rndso we we* but not b&re I stole a p t e r  out of Mitch 's room 

d b i ÿ n t i t  ... Ihodf im ... ItallworWoirt. 



In retrospect as Z got older l rhmgh, r b t  achraZrjr Iiappened tu me, Igor dmped 

fot fheprom Pini here these stories on TV; but, zt acttaZly happened to me 

As Kyla says, you always here about it on TV, that the usual fate of the class 

outcast is to be stood up for the prom. Kyla had felt things were gettmg better for ha.  She 

had £ne&, and she had had a serious bofiend the year before. She was feeling more 

like she fit ia Then she tnisted this "prep" guy to be her date for the prom and he 

purposely stood her up. Kyla must have felt iike she was talring a step backwards into her 

former existence of peer rejection Why did Mitch do this? Did he want b hurt her or 

h d a t e  her? Or did he just not want to go to the prom and didn't know how to back 

out? The reason it happeneci doesn't matter here. It's how it made KyIa feh that is 

important She feIt piuiicked that she might have to go alone, and angry thet he stood her 

up. The anger was evident as she bumt his poster in an act ofretaliation. On a mon 

positive note, Wre TV, Kyla's prom had a happy ending a last miaute date who showed 

her a good time 

Conclusion 

P m  mrrch the instant lgradiuüd I chrged my style opin and berne even 
dipkw, 1 becante Gothic ond h g  out with skatebwtders, P d  und Ziptened to 
heavy mzc Thaf 3 where Ifelt  a areal sense of strength undnobody c d  mess 
with me ma) 
When Kyla Ieft school, she stiU retained traces ofher peer rejdon. She tunieci to 

the Pimk and Gothic sribcultrnes for a place to fit in She was no longer picked on, but the 

feeling h m  ail those years ofrejection and abuse were iaside her, needing expression, 

Leblanc (1999) mted that ais who are a part of the Rmk rock subcuIe leem to be 

qgmshe and assertive. Being a part ofthese sub-cdtures ailowed Kyla to sqiress h a  



anger and that same anger protecteci her nom rejecfiCon As Kyla s~Ïd,  "nobody couid 

mess with me". She stayed with this sub-culture for about six yean a h r  school. 

EvenWy, she started to h d  herseif and let go of her anger. She has recently moved 

across the country with her boyfiiend and is looking for the right career. She fecls the 

anger she carried for so long was a useM coping strategy, but she no longer needs it in 

her He. 

How does Kyta feel the experience of peer rejmion shaped her Me? She fe& it 

made her a more compassionate and understanding human king, but those qpalities 

came at a @ce. It de.£initeIy made her an angry young women for awhüe. She says in her 

c m t  He she fiels it has made her shy, terrined of public speaking, mcomfortable with 

attention and worst of d, she is haunted by dnams ofpeopie chasing her. Peer rejection 

is &fini:tely imprinted on the adult she has becorne. 

Naw that Kyla is grown-up and happier with who she is, she har a Merent 

perspective on her expecieuce. She feels that her matunty is whet set her aput fiom the 

other children, but it was alsa the thing that made her able to withstand rejection 

RecoUecfions on peer rejection 

1 thmk l felt flke became Igrew up with my mont cmd so many adu[ls thut maybe I 

was more mature t h  the other children I believed that I was a sttonger and wiser 

person trqpped Ri a linle gklk body, that they (+the rejecters) had to go through these 

&h&p (bemg maumPe adpichtg  on 0 t h ~ ~ ) .  d t h  if would conte w d  to fhem 

one &y. T'hut Thot's juît how I feltfiom the beginnmg. 



Kyla seerns to have made peace with ber past S k  doesn't feel like she did 

anything wrong. But she is still left with bad feelings about the experience that probably 

will be with her all ber He. 



CHAPTER FOUR 

TAYLOR'S STORY: THE STRUGGLE TO FIT. IN 

" S t i p  fonows you" (Tiylor) 

On meeting her, Taylor seems to be an extrovert who exudes confidence and 

hdhÏdU81ity. Her colorhi clothes, matched by her colorful hair, say "stand up and notice 

me". Her inteikct, humor and fiendlines end- her to most who meet her. She is an 

&TI&, Leader, artist, teacher and *dent One would never think, in meeting Taylor, that 

chning her schod years, she was the target for what she calls abuse from other children, 

some of Ït too painful to r d L  

In d y z i n g  Taylor's story, three themes emerged: 1) Wanting to fit in, 2) 

Hdation,  and 3) Coping Strategies. These themes wiU be exploreci in this chapter. 

Wanting To Fit In 

Jane's class thinks that weariag the 'right' label clothing is very important, h m  
trainers to t-shirts. Jane's mmn knows how important it is to Jane to have the 
'nght' label so that she can be dresseâ Iüce everyone else but these label clothes 
art just too expensive. Jant's  cl^^ stmt to make fim of her. 'What a 
fleabag! Where did you get that mat? The Goodwill shop?' Jane wishes she 
didn't have to go to schooI; she is beginngrg to dread each new day (Stones, 
1993, p. 7-8). 

Waating to fit b that is whgt everyone wants. We ail want to feel we belong 

somewhere. Children especially want to fit in and be hcluded by t6eg peers. It is 

imporîant for chiIdren's psychoIogicd heaith to féel thaî they are accepted somewhere 

(Rofféy et al, 1994). For some cbildren, nttmg in cornes nahnaIly, but for others it's a 

skuggk Children who & aot M in o f b  perceive themselves as Iess socially competent, 



have low expectations for socid success. and are more depressed (Asher, Parkhurst, 

HymeI & Williams* 1990). Rejected chiIdren fcel left out and have no one to share theU 

pIivate thoughts with (Asher et al, 1990). Taylor was a child who struggied to fit in and 

did not succeed She remembers, for exampIe, having nobody to play with at mess when 

she was a Little girl. In the @ode that folows, Taylor recalls a &y this really upset her. 

Crying Plone 

I have one memoryfiom my emly chiIdnood ... l have thh memov of behg out 

on the p l q g r o d  anà cryhg becrmre nobody wouldplay with me. Thir big kid m e  up 

to me cnid askeci, " W i b  's the matter, why me you ctyïng? " I said. "No one will play 

with niei " So th& guy said '?'il go find my sistet, she 'll play with you " He took me over 

to whete his sister was mid osked her to play with me. His sister didR 't cme one wqy or 

the other. I w t  remember thh Ricredibe embarrasment arui this feeling of benig 

complerely poihetic 

In a way, Taylor's situation above was a doubleedged sword She remembers 

feeIing sad and crying a lot because she had nobody to play with She remembers wishing 

that somebody wodd take pity on her and play with her. Most chXIdren who are peer 

rejected experience lonehess (Asher et al., 1990). This kind of loneliness Ui cbildhood 

can be devasating (Roffey et al., 1994). But when people iike the older boy did try to 

he1p Taylor 6nd a aiend to play with, it made her f i l  embmassed, not happy, because 

the people she was groupeci with did nct choose her fnendship. The physical existence 

of other people Qes na necessady deviate these f i h g  of IoneLiness if the provisiom 

of fiendship are not behg met" (Roffi et al., 1994, p.12). Taylor's options were 

Iimited: She c d d  be alone, orbe part of r gcoup where she was not acceped Taylor's 



lire at this point made her féel sad or pathetic, not h d t h y  emotions for a growing chdd to 

feel on a reguiar basis. 

Taylor was aware that she didn't M in and wanteâ dcsperately to be inciuded by 

the other children Thoughts about it preoccupied her young min& She has mernories 

about how badly she wanted to fit in. 

1 fantssized about it 

Irementber in gmde three I used to have these faasies dout  ways that I would 

mke piendp. The school I went to was a very old school. Grades one to four were in the 

oldpart of the schooL The old part hrui th& weird basement set tp, where one harfwm 

the girls' side and the othet, the boys 1 It war th& Iwge play mea thof war totally 

segregated I wed to hmte these fmiasies about hmmg a ci~cus d m  there ond bemg a 

cri.m performer and people wanting to be myfiieruh- 

Most children have fmtasies about king someone fmous üke a movie star or a 

performer. But for Taylor, this htasy was abolit more than fame and popularity; she 

wanted playniates, which she was lacking. It didn't have to be many, just a few wodd do. 

Friends provide us with a seme of inciusion and alliance (Roffey et al., 1994). Taylor 

needed to fom fnendships because she was missing this sense of alliance. She had not 

yet givea up on finding it Many peer-rejected children give up on firiendship and 

withdraw (Rofféy et al., 1994)- Taylor figured ifshe were someone exciting Wre a circus 

@ormet, 0 t h  cbildren wouid have to Iüre her. 

Kyia end I can relate to Taylor's feeling about wanting to fit in. As we saw in the 

pfevious chapters, it wes something that we also strnggied to do. Kyla moved b m  gmpp 



to group hophg to nnd one that would accept her. I was dways trying to recreate my 

identity so people wodd Iike me better. 

When Taylor was in her last yesrs ofelementary school, She did find a few 

playmates, buî they were the o k  children who didn't fit in This did not give Taylor a 

sense ofbelonging or deviate the feelings of king rejected. 

Rejected together 

W i e d  in eImentmy school wete ahvqys the other rn@ts. It wodd depend 

fiom yem to yem on who wos in the clas. Sometimes, 1 Idfiifiienrls. It would always be 

the other girls who nob* liked, mrd they were not neca~smiiy godfiiendr, they were 

jUFt the kad9 that nobody else ployed with Wejust spent t h e  together because no one 

ekke wo& h g  out with ta. 

As in Taylor's case, many unpopdar children interact in mal1 groups of other 

unpopdar pers who are not as cüquish as the popular and average status peer groups 

tend to be (KymeI et al 1990). Most children play together because ofsimüarites they 

share (Roffey et al., 1994 & Ramsey, 199 1). Taylor's friends were not groupad together 

because of common i n t e w .  What they had in cornmon was rejectio~ They were 

spending time together because no one else wanted to piay with them, They didn't 

perbicularly iike each other, it was jusi to not be a k  

The reason Taylor's fnends may not have liked each other wdd have k n  

because popuIar chiidren are seen by others in a positive light, whereas mpopuI$r 

chiIdren are viewed in a negative iight (Hymel et et 1990). Most childrem, ewn rejeaed 

diklim, o h  see otha unpopth children as ~mdesirable playmates. Despite their 

=jeetion, they stiU aspire to be part ofthe pop* p u p  and see other people through the 



same lem the popopular children use (HymeI et al, 1990). When you know your fiiends are 

people you don't Iüre or choose, it does not makc you fcel Iike you belong or are 

accepted. In TayIor's eyes, the fact that nobody e1se would play with them just reinforced 

her status as rejected Even though Taylor W8nfed to fit in, she was aware that there were 

fbctors that set her apart from the others and caused her not to be includd Some ofthese 

f8Ctors were things she couldn't change and some were within her power to change. 

Why I think 1 didn9t fit in 

There were a lot of reusom why I didir 'tfit in One of them was nryfiiend Bmb 

(who wap developmentully deJayeï@ She was short and fat, kind of weird IooRing kmd of 

hornely. There war a red stigma attacheci to her, so ifl hcidn 't been fitends with her, 

things would have been easier. She war known utound the community It 's not a very big 

commulzip people kiow each other. It 's a v e v  comentative. ves, s d l  town, 

ugtiCUIturaZly b d . . .  It war a crmy religiarr right-wing sort ofplace. Bar6 waspicked 

on, and berne I k g  out with her, I war picked on. There was ulso thejbct thar my 

parents were poor and îhey were kind of weird M y  dod was an mtirt and t h  war a 

really weird thbtg to be in t h t  conununi@. And l was really smmt. A@ 6 r o t k  unci I 

were bofh v q  s m  we both did wen in schod To d e  rnatters men worse. we di&'t 

have a TV! That 's like the deuth KneZI, the Riss of de& ... Not on& did we lookfimnv, but 

we didn 't have a TY; so we c d d n  't keep zîp on crll the pop dtzcre stt& 

Taylor has considerable awareness ofwhy she didn't fit in Her f d y  wss 

diffaent n?om those in her conservative s d  town As mentioned in the previous 

chspter, mythuig that maices a child appear Merent fhm othas, o h  makes &em a 

met for other chilcfren's abuse (Razter, 1996). Not haviug eîcess to TV gave Taylor 



less in common with other childten So, no matter what she did, she would never have the 

latest ftshions or know what was going on in popular television shows. She couldn't 

change that, she could just htasize about finllig in. 

Taylor's niendship with Bah, a girl who was actively shunned, made other 

childm see Taylor as belonging to a Iower social status p u p ,  and because of this, not a 

desuable fiend. Taylor's choice to be fiends with Barb was a conscious decision, 

somethuig she couid have conceivably changeci, T'us, although part of Taylor 

desperately wanted to fit in, piut ofher was aiready a strong individual rnaking a decision 

that would negatively affect her social status. 

Humiliation 

We made Luida say, I am Blubber, the srneUy whale ofclass 206. We made her 
Say it before she codd rise the toilet in the Girls' Rmm, before she codd get a 
drink at the fountain, before she ate her lunch and befon she got on the bus to go 
home (Blume, 1974, p.89). 

The Mord Dictiormy defiines humiliate as to nuzke humble, mjure the dignty 

midse&espect of (Men, 1984, p.358). The latter dennaion applies to the fceling that 

Taylor felt when she was picked on in schooL According to Momson (1998), 

Wumrliation, which tends to strike swifüy and sharply, reqtires a perpetmtor - the 

humiliator- who, in one way or another, torments and degrades, or observes" (p.41). 

Embarrassment would also be a term included in Taylor's definition of humiliation 

Taylor's chssmtes and s0-C8Ued niends did things to himiüiate her throughout her 

chirdhood The nrSt instance of tbis that Taylor can d heppened m her second grade 

classroom. Her mernories of school before that are not vay clear. 



Tripphg in ciass 

I remember when I wus bz grade two. in the clapsrwm. havmg to get upfiont my 

seat to wdk to thejPont of the class midsomeone hippmg me. Ifelfrcrt on my face and 

btast into tems. h m  sure it @eer rqiection) was undètwcry m grade two. 

Taylor dennitely was aware that her classrnate was trying to humiliate and 

her by tripping her. Buiiies who pick on others do this to devalue them and to b o k r  

their owm seIf-esteem as welI (Hazler, 1996). Taylor told me she wasn't cryhg fkom pain, 

as much as h m  embarrassrnent and hudhtion. By lettmg others see her cry. she 

. * mwittingly was opening herselfup to revictimizatio~ Bullies pick on the same people 

because they [eam that certain stratepies work with certain people. Their bulIying actions 

are thus reinforad (Hazier 1996). This was the beginning of Taylor's avweness that 

other chilcire11 didn't like her and actively sought opportunities to embamss hm. 

It is very hkmsthg that Taylor's fhst memory of peer njection is similar to 

Kyla's. As discussed in Chapter three, Kyla nrst memory ofschool-bitred peer rejection 

occuned in her second grade classroom, wheze the students made fun of h a  for 

ptonouncing a word wrong. We saw that Kyla reacted differently thsn Taylor did She 

got mgry instead ofSad Neither d o n  made any Merence in te- ofstopping the 

~jecfion. 

As an aside fiom my o m  experiences, 1 ~reemmber experiencing the same thmgs 

as Taylor dici, htemixed memones ofspitballs h e d  at me, king tnpped. and namt 

&g. When it nrst happened 1 wodd get upset and cry. But, as 1 got older, 1 leamed to 

keep those féelings in beause they seemed to maice my aggressors enjoy the tormenîing 

even more. 



When Taylor was about ten, she loved to rouer skate. She was becoming athletic, 

something taat d e  her feel good about herseIf, But even this beloved activity was used 

by her own fiends as a chance to humiIiate her. 

Roiîer skating scam 

In grade f i e  or sh I use to rafler sitate a lot. ... 1 wa9 thrilled when my fiiend 

SElzie asked me to corne to her houe to go roller-sKating in her basement. There was this 

other giil Kr- there too. She was a real nustypeace ofwork When they c d e d  me up 

to wme mer, thqr had said, "Brmg some specid clothes to skafe in. ' W e  had these 

ourfits to s h e  in. linle sbts. 1 bmught my stufoyer unù c b g e d  i m  my oufft. We 

stmted shting m m d  rmd they starteci asking me questions like. "Do youjeel O@? 

Don 't yozu ciothes feel fimny? '" I said. "No. I f e e  fme. 'Yventually I reaked that thqy 

hadput sawdust in my dothes and the whole remon they had invzteti me over was to do 

nusty tltings to me. 

When 1 reaiized th& I got upset und pied to leme. Krisu gmbbed a bottle of 

mSed repellimt? and sprayed it on the dmr k>ob so I c d d n  T get out, and then she 

sprayed in myjâce. I gof mad mrd tdd her thut the repeIZant was poisonouî and she 

could blmd me. I think that fieaked fier out a little becarcse they let me leave. 

I went home and cried becme it had been this special imitation that they hud 

d e  They hud mude me feel specicJ undprivileged But the whole reason tfiey did it 

was so they wulddo mem things to nrei 

This incident fits the definition of hnmiliaîiott Taylor's ftiends took her self- 

respect and àignity away nom ha. When they put the sawdust in her dothes, they 

degded her. Taylor was ex& about being inc1uded by these girls, ody to realut ha 



incIusion was a pretext ta aumiliate her. According to Miller (1993), humiliation is a toof 

used to make people who felt Wre they were hcluded, fiel Wre diey had never belonged 

in the fht place. This is e d y  what this incident did, reminding Taylor that she did not 

belong. 

niese girls were not just rejesting Taylor's fiiendship, they were bullying her. 

Bullying is not ody or necessarily physical actions. It can include hinting others feelings 

through words or actions @ders 1996). Taylor told me that she cohued to play with 

these two girls even after the skating incident because it was either play with them or play 

alone. This reminds me of the cruel and buIIying dynamic that characterized my 

friendship with Kendra as explored in Chapter Two. Like me, Taylor chose unhealthy 

fnendships over being alone. 

When Taylor reached junior high (grades seven to nine) she made other fiiends, 

but these Eends made her fiel that her appe8f8nce was not good ewugh. They tried to 

make her over into an image of what they thought was acceptaûle. 

Makeovers 

In M e  seven, some of the girls were weming &-up. They decided to maCe 

me upfor schoulpicîtîtes. mey tsed io make me overfiom t h e  to tinte. Every now mid 

then, I becme the hprovement pro~ect. They tdd me I should wem more &esses. 

When these girls offered to give Taylor makeovers, it made her fée1 like she 

hadn't üved up to society's nom o f f d e  beauty. The girls at TayIofs school thought 

they were Bomg her a favor, making over the outcast They felt they could givt her the 

p p e f  "looE'. But these makeovers did not d e  TayIm fel  good about h e m E  As 

mention& in the previous chapter, teemge girls consider appeanuce to be one ofthen 



most denning quail'ties (ûrenstein, 1994). Pointhg out that one has violated one of 

society's n o m  is humiliating (MÏUer, 1993). But how could Taylor feel h d a t e d  if 

that wss not the girls' intent? According to Miller (1993), one can be one's own 

h d a t o r ,  if one feek one is o b s e h g  oneselfviolatuig a social nom, as Taylor did 

Growing up is a time for learning s o c i d  nom. Childm who are peer-rejected are 

made to feei that there is somethùg wrong with them, that they don't quite measure up to 

society's standards. According to Hder  (1996)' those who are picked on ofien blame 

themselves. 

Coping Strategies 

I wer tdd on a regdm baris t h  I was butt-ugb. fliayior) 

Mer yean of what Taylor calIs abuse fiom her peers, she started to feel that it 

was her fate. m y  v i c h  of bullying see themselves as powerless to change the 

situation (Hader, 1996). Taylor describes it as accepting her lot m Me. Accordhg to 

Hazler (1996), many victims of bdying and rejection feel powerless and becorne 

passive. Taylor was indeed passive for the nrst few years of her rejection. But when she 

was about ten years old, a change came over her. Because she believed that njection was 

her fate, that that was how her school years were going to be, she started to buüd some 

copmg strategies to protect herseifqpimt this. According to Was, Blechman and 

McN- (1996) when cMdren are faced with challenges, they d d o p  coping 

-es to nnd a way of de- with difEcuit situations. These strategies help chiidren 

solve the probfem or alter otherst perceptions of* (Wills et al., 1996). For exemple, 

one ofthe ways Taylor aied to cope with name calliag was ?O call hcrseffa na* name 



f h t ,  before the other cbildren could, thereby stoppihg them fiom hfIictuig the Grst 

woud. She tdb about dong this when she went to camp 

I d e d  myseifUDoggien 

A lot of t e d g  wus directed ut my look, yyou kiow oïl the wordr people call you 

Yyou me ugly. They compare p u  to ... Iike dogs and horses. We wed to get O lot ofdog 

names, me and m y f i i d  In grode fwe I went tu thù big camp that they haveBr al1 the 

grade fwe d s b  kidr every two yems. One of the fa t h g s  we had to do when we got 

there was choose animai nomas for aaselves, and nate wooden pendants with our 

unmial names. So I m e d  myse2f"Doggie". I picked Doggie because 1 kiew thor was 

what everybody wodd cul2 me anpvay. It was I ike  a resignation It wa9 completely 

dissempaerrig. 

Taylor wodd cal1 herseif names, she says, because she was resigned to her fate. 

Her past experience had taught her that the other children wodd probably have d e d  her 

m e s .  According to H d e r  (1996). once people are recognked as victims, they are &en 

labels to reinforce theu power1essness. Taylor was trying to taking away some of her 

bullies' power, pre-empting their ploy by Iabeiing herselfbefore they codd She was 

stopping the others fbm making the nrst ait, which is often the most painfuL 

Her açccptance ofthe names she was d e d  may have helped ha. O h n  bullies 

get enjoyment out of the emotional &on they get fiom the chad they pick on, because 

this kiIs them they have succecded and have fond a potential victim they can repeat#lly 

offend (Ekier, 1996). Thus Taylor's 8CCePfBnce may bave indeed p r o u  her firom 

more severe buuyyig. Taylor's coping stratcgy did not completely solve h a  probIem, but 

it may have lessened the swerity o f k  We cadt d y  h o w  for sure. 



Taylor remembers another s h k  strate= she useci She WOU start the teashg 

games before they started She rernembers doing this on the pIayground in elementary 

school, 

Germs 

Other thiitgs I wed to do ... p u  h o w  those stypidgmner kick play where they me 

p s i n g  g e m  mormd? I warld gnte them my own genns. 2"hey w d d  say it d i h  't coimt 

b e r n e  somebody else har to accidentaly bump into you to get your genns. They said 

you c m  't deliberatel) give someone y w  genns. 

TayIor was again m g  to take away some of her builies' power by picking on 

herseifbefore they muid Although this was not successful, it may have given Taylor 

some se= of pers04 control. Tht chiidren wodd do this to her no matter wht, so by 

initiahg it, Taylor went nom heipless victim to someone who had a say in her fate. This 

incident also showed that Taylor had a sense of humor. Her humor is something she used 

to hide behind her pain in Iater years. 

As Taylor gmiv older, she realized that the boys were aot intemted in her 

romantidly, but that they did seem to enjoy her company when she played sports with 

them. So Taylor became a tomboy, as a way offioding acceptmce with the boys. 

Tom-boy Taylor 

I berne  a bit of a tom-boy. 1 thinA it had to do with the fa& thm I realbed t h e  

was nopoRIT in being a "gi'ly girl" becrm~e boys weren 't gohg to I i k e  me@r if. I 

rmlized t k ' s  why othet gals did ig d l  a d y  developed a bit of contempt for them, 

for beùtg so girb, behg ofmd of w o m  d s t q f l i k  lhat 1 d t o  play soccer dsw 

w&h the boys. It s e d  I was more acceptexi by t h  wlwn I wap like a boy. t h  w h  1 



war Iik a giil. I thmR tliol wm a wayfir me to wmperisate for rny parents bemg wacky! 

I woulddeveIop in 0th- wqys... 

As Taylor entered adoIescence, she figured out t h e  things: The girls at 

school didn't accept her. The boys were not interested ui her romantidly. But Taylor 

was good at sports. She discovered that d e n  she played sports with the boys, she was 

wcepted by them and felt good about her selt This was when Taylor's tcansformation 

into a tom-boy occwed. In a sense, it was a coping strategy that t e m p o d y  solved her 

problem ofbelonging. She bad fond a place to fit in, she was one of the boys. 

As Taylor spent more t h e  with the boys, she discovered something else about 

th= Even though boys were s e d y  attracted to the girls, they felt they were better 

than the girls. They put d o m  the sa-calleci "girly girl* behaviour that girls used to attract 

them Taylor was leaming fiom boys to despise girls. What a wnfiising message this 

must have ken! To be one of the boys you have to reject your own gender. According to 

Grifnths (1995), when one has to pntend that parts of oneselfdo aot exist to order to fhd 

group acceptane, this damages seKesteem. But this is whet Taylor had to do. She had to 

tum her baçk on her gender- EventuaUy, &ter the elation of Mting in wore off, Taylor had 

to deai with the diIemma ofdespising herown fedeness. As a tom-boy, Taylor also had 

to convince herser that king d e  to boys was unimportant. This conviction did not 

withstand the &êcts of puberty. 

As much as TayIor ûied to convince herselfdifferently, wtwi she en- senior 

high (grades ten to tweIve), bemg attractive to boys became more important than being 

their fiaid. Even tbough she had tried to convince herseIfîM she despised the "@1y 

girIs", she was startmg to emp10y some oftheir tactics to attnict boys. She wanted to 



bemme more d e .  Ti& might stem like a contradiction, but most humans act in 

conaadictory ways to d e  themseIves feel cornfortable in their own s k i a  ht Lepage- 

Lees' study of redient wornen, for exampIe7 she found contradictions in some of the 

In most ofthe interviews, dirring one part ofthe discussion, bey describe th& 
abilities in a way that would suggest they have confidence (even to the point of 
arrogance)7 and thai later they descricbed their fears in ways that wouid suggest 
they have been unconfident, even scared, at certain times during their educatonal 
ppocess (LePageLees, 1997, p.22). 

And so Taylor starteû to Wear d e - u p  in an effort to make herself feel more attractive 

and to be more attractive to boys. Taylor ais0 hoped that maybe this wouid stop her peem 

nom makuig attacks that centered moud her aPPe8fance. Mer dl, teen magazines are 

tiill ofmkaculous makeuvers where plain Jane's tuni hto @amour pusses. 

W e a ~ g  a lot of make-up 

I had reully pour self-eeem, mosrly centered m o d  my appemance. So, I 

statîed weming a lot of make-up in senior high to cmpemate, It nade mefeel more 

attractive. But it wapn 't tutti[ fnte years ago that 1 reaiiy started to feel good about ntyself 

and my appeutmce, Even now, IstiIZ have a lot o f f a  and amzety about my appemme 

and it all gots bmk to those yems. It 's certain& remjbcced by pop cJhae images of 

womm but it mostlj goes back to my chil&ood w k e  I was told on a regulm basis I 

Taylor's use of makeup is an exetmpIe ofchanging the body or one's appeamce 

in an effort to either M in, or at the very least, to hide a fature &ch ettnictr negative 

mention. Taylor felt because ofpeer aîtacks, h t  her fiœ was not amactive enough She 

muid not physicaIIy change hm fbe, so she crratcd a new face wit6 excessive use of 



make-up. Taylor's make-pp was üke a mask to hide what she perœived was an ugly fact 

mciemeath Maybe ifshe peinted on a new fkce, people wodd U e  her better. This is 

what television and magazines tell women is the solution to thei. problems. Taylor's 

make-up did not make her feel Mer about her self, but it did make her fcel more 

pro- from verbal attacks other students. The d e - u p  became a shield 

Taylor tned to alter appemmce as a way to fit in. This kind of behaviour cm also 

be seen in my own actions* In Chapter two, we saw how 1 chaaged my appearance for the 

nrst &y of grade seven, adopting the preppy look for my boyfriend. In later years, 1 

adopteâ the punk look as a way to fit in with that subcuiture. Looking for a way to cope 

with my peer-rejection, like Taylor, 1 thought if1 changeci my -ce, people wodd 

like me and stop picking on me. 

Although Taylor's coping strategies helped her temporarily deal with the 

problems ofrejection, they did not solve her problem. They did not stop people fiom 

picking on her. However, she manitains that they did lessen the degne of pain she felt 

and gave her some feeling of control over her situaîioa 

Concliision 

I thM that w?mt I went through was abuse. In spite of it, I dewloped nonncllIly. I 

dmeioped social skilrs midl eventuailj made girfiier?ciS who I Iiked (Tiyiot) 

Taylor does not Iabel her expenence as peer rejeztion. She describes the things 

herniendsaadclessmetesputherthroughasabuse. Thisisrminterestingwaytofiame 

her acperience because it @&es the focris off the victim, the one Who is peemejectod and 

puts the blame on the rej- or abusers. It makes one ask, "What is m n g  with these 



abusers, that they wodd be so cruel to a child?" iiistead of, "Wbat's mong with the chiId 

wfio's g a g  picked on?" This seems a hedthier perspective from which to examine the 

problem, rather than the victùn-blaming approach that is o h  the focus in social science 

Taylor e n d 6  this abuse ftom her eady school years und it ended in senior 

high. Why does Taylor think the rejection stopped? Taylor thinks it is because she went 

to senior high in a bigger city and she learned how to hande t b g s  better, over the years. 

"Once 1 got to senior high it d e  a big d@erence becûzcse I hud fd my niche and1 

was h a dgermt city now. " 

What did Taylor Eake away fÏom this expexience of peer rejection? What traces 

has it left on her Me today? She says she has problems with seIf-esteem. She always 

wonden what people me thinkuig about her, and she has trouble beiieving people really 

like ha. in general, Taylor has problems with her perceptions of other peoples' attitudes. 

She &O, at times, does not feel worthwhiie or attractive. 

During the interview, Taylor wmted to emphasize, however, that not everytbing 

that came out ofthis experience was negative. She says being nzjected taught her to be 

strong and undefsfanding. It taught her to empathize with her bullies, because she thmks 

they pmbabIy had problems too. She says it has helped her be a better teacher because 

she ccm easily recognize wém a stucient is baving problems with peer relations. She 

thiaks tbat being picked on in schod, generaliy leads to king a stronger more successful 



fometfieaRs who me all doiiig something mrerestthg. They fieah) have p h e d  
the emelope of what is reaZ&pssible You me stnrggling aguht this adversity 
so much. t h  it really does make you see some qdi f ies  hide that enable you to 
do cool thingr- (T<rylr) 

Even though Taylor feels that her peer-rejection ha9 made her a stronger and more 

mative person, it came with a priœ. Her childhood was diffidt, she does not have 

many happy memones, and it has lefi her with many scars of selfdoubt I thmk about 

sqfièring. ... I rea@ did W e r .  1 wus Iucky becawe I hud a reully good home [fi But 

school was unrelenîing hellfir so mcmyyears. I reallyfeel lik I how what it is to n@iiir, 

but it har d e  me sironger. 

Taylor has iived through some very painfiil mernories. She has becorne a vay 

successflll duit, in spite of her pauiful past She has becorne an educator, artie activist, 

d e n t  leader, and good fiend What made her so resiliemt, able to bounce back fiom a 

chifdhood of "abuse"? In her own words she formulates an opinion: It war a good 

childhood ot home. ... I thhk t h  's what saved me when t h g s  got shitty later. 



Chapter Five 

Linda's Story: The Blame is on the Rejecters 

I was always the second to last girl pickdfir team in gym 

Linda is a 33 year-old graduate student at a unïversity, in a large ciîy. Before this 

she had a favorable careex as a school kacher in her home t o m  in the Maritimes. Linda 

considers herselfsuccessful and has a few very close fiends whom she treasues. Life 

wam't always this good As a chiid, Linda was severeîy picked on by the other cMdren 

at school. This peer rejection affecfed her so daeply that she tumed down a teaching 

wCgnment at her oid schooL Four themes stand out in Linda's story: 1) Nothing's wrong 

with me, it's them, 2) Where weR the adults? 3) Quiet &Ilion, and 4) How it affkcted 

my teaching. These themes will be examinai in the sections that foliow. 

Nothing's W rong With Me, It's Them 

That 's th& way of Iarhkg out, d t@ortunate&, the only way they know CO 

themselves feeel betiter is to maite othersfeel b a i  Which im't a good wcry. 
(L*) 

Linda offea us a penpective not often given by those who have experienced peer 

rejectioa When peuple an the v i b  of misfortune, they need to fhd sornewhere to put 

blame in order to d e  sense of what happened (Hazler, 1996). It is common for those 

who an picked on to engage in seKblame @der, 1996). We saw evidence of îhis in the 

eariier chaptershapters Taylor, for example, blarned h a  lwks for her peer rejection, This was 

not the case for Lmda, at l e s t  not the way she tek it now. Sée feds tbat then was 

nothing wrong with her or her bebavior that would cause h a  to be peer re$ected. Linda 



puts the blame on the aduits and chilalren who were a part of her childhood In a way, s L  

is not b b g  any person in mcuiar, but more the culture of the society sbe grew up 

in, 

Linda grew up in a rnidsize city with a s m d  town attitude. Most of the children in 

her neighborhood attended either the Cathotic boys' or Catholic giris' schooL The girls 

she grew up with wouid be at the same school tagether fiom grades one to twelve. The 

addts al1 h e w  each other and each other's business. Linda says her peers' parents put a 

lot of emphasis on social class. This in tum tnckled d m  to their chiidren and affected 

the peer groupings the chilâren made, putting Linda at a disadvantage since she came 

from a very large poor family. Her family's social standing did not put her at the top of 

the othcr children's parents' lists as a suitable playmate for the* children. 

It's aii about money 

As the ki& Iplayed with s t d  to get ofder, social c h s  becmne important Even 

though we wore unifmv you could tell who had rnoney. By grade three. the age ki& me 

old enough to be ahne together? th& social distrirction becme apparent. W&o you hung 

mound with war basedon w h  was beneficiai to thebparents. The parents Iooked at 

who they wodd like to befiimrdr with andstartedphmg their childien together 

accordmgly. 

I r e m d e t  gomg ove  to iittie girls' h m e s  and bemg told by one of the& 

parentsC "Oh no, yoir have to go honte". the parent tening me I was nut wanted rfmy 

parents hod no? hod eight clii&ert, there w d  haw been more money to go mound for 

al[ of ur. ThBp  might hmte been very dgetent There iz a chance I may have 6een ar 

smbby ar the wont of the ciii&en who rejected me. 



As the youngest of eight children fiom a poor f d y ,  Linda did not stand much of 

a chance offithg in with the "in" crowd Research by Costanu, & Dix (cited in White & 

Kisner, 1992) found thet early elementary school children are more iaauenced by aduits' 

opinions than their peers. Liuda did not corne fiom the kind of f a y  that most parents in 

that cornmunity wanted their children to associate with Tt did not matter that Linda was 

nice or smart She did not corne fiom the right social class. What a shock this must have 

been to Linda when the children she used to play with her were suddenly "not supposed" 

to play with her. 

Linda's nrst rnernory ofpeer-initiated rjection is an extremely violent incident 

that happened to her in second grade. She was cut by a knife by two playmates. She is 

qpick to point out that one of the girls h l v e d  was not mentaüy well. 

Cut with a knife 

It happened with these two linle gVIs I weù tu play hide and seek with This 

pmticuiiat &y they decided it was my twn to 6e the huntet. They decided to play the 

gme d@erent- they tied me up und went d s t q p s e d l y  hid But they weren 't hiding. 

They m e  back with a pocket >tn@ fesaid they were gomg to cut me. One of them 

actuaily did tut me. Then one of the girls' mothets cmne out mrdarked what was gohg 

on Rnd thut wos the end of it. I wm terr@ed, 1 did not want to go tu school @et that. I 

di& 't want to pl' with them anyntore bearuse Idiih't tnst them They were cotlpnts. 

One of the c ~ t ~ ~ n i s  was sick (mental&) d t h e  other war just mt ordglmy kid But she did 

whatever the ''sick'' cotrsbt watlred her ta 

This fÏrst incidence of peer rejection îs more than rejection, it's assault and 

bdying, the exestion of power and control throngh physical restraint and violence. Most 



bullies use fear as a weapon (Stone, 1993). From incidents like the one just descn'bed, 

Linda l m e d  you can't aiways trust your fiiends, a lesson she camed with her h u g h  

out her school career. In facf it went b o n d  misaust to fear. 

Linda's point of view of tbis situation is a positive one in that she doesn't 

consider the assault to be her fadt It was the other chiIdren, especially the one who was 

mentally ill, whom Linda blamed Linda escaped the path offeehg pem118Uy 

inadquate as many victims of buüying feel (Hazier 1996). She did not feel about herseIf 

Like Kyla, Taylor and 1 did In this, Lùida differs h m  many peer-rejected childrea 

However, even though she did not blame herse& the incident instilled fear and mistrust 

of others into her. 

Linda wuid not accept the other children's "snobby" attitudes. She thinLs that this 

rnay have been part of the reason she was picked on. 

Why 1 wzis picked on 

Pwt  of the rearon I wuspeer rejected war becotlpe I chose to be d@irentfiom the 

others. I didn 't want to be looked on as one of those snooty girls. I wmted evqbody  to 

be the s- treoted eqwL I did not want to be part of then This &part of the reason 

wS,  I was piwted OR, because they knew Ip îpxe ly  dulnot wmit to 6e like t k  T l q  

didn't h o w  Iiow to deal with that. A lot of the things thm happeneci to me were becaure 

the other shdents did MI hm how io deal wirh someone who had a nrmd of her own 1 

hada perception of li/e that was beyond thebs. 

Lmda fils she maAe a conscious decision to not be Iike the gi+xowd, Like 

Taylor's beeending ofthe devclopmentally&layed Barb, Linda feels she chose at a 

young age to enhace values diffikrent than those ofthe other children Although Linda's 



social class prevented her fiom king part of the UECrowd, sfie thinks it also gave her 

insight into the situation. She rejected the h-crowd's vdues as shallow. She thinks this 

may have made h a  go fkom king seen as an outsider to someone Who was actively 

picked on because she was mature enough at young age to see the flaws in their system 

This is Linda's perspective, that she chose to be different than the others. This 

glosses over the IikeIihood that she had no reaI choice. She couid not have chosen to be 

snooty because she was not in that social class or accepted by them. She stated at one 

point in her inteMew that she could have beea one of those snooty girls if her parents 

had had mon money, but in the next breath, she says would not have wanted to be üke 

them m ~ y  bezause she had betkr values. As 1 pointed out in the previous chapter, 

most of us make conûaâictory staternents to d e  ourselves feel more cornfortable with 

our self-perception Linda is a prouci, strong women. Seeing herself as a helpless victim 

wouid not fit with her personal view of her He. Of course Linda's experience as rejected 

probably did made her more aware of the social injustices in her conimunity and made 

her more determineci not to be a part of it. My point is simply just that she may not realIy 

have had as much a choice in the situation as she imagined she did PerhapB, tbî is the 

secret of her coping strategy. Retend you have a choice and act UEe you do as a way of 

preserwlg self-esteem. 

Lmda's insight that the values ofthe popular chiIdren were flawed is a sentiment 

shand by Kyia As we saw in Chapter 'Ihne, from her nrst day of grade one, Kyla says 

she remembers feeling that o&er kids were immaime. Rejection stems to make one grow 

op fést, and see rditïes not ofka evident to most imtil d t h o o d .  



Linda's perception that there was somethmg wrong with the people who picked 

on her was an insightfiil one. Bullies o h  target other children to make up for their own 

feeIing of personal madequacies. They have a negative attitude towards schwl and tend 

to have more family probiems than others (Hader, 1996). Lmda's attitude was dm an 

e f f i v e  meuiod of protecting herseif h m  die feeling of personai inadequacy m n y  peer 

njected feel. But it was not enough to stop firom feeling fearful and dkh&€ûl ofothers. 

W here Were The AduIts? 

'Weil.. . this cornes as a siirprse ta me, Mr. Nicholas,' Mis. Mmnish said '1 just 
can't believe my class would do such a thing' (BIume, 1974, p.93). 

When children are king severeiy picked on, we often ask Where are the adults, 

the parents, the teachers?" Aduits are supposecl to be respomible, pro= children and 

make sure bad things don't happen to them. Accordhg to Barone (1997) even though 

bullying is not encouraged by ad&, it is wideiy tolerated Linda says the aduits knew 

what was happening to her. Some chose to ignore it and others made t h  situation even 

more difficult for her. 

Linda's fbt awareness that aduits were not going to help her came duting the 

M e  incident, descnM in the prwions section When the Me girls tried to crrt h a  with 

the M e ,  her parents and the M e  girls' parents fond out about i t  But the issue was 

b d y  addresseci and nothing was done to protect Linda fiom these girls. 

No hdp 

An the parents hm. h@ m d e t  d e d  one of the M e  girls' mothets. The linle 

gai's mther di& 't say much lL@parents tdd r n ~  "Stay awayfiom rhenr. don 'tploy 



willr them or sit n a  to them d iftirey bother you j ~ t  tell the teacher. " I was made CO 

1 thùtk more shouid have been done in school- If wasn 't azkikessed t k e -  But at 

the time they jmt didn T talk about that SM I'm sure there wereprobably o t k  

incidences- But they were hushed they di& T want it to get out. It w d d  tmnish their 

repuration as one of the b a t  public schools in the ci@- 

Whea you're a child, you count on adults to keep you d e  and protect you 

Linda's safety had been jeopardized when she was cut with the M e .  She thus learned 

that the adults in her world could not pro- her, not even her parents who could only 

offer tips on how to avoid her peqetmtors. One reason why the duits did not do 

anythhg may be explaineci by the cornmon attitude that buityhg is just a nomial part of 

growing up (Barone, 1997). Linda was leeniing at the youug age of seven that she had to 

keep herseIf d i e  because she couidn't expect adults to help h a  out in a bad situatioa 

Taylor, too, felt that she could not count on her teachers at school to heip her out 

with her problems. She voiced the opinion that the teachers didn't want to hear about it 

M y  elmentary andjunior high were so bad I think the kid thar rattled w d d  
end upfaccing more censure t h  the kid that did the m g  thing. The 0 t h  kïd 
might get punished. but I think it rnight make thîngs worse fir you uhzatefy. 
(T@YW 

The fm thst Linda wuld not count on teachers for protection fiom the otha 

children seemed to color her expexience just as much as the things children did to ha. 

This is vcy evident in a drawing she did for me (see f igm 5.1)- In her drawing, she is a 

M e  girl on the pfaygrotmd at recess. In the center ofthe pi- are some girls skipping, 

Linda stands off to one side watchmg with two 
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Figure 5.1: Linda's drawing of recess. 

othcr girls. In the distance, a nun speeds of in a car. Here is whet Linda toId me 

about the drawing. 

W U  out for speeding iuns 

This is recess t & ~  d m  hz t h t p l ~ o u n d ,  wirh the he sscooling of in 

thea cor. ... Some Ri& wepluy&ig skip mpe, d i ' m  sitn'ng over to the side not bemg 

invitedtoplq becauoe I wam 'r fast enough IaLso dUInot want topplay berne thqt 



thought thernsehes so worzdeqW. lfek htat dy but didh 1 give thmi the s&$uction of 

knowhg. We (the girls mt invited to play skipphd al[ huddled together bernuse it wos 

col'  They stwk us outside. su the tmchers woulrin 't have to do as much du@. Smetimes 

I didplay sAip rope. lt was so unpredictabïe, you never knewfiom one day to the next 

whefher you would be s h e d  or encouraged to play. 

Linda was of the opinion that her teschers were oblivious to the situation 

going on around them, just taking off in the car. She could be right Accordhg to B m e  

(1997), builying is so common place diat teachers have become desemitized and do not 

even see i t  She ais0 pointed out that Iack of supervision might have contriiuted to the 

problem. When Barone (1997) surveyed teachers and viaims of buiiying and asked them 

for soiutions to the problem, both groups said that better ntpeMsion would help. In 

Linda's experience, teachers never helped you out whm you wen being picked on; in 

f a  a lot of the time they made the situation more painful and ernbmzssing. This was 

the case when some of Linda's classmates sole hei desk in junior high (@es men to 

nine). 

The missing desk 

In grade nine my desk disqpemed! 1 carne backfiom recess. one &y, and nzy 

desk w m  gone. I looked motmd and approached the likdy d i i d a t e  wwho I thmght nus, 

have maved ir. She denied it, of cuvse. I went rrll a t d  the school lookhggf my dek 

d c d r b r ' t f a d a  

The te ache^ cmne in undthae I wus stmding up uguhst the w d  I hod pied to 

tel[ het about nry de& on her way in, but she w d c a l  'r I&en to me, She war teachmg a 

goodjijteen mmutes &tore she realizedl war stdrng. She said "Laukr w h t  me you 



doing standmg zp there? Sit down " "Where? " I asReci) She wasn P very happy- She 

thtnîght 1 was bemgflippant. Sie never realried that my annoyance and being upset war 

because she WOU[& P listen to me, She war vety mad m me- She cded me tq, to theflont 

of the classroom m>d was gohg to give me the trhming of my Ife, yet again I looked 

outside ami there war my desk in a tree! She said 'Where 's your desk? " She started 

y e h g  dscteammg cit me. She wpr so i d  the teacherfiom the next room cmne in to 

see w h t  was going o n  Here I wus standing up a? the fiont of the room gettmg f eaked 

out at rmd yelled at. The ki& in the c h  were snickering at me. I looked out the wmdow 

and said to the teacher, "Oh, look thme it a.'' The teacher said "Why did you put it up 

there? " Like it war ny f d t !  1 said I dirai 't do it, but she just didn 't want to hear it. A 

couple of giilr got up to help me and we went out ondgot the desA back 

I felt so muroyed Here w m  more of th& g d g e  agam! I wm mad at both the 

students und the tacher. me shrdents wmted to get a rise out of me and1 diah 't let 

them The teacher, t k e  she goes again fieaking out over somethhg thar w m  't my fdt! 

She wwldfeuk mit ifI came late for school in the mornmg. 

Lhda was h d a t e d  and made fun ofby her classmates who hid her desk to 

have a joke at her expense. To add msult to injury, her teacher didn't help her, but bIamed 

ber ktead, even though Linda tned ta ask her for help. ûften teechers are so 

overwheisned by the dem8t1ds and problems at school that they do not notice that a child 

is king picked on @amne, 1997). At fbt, Lhda's teacher ignored her, but than she did 

somebiing far more dsmaging than just ignoring Linda's pleas for essistance, she blamed 

the victmL As rnentioned in Chapter Three, White and Kisner (1992) fomd that a 

teder's opinions and treatment ofstudents affects peer paception~ ofthem L W s  



kacher was reinforcing Linda's stahis as someone to pick on This is the same thing that 

happened when Kyla's Gym teecher criticized her sthletic abilities. Between the students 

and the teachers, school was becoming a very d e  place for Linda There was nobody 

there she codd trust 

Linda had Iost al1 confidence in the teachers who were supposed to be there to 

guide and protect her. They never helped her with her peer problems. More often than not 

she was blamed for beïng the victim of abuse- This led Linda, who was smart and had 

been a good studeat, to stop tryiag in school. Her grades started to &op, she started to get 

only the marks that were needed to get by in s c h d  The one time she did try on a test 

and got a good mark, she was accuseci of cheating. 

Accused of cheatiog 

Most ofthe t h e  I wodd only take so much obuse from buiiies) and than I would 

fight bock Often times I wouliiget into trouble for thtr. The teahers were stupid They 

CO J& 't see this child wm beingpicki on so much tht  she hud to lash out toproteet 

herserfand establish her nght to be there. 

Sorne teachers were upset becaure Id& 't excel. I was mt ut the top of the CICLTS- 

When I looked at how the people at the top ofhe c l m  behavd I did not wmû to be l i k  

that I just got the average marks that were needed On ail my repots card it sui .  

"Lh& is not worhg to herfullpotentiai. " Z thmg&, " W h t  do you want? I 'm 

co~tsistent'! Mypents  were happy, I hi the mark 1 needed to get hto Lmiversity. I did 

n d  wmit to be Me the others, 1 Idid not want to be snobby, I did not wunt io mtpnzw. 

Ifldidactuaay get a g o d m  I war accu4 of cherrhirg. In grade f i e  Idid 

wefl on a ptoject mrd the te& asM nte fît wa9 really my work In grade I 



was rahig two Englsh classes because I ZiAedEnglih su much In one c h s  we were 

assigned two papers. The firsl one I dirlh 't do so wen o n  On the secondpuper, 1 did very 

well. Z got 25.5 out of 30, jmt to prove to her and mysevthat I could do it. I knew that 

things dich 't hmte to be the wwqy they were. But1 h e w  I hudto do it on rny own, t h  

nobu& was Iooking acljor me. so 1 hnd to look out for myse@ 

The fact that Linda's grades dropped is aot an u n d  scenaxio for someone who 

is king picked on. Often when students who are being picked on in school, grades d e r ,  

because they spend so much t h e  wo-g about the situation (Hader, 1996). Linda's 

teachers were not there to support her, rnaybe because they saw her as a student who was 

dimptive and didn't work hard What they didn't d z e  was that these behaviors were 

the result of being picked o n  Th- teachers madt a fiagile girl who was picked on feel 

worse. 

When Linda did do well, her teacher had the nerve to question whethei it was her 

own work. It must be a homble thing to bave your pers cons$ntly beiittie you and then 

tum aromd to have your teacher reinforce that negathe message. It seemed that evev 

where Linda turneci, someone, an aduit or c h .  was givhg her a negative message. 

Agaimt dl this adversity, Li.& found the strength hide herseff to believe in herself and 

take Gare of herseK 

Quiet Rebellion 



Two). We did not accept the standards our peers and society expected us to üvc up to; in 

fact, we rejected them back by not acoepting them and by acting and dressing in ways 

that wodd be considered oirtrageous. In coritrast to other participants, Linda didn't rebe1 

agaht her peers by king outrageous. Instem& she rebelleci by quietly rejectmg their 

VStlues. She did not fobow theV trends or participate in their activities. Lmda did not need 

to be part ofa subculture of neaks because she never felt like one. She felt the others 

were the ones with the prob1em. She felt Wre she was a good person who went to school 

with some d y  cruel children and teachem. She felt biat she was different than them but 

in a good way. She decided to =bel cpietiy by not becoming a part of their culture. 

As Linda's peers entered adoIescence they began to becorne interesteci in boys. 

This was not an interest the youag Linda shared with her peers. 

1 wasn9t intemted in bop 

Wnm I stattedjunior high, the other gals were starting to @ore theirfeemgs 

t o ~ a r d s  boys. I wam 't Baides, I wasn 't ailowed to spend time dune with boys. M i  of 

m y f i i e d  h the neiglrborhood were boys. but they were juptp2q)rtnores. 

Most of Linda's classrnates were sEarting to express interest in the oppsite sex, 

something common for most girls at that age. Linda says she was not inter& in boys 

and she wasn't dowed to be aloae with them. Saying she wssn't aUowed was an excuse 

she probably gave her niends as an ad01escent, The teen Linda was rebelling a g a k t  

teen-sge cultrae, but she wss doing it WetIy so she didu't stand out as tbat Werent, 

Saying sht wam't dowed to be amund boys made 6er look no& tu her peers end less 

likeLy tU be ridiculeci. Not being interested in boys proved to herseKshe wasn't me than. 

It seemed Linda was trying to p v e  her dinerence not to the wodd so much as to herseIf, 



She fek she was above what she saw as their shallow attitudes. Ifthey were going to like 

boys, she certainly wasn't This could &O have been a way of avoiding rejection. Ifyou 

aren't interested in boys, they can't reject you This bears some similaxities to Taylor's 

decision to be a tom-boy and t e h g  herselfshe wasn't ùiterested in being a girly girl who 

had romantic or sexual interests in boys. 

When Linda entered junior high (grades seven to nine), her clasmates became 

fmcinated by the Iatest fmhions. Lindak f d y  was poor and muid not aord  to buy the 

designer fshions that teen girls coveted in the 1980's. Mead o f  feeling inaiequate and 

wishing she had those clothes, Linda decided dothes just were not important ewugh to 

worry about. 

1 didn't need fancy jeans 

The girls in my school started to become mterested in fahion I was not 

Werested h that. I didia 't care $1 had a pair of Alfied Swtgjeam. One day ih clcm we 

were working on a mode1 and we wete expformg clothingfor it. The group I was 

ussigned to work with were vmy mare  of clothmg styles. Designer jeans were the big 

styie ut the tirne, but 1 ha& P men hemd of the branà o f j m  they were talking about. To 

me jeons were jwt ie4nrC M y  g r q  nominateci me to r a d  off the ïikt of clothhes. W?im 1 

got to a particular b r d  ~ m e  and reud tt al& everybo# laughed m me. I di& 't h o w  

why they were lmghing at me. 1 guas I had mkpronotinced it. I hud the distmct 

impression I M bem set tp -.. 1 hatd nwer been i~erested in those k&& of thingz 

Having îrendy clothing is very important to most teenage girls. As mentioned in 

the pnvious chapter, girls are very concerned about their outward 8ppe81rances in their 

teeiis (Orensfeb, 1994). Linda's fmdy d d  not Sord to buy theh chirdren designer 



clothes. Those who are poor are ofkn pickeci upon (Stone, 1993). Not king able to have 

the saine clothes as everyoee else would make a teen appear différent and vdnerable to 

bemg picked on 

Mead of feeling sony for her self for not having the "rïght' clothes, Linda 

decided to not take any interest in teen fmhion. The other girls still made fun of her 

because of this, as the above incident illusirates. Linda feels she took it in stride because 

she wnsidered herselfto be more sensible and mature than the other girls, not interesteci 

in nich ~ o l o u s  things. As we have seen repeatedy, Linda was very âdept at re-naming 

a situation in order to protect ha self-esteem. 

Lmda's rejection of teen culture went beyond lack of interest in boys and clothcs. 

It also extendeci to makeup She did not see the point in wearing make-up, something she 

felt was another shallow trapping of her female classmates. Her quia rebeliiotl became 

loud the day her classmates accusecl her ofwearing rnakaup. 

No mascara 

In grade eight I had one of the strmgest qwiences Ik mer had Two gids 

cotnered me and stmed to d e d  why I wore oniy mc~~ccva. I'm not sure if1 men hew 

what marcara wap ut the tirne. I told them I want 't weming .y. These snotty @Is Rept 

hound* me. So? finallj? I ended upptiihg out my eye2ashe.s mrdgiving t h  to them I 

thmA I scmed k n .  They Iooked at each other and iooked ut me mrd they were horrfled 

They sairç "Okay " mid then h$ nie aIone. From then on, they diclh 't bother me. 

Since many teenage girls wear severai diffîerent makbup products, these girls 

were USiiig the fiict that they thought Linda only won one item of makeup to pick on 

her. LiDda did not see it this way. She was offénded tbat they men thought she wore 



make-up. When they cornered her, she felt Zike they wexe attacbuig the image she had 

b d t  for herself, a sensible girl who does aot Wear d e - u p .  When atîacked, the u s d y  

quiet Lhda fought back She did u, by hurting herseif. pullmg out her eyelashes to prove 

she wasn7t wearing mascara The stmtegy worked The girls Ieft her done, and so, 

comrenientiy overlooking the seIf-mutilation md possible "chüdishness" of her lash 

pulting, Linda fek that she had protected her self-image as mature and not like the girls 

who had picked on her. 

When Linda reached senior high (grades ten to twelve), things slowly started to 

improve for her. She started to make real aiends. She made fiends with a boy who may 

bave had a crush on her. He even asked her to the proa  But the prom did not fit with the 

image she hed built for herseif as a serious young adult 

The prom is fooüsh 

To get to the gaLp ' school you had to walkpast the boys ' school. Whm p u  

walkedpast they wodd howl undgrab. One of the boys Igrew up with became a great 

piend He wodd stand outside the boys schooi mrd when I wuIked by he would corne over 

to me und walk me the rest of the woy to my schooI, so no one would botlier me 

He asked me to the prorn but Z M no interest in gohg He endedup not going 

either. me r e m  I dich 't go to the p o m  ts because I di& 't see the s m e  & shellrig out 

that kind of moneyjor one night of fooIbhnnes ft wam P red, it war un Americm 

nntasion of our ctùtwe* I celebmted my grdat ion with my fami& 

In her lest yeers of senior hi& Hie seemed to be gettirg bette for Linda She had 

a knight in shin9ig armor who wodd walk her to school He had even asked her to the 

pm, which is the faW tale nmtasy a lot of girk have It's the t6mg movie plots are 



written about But Lhda had her guard up after years ofrejection and was not about to let 

it d o m  &y children who are picked on and bullied isolate themselves fiom the rest of 

the student population (Hazier, 1996). Even thou& Linda had a wam, aocepting 

invitation to the prom, she was aot about to job in an activity with her tomentors, for 

whom she still had scom. She decided that th& prom was fkivolous and a waste oftime, 

something she was too mature for. 

How was Linda able to maintain this stance of rejecting her rejecters? The fact 

that Linda's rejectioa made her fée1 more mature than the rest of her peers may have been 

because ofher f d y ' s  poverty. ~kording to LepageLees (1997), most didvantaged 

giris have memones ofbeing mature nom a young age because they had to grow up fsst 

aad face fesponsibility. One of the womtn LePage-Lees intewiewed showed the same 

disdain for the prom that Linda did '7 never did the high school girly girlie stufE 1 didn't 

go to my prom, and I think that I am haifjedous of those people who did and half 

scornfiil of them.. -1 always thought that al1 that giddy teenager SW was ben& me, 

evai when 1 was a giddy teenager" (p. 19). This quote codd have corne out of the mouth 

oflinda, In f a  it couid have eady ban the words of any of the participants. 1 think 

that like poverty, king peer rcj-ected is also a situation that rnakes one grow up fast 

How It Anected My Teaching 

Be@ a peef-rejected cMd affi.nted the kind of teacher Linda became. Not ody 

did it affect her deasion ofwhere to teach, it a f f i  how she feaches and how she 



handes peer-rejected chiIdren in ber classfoom. It shaped Linda into a sensitive teacher 

who is a m  of the problem and willing to take action. 

L M s  peer rejection hed such a devastatmg effect on her, that when she was 

offered a kachhg position at her former school, she turned it down. She couid not go 

back and &ce those ghosts, but she could try to heip other children deal with this kind of 

pain. When she became a teacher she took a hard line against bullying. She would not let 

cbildren in her class pick on others. 

No b u m g  

M y  expetience ach~r2Iy helped me in my own teachmg m that I wiil not tolerate 

buibing or violence in the cimsrooni. I absolute& will not. I wül mate changes in the 

cimmoom, or evm cal1 the Oul ly ' s  patents. I had one parent who was sick of heating 

fiom me. She toId me I war pickmg on her child But I had to do it. her son was b&g 

tp or jumping childien I told his mother itjwt wasn 't tolerated I won 't have students 

~umpmg eoch other in class. The parents know h m  it is because they have been mode to 

corne to school to pick the Ki& q. Violence tk not acceptable. 

Linda's experience has made her take a hard h e  agamst bullying because she 

knows first-hand what a negative impact it can have. Linda can not help but be affected 

by tht fiict that her teachers turneci a b h d  eye to the bullying she eXpenenced as a chiId 

Many teachers today are stilI ignorhg the prob1em (Barone, 1997). Linda is the exception 

to the ruie. She holds her btliefk strongiy even when another perent judges her. She m t s  

to d e  sme the poblem is dedt with, mt ignored WEe it was dtning her schooiing. 

During Lhda's c M d h d  not O* did teachers ignore her PI- for help but 

some chastised h a  for king the victim, Bccause ofthis, Lmda makes sure that the 



cNcke.11 she teaches kmw she is tbere to help wah the problems and she s& out those 

who are too shy or scared to ask for help. She recomts how her chiIdhood experïence 

helped her assist one of her students. 

1 knew bow she felt 

I had one linle girl in my clas who war being hmarsed by a group of boys. She 

war terrifed So I spke wiîh het mid told her that I realiied what was happening. I 

could see that they were chapmg her mound the ciass and sw but I coul&'t hem what 

they were s+g b e e e  they krav there was a teacher around I told ha- 1 would s p k  

to them thar day. She understood t h t  I Rnew how scmed she was. She hm a right to corne 

to school mrd lean< in a scrfe mitonment. She shoukin 't b e  to be aj?aid 1 gave her 

some coping sttategies. I told her ifshe felt scmed to tell me and we would deal with it. I 

told hm to stay sa$& to aiways stay with two other linle girl& not to be ulone. 

Ltada's experienœ has made her empthetic to cMdren who are king picked on 

She has developed an almost intuitive sense for who is king picked on. She handles the 

situation head-on because she understands how scared these children fiel. By beûiending 

tbem, she couid ais0 be improving their social status. As mentioned previously, children 

are influenceci by their teacherk opinion and treatment of a chiid (White & Kisner, 1992). 

When Lin& became an ad&, she decided she mted  to heip kids who are picked 

on in school. In f i  this was part of her motivation for ôecoming a teacher- 1 asked her 

why she became a teacher when school was such a nightmare. 

Motivation for teaching 

To give the drSamtantugedkids a break. sontethrirg 1 never got To Mp rmy 

chiliben who want to be kbed I IUte students who want to Iemn iuui wmt to be thme, I 



really Zike Au1S wiro w a n ~  to be therre. b~ me havriig a hard time Br one r e m  or 

m o t k  Iam happy when Iam able to make t k i t  Ii$e3ejllrt that much easiet, so thq, c m  

concentrate on the& d i e s .  It 'k one of the remons I 'm there. 

I m not sure this is a wondetjid reason to get mto teaching. You con only do so 

much you cm 'tfà everything. Wnen there me good support s m c e s ,  it makes sense to 

explore the initiatives. B@ when they me not there. you are taking on a huge b d e n  to 

y~ser fandyou  have to be car@. 

Linda is right, you can't fix ewerything. Some children who have been picked on 

have committed suicide. A few have even murdered their tomentors (Barone, 1997). If 

these students had had one teacher who cared, maybe thmgs would have been different 

for the= Although Linda downplays her motivation for teachiag, it probably has made a 

difference in some chüdren's lives. She uses her past to give her -dents something that 

she never had, an duit at school you can coimt on- 

Conclusion 

Linda bad a very difncult childhood She was picked on h m  an earIy age. As she 

grew up, she leamed that is was hard to trust and understand others. Tt made Linda 

grow ap very fiist You can't be a c a r e h  child when you are constantly king harassed: 

I ofinfelt conied  back then becme you never hnew when or why you wete 
going to be tmatleddflerent&Jiom one day to the next. It war very conjksing. It 
war hmd to l e m  hmv top@ rhe gmes they wantedyou toplqy. It wa9 liring 
bemuseyouc&nevetwin (Ll'larui) 

Limla's mernories of bang peer rejecfed hiive been orgmked a r o d  the four 

themes W e d  eariiex 1) Nothing's m n g  with me, ifs them, 2) Where were the adults? 



3) Quiet rebeuion, and 4) How it affectecl my tcachg. In many ways, these themes are 

extensions of each other. For instance, in the nrst theme, Linda decided it wam't her fauit 

that she was picked on. Her rejecfii wuld be aWibuted to the shallow class vdues of the 

children and adults m her community. It is thus not so surprishg that m senior high, 

Linda rejected the values of those who rejected her. She decided she never wanted to be 

Iike those 'snotty girls'. Linda lived an adolescence very different than most of the other 

@Is in her school. 

When we look at theme two, we see that Linda leamed as a child that she codd 

not count on her teachers or even her parents to help her with her problems. In fact, some 

aduIts exacerbateci her problems. She feIt alone at school with no one to count on but 

herse& somethmg that ties into theme four. Perhaps in respotlse to her childhood 

expaieme ofnjection, Linda grew up to becorne the kind of teacher she would have 

Iiked to have in schooi, a teacher who cares, who tries to make school M e ,  and is 

sensitive to the problem of bdiying. 

How has king rejeded eEected Linda's personal life as an adult? We have seen 

that it affecteci her carcer and that she refirsed a teaching position at her former school. 

Persouaüy, she confides that she has trouble Ietting peuple close. Those friends she does 

let in close are people she really values: 

I am very mutiota with people, which hm its benefts. I am very cmefvr m picking 
nyF iendP.  TheJi& thcrtlhaw me inrrediblygoodfii&. I know lhtp 
beçrmre they tell me und they c@de ht me. They how that thqy can mut m e  I 
kiow there me s m e  rhat I crm tnat, Imn niore ofmt honestpefson I'm certai~r, 
thon mut of the people I waif to school with me. Hoving experiencedpeer 
rejèction Mped me l m  dotu people at ayotuag uge h@ fother sag "A least 
Lih& win lemn ut a y o ~ g  age whatpeople me l i k  "(lmdo) 



she acknowIedges it has corne at a high wst, one she wishes she haQi't had to pay, a 

p r i e  she ûies to help her studeafs avoid. She has painful chldhood mernories that cause 

her to have trouble tnistiag peopIe today. 

One of the things that Linda is most proud of and satisfied by since she lefi public 

school is her successfiil aimec 

One very nice thmg that sometimts happenr i s  whm 1 nm intopeople I went to 
school with they ask me what I do. They me eqecting me to say I am a cashier ut 
Woolco or ZeIIer or something v v  nonachieving. When I tell them what I have 
been dokg, the look on their face, i3 îvw '. They me tutally amared A couple of 
thm me gmirtely pleased cutd congratulate me. (Lw 

1 gue!ss for Linda who felt her values were bctter than those of her rejecters, 

feeling that she is more successfiil than them is validation. For Linda, lmng well is the 

best rwenge. I know that at tïmes I entertain the fantasy of going home someday, very 

successful and hding that everybody who gave me a hard time would be fawning o v a  

my accornpiishments and feeling b d  that they picked on me! 

Like the other women in this study, Linda carries the emotiod scars ofrejection, 

but on the whole she f d s  her adult Iife is g d  Linda says she has a s&s@i.g personal 

life and fiels proud to be a tacher who is trying to make things better for thuse picked 

on. Finally we have someone out there lookmg out for the rejected. But what a dBcult 

training program she had to endure. 



C W T E R  S M  

WHAT MEMORIES C A .  REVEAL ABOUT PEER REJECTION 

In the last four chapters, we have heard the voices ofwomen who were rejected 

by their peess in school. W e  have read their stories, fek theu pain and seen how the 

experience ofrejection changed their Iives. T h e  purpose of phenornenologid reflection 

is to ty to gragp the essentid meaning ofsomethingn (van M e n ,  1990, p.77). The 

participants' experiences have given us a glimpse into what it ain be lüre to be peer 

rejected This nnal chapter takes it one step fùrther, asking what we caa do with this 

information? I will address this question in three ways: First 1 ask what do the 

experiences have in wmon? Leaniirig what our experiences had in wmmon may be 

helpful in understanding how we eventually dealt successfidly with peer rejection 

Second, I wül summarize the advice participants offered about preventing, wmbating 

and living with peer rejection. Lastiy, 1 wiU suggest topics this study for fbture 

research, 

Themes in Common 

The women d e s c n i  in this study Surviveci a very difEcUit childhood, Our 

memones are of being picked on, bemg excluded, ridiculeci, and even abuseci. Although 

the participants and 1 each had our own unique @ences and d o n s ,  alortg the road 

k m  g ~ ~ r - ~ e c t e d  cMd to ftmctional adult, we four women SM some things in 

COmmOIt, 



Themes are the process by which we give shape to and understand the experience 

we are invdgating (van Mimen, 1990). in r e d y z h g  aII the data, four themes were 

found in common to most of our eXpenence- I considend a theme to be common or 

fimdmentd only if it appled to at Ieast three of the four womea. Examining 

commonality acmss cases brings the description ofpeer rejection fiom the p e m d  to the 

social. Ifwe examine what these women's experiences have in common, maybe we can 

understand how they got îhrough peer rejection While I am not claiming that these 

themes are necessaniy wmmoa to all those who survive childhood peer rejection, they 

may be a helpful starting point in examining other children's experïencu. 

The four themes that emerged as important are: 1) The body, 2) Sharne, 3) 

Resiliency, and 4) Belonghg. 

Fint Common Theme: The Body Under Attack 

What is misshg in the Iitera~ire on peer rrjection is the "body", and yet it is 

through the body that peer rejdon is most acutely experienced. Kit is the body that 

experiences the crime, why are we not interested in how it fels? 

Accordhg to Merleau-Ponty (ded in Grosz, 1994) the body is dedhed by its 

relations to objects . T h e  body is my being-to-the-world and as such is the btmment by 

which all infoxmation and howIedge is received and meanhg is generated. It is through 

the body that the world of object~ appesIs to me; it is in virtue of having/being a body 

thet thae an abjects for me" (a 1994, p.87). The participtst bodies received the 

b m t  ofthe abuse diey &erd den they were rejected by their peen. Whether 

verbdly, physicdly der sexuaUy, it was o h  ombodies thaî were unda attack 

hie& om bodies which perceive abjects were treutedas o&ects by om tomenfors. In 



the situations iived &y the women in this study, the body becornes an object unto itself. 

instead ofa feeling and perceMng agent in relation to the world Indeed, for me and 

some of the others* the ody way to k v e  rejection and essault was to share my 

tomentors' view of my body as an object, an object ttatned Cathy that 1 muid 

dis8ssociate myself fiom in my hed ,  waiting and hophg for a d e r  and better time wheu 

I couid reemerge and reclaim i t  

Verbal attscks 

Every participant in this shidy was the victim of verbai attacks on her body, such 

as teasing, or taunting., or name-caIling. This is consistent with W e r ' s  (1996) hding 

that many children who are picked on report that it is theu physid characteristics tbat 

are most often the targets of a-k Many ofthe verbal attacks reporteci by the 

participants centaed on theu bodies' appearance, for example, king told you are ugly or 

you need a makeover. F m  seeing photograpbs ofthe participants, it would be hard to 

assert that any of us were less atüactive than other chldren. It is more likely that we were 

vulnerable to buiiying because ofperceived dgerence in appectrance, for example, 

needing glasses at an d y  age, or wearing the "wrong" clothes. Some of the peaicipants 

were picked on because theit bodies codd norperfm as welt us othws. We saw, for 

example, that both Kyla end I were not considemi "goodw at the advities in Gym class. 

Chiidren who are seen to be ptiysically weaker or l e s  adept tben others are often the 

target for ballying (&der, 1996). Smce body image is partiy fomed by how othas 

judge our physical king ( S b  Sneddh, I999), it is not tmreasonable to spec- that 

these qeateâ verbal Însuits daniaged the ~ ~ t s  body-image and seKeskem It 

Ceaarmy felt that way. 



Pbysical attacb: Girls on girls 

Most of us were also the victims ofactud physicai bdiying. The participants 

were beat up, ûipped, and, as we saw with Linda, even cut with a M e .  This is a radical 

departure &III what the research Iiterature wouid predict Accordhg to Hazier's (1996) 

rwiew of snidies on builying, most fernale builying is in the fom of verbal or social 

attstcks, and most physicd attacks are male against male. This certauily is not the case 

with the participants in this stu& With the exception of Kyla, we ail experïeaced 

physicai violence at the h d  o f f d e  bullies- Perhaps physicai bdying of girls by girls 

is under-reported or ignorai because it goes against social expectation about f d e  

behaviour. This is an issue that certainly mai& finther investigation 

Sexual abuse 

Another way our bodies were attacked was sexually. This nui the gamut from 

boys making fim of our look in a se@ way, to being held against our wli, to bemg 

s e d y  assauited, Those who are already d e r i n g  âom some fom of hardship at 

school are more deeply impacted by semal harasment ('mon Public Education Systeni, 

2001). Since having an em0tiona.i problem has been found to be a risk f8cfor for sexuaI 

abuse dining adolescence (Adolescent Wtreatment, 1997). king peer *ected may have 

put the women in this study at greater risk of king sexuaily abusa These sexd attacks 

werc another m y  for our peers to reinforce our rejected status. This had serious 

conse~uences for aU of us, resuiting, as we saw eariier, in fear, mistrust, and los  of self- 

esteaa These physicai attacks Sact how we eXpenenœ our bodies and how we heel orrr 

bodies, S e d  v i o ~ o n s  iae imprinted as much on the body as on the sud and mind The 

pais h d a t i o n ,  and homr of it can be so intense, that many of us stiU are reludant to 



r~visit the way it felt in d e a .  The phenomenological essence ofthis aspect of rejection 

has thus been intentionaI1y glossed over in this study out of ethical concem for the weLL 

king of the women involved We are a i i  wüling, even eager, to say "Tt happened to me" 

and "I am not to bblame, I have nothing to be ashamed of". We are less able to ranember 

and &scribe how it actually felf perhaps because we wodd not want to put any one else, 

not even a concemed reader, through the experience. 

Second Common Theme: Shame 

Shame was a feeling 1 grew up with. 1 never felt I was as good as everybody else, 

whether it be in t e m  ofintelligence, body image, or physicai ability. I felt 1 was shipiâ, 

ugly and weak. 1 was ashamed of who I was, ashamexi that I couldn't memure up to what 

1 thought were my peers' standards. What is this shame 1 speak of? Momson (1998) 

defines shame as bdamentaiIy "a f ~ h g  of loathmg against ourselves, a hatefid vision 

ofourseIves through our own eye- dthough this vision may be determineci by how we 

expect or believe odier people are experiencing us" (p. 13). Shame Wers fiam guik 

When you experienœ guüf you feel bad about doing somethhzg wrong. Shame, in 

con- is when you feel there is somethmg wrmg with you (Tmgney, cited in 

O'Connor, Berry & Weiss, 1999). This definîtion ofshame &es it easy to understand 

how a peer-~jected chiid wodd m e  to feei shame. If you are told by your pers on a 

consiskat b i s  that something is wrong with you, you in tinn corne to expect that people 

see you that way, and you eventdiy beIieve that that is who you really an. The rrmtting 

k h g  is shame. 

Kyla, Taylor, and 1 felt ashwned of omselves as children, W e  each fe1t then was 

something extemaf or internai about us th made us milikable to other chüdren. Linda 
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however, avoided this by M y  placing the blame on others anà society, not on any flaw 

of her o w e  This useful defease mechanism protected her from the pain of shame and 

would be an intaesting phenornenon to investigate furtfier. 

Accorduig to Momsun (1998). those who feel shame fear failme and do 

everything to hide or conceal it. Kyla was constantly teased about her appearance and 

physicai abilities. She deepiy feared dohg poorly in gyrn class, and so did everything she 

couid to get out of if hoping to hide her perceived inadequacy in that area She did not 

want her peers to see her shame. 

Taylor experïenced a lot of shame about her appearance. According to Momson 

(1998), people experiencing shame often feel there is something defectve about them, 

and for women this is often centered aroimd body ismes. Taylor did not feel attractive, 

perhaps because she was told on a reguiar basis that she was ugiy. She was called di 

kinds of nmes that focusseci on her body and looks. By the time she was in junior high 

(grades 7-9), she truiy believed she was @y. She compensateci by trying to hide her 

shame with make-up. She says that she wore too much make-up to hide what she 

believed were her defects. 

Shame is a negative fmor, an awful way to feel. Shame is an embodied 

experience that goes right through your bones. The role of the body in shame, like its 

fimdamentd presence m so maay social phenornena, has been ahost totally ignored by 

nsearchers. It makes us not like who m are and damages seKksteem. KyIa, Taylor and 1 

didn't Iüce many things about ourseives. W e  loathed who we were. We fdt bad. This is 

not a ncipe for how to grow up to be h-y. 



Surprisingly, however, shame aiso can have a temporazy pmtective fàctor for 

those mdergoing extremely abusive siwons h m  which they m o t  escape. O'Connor 

et al (1999) noted that people who have been abused by their parents will often believe 

that they were beaten because they deserve punishment This allows diem to c h g  to the 

hope that someday their parents might treet them weil, if they deserve it Because they 

feel power1ess to stop the abuse by their parents, by blaming themseIves, they feel they 

have some control in an uncontrollable situatioa This gives them the false hope that if 

they change th& behaviour thiogs wiU irnpmve. 

I think that some of the shame 1 experienced whüe king rejected served a similar 

fimction. Feeling ashameci hdped me maintain the illusion that I had some coritrol m the 

situation. It gave me ternporary hop to think 1 was ~ejected because 1 war ff awed, 

because then 1 codd cling to the notion that I could chonge myselfifI m t e d  to and t'en 

peopIe would treet me well Of course, lwking back now, it is easy for me to see îhat this 

was a false h o p  Changing imagineci flaws wodd never have made me popular. Yet 

thmkuig that way made me fed tempordy in control of an uncontroiiabIe situation. 1 

was imder the illusion that I wasn't completely helpless. People need to feeI they have 

some sense of p o n d  power in their [ives. People who have their powr taken away by 

othas often fed depmsed, becorne passive and give up @hier, 1996). For me, shame 

was the lesser of two evüs. It seemed better to feel shame than to give up hope in a bena 

fuftin where 1 was strong enough to change myself. 

As I have grown, shame has been somethirig i have slowly shed. As en addt who 

has real power over my He, I don't need to feel ashwned ofwho I am or was, yet, as we 

saw eariier, untü recentiy, 1 woddn't let people call me W y  beauise 1 was ashamed of 



my CM&& self Sbame has such a negattYe impact on one's selfYimage and self-estetm 

that it can take many years to get over if if one mer redy does. I think that Kyla, Taylor 

and 1 d l  hold onto smaü residual amounts ofsha~ne-we are stiU sometùnes 

embarrasseci at who we were. I think that is why diere are parts left out ofrny sbry or 

why a participant would occ8sionaiiy teii me they were embamissed when they told me 

certain mernories (I did not press them when this happened and offered to stop the 

intemNIew or exclude mythuig they wished). But Kyla and Taylor do seem to have 

outgrown much of their shame or they would not bave wanted to volunteer for the study 

or have had the courage to tell me their stories and insist 1 share them in this thesis. And 

as for me, thanks to the writing of this thesis and to heating fiom the other mcipants 

that my experience was aot unique, 1 m, longer feel ashamed to be Cathy. 1 feel proud to 

have corne through adversity weU But ... shame nias deep and can crop up when you 

least expect it Ifs a shadow the three of us live uuder. 

Third Common T heme: Resiliency 

Despite al1 the emotional scars that peer rejection lefi on the participants and 1, we 

are, for the most part, fairy happy with our cwent personal and professionai iives. We 

did not becorne the m a l a d .  adults that peer fe3*ection research suggests we wodd 

(Kupersmidt, Coie and Dodge 1990). Why did these women succeed? 

Some people bounce back fiom acfvasity whiie 0th- seem to fall through the 

cracks. The womea in this study bounced back Why? It could be b u s e  they are 

resilient Joseph (cited in Charison, Bird & Strong, 1999) define resiliency as, 'The 

&il.@ of an indivîdud to overcome rather than surrender to He's challenges'' (p.226) 



People who are milient osually have the following qdities (Joseph, CM in 

Charison, 1999): 

1. They take a proactive uppruuch, rather than a reactive or passive approach, 

to problem solvhg. This approach requires the person to be seKreli8nt 

and independent while at the same time sufnciently socidy adept to get 

appropriate help Erom addts and peers. 

2. They are able to c o r n e  their expriences in positive and constructive 

ways even when those expenxpenences are painful or negative. 

3. They are good-mhaed and eay to deal with, anci, as a result, they 

gain other people's positive attention 

4. They dwelop a s m e  of 'koherence" early in Me, that is, a basic 

belief that one has some contro1 over what happeos. 

How many of these characteristics do the women in this study have? 1 do not 

think we fit the criteria ofthe first attriiute, as we al1 secmed to use passive (not 

participahg in gym) or reactive (puIlhg out eyelashes) approaches to problem soIving. 

However, to some extent, all  of us were abte to construe our experiences in a positive 

Iight even though they wen painful. Linda was the most mccessful of us aiI. She was 

able to re-fiame the painful teashg to which she was subjected as a sad thing for her 

peers d e r  than for her. As aduIts, we have di Ieamed to re-interpret our pahful pasts in 

a more positive kght For example, every one of us feels that we would not be as 

understanding and empethetic as we are today ifwe had not been picked on in schooL 

Taylor and Lmda féels that this expaïence helped shape them into the sensitive and 

capable teechers they have becorne. 



As for the thùd charactensaCc, king good-mtured and so forth, I think that 

Taylor, Kyla and I quaüfy, as least now. Akhough we did not get on well with our peers, 

all three of us got on well with the duits in our lives, even d e n  we were chüdren. Linda 

had a more confontatioonal relationship with the adults in h a  Me. 

Conccrning the fourth characteristic, Linda, Kyla, and I had a sense of coherence 

eady in We. Linda and Kyla beliwed that they were more mature then the other chiken 

and that the rejection they were experiencing wouid end when the others caught up. 1 also 

believed that 1 had some control over what happens* 1 felt that if1 changed myself, thùigs 

would change, Even though this belief was fdse, it gave me some feeling of coatrol over 

my He. M y  Taylor felt that peer rejection was fated and that she was powerless to 

change it 

Thus each participant had a least two of the four qdties  of resilient children. But 

possessing these qualities may not be enough. Krovetz (1999) says that these qualities 

have a beaer c h c e  of enhsncing resiliency if the child also experiences some of the 

foliowing protective f m m :  

1. A w m g  envkonment - At least one adult hows the chiId well and cares 

deepiy about the weli-being of that chiid 

2. Positive qectations - High, cleariy artidated expectations and the purposefd 

support necessary to met those expemtions exist for the chiId 

3. Pmticipation in groq actntities - The child has respoflsibilities and otha opporhmities 

for meanin@ mv01vement with others. 

la examining each ofour stories, one can see that we di experienced most of the 

pmtective Wrs thaî Krovetz deems important to resiliency- AU ofthe participants had a 



caring environment outside O ~ S C ~ O O I -  We aii had familes at home who cared about our 

well king, even ifthey did not dways protect us. 

Similarly, we dl had aduits in our lives who had positive expecmions for us. 

Both Tay1ots parents and mine perceived us as bright and expected we wodd do weil in 

school. Linda's parents thought she was bnght and expected her to go to dversity. 

Kyla's mother was a strong independent woman who held expectzttions that Kyla would 

grow up likewise. 

Linda, Taylor and I participated in extracurricuiar dvities th& gave us the 

opportunity to have meaningful involvement with other peers outside of schooL Linda 

was invoIved in swimming and Brownies, Taylor was bo1ved in 4H, and 1 was involved 

in Brownies and various kinds of musical activities. These activities helpecl us feel go& 

about ourseIves and gave us a sense ofmstery that was misshg in our social lives at 

school. 

As mentioned previousIy, evezy participant in this shidy had a least two of the 

characteristics of a resilient child Krovetz(I999) said that most people have some of 

these chamteristics to some extent, and that it is having the protective &ors dong with 

some ofthe characteristics that makes someone resilient. If the participants in this study 

had not had these protective &ors, we might not have f d  as well as we did The 

encomgement and support ofour f-es, dong with extracunicuIar ZLCfnnfies p v e  us 

enough seIf-esteem and belief in owelves to get us through the difficult and painful 

experiences of peer rejection+ 

Resifiency is thus somethmg to foster in chüdren who art king at schod 

Of course, it wodd be preférabe ifwe wuid stop sehoof-based peer rejection before it 



starts, but the reaiity is that for some children, it bas alnady starteci & e h  adults can be 

aware of it Most teachers are aî a loss as to what to do about it. If sucid and educatiod 

poky and pf~;cfi~ces could foster pfotective factors in these children, mayk they too WU 

gain the resiliency necessary to overcome the &enity of peer rejection 

Fourth Common Theme: Belonging 

"Anyone who bas to move out of a group where she belongs in order to join in 

some other group will be Iosing self-eSteem d e s s  she is &y accepted in the gn,upn 

(Grifnths,l995, p. 116). This quote reminds me of îhe beginaing of my experience ofpeer 

rejection. Before I started school I belonged to a happy close-knit group of preschool age 

playmates in my neighborhd When 1 started schoolI had to Ieave that group behind to 

job a new group, 1 was now a student. Unfortunately, 1 did not get dong weii with the 

other children at school, and by the a d  of my nrSt ycar of school, 1 was alnady feeling 

the effects of low selfkteem Like me, the other jmticipants had happy relationships 

with peen before starting school. Once we entmd the larger piaygrotmd of school, 

however, m did not fhd acceptance. We did not have a peer group to which we 

belonged. 

Asher et al (1990) reporteci that most peer-rejected childm experience loneliness 

that is accornpanied by a feeling ofbeing lefi out and not belonging. This is indeed a 

feehg that was expenenced acute1y by di ofthe paaicipants. As the earlier chaptes 

dwcribe in detail, we tned various süakgies to belong and be accepted by the other~: 

Makmg fun of ourseives, beiag fiends with popuiar people, acceptmg bad treatment to 

be part ofthe crowd, and so on. These straregies did not work for us as yomg cMdrea. 



At some point during senior high (grades 10- 12), the @cipan& and I found 

places outside the dominant culture where we did feel we wdd belong. Accordhg to 

Lwine (cited in Clark 1994). a sense of bdongùig is crucial to a teen's identity 

fonnaton. By the thne we entered senior high, we had resigned ourselves to the fact that 

we were not açcepted by the uabtmm peer groups. Becotning more resourceful we 

found places to fit in that wne "outside the boxn. Taylor, Kyla and 1 aligned oiirselves 

within alexnative music subcultures that had disdain for those in popdar peer groups. 

Linda chose to identify with her older family members, seeing herselfas too mature for 

her peer group at school. Eventually. we thus ail successfully formd an alternative place 

to betong, one that helped us justify and accept not ntting in with our maimitream peers. 

It dso helped us grow into duits who had less trouble hding acceptmœ and places ta 

belong than we had experiertced as students. 

From grade one to grade nine, life was an endIess search for a place to belong. 

Once 1 fond a place 1 began to feel better about my& When you fcel good about 

yourseif. it easier to find the places where you belong or et l es t  feel more cornfortable. 

Educitional Impiications: 

Maay &es on peer rejection end with the researcher or expert giving 

impemnd advice to parents, teachers and eduC8fors on how to deal with the problem. 

My study @es ed&o& advice fkom a d i f f i t  kind of expes the pemotl who 

experienced the peer rejectio~ I consÏder the participantp in this study as experts in the 

field because they ail have at least ten y m  ofhands-on experience as victims of peer 



rejectiion I asked the @cipants how they would lïke to see the eciucatiod system 

change. 

As we saw in Chapters Two and Three, both rny own and Kyla's eXpenence was 

deepIy colored by the cornpetitive nature of gym cl-, where there are winners and 

losers. Since then, sorne teachers have changed theu gym class to take the focus off of 

cornpetition and on& c û ~ ~ t i ~ n .  But many schools have not Kyla thinks that the worst 

part of gym is where team captains are picked and Ieft with the task of choosing teams. 

At this p i .  gym class becornes a teacher-sanctioneci popularity contest, with the 1st 

chiid picked feeling and king treated by the others as a loser. Kyla strongly suggests that 

it should be the teacher who assigns chfidren to teams so as not to add extra humiliation 

to those who are not popular or physidy agile. 

1 agree with Kyla that the concept of choosing teams in gym dass is flawed. 1 

thllik that in elementary school, gym class teachers should teach non-cornpetitive 

llctjvities. Further, when docating marks for gym class, teachers should concentrate on 

areas mch as cooperation and taking direction instead of physid abaity. I thulk that 

when chüdren enter adoIescence, gym c h  could becorne optional. For exampIe, 

students could choose fkom a list of n o d e m i c  subjects such as music, art, dnuna. and 

gym. Student s M d  get to participate in whichever area they feel most cornfortable in. 

Gym class was one of the biggest killers of my seIf-esteem because of my coordination 

probiem 

Kyla fals that teachers need tu be more involved in what goes on in their 

cIassroom. She feels that a lot oftimes when Lids are behg picked on and bullied, the 

teacher does not notice or, perhaps, does not want to notice- Kyla suggests that when a 



teacher does notice taat a cMd is king picked on, they shodd not Ehaw mntion to that 

chüd ïmtead, she suggestr that the teacher read a story to the class, taIking about a 

simiilar situation and how t was handled successfbily~ 

too, feel that teachers should pay more attention to what goes on in the 

classroom, especiaiiy at the elementaty IeveI, where peer rejcction begins. 1 agree with 

Kyh that the teacher shodd not cal1 attention to the child king picked on because that 

just makes you féel mon embarrasseci.. 1 think the teacher should take aire to point oid 

when that child is succeeding and praise the chiIdVs abmes in that area. This takes the 

emphasis off the negative and puts it on the positive. Maybe teachers could also do what 

Linda does, let the child know privatety that they are aware, that they cere, and that the 

child does have some one he or she can nin to or confide in, 

Taylor feeh that part ofthe nsson nothing is doue about the problaa of peer 

rejection is that parents and teachers don't take it seriously, they telegate it to part of the 

n o r d  problems ofchildhd Her advice to them is to take it very seriously, 

Don 't under estimate the abiliîy of th& W t o  r d &  serimi) qec t  a k i i  Ii$i I 
thhk a lot of tbnaî parents sort of dismhs it as a normal part of chiI&ood. It 's 
vmy imiporlmir to pay attention to th& st@ I thinkpwents maypay attention 
more now b e w e  ofhmgs going on like the Coimbme shootings. They me 
starting to realtze that bdying is a serious problem Pay attention! Thb swhas 
so much power mer I tutned out okq,  bw somoone else might snap Me 
t h e  Columbhe hi& md kill someone, or thmehres or be killed by their bullies. 
(nYIor) 

Linda did not have many adults to tum to when she was being picked on as a 

child Because ofthis she became an empathetic teacher with a Wning ear. She 

remnmid that teachers make sure that stuhm with pblems know that they can 

come to them for help. She says ï t  is elso important that children feei they belong to the 



Let cM&en Anow they have un outlet, t h f  rirey cm wme fo you Let the diZ&en 
kmw they me wlwd Try to marte t h  co~ortubie wherever thqr me so t h -  
they kunv they do belong. l % ~ h e y  don 't bel- to the fi& thot are p i c h g  on thern; 
they don T have t a  Tkey me still a part of the commtolity Ifeachers codd be 
more patient with the sncCèn& the dildkeaen mightfeel they d d  corne to them 
when help iF needed They need honest access to support services. mis would 
give students who me re~ected, picited on and isolated a linle hope. fie) 

Taylor fe& that junior high (grades 7-9) is the wont time for elrperiencing peer 

rejection, because that is when she had some of h a  most d i f f i d t  experiencts. Her advice 

goes beyond simple changes at the classroom level: She recommends sweeping changes 

to the whole junior high system. 

Junior High isjùcked tp, evevthmg about it. The sttuctwe of it. You tate a 
bmch of Ri&-- ihea bodies me gohg mrtr and rhq, don 5 kunv what they feei 
fion one mimte to the next. They me* stmtmg to explore becontingpeople 
mdepdent of the& parents, starting to explore rebellion a linle bit Pou take 
them out of a total& -mg mironment, whzch is the elementary ckwsroom, 
d y o u p u t  them in this box ihat & regimenred in to these tirne blocks by bells, 
t h  p u  herd them from one r o m  to the next d y o u  plunk them d m  forjôrty 
m W e s  aruiyou expect them to l e m  something. ... One ofprofs who taught me 
thought it should 6e abolished I thmAyou should teuch &hem something upeful. 
i ih h m  to get along with eoch 0 t h ~ ~  how to communimte mrd h m  to resohe 
coiFflct mui al2 that other SM Then once their baiies settle down, tîzke them 
buck Mo the cli~sroom and feuch academiicr. (Zbyky) 

1 agree with Taylor that junior high is the roughest the to be njected. My 

suggestion is that teachers need to address issues of sexuaI harassrnent more seriously. 

Many peer-njected girls are the victims ofsexual h s m e n t  Schds need to have more 

then just a clear policy on sexual harasment- they have to take action and dorce it 

Teacha aIso have to find ways of geuing across the message that a m c e  is not the 

One of the biggest pmbIems my partiçipants brought up was that at the time of 

their peer rejeztion, they thou* they were the only one who were being picked on+ They 

fdt atone with no one eise to share this problem with. When they met me in the contes 



ofthis stuc&, dhey wen as much htcrested in what happenexi to me as in t e h g  their own 

story. They were @ad to h o w  they wcre not done, that they were part of a commuaity of 

people who had experienced and SUfViVed this. Kyla suggested the idea ofa website for 

peer rejected children, so they could comect with others, make fiends and leam fiom 

each othas expetl*ences, su they wouldn't be handling this done. Mq6e with the aernet 

we codd have something. Iike the rejects talR lounge or something. StufZike t h  wodd 

have realb helped me mid otherpeople too. Becme when your Ni it you don'? think that 

The most important thing my participants voiced was that at some point the peer 

*estion ends and you go on to live a normal life. The problem is while you are in the 

middle of it, it seems like it will never end. Taylor's nnal piece of advice is for those that 

are experiencing peer rejection right at this very moment, It gets bener ot some point, 

My advice echoes Taylor's and Kyla's: 

Remmber you me not alone. This b happenhg to many chikiren m d  the 
world It a h  huppened to numy arfults I ike  myselfwho me living good lNes nghr 
now. rfpu hold on. evm when it seems like the pain i& t e d g  you apcrrt, it wiü 
end The values in the school yord me not those of the reul worid Some&y you 
wiIi be vduedfor the speciolpetson you me. ( C m  

Directions for Future research 

This study has descn'bed how it fds to be a peer-rejected girl in school and how 

mernories of thip rejection &éct ad& iives. This &pic was urpIond through the eyes of 

foin women, each of who experienced peer rejection as a child in s c h d  This study 

Iooks at only a smalI popaiation offormer peer rejected chiIQes and of course, does not 



examine the whole phenornenon It leaves the door open for many new research 

guestions. 

One question lefi lfnan~wered is why do bullies pick on these children? Much 

research has been done in this area, but again, it has mostly been objective outsiders 

trymg to h d  solutions for the problem. It wodd be interestuig to hear from adults who 

were bullies as children What are tbeir memones of buliying? How did they feel about 

themseIves3 Why do they think they did it? How has it affectai their self-esteen 

Another group that would be interesting to talle to would the bystanders and 

onlookers. Those were not the kids who picked on anyone, but Who did not do anything 

to stop the buliies. a n  I would ask the participants, what did your niends do, when you 

were picked on? More oftea then not the answer was "nothingn. Why did these people 

not do anything? What are their mernories of this? How do they fcel about this as duits? 

It wodd be interesting to do a study like this with male subjects. How was the 

expCnmce different for thern, comparexi widi the women in my strdy? Women have been 

socialized to be in touch with theu falings. My participants told me about a wide range 

demotions they experienced Men have traditodly been sociaiized not to express 

emotion. Does this affect the umy some men react to peer rejection? When I started to 

design this project, I originauy decided 1 wodd work with bodi men and women, but 

only one man volunteered Why is that? 

I o h  wondered what it would have been like to get the participants together and 

as a p u p  discuss om expaiences. The did not allow me to do this. Future studies, 

couid incIude group discussion after the initial interview* 1 have feeling a group 



inteMewed wodd have uncovered even more information I know taat the participants 

stories triggered mernories for me. 1 thmk it wodd also be an ernpowering experience. 

Thexe are so many other elements raised by some ofthe stories totd that merit 

m e r  probhg: How did Linda manage to escape the pain of shame (not that her 

experience as a whde was any Iess pamful)? What is the prevaience o f f d e  on f i e  

physical bullying? How do copirag strategies develop? What other themes wodd emerge 

if we hed taken the tirne or if 1 were to re-analyze and re-&te? Issues of s e d i t y  and 

s e d  orientation, for example, have been glossed over. The role of sociai institutions 

and popular culture mi& be other good places to probe. Why and how does our society 

permit or encourage a culture ofrejecfion and bullying? So many questions are left to 

ask and re-ask 

Conclusion 

It 's rididous t h  it is still happening. I hem abmt it stiU happening O bit- r h ' s  

sad (Kyi) 

The participants and 1 have shand our experiences in this study so that the public 

can better understand what it is likc to be rejcctcd by pecrs in chil&ood. It is a very 

painful experience that none of us wül ever forget In some ways, it has a f f d  the 

aduits we have becorne. Some ofus still have seIf-esteem and trust problems. It bas 

mnethe1ess lead to some good things: We aiI feel it has made us more empthetic, 

understanding aûu?ts. But we do mt ncornmend peer rejection as a ûab@ -und for 



Through examination of these mernories, I have discovered a group of women 

who are resilient, d o  grew up and grew pst peer rejection and fomd a place to belon& 

dthough they still carry with them many emotionaI scars. I think rcsiliency and bclonging 

are some of the keys to overcoming such advesity. 
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1. Tell me about your decision to acbpt me. 

2 TdmeaboutthedayIcamehome. 

3. Teli me about my penooslity as a baby. 

4. Who were my nrst nien& and how did L get dong with them? 

5. Are then any specific mernories yon bave of me as a baby and s m d  child? 



1. Arethaeanymo~you~toasLmebaorewebegin? Wecanstopataaytene 
ifyou d d t  fée1 ~0dÔrtabIe. 

2. W b  woaM you me your pseadonym be? 
3. How old are you and whet do you do? 
4. Ta me a littie abopt yow seif? 
5. TelI me about yorn background and wbat you've been told about your baby and 

P==J=ly- 
6. Whai do you nrst remaiiber geaing pickd on or lefk out;, 
7. What is your first memory of this descn'be ït? 
8. How do you remember féelïng? 
9. How did you bdle it? 
10. How do you wish you wish you had b d e d  it? 
1 1. Was this îhe b e m g  of a cycle of exclusion? 
12. How long did the rejectioa last? 
13. Teil me your story? What mrr your -ence of rejectim me? 
14. What memories stand out to you tell me about them? And how yau feit about them? 
1 S. Did you have a close fiend or support systmi of fnends? How did they deal with 

your  on? Did they ùelp? 
16. Did teachers or M a t  school Lww of the problem and ifs0 how did they deal witb 

it3 
17. Did your parent know what was gohg on? Why or why not? What dÏd they do to help 

or hinder3 
18. Did you hancile your rejection düBrmtiy at dEferent points of your school ceraR 

Tell me abut  this? 
19. How do you rem- f8eIing about yoarself diamg this t h e  priod? 
20. Wodd you IiLe to draw a pi- about how this made you h l ?  
2 1. When did your Medion end and do you h w  why? 
22. What do you wîsh you had told the kids thet pickd on you? And w k  wouid you IiLe 

to tell them mw? 
23. As an h m  do you feel about these expriemes? 
24.DoyonthniLyomapnienœeffed#iyopramiltlifémanywayper~onaUyor 

professionany? 
25. How do yotl dmik yon w d d  be diffirait if you had not experi~ced tnis? 
26. How do you firl abid youiseLftDapy2 
27. Do you have satisS<mg fneddh@ snd social relationslips3 
2 8  Do you feeI compeoent inyourworWschool? 
29.Looicmgbackasea~how&yoowisbthtadaltsinyona~~hEmdlediM 

Ally~ceforplirents,erhir#tntsaxuichit~goingthn,ughthis? 



Appendix C 
Consent Form 

CONSENT FURM FOR PARI'ICIPATION IN RESEARCE PRCMECT 

I invite your partiCcipatim m my study. Please take the tÏme to rcrd this document 
carefbiiy. It will help you decide wbether or not you would like to @cipate. In addition 
to this generai m f i o n  and consent forni. you wilI be @ai an oral preseatation Feel 
fiee to ask as m q  questions as you B e  (in pemn, by telephone, or by email). 

Whet is it iike to have nobody to play with at fecess? Whaî is the -ence ofbeing 
rejected by 0th ChiIdrea like? Do you remember the child that no one wsnW cm thea 
team in gym c h ?  How did they f i  abouî it? What was dieu errpaietlce? As ridrllts, 
wbat ere theirmemories of these experïences? Do thcïe mernories anPct th& aduit Hie? 

Ican8tl~~ersomeoftheseq~*otl~becausethey~mychndhood 
@ence. I was a peer rejected chilci. Do one or mon of these sitmrtiuns reflect how 
you rememba your childhd? If they Q you csn help me explore ad& memones of 
peer rejd~ I want to explore peer rejectÎon fiom an Ïnsider's vÏew, so the 
phenornenon can be better understood Exptoring ad& memones ofqCection is a new 
excitiag way to exp1are pea rejdon, that bas yet to be exploreci. 

L b i t e  you to participate m one or more of the foiIowing as mdiCSLfed by an x 
- An interview (using a tape m r d a ,  for appcoximateiy m a n  hour to an hour) 
- h a w  a pichm of how you mnember kIEig  when you were a chiid and tdk about 

it 
- Show me photo's yom chiIdfiood d discrrss them with me. 
- Foilow-rp -ew Xneeded 



3. L wouM Wre to maLe a copy ofyour drawmg and r e m  the original to you. However, 
you may request that any dani you have provÏded be retmned to you or discankd at 
anyheduririgthesûuiy. 

4. 1 will do everythnig 1 aia to ensme that it is an @oyabIe, worthwhie -ence for 
you, ami welmme any suggcsa'om you may have. 

IF YOU WISE TO PARTICIPATE. PLEASE FEEL FREE TO CONTACT THE 
RESEARCHER FQR ADDmONAC ~ORMATIONm 

1 bave canfbIly read and und& the pcedbg  project description and I haeby 
volimteer my Zriformed consent to partïcipatc m the cese81ch as i n d i 4  above. 1 
understand that 1 may withdraw ficm the pmject at any time miring the shdy. 

Siatnm: Tek 




