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Abstract 

Newspapers, magazines, and governments continually describe and demand 

increased family participation in the education of their children as a universal rernedy 

for many educational dilemmas. In fact, much research has established a clear link 

between family involvement in education and student achievement. Despite this 

recognized value, we seldom hear about the daily problems associated with involving 

parents in the educational process. The purpose of this study was to explore how parents 

are currently involved in their children's education and elicit the attitudes and 

perceptions of both parents and teachers concerning what constitues parental 

involvement in education. 1219 parents and 68 teachers were surveyed at two middle 

schools in Fredericton, New Brunswick, about parental involvement in education. Data 

were gathered using parent and teacher questionnaires adapted from the work of Joyce 

Epstein of Johns Hopkins University. In addition, focus group interviews were used to 

confirm and extend the quantitative findings. 

The results indicate that parents are generally happy with the ways that b o ~ h  

schools involve them in the tducation of their children. For example, many parents feel 

welcome at the schools, assert that the teachers care about tl~eir children, and involve 

them appropriately in a variety of roles. As well, teachers overwhelmingly recognize the 

importance of parental involvement in education. At both schools, 100% of the teacher 

respondents consider parental involvement important for a good school. 

This research also serves as an effective guide for targeting specific areas where 

intervention is needed to improve parental involvement in their children's education. 

One key finding suggests that parents are satisfied with the way the schools involve 

them in decision making. This is important because recent reform initiatives of the New 

Brunswick Department of Education places increased emphasis on improving parental 

involvement in education through school govemance. However, much research suggests 

that the most successful parent participation efforts are those wllich offer parents a 

variety of different roles. 
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Chapter One : Introduction 

Involving parents in education is now widely accepted as a method of enhancing 

the educational process. Research has established a clear link between family 

involvement in education and student achievement. Despite this recognized value, we 

seldom hear about the daily realities and problems associated with involving parents in 

the educational process. The purpose of this study is to explore how parents are 

currently involved in their children's education at two middle schools in Fredericton, 

New Brunswick, end elicit the attitudes and perceptions of both parents and teachers 

concerning what constitutes appropriate parental involvement in education. This 

research sheds light on the different types of parental involvement that currently exist, 

and the level of involvement that both parents and teachers perceive to be legitimûte. 

No discussion of school reform or rducational policy issues in New Brunswick 

today seems complete without references to "parental involvement." The Edtcariort 

Act, which came into effect on December 29, 1997 defines the mission of public 

education in New Bmnswick as, "having each pupil develop the attributes needed to be 

a lifelong leaner, to achieve personal fulfilment and to contribute to a productive, just 

and democratic society; and in order to iùlfill this mission, partnerships are required, not 

oniy between teachers and pupils, but also among schools, families, and communities." 

(New Brunswick Education Act, 1997, p.3). 
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If the thought expressed in this statement is to be brought to fruition there must 

be avenües opened whereby both parents and teachers can agree upon including families 

in the educational process. In 1996, as part of a renewed education system for New 

Brunswick, school boards were abolished and replaced with a three-tier parental 

governance structure, consisting of School Parent Advisory Committees, District Parent 

Advisory Councils and Anglophone and Francophone Provincial Boards of Education. 

While the idea was to increase parental involvernent in their children's education, this 

new structure was criticized by many, According to a discussion paper released by the 

New Brunswick Department of Education (SOOO), The Green Paper , these criticisms 

centered around the following areas: decision-making being too fiir removed from the 

local level and concentrated in the hands of the minister; an exclusionary election 

process; an increased administrative burden on school staff; a lack of clarity surrounding 

roles and responsibilities; and ditEculties with communication. 

In February 1998, Minister Bernard Richard established the Parental Governarice 

Structure Review Cornmittee to seek ways and means of creating and strengthening 

productive linkages between education at al1 levels and its principal stakeholders. The 

findings, reported by Hansen and Landry (I998), in Towards Effective Parental 

Governance in Educotion, indicated that there is a need for more effective partnerships 

between parents of pupils, the Minister of Education, school personnel, pupils, and the 

community. 
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After speaking inforrnally with various personnel from the Department of 

Education, members of the New Brunswick Teachers Association, teachers, parents, and 

prominent researchers in the field of parental involvement in schools, it has become 

evident to me that including families in the everyday affairs of educational institutions 

raises many questions. There is a debate regarding the level to which parents should 

become involved in the education of  their children. Parental involvement is seen as 

having both advantages and disadvantages in schools. Some believe that parents should 

assume the conventional role of merely dropping the children off in the morning and 

picking them up in the afternoon. In this view, parents may interfere and create needless 

conflicts that disrupt the leaming environment. Others believe that parents should be 

seen as a potential solution in education, rather than part of the problem. After all, 

parents know their sons or daughters best and can be an invaluable resource in the 

scliool. There is also a middle ground. For example, parental involvement in education 

can be expressed in terms of both schools and families having responsibilities. Both 

groups can work together for the bettement of al1 stiidents. 

This has led me to believe that we should focus on identifying the ways that 

parents are currently involved in their children's education to keep better informed on 

what types of involvement parents want more information on. As well, we should assess 

the perceptions of both parents and educators before jumping feet first into a "pro-parent 

involvement" campaign. By doing so, we will be able to determine the views of both 

parents and teachers about parental involvement and identiS, areas of disagreement and 

help in identitjwg possibie soiutions fnat wiii ensure successîui irnpici~ieiiiaiiuii. il' iiii. 
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Department of Education hopes to facilitate more involvement in education by parents, 

it is imperative that they know more about the current perceptions and practices of both 

parents and teachers. This information will be helpfùl in developing future plans and 

programming efforts. 

This study thus seeks to answer hvo key questions formulated with the intention 

of enabling us to improve our understanding of parental involvement in education, 

namely: 

1. In what ways are parents currently involved in their children's education? and 

2. What are parents and teachers perceptions of parental involvement in 
education? 

Significance of the study: 

There are several reasons why such an investigation may be of some value. 

First, this study sheds light on the different types of parental involvement that currently 

esist, the level of involvement that parents and teachers perceive to be legitimate, and it  

identifies differences in perceptions and possible areas of contlict between parents and 

teachers that may inhibit family engagement in education. This research raises 

awareness regarding the components of effective parental involvement programs and 

provides recommendations for schools that wish to improve their current programs. 

Furthemore, if  school authorities are aware of the nature of such attitudes and 

perceptions, they may be able at least in some instances to effect changes in the way 

parents are involved. Therefore, the intended audience for this report includes 

administrators, principals, teachers, and parents who are in the position to influence and 

improve parent involvement programs. 



Second, this is a comprehensive study of New Brunswick classroom teachers' 

and parents' perceptions of parental involvement in two middle schools. The data 

collected in this thesis will expand what is already known about parental involvement in 

education in New Brunswick. This is important because parental involvement in 

education is mulitfaceted. Currently, the New Brunswick Department of Education is 

placing increased emphasis on issues surrounding school governance. However, the 

research on parental involvement in education is ovenvhelmingly clear: Parents should 

be given a variety of different roles to play in their children's education. 

Definition of Parental Involvement/Farnily Involvement: 

Throughout the literature the terms parental involvernent and family involvement 

are used interchangeably. This is to accommodate the modern diversity of families. 

Sorne children rnay live with one or both parents. For others, however, the parental role 

may be carried out by relatives, siblings, or other caring adults. Davies (199 1 )  has 

defined parental involvement from a shifting perspective. As society restructures itself, 

as communities restructure themselves and as schools restructure, parental involvement 

also is being transfonned. Davies contends that the new definition of parental 

involvement must go beyond the termparent, which is too narrow to describe today's 

reality. Family is a more encompassing term. The most significant adults in the lives of 

many children may be grandparents, aunts, uncles, brothers and sisters, or even 

neighbours who can provide child care. Here, Davies illustrates the changing nature of 

tamilies. Nontraditionai famiiy units are mucn more comrnon [han ihey wrre iri ihe rariy 

1900s, but today's alternative family structures are effective and should be recognized. 
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1 believe that children need lots of people to be concemed about their future and 

to be active in their lives. The use of the word "parent" in this document is not intended 

to exclude other adults fi-om participation in the education of  children. All such 

references rnay be interpreted broadly to include the adults who play an important role 

in a child's family. life. 

The term parental involvement can have multiple meanings and take a variety of 

forms both in and out of school. Teachers rnay want parental involvement in the form of 

helping children with homework. Parents rnay see parental involvement as making 

major decisions in the school. Moles (cited in Chavkin, 1993, p.22) defines parental 

involvement to include nvo components: 

Inside school: 

Parents rnay serve as volunteers in the classroom, on student parent advisory 

cornmittees, or on governing councils. Perhaps most often, parents attend parent-teacher 

meetings, sports events, concerts, or other student performances. But parents rnay also 

corne to the school to l e m  how to become better parents and help their children learn 

more. In doing so, they rnay exchange information with teachers about their child's 

problems and progress. This rnay be done in person, by note, or over the telephone. 



Outside school: 

At home, parents may involve themselves in their children's education in various forms. 

According to Joyce Epstein (1987), the most basic level includes family obligations to 

assure preparation for school, sufficient sleep, punctual attendance, and attention to 

homework . However, parents may also transmit their knowledge and skills through 

modelling appropriate behaviour and giving direct instruction. 

Encouraging parent involvement in education has been embraced by every 

province in Canada and the general trend across the country has been to reduce the 

number of school boards and enhance school-based governance. At the same time, 

however, it is imperative to note that in this ever changing environment, the terrn "parent 

involvement" encompasses the many different ways that the family can be involved in 

their children's learning. In the broadest terms, this could range from parents baking 

cookies to their taking an active role in curriculum decision making and reform efforts at 

school. In rny opinion, any kind of parental involvement in education is important. 

Whether i t  be chaperoning a school function or reading and reviewing homework, when 

parents are involved in their children's education, they are sending a clear message that 

school is a worthwhile and valuable institution. The next chapter presents a synthesis of 

some of the research on parental involvement in education. 



Chapter Two : Literature Review 

Introduction: 

In the present study 1 am interested essentially (1) in investigating the current 

status of how parents are involved in their children's education and (2 )  in ascertaining 

the perceptions of both parents and teachers towards the vanous types of involvement. A 

review of literature indicates that there is a considerable amount of evidence which 

establishes the importance of parental involvement. 1 have reviewed the literature under 

four themes which provide a critical look at the existing research of signiticance to my 

study. These are: 

The benefits of involving parents in the schools. 

* The different types of parental involvement that exist. 

The barriers which exist towards parental involvement. 

The factors that contribute to successful parental involvement. 



The Benefits of Parental Involvement: 

As mentioned previously, an extensive and diverse literature indicates there is a 

need and a demand for increased parental involvement in education. One major message 

from this research suggests simply and clearly that families are important for children's 

learning and school success. Research also demonstrates that parent involvement in 

education can be an important contributor to student achievement. Overwhelmingly, 

research indicates that when parents are involved in their children's education, a variety 

of benefits are likely for al1 involved school staff, students, and parents. Figure 1 .O 

summarizes these benefits. 

Fipure 1.0 : The benefits of ~ a r e n t a l  involvement in education for students. 
teachers, and parents 

Students 

Achievement 
(higher grades and 
test scores) 

Improved 
self-esteem 

Motivation and 
Positive Attitudes 
toward school 

Attendance ctt 
school improves 

Communication 
and Relationship 
with teachers and 
families improve 

Teachers 

Improved 
Morale and Self- 
Esteem 

Teaching 
Effectiveness 
irnproves 

Communication 
and Relationship 
with students, 
parents, family, 

and 
communities 

improve 

Parents 

Become more 
confident about the 
ways they can help 
their children learn 

Become more 
supportive of their 
children 

Attitude toward the 
school and school 
personnel improves 

Leam more about 
educational 
programs 

Communication 
and Relationship 
witn cniidren anci 
teachers improve 
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As indicated above, a significant body of research demonstrates that when 

parents are involved in their children's education, the results are numerous. Becher 

( 1  986) points out that the involvement of parents in the development and education of 

their children has become a topic of intense interest to educators, researchers, 

politicians. and parents. Becher gives recognition to the crucial role parents play in their 

children's education, and emphasizes the rights and responsibilities of parents to 

influence educational programs. 

Ho and Willms (1996) studied eighth-grade students and their parents using data 

from the National Educational Longitudinal Study to measure aspects of parental 

involvement in their children's education. Their results indicate that children whose 

parents regularly discuss their schoolwork and school experiences perform better 

academically than children who rarely discuss school with their parents. Similarly, 

Keith, Bickley, Keith, Singh, Trivette and Troutman (1993) examined the influence of 

parental involvement on the academic learning of eighth-grade students. Using a large, 

nationally representative sample, both parents' and students' responses were studied 

under four categories: educational aspirations, parent-child communication, amount of 

home stnicture, and participation in school activities. The results suggest that parental 

involvement in students' academic lives has a powerful influence on students' 

achievement across al1 academic areas. As well, Reynolds' (1993) study of children to 

better understand the factors that influence a wide range of early school outcomes 

indicates that parental involvement in the school was a strong predictor of student 

achievement. Kumberger, Ghatak, 'rouios, Kiaer, ana Eornbusch ( i  %Ûj, îuriiitfr suggcsi 
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that there is a relationship benveen parental involvement and high school dropout rates. 

Their findings indicate that students who dropped out of school reported that their 

parents rarely attended school events or helped them with homework. These parents 

were more likely to respond to poor grades with punishment, and students rarely 

consulted their parents when making educational decisions. 

Research also suggests that teachers, when involved with parent involvement 

efforts, experience benefits. Benyon (1968), contends that teachers, when associated 

with parents, becorne more proficient in their instructional and professional activities, 

become more involved with the curriculum, and tend to experiment more. Hoover- 

Dempsey, Bassler, and Brissie (1987) support this notion by suggesting that teachers 

report more positive feelings about teaching and about their school when there is more 

parental involvement. As well, Epstein (1985), claims that parents and principals rate 

teachers higher in overall teaching ability and interpersonal skills if the teachers 

frequently involve parents. 

Another goal of school and family partnerships is to increase the number of 

families actively involved in their children's education. Research indicates that parental 

involvement in education has numerous benefits for parents. Epstein (1986) reports that 

when teachers were committed to increasing parental involvement, the parents felt that 

they should help their children at home, understood more about what their child was 

being taught in school, were more positive about the teacher's interpersonal skills, and 

rated the teacher higher in overall teaching ability. In a separate study, Epstein (1995) 

aiso determined that wnen parents are invuiveci wiiii iiit: sciiuui, iiiey t.iliUer&iiid züî2 ûf 



the instructional program that their children are leaming in each subject, and that their 

interactions with teachers improved. 

Although the findings of the research are generally positive regarding parental 

involvement, not al1 research points clearly to the direct relationship which exists 

between parental involvement and student achievement. In fact, a careful reading of 

some research evidence is less definitive about the benefits of parental involvement. 

Some researchers daim that they have found little or no effect of parental involvement 

on student achievement. Ho and Willms (1996) contend that parental involvcment 

associated with participation as volunteers or attendance at parent-teacher organizatian 

(PTO) meetings had only a modest effect on students' reading achievement and a 

negligible effect on students' niathematic achievernent. 

In another study, Grolnick and Slowiaczek (1994) identifi three ways parents 

can manifest involvement in their children's schooling; through their behaviour with 

regard to the school (by going to school and participating in activities such as open 

houses), through the child's perception of their affective and personal availability 

(experiences which convey a positive feeling showing that parents enjoy interactions 

with them around school), and by exposing the child to cognitive and intellectual 

activities (books and materiaIs that bring home and school closer together and help 

children practice skills useful for school). The findings suggest that there are indirect 

associations between parent involvement and student motivation. Children's attitudes 

and beliefs about themselves, rather than parental involvement, were seen as powerful 

determinants of school success. Natieiio and McUiii iiY88j useci a sampie OF i2 , i46 



students tiom 20 American public high schools to estimate the effects of teachers', 

parents', and peers' standards on student effort and achievement. The study examined 

the detenninants of student effort on homework, and, in tum, the contribution of this 

effort to achievement. The results indicate that teachers', parents', and peers', standards 

al1 have a positive and significant effects on the time students spend doing homework. 

However, in relation to student achievement, teachers' and peers' standards have small 

positive effects, and parents' standards have larger negative effects. According to the 

authors, this suggests that parental rules for homework do not necessarily result in 

higher achievement. A similar study by Keith, Reimers, Fehrrnann, Pottebaum, and 

Aubey (1986) was conducted to determine the effects of parental involvement, 

homework, and TV time on academic achievernent. Data from a large, contemporary 

sample of high school seniors were analysed, and the results suggest that time spent 

doing homework and time spent watching TV had important effects on student 

achievement. For example, TV viewing had a small, negative effect on student viewing 

indicating that the more TV students watched, the worse their academic achievement. 

Homework, on the other hand, had a positive effect on student achievement. Parental 

involvement, however, had no meaningful direct effect on student achievernent. 

Despite this anomaly in the research, parental involvement in education is 

acknowledged by most researchers as being an important positive determinant in the 

achievement of students. Although the value of specific types of involvement are not yet 

clear, the next section will highlight the consistency of evidence that supports a variety 

of parental activities in the schooi. 
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Types of parental involvement: 

As indicated by the preceding review, a substantial body of research exists about 

the benefits of parental involvement. This research provides excellent support for the 

different types of parental involvement which exist and a sound basis for the selection 

and implementation of differenr programs. What emerges fiom the literature is that 

successfil parental involvement programs have clear task expectations as well as 

articulated roles and responsibilities, al1 of which are communicated to parents. 

In the past, parent involvement in education meant baking cookies and 

organizing fundraising activities. Now, parental involvement has expanded to include 

home-based activities (such as helping with homework, encouraging children to read, 

and promoting school attendance) and school-based activities (such as attending PTA 

meetings, helping in the classroom, parent-teacher conferences, concerts, participating 

in other school events, assisting with new foms  of school governance, and helping to 

raise money for various school projects). 

Several models of classification of parental involvement have been developed. 

Epstein ( 1  995) expands upon the traditional types of involvement by categorizing six 

important types of cooperation between families, schools, and other community 

organizations. These include : parenting, comrnunicating, volunteering, learning at 

home, decision making, and collaborating with the community. Hester (1 989) believes 

that there is no blueprint for parental involvement that can be commonly applied in 

every school setting. However, school administrators can involve parents in a variety of 

ways. kit: ciies severai caieguiics ihài caii b= iïi~iüdéd hi Xi ~ffVîr tû i i i ~ i t û ~  paxutal 
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involvement in their children's education. These include: good home-school 

communication, developing tests that parents can administer to students at home to 

check their progress, continuing the traditional activities that involve al1 parents such as 

open houses and back-to-school night, organizing field trips with parents and students 

together, and encouraging parents to participate in leadership roles on school-related 

political issues that include lobbying in person, organizing letter-writing campaigns, or 

speaking at various forums. In addition, Moore ( 1  99 1 ) has identified three approaches 

to parental involvement in their children's education. These are: parents as 

policymakers, parents as volunteers, and parents as facilitators of children's 

development. The literature - summarized in Figure 1.1 - delineates these different 

types of parental involvement. 



Fipure 1.1: The Tvpes of Parental Involvement (Continued on next ~ a g e l  

Type l Parenting 
Families must provide for the health and safety ofchildren, and maintain a horne 
environment that encourages learning and good bchaviour in school. Schools 
assist families with parenting and child-rearing skills. understanding child and 
adolescent development. and sening home conditions that support children as 
students at each agc and grade Ievel. 

Type 2 Communicating 
Schools mus1 reach out to families with information about school programs and 
student progress. This includes the traditional phone csills. report cards, and 
parent conferences. as well as new informarion on topics such as school choice 
and making the transition [rom elementary school to hiçher grades. 
Communication must be in fonns that families find understandable and useful 
for example. schools may use languagc tnns la to~  to assist fainilies as needed 
and communication must be two-way, with educators paying attention to the 
concerns and needs o f  families. 

Type 3 Voluntccring 
Parents can make significant contributions io  rhe environrnent and functions of 
a school. Schools can get the masi out of this process by crcating flexible 
schedules, assrmblirs, and events so more parents can participate. Schools can 
also organize voliintcer work. provide training. and match the talents and 
intrresis o f  parents to the needs o f  swdents and teachers. 

Type 4 Lcarning nt H o m  
With the support o f  teachers, î'amily members can supervise and assiçt thcir 
children at horne with homework xsiçnmentsandotherschool-relatcd sctivities. 

Type 5 Decision Muking 
Schools can includc families as participants in school decisions. governance and 
advocacy through SPACç and DPACs. school councils, committecs and other 
parent organizaiions. Training and information should be provided to the parents 
so they can make the most o f  those opportunities. This opportunity should be 
open to al1 segments o f  the community. not just people who have the most lime 
and energy to spend on school affairs. 

Typr 6 Collaborating with the Communiîy 
Schools can provide families with information on community health, cultural, 
recreational, social support, and other p m p m s  or services offered by other 
agencies. They can also help fmilies and community groups provide services 
to the community, such as ~ c y c l i n g  art, music, drama and other activities for 
seniors. etc. 



Hester (1989) Moore (1991) 

Parents as Teachers 

Parents are tmly the first teachers oftheir children. Hester 
suggests that teachers can develop tests that parents can 
administer to their children at home to check their 
progress. Tracherç can also provide suggestions to parents 
on techniques to create a good study environrnent at 
home. 

Parents as Supporters of Activities 

Parent participation i n  activities can snhance 
communication. By providing opponunities for parents 
and other mcrnbers ofthc comrnunity to participate in  the 
rducarion o f  children. we \vil1 creatc a sense o f  mutuality 
and fostcr positive g rowh  in students. 

Parents as Learncrs 

To help parents rcach their potcntial o f  bccoming 
effectivecommunicators. tcachers, andadvoçates, there is 
3 great deal that parents rnust learn. One way to 
accornplish this is to provide workshops for parents on 
how tu hclp their children with homework, college 
admission. tcenage suicide. dropout prevention. etc. 

Parents as Advocates 

Parents as Policymakers 

This approach involves the ernpowerrnent o f  
parents as decision rnakers i n  the structure and 
irnplementation o f  school policies. 

Parents as Volunteers 

This approach ernphasizes the use o f  parents as 
"people power" for accomplishing program 
objectives. Here. parents are scen as assisting 
teachers as classroorn helpcrs. field trip 
chaproncs, project Fund-misers, and other 
activiries. 

Parents us Facilitutors of Children's 
Development 

This îpproach emphasizcs developing parents' 
capabilities to contribute to the educational 
success o f  thcir childrcn. Parents are counselled 
on how to enrich their children's lives- throuçh 
education in efîective parenting. appropriate 
ourside enrichment activities. and utilizing 
coinmunity health and social service agencies. 

Hester believes that one outcome o f  an effective parent 
involvement plan is the ernergence o f  a group o f  parents 
%ho are educational advocates. When parents are 
advocates, they are working at the local, state and national 
leveis to impact legislation and policies that directly 
impact children. 
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Indeed, cornmon threads of parental involvement have been articulated in 

different ways by various researchers. For example, Epstein, Hester, and Moore believe 

that parents should be involved in school decision making, volunteering, and helping 

their children at home with homework. They also suggest that parental involvernent 

works better when parents are given a variey of roles to play. This demonstrates that 

there is no one "perfect" parental involvernent program. However, wider opportunities 

will exist to support student learning both at home and at the school if parents assume 

various roles, which include: making school decisions, helping children acquire n w  

skills at home that motivate them to perform better in school, and in supporting school 

activities by volunteering. Weisz (1990) has o u t h e d  some suggestions for volunreer 

activities for parents, which include the following: 

telephone other parents and begin a parent network. 

serve as a resource person, sharing a special collection. occupation, skiII, 

etc. 

help nith tutoring and remedial work. 

rn work with small groups or individual students in a particular class. 

explain school programs and needs to the larger community. 

I locate, investigate field trip possibilities and attend one. 

assist with extracurricular activities. 

@ raise money and support for school projects. 

help make arrangements for open houses or meetings. 
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From this literature, a number of strategies emerge as effective ways to promote 

strong parental partnerships in the schools. The degree to which these strategies are 

related to the needs and interests of parents and to the unique situations of schools and 

teachers influences the level of success. The research on the different types of parental 

involvement indicates that parents and teachers can create viable partnerships; however, 

miven that each school is difîèrent, particular barriers, may need to be overcome. O 

Barriers to parental involvement: 

Research to determine some of the specific factors that impede the initiation and 

establishment of parental involvement in the school have indicated a number of 

important concerns. Throughout the literature, various themes emerge which indicate 

that numerous barriers to effective parental involvement exist. Figure 1.3 outlines 

some of these barriers: 

Figure 1.2 : Barriers im~edina parental involvement in education 

the beliefs, perceptions, and attitudes of principals and teachers on what 
constitutes parental involvement 

a insufficient training for teachers on how to reach out to parents 

a less than welcoming atmosphere toward parents in schools 

a socioeconornic status and education of the parents 

a language and cultural barriers 

time pressures 



According to Moore (1991), any number of barriers to effective parental 

involvement can be identified easily by educators as well as parents. Such general 

barriers may include distance between teachers and parents, lack of teacher training, 

race and class barriers, limited views of parental involvement, and the public's 

perception of the school. However, research also indicates that barriers can originate 

from the capability and overall disposition of principals and teachers to assure and 

facilitate parental involvement. 

Williams and Chavkin (1986) assert that the beliefs, perceptions, and attitudes of 

principals may be a potential barrier to parental involvement. They contend that many 

principals favor increased parental involvement only in traditional ways such as 

attending class piays or holding bake sales. Foster (1 984) extends this notion that the 

principal's attitude is a major barrier to parental involvement. in her study, for example, 

she describes the role of parents as partners in school governance and claims that many 

factors determine how effective a school council will be. However, in her opinion, the 

most critical factor is the principal's attitude towards the group. She also demonstrates 

that the attitude of most principals, more often than not, is negative. In her words, 

"principals with school councils would like nothing better than to send the parents home 

and keep the decision-making among professionals. They find it enough to deal with 

disgruntled and angry parents every day without having them become a forrnal presence 

in school affairs1'(p.27). Davies (199 1) similarly contends that in any school, leadership 

is essential to help create partnerships with parents. This leadership to reach out to the 
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teaching staff. 

According to the literature on parental involvement, the attitudes of teachers 

play an important role in promoting parental participation in their children's education. 

Becher (1986) claims that teachers may have various grounds for opposition toward 

parental involvement in education. These include: feeling uncertain about how to 

involve parents and still maintain their role as specialized experts; uncertainty about 

how to balance concern for the group of children against a more personalized concem 

for each individual child, which they believe would be expected if parents were 

involved; the belief that planning for parental involvement activities takes too much 

time; the concern that parents will try to take over teaching responsibilities and that they 

won't follow the teacher's instructions and school regulations; the concern that parents 

will cause confusion and disrupt the classroom because they don't know how to work 

productively with children; the belief that parents may use nonstandard English or 

demonstrate other characteristics teachers do not want introduced into the classroom; 

and the contention that parents would not keep their commitrnents, would discuss 

confidential information with their friends, and would be too critical and therefore make 

teachers feel uncornfortable. 

Mager ( 1  980) studied the conditions which influence teachers in initiating 

contact with parents. Among the conditions influencing parent-teacher relationships, he 

found that teachers of upper middle class backgrounds reported a higher frequency of 

contacts with parents than did teachers of middle or lower middle class backgrounds. 

71---L--- ---:*L L:-L ---+or+ rn...  +hnmz-nI.roe irc m n w o  rornnne;hlo fnr in;t;otinn r n n t ~ r t  
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with parents and reported greater comfort in meeting the expectations of parents. 
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Barriers to parental involvement in education can also be constructed by 

families. According to Baker and Stevenson (1986), mothers with more education are 

likely to have more knowledge of their child's schooling, are more likely to have met 

with their child's teachers, and are more likely to have attended parent-teacher 

conferences and school events. The findings of this study indicate that there is an 

association between a family's socioeconomic status and mother's academic strategies. 

which indicates one way in which family background translates into educational 

achievement. In another study (Stevenson and Baker 1987), the authors used a nationally 

representative sample of American households to examine whether the education of the 

mother relates to the degree of parental involvement in school activities. Based on a 

sample of 179 children, parents, and teachers, the results demonstrate that the 

educational status of the mother was relevant to the deeree of parental involvement in 

schooling. Thus, parents with more education are more involved in their children's 

schooling. 

A similar study by Lareau (1987) relied on participant-obsewation of two first- 

grade classrooms located in two different communities and in-depth interviews of 

parents, teachers, and principals to determine whether social class affected parental 

involvement in schools. She found that parental involvement varied between locations. 

The amount of parental involvement was much higher at the upper-middle class school 

than at the working-class school. Moreover, social class also provided parents with 

unequa1 resources to comply with the teachers' requests for parental participation. For 
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work, parents from the working-class school were reluctant to comply because they felt 

that their educational skills were inadequate for these tasks. Aronson (1996) furthers this 

notion by claiming that a growing number of parents do not speak or read English well 

enough to communicate with teachers and administrators. Because of cultural 

differences, many parents are not familiar with the expectations of their children's 

schools and don't understand how to go about getting involved, even if they want to. 

Some parents lack the educational background or skills they feel they need ta interact 

with teachers and staff. For othcrs, their own negative experiences as students make 

them uncomfortable going to school. To make matters worse, many schools that claim to 

welcome parent participation do not provide a hospitable climate for parents. 

Some research on parental involvement suggests that a less than welcoming 

atmosphere toward parents in the schools may serve as a barrier. Lindle (19891, in 

examining the relationships between schools and families, suggests that parents' 

dissatisfaction with school people who are too businesslike, patronizing, or who talk 

down to parents, prevents family engagement in education. Instead, parents reported a 

persona1 touch as the most enhancing factor in school relations. For example, parents 

spoke favorably of school personnel who gave them personal attention, which involved 

providing timzly information with regard to student progress on an informal basis. 

Parents do not want a professional-client relationship with the schools in the education 

of their children. According to Davies (199 11, schools can create a parent center to offer 

a place where they could drop in for coffee, a chat, or get information on school 

progrdms and aciiviiicb. n e  ciaiiiia ihai païeiiîs IFPVL?C~ kC:iiig i i i Û X  ijû~itii.2 übûü: :k 
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school and about being involved in their children's education because they had a 

welcoming "place of their own" in the school. 

Cultural barriers may also exist which prevent parents from being involved in 

their children's education. Chavkin (1989) asserts that, regardless of ethnicity, many 

minority parents believe their children will benefit fiom their involvement with their 

children's schools. However, minority parents may feel intimidated and awkward when 

approaching school staff. For example, in some schools, sorne Asian immigrants' great 

respect for, and confidence in, teachers often becomes a barrier to communication. Some 

Asian parents feel that communication with teachers is disrespectful because it gives 

them the impression that the parents are checking up on them. Tran (1 982) interviewed 

English-speaking Indochinese parents in San Diego, California and identified several 

reasons why they tend to avoid participation in school activities and in the decision- 

making process of their children's education. The following factors contribute to this 

situation: the democratic process of sharing in decision making is contrary to parents' 

cultural expectations; they believe that schools have the expertise and the right to rnake 

decisions and it is not necessary for the parents to share the responsibility; the parents do 

not understand that their children have problems caused by language barriers and 

cultural differences; most parents do not understand their legal rights with regard to their 

children's education; parents do not understand the American educational system and 

simply do not realize "what is really going on" with their children's education; parents 

do not have the experience to take an active role in parent advisory councils; and parents 

iaçk iiiiic aiid iïieaiis üf imiapü~~iiiiûri .  
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Indeed, lack of time has been addressed by the literature as being a significant 

barrier to parental invoIvement in education. Collins, Cooper, and Whitmare ( 1  995) 

contend that lack of time on behalf of parents, teachers, and principals was an obstacle 

which reduced the likelihood of parental involvement. For example, some parents claim 

that work, family commitments and participation as volunteers in other community 

groups inhibited [hem fiom being invoived in schoois svhile others state that they would 

find the time if they felt that their contributions were valued. Teachers assert that 

preparing for parental involvement requires extra time and mnterials, especidly for those 

that are not convinced of the benefits of parental involvement. Furthemore, principals 

believe that practising an "open office door" policy requires time which can be difficult 

to find. 

The literature clearly indicates that much needs to be done to understand and tap 

into an important and under-utilized source of strength - parents. [t points to the need 

for administrators, educaton, and parents to look at the challenges that lie ahead and to 

locate key ingredients to help facilitate and encourage parental iiivolvement in schools. 

It also indicates that major barriers to parental and community involvement currently 

exist. The challenge is to find ways for parents and schools to work together in a way 

that is not only mutually beneficial, but also improves the lives of children. 



The factors which contribute to successful parental involvement: 

Throughout the reseatch on parental involvement, common themes ernerge 

which provide suggestions that schools can use to increase communication and 

involvernent. Figure 1.3 outIines some ideas thae schools can use in an attempt to 

increase parentai involvement in their children's education. 

Fipure 1.3 : What schools can do to increase aarental involvement in 
their children's education: 

Schools cm give parents a voice in decisions. Parents should be involved in 
school goverriance issues and in making decisions regarding their children's 
schooling. 

Schools can train school staff. Good schools value parental involvernent and 
reach out to parents. Too often the school contacts parents only when there 
is a problern. In developing partnerships, training will be necessary for 
principals, teachers, and parents to help everyone acquire the skills needed. 

Schools can create parent resource centers. Set aside an area in the school 
that invites parents to share their parenting experiences with other parents 
and to work with teachers. 

. Schools can provide flexible schedules to allow studmts and families to 
engage in recreational and leaming activities. 

Schools can design homework that engages parents in the process. For 
example, assignments such as constructing family trees, recounting the 
family history, and describing their daily work involves parents in the 
learning process. 

. Schools can establish a home/school coordinator to visit parents at home, 
develop programs, and act as a liaison bctween teachers and families. 
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Several studies have examined various factors which tend to be associated with 

positive parental involvement in their children's education. Goodson. Swartz, and 

Millsap (199 1 ) argue that successful parental involvement programs focus on 

empowering parents. This means that they address those factors that alienate parents 

from schools, such as low levels of Iiteracy. Other characteristics include: provision of 

multiple levels of parent participation - any contact is seen as positive; different modes 

of contact that respond to different parent skills, cg., home visits are good for those who 

lack experiencc in working in groups; helping parents move from one type of 

involvsment to another, e.g., from home visits to school settings; sensitivity to the 

literacy of parents; flexibility in scheduling and location; and use of ways to create 

closer bonds with families, such as support groups. 

Jackson and Cooper (1992) identify ten factors that seem to be central to 

successfuI urban programs based on their analysis of New York City high school 

projects. These include the following: leadership: visible and active involvement of the 

principals with explicit support of the district administration; accessibility: open lines of  

cornmunicatiun between parents and schools with immediate access to the principal 

and staff members who are friendly and helpful; time: sufficient time ta plan, recniit, 

and follow up with parents; cultural awareness: identify staff members with parents 

and provide them with an understanding of the culture of the parents and cammunity so 

trust can develop; active teacher rales: involve the teacliers so they can see parents in a 

different Iight, and vice versa; continuity: continuous and regular attendance in group 

meetings so a sense ofcomrnuniry and ownership is buiii; puliiic itcogïiiiiûii: 
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recognition of parents and other participants in a visible way which is essential to build 

confidence; broad-based support: involvement of outside community groups to assist 

and help "sell" the school to the larger community; adolescent focus: al1 participants' 

attention should be focussed to the growth and development of adolescents; and 

recognition of parents as people: recognition of the needs and interests of parents as 

people preceding information about and involvement in school programs. 

Similarly, Williams and Chavkin (1989) identib and describe the characteristics 

of promising parent involvement programs in Arkansas, Louisiana, New Mexico, 

Oklahoma, and Texas. They describe seven essential elements of strong parental 

involvement programs. These include: written policies which legitimized the importance 

of parental involvement and helped both staff and parents better understand how parents 

would take part in the program; administrative support which was provided in the way 

of funds for implementation programs, material/product resources, and extra people 

were designed to cany out program efforts. For example, administrative staff were 

allowed to serve as school volunteers one day per month in New Mexico, and training 

was made available for staff as well as parents. Many schools sponsored workshops that 

both parents and educators attended to improve their skills for working together as well 

as working with children; partnership approaches were reflected in such activities as 

joint planning, goal setting, and setting school standards which enabled both staff and 

parents to develop a sense of ownership and pride in the efforts of the school; two-way 

communication between home and school occurred frequently and on a regular basis. 
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concems; promising programs networked with other programs to share information, 

resources, and technical expertise; and evaluation was also used regularly to enable 

parents and staff to make program revisions on a continuous basis to ensure that 

activities were strengtheninp the partnership. 

The research presented above provides ample information about how to increase 

levels of parental involvement in their children's education. These lists of simple 

strategies suggest that a common-sense approach to getting parents involved often works 

best. Common key points from these lists include a cultural awareness and recognition 

of parents as people; the nature of communication and the climate of the building, 

particularly with regard to how parents are treated in the building; recognizing parent 

efforts, making parents feel welcome in the schools; communicating effectively with 

parents; and conducting special events to involve parents. Some literature offers 

additional advice on the components which characterize strong parental involvement 

programs. 

Dauber and Epstein (1993) believe that one key to involving al1 parents is 

creating an atmosphere in which teachers, administrators, and families al1 are seen as 

valuing parental involvement. They contend that school attitudes and practices regarding 

parental involvement in inner-city elementary and middle schools directly influence how 

much parents will support their children's learning at home. In this study, the 

researchers found that parents who feel that the school is actively trying to involve them 

have a more positive attitude about the school, and they give higher ratings to teachers 
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children's teachers is the hallmark of success. In another study, Epstein, Jackson, & 

Salinas (1 992) developed a program that makes homework interactive with parents. 

The program has developed 160 prototype interactive homework assignments linked to the 

curriculum for Baltimore inner-city middle school teachers. Parents help children with such 

assignments as oral family histories, science experiments in the kitchen, or reports on health 

topics. Epstein (1992) reports that in Indianapolis, families interact with schools via a local 

cable channel that broadcasts a homework hotline where children and families can 

get visual answers to questions about homework assignments. To counteract low 

attendance at school meetings, some schools use tape recordings, videocassettes, or 

answering machines in schools or classrooms which can send and receive timely 

messages. Others even organize volunteer work for parents to do at home or on 

weekends. 

From the literature, educators and researchers are discovering additional ways 

that parents can be involved in their children's education. Davies (199 1 )  suggests 

three ways that schools can promote parent involvement and closer working partnerships 

between educators and families. These include the following: creation of a parent 

center: The parent center is a special room for parents at the school. It is staffed by paid 

coordinators as well as unpaid volunteers. it offers parents a welcoming atmosphere, 

conversation, and school information. Various activities can be offered through the 

center, such as recmitment of parent volunteers, clothing exchange, grade-level 

breakfasts, and English as a Second Language (ESL) and General Education 
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materials to help parents such as adult-sized table and chairs, a telephone, coffee pot, hot 

plate, and occasional snacks; a home visitor program: The home visitor program 

çonsists of  paid staff who visit homes to help families understand what they can do to 

encourage their children's success in school. The home visitors can provide information 

about reading programs, school activities, curriculum expectations, child rearing, and 

summer camps. They also serve as liaisons to convey parent concerns back to the 

school; action research teams: These teams consist of teachers who study ways to 

improve their oxvn methods of involving parents. They meet at least monthly to do 

background reading in parent involvement, receive training, interview other faculty 

about attitudes toward parent involvement, discuss the success of past efforts to involve 

parents, and design projects to increase teacher-parent collaboration. 

From the literature, educators and researchers are discovering many ways that 

parents can get involved in their children's education. However, 1 believe that many of 

these types of initiatives are dependent upon the school's desire to involve parents. To 

effect change, parents m u t  find time to participate in their children's education while 

schools must provide the supports necessary for them to be involved. For example, 

some parents are ready and willing to volunteer their time for the schools. Other 

parents are reluctant or unable to participate. Although getting parents involved in their 

children's education is a great challenge for educators, research shows that eductors can 

do a great deal to promote greater parental involvement. The Center on Families, 

Communities, Schools and Children's Learning (1994) indicates that parents who 
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their children's education than do other parents. Relying on a national sample of 2 ,3  17 

inner-elementary and middle school students, the researchers found that the best 

predictor of parental involvement was what the school did to promote it. School attitudes 

were more important than parents' income, educational level, race, or previous school 

volunteer experience in deterrnining whether the parent would be involved in the school. 

Tliis review of the literature yields considerable information regarding the need 

for sustained commitment and effort to make parental involvement in the schools 

successful. The research indicates that it is important for schools to offer different f o m s  

of parental involvement as no one type of involvement is necessarily "right" for every 

family. Overcoming obstacles to home-school collaboration will require the efforts of 

administrators, educators, and families, for the impediments lie within the interactions of 

al1 parties. This review has identified the benefits of parental involvement in the schools. 

the types of involvernent that currently exist, barriers that prevent involvement, and 

factors that contribute to successful parent-teacher involvement. My goal was to 

investigate how parents are currentiy involved in their children's schools in Fredericton 

and to ascertain the perceptions of both parents and teachers regarding this type of 

involvement. 
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Chapter 3 : Research Methods 

Since my study is exploratory in nature and investigates the experiences and 

perceptions of participants, 1 used both questionnaires and focus-group interviews to 

obtain a richer and more accurate interpretation of the data. Sorne research suggests that 

combining both quantitative and qualitative methods helps to provide more valid, 

accurate answers to research questions. For exarnple, Hahn (1998) conducted a study to 

examine civic education in England, Denmark, Germany, the Netherlands, and the 

United States. Her data collection techniques involved using questionnaires, 

observations, and interviews. The questionnaires and observations allowed Hahn to 

measure current political attitudes and get a sense of the context in which adolescent 

students develop political views in secondary schools. However, the interviews with 

teachers and students permitted a richer, and fuller insight into adolescent political 

attitudes and beliefs and into the process of citizenship education in each country. 

Questionnaires 

In an effort to understand better what parents and teachers think of the current 

practices of schoof, family, and community partnerships, 1 administered both teacher and 

parent questionnaires to a study population of two middle schools in the Fredericton 

area. McMillan and Schumacher (1997) suggest that the questionnaire is the most 

widely used technique for obtaining information. It is relatively economical, has the 

same questions for al1 subjects, can ensure anonymity, and contains questions witten for 

specific purposes. Both questionnaires used in rny study were developed and 
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at Johns Hopkins University, in collaboration with Maryland teachers and 

administrators. The teacher questionnaires (Appendix 1) ask teachers to provide 

professional judgement about current parental involvement practices bcing employed in 

the school, what they are currently doing to involve parents in the educational process, 

and what progranis they would like to see developed. Parent questionnaires (Appendix 

2) ask parents to describe how they feel about the school, how they are currentiy 

participating, how well the school keeps them informed, and what practices they would 

like to see initiated. 

Both questionnaires have been used in several studies in the United States 

including: Epstein (1986), Epstein and Dauber (199 l), and Epstein and Dauber ( 1993). 

This research indicates that it is important to obtain information from both parents and 

teachers to clarify and extend di fferent practices of parental involvement. In m y 

research, questionnaires were administered to the entire parent and teacher population at 

Albert Street Middle School and George Street Middle School. These schools are 

located on Fredericton's south side and serve a relatively homogeneous student 

population. At Albert, 505 parents and 29 teachers obtained surveys, while 714 parents 

and 39 teachers received them at George. 

To interpret the "raw" data obtained fiom the surveys, 1 followed a guideline 

established by the researchers at Johns Hopkins University that uses basic descriptive 

statistics for analysing and summarizing data gathered for each question asked of parents 

and teachers. In addition to this, 1 carried out a basic descriptive analysis of the data 

using the computer program SPSS (Statistical Package for the Social Sciences). 

According to George and MaIlery (1 999), SPSS is a powerfbl tool that is capable of 
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conducting just about any type of data analysis used in the social sciences. In my 

opinion, SPSS was instrumental in making the fundamentals of the parent and teacher 

data analysis clear. For example, it produced a multitude of tabulated reports, charts, and 

descriptive statistical summaries. This provided me with a comprehensive system for 

analyzing data from the parent and teacher questionnaires. 

Focus Groups 

Since conversation is one of the basic modes of human interaction, I chose the 

focus group method to ver ib  and extend the information obtained from the survey. 

While the quantitative data provides an interesting insight into the different ways that 

parents are involved in their children's education, it does not provide us with an 

understanding of why parents are involved in some ways more than others. The 

qualitative data enriched the quantitative findings by opening windows to illustrate the 

reasons behind the responses given. McMillan & Schumacher (1997) assert that focus 

groups provide a strategy for obtaining a better understanding of the problem by 

creating a social environment in which group members can build on the perceptions and 

ideas of each other, which can increase the quality and richness of data more than one- 

on-one intemiewing. Anderson (1998) believes that a focus group has several distinct 

advantages over other data collection techniques such as the questionnaire or the 

interview. He contcnds that questionnaires only allow input from the individual 

respondent. There is no opportunity for the respondent to clarify questions or expand 

hisher o\vn perceptions by sharing and comparing them to those of others. Interviews 

- 1  lm... rnmo n n n n d b i n i t t r  fnr 01rit;tÏ~nt;nn .inA nrlrlitinnill inniit. hnw~yer, thP fnC~jr Fniin 
' l L I V 1 ~  J U I I I b  u y p u L L U . . . L J  I U A  I ,Y . , * *C iYC." , .  * A r  urr..,u..r. ...ri-., .*- i i  - O - - r  

goes one step further by using a group setting to obtain a deeper, more insightful, 

discussion. 
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In rny research, 1 included a section at the end of both parent and teacher 

questionnaires inviting participants to join a group discussion on the topic of "parental 

involvement in education." From the list of volunteer participants, 1 randomly selected 

names from each school and conducted a focus group. 1 asked respondents to share their 

perceptions freely about the following questions: 

Findings from the parent questionnaire suggest that parents are satistied with the 
information they are currently receiving from the school to help their children 
with various subjects. Can you comment on this? 
Many parents claim that they are happy with the way the school communicates 
with them. How does the school communicate with you? Do you find some types 
of communication more effective? 
Many parents believe that the school could do a better job in contacting them 
when their child does something or improves. Have you ever been contacted 
when your child does something or improves? Can you comment on this? 
Can you tell me anything about the relationship you have with your child's 
teacher? 
Many parents claim that they are currently happy with the ways that the school 
involves them. Can you tell me more about this? 
Many parents assert that they have never volunteered at school or in their child's 
classroom. Are there any specific barriers that prevent you from becoming 
involved at school? Can you comment on this? 
Many parents claim that they would like more information from the school on 
cornmunity services they may want to use. Can you comment on this? 

The focus group session was tape-recorded and data analysis followed the 

procedure outlined by Anderson (1998, pp. 207). This involves the following steps: 

rn Type up significant commentary from rough notes, record speaker's name if 
possible, and note the seating arrangement of participants. 

a Content analysis: cut and paste comments into themes. 
Edit the themes to eliminate redundancy, to ensure comments are not one 
person's perspective only, and to create a balanced, accurate reflection of what 
was actually said in the group. 
Write a summary statement for each theme. 
Select and edit actual quotations to illustrate each theme. Avoid extreme views, 
select statements that are tqical ,  correct grammar and language usage where 
required and ensure that participant's identities are conceaIed. 
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Chapter Four : Research Findings and Discussion 

This section contains a synthesis of the information obtained from parents by 

means of the parent questionnaire, comments and suggestions presented in wtiting at the 

end of the parent questionnaire, and data obtained from parents by means of a focus 

group interview. Data were collected From both Albert Street Middle School and 

George Street Middle School in November, 1999. Appendix 2 contains a copy of the 

parent questionnaire. Data were analysed according to a mode1 proposed by Joyce 

Epstein. Dr. Epstein, who currently works at Johns Hopkins University in the United 

States is considered to be one of the foremost researchers on family involvement in 

education. She identifies six distinct types of involvement which offer a framework in 

which to begin thinking more broadly, yet concretely, about school and family 

partnerships. These include: parenting, volunteering, learning at home, communicating, 

decision-making, and collaboration with the community. 

This section also integrates data obtained from teachers by means of the teacher 

questionnaire, and their written comments and suggestions. Appendix 1 contains a copy 

of  the teacher questionnaire. 

Description of Albert and George Street Middle Schools 

Albert Street Middle School and George Street Middle School are located in a 

predominantly White, urban area on Fredericton's South Side and serve a relatively 

homogeneous student population. According to data obtained from the teacher 

questionnaire, over 95 % of the students at both schools are White with about one third 

nf the tntal student population being bussed in fiom surrounding areas. Approximately 

40% of the students at both schools are enrolled in French Immersion and families 
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comprise varied backgrounds of educational and economic levels. Albert Street Middle 

School serves about 537 students in grades six through eight with 29 teachers. George 

Street Middle School is slightly larger and serves about 704 students in grades six 

through eight with 36 teachers. Both schools have a long-standing histocy in the 

Fredericton area as Albert Street Middle School was established in 1952 and George 

Street Middle Scl~ool, originally the city's first high school, was built in 1924. 

Characteristics of the Parent Study Population 

At both Albert Street Middle School and George Street Middle School, the 

responses of parents brought to light how they are currentiy involved in their children's 

education. Over fifty percent of the parents in each school retumed questionnaires ( N = 

12 i9 ). According to Epstein (1993), a response rate ofover fi@ percent for the parent 

questionnaires is very respectable and should provide useful information for 

understanding present programs and for planning policies. McMillan and Schumacher 

( 1  997) agree with this view and claim that a response rate of from forty to sixty percent 

should be expected from the initial distribution of a questionnaire. As well, it  is 

interesting to note that 85% of the total parent respondents at both AIbert and George 

Street Middle Schools were children's mothers. Other family rnembers such as fathers, 

stepmothers, stepfathers, grandmothers, and guardians comprised much smaller 

percentages in regard to completion of the questionnaire. Figure 1.4 displays the 

characteristics of the parent population at both middle schools. 



F i y r e  1.4 : Characteristics of the Parents i N = 1219 1 

Albert Street Middle School 

Did not complete highschool 5.6 % 
Completed highschool 13.2 % 
Some college or training 32.4 % 
College degree 48.8 % 
Employed full-time 64.0 % 
Employed part-time 20.0 % 
Not employed now 16.0 % 

George Street Middle School 

Did not complete highschool 3.9 % 
Completed highschool 14.9 % 
Some college or training 23.4 % 
College degree 57.7 % 
Employed full-time 66.5 % 
Employed part-time 19.0 % 
Not employed now 14.5 % 

As can be seen in Figure 1.4, this study included a range of parents from 

different professional and educational backgrounds. Certainly, it is possible that the fif'ty 

percent of the school parent population that did not respond to the questionnaire may 

include parents that are the least involved in their children's education, parents that 

simply did not wish to respond to the questionnaire, parents that lack the educational 

skills to answer the questions, or children that did not bring the questionnaire home or 

return it to school. However, according to the principals at both schools, the 

characteristics of the parent population in this study are representative of the overall 

population. For example, attendance boundaries extend beyond the close proximity of 

the schools to include a broad range of socioeconomic levels. Many parents hold 

professional positions within the city; on the other end of the spectrum are unemployed 

parents. Educational levels of parents range from those who have not completed high 

school to those who hold a Ph.D. and advanced professional degrees. 
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According to a census of the Fredericton area conducted by Statistics Canada in 

1996, 76.9% of the population twenty-five years of age and over have completed high 

school, while 30.3% have completed university. When comparing these statistics to the 

educational profiles of parents that returned the questionnaires, it is important to note 

that the education level of parent respondents are significanrly above those of the 

general population. For example, 5.6% of the parents at Albert and 3.9% of those at 

George claim that they did not complete high school, while 23.1% of the general 

population do not have a high school diploma. As well, Statistics Canada figures show 

that roughly 30% of the population has a university education, while 48.8% of the 

parents at Albert and 57.7% of those at George reported they have a college degree, a 

significantly higher percentage. 

One of the most striking aspects of my research findings is that a comparison of 

the results between both schools display remarkable similarities. For example, parents 

are generally in agreement on a wide range of issues that include: feelings about the 

school right now, the ways that they are involved in their children's education at school 

or at home, anu the different methods used by the schooI to contact families. This is 

relevant because it adds to the reliability of the study. 

A comparison of the percentages and mean score data for many questions on the 

parent questionnaire demonstrate considerable congruence between schools. For 

example, when parents at Albert and George were asked to comment on how they feel 

about the schools, the results fiom both sets of respondents were almost identical. 

n * ' ' T .  L L - -  l - r l  --L--1- .W. otn :- onaamant nn thair n e r ~ e ~ + ; ~ ~ c  nf 
U V C l ' W l l ~ l l l l l i i g i ~ ,  paieiih uuiii uurii JLIIUUIJ WCII I I I  U ~ I ~ C ~ L I I C I L L  VI* ULIII p - A - - p . * u . A u  CI. 
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teachers, school-parent organizations, homework issues, and the different types of 

involvement that currently exist. Even the response rates at both schools were quite 

similar with approximately fi@ percent of the parent population returning 

questionnaires. Figure 1.5 outlines the areas that parent respondents at both schools are 

quite satisfied with and areas where irnprovements are needed. A discussion of these 

various components will be ongoing throughout the report. 



Fipure - 1.5 : Areas that ~arents at both Albert Street School and George 
Street School claim thev are very satisfied with and those that 
need improvement 

Very Satisfied 

This is a very çood school 
The teachers care about my child 
1 feel welcome at the school 
The school has an active parent 
organization 
My child sets an adequate amount of 
homework 
The school and I have similar goals for 
my child 
My child is Iearning as much as he/she 
can at this school 
This school views parents as important 
partners 
The community supports the school 
This school is one of the best schools 
for students and for parents 
Tells me how my child is doing in 
school 
Have a parent-teacher conference with 
me 
Send home news about things 
happening at schûol 
Give me information about how report 
card grades ;ire eamcd 
Send home notices that I can read 
easily 
Contact me if my child is having 
problems 
Invite me to programs at school 
Invite me to parent meetings 
Ask me to help with fund raising 
Inc!ude parents on school cornminees 
such as curriculum. budgets, and 
school improvement 

Improvement Needed 

. Help me understand my child's stage of 
devrlopment 
Tell me what skills my child nceds to 
Ieam each year . Explain how to chcck my child's 
homework 
Assign homework that requires my 
child to talk with me about things 
learned in class 
Contact me if my child does something 
well or improves . Ask me to volunteer at school . Provide information on community 
services that 1 rnay w n t  to use 
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Characteristics of the Teacher Study Population 

At boch Albert and George, the responses of teachers provide a framework ta 

examine their professional judgements about parent involvement practices, what they 

are currently doing to involve parents, and what programs they would like to çee 

developed. The response rate, however, was low. Forty-four percent of the total teacher 

population at both schools returned questionnaires (N = 68). According to Epstein 

( 1  993), a response rate of over 80% should be expected fmm teachers. Nonstheless, the 

responses obtained from teachers at both schools show remarkable similarities which 

adds to the reliability of the study. Figure 1.6 displays the educational characteristics of 

the teacher respondents at both middle schools. 

Figure 1.6 : Ediicational Characteristics of the Teachers IN = 681 

- -- - 

Albert Street Middle School George Street Middle School 

Completed Baclielor's Degree 100% Completed Bachelor's D e p e  100% 
Complcted Master's Degree 35 Oh Completed Master's Degree 47 % 

Figure 1.6 illustrates the percentage of teachers that returned questionnaires at 

Albert and George. At Albert, 18 of the 29 teachers cerurned questionnaires. At George, 

12 of 39 teachers returned questionnaires. Several factors rnay account for this low 

return rate. For example, teachers simply did not wish to respond to the questionnaire, 

teachers may consider parental involvement in education to be unimportant, or teachers 

may have been too busy to complete the questionnaire. However, it is important to note 
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that the teacher questionnaires were administered before the Christmas vacation and 

once again in mid- January. According to Lockhart (1954), a follow-up contact is very 

important when response rate is low and serves as an effective way of increasing the 

response rate. This proved to be effective in my research as the response rate for the 

teacher questionnaire increased dramatically when it was administered a second time. 

For esample, before Christmas, 1 had received only 14 teacher questionnaires from both 

schools. When they were sent out to teachers again in January, 1 received an additional 

16 questionnaires. Despite this increased return rate, the total number of questionnaires 

received From teachers still accounts for less than half of the total teacher population at 

both schools. This is interesting because Lockhart (1984) contends that a higher 

response rate should be e'cpected From respondents that are employees of the school as 

opposed to members of the general population. However, in my research, the opposite 

was tme, parent response rates were higher than those of teachers. 

Figure 1.6 also displays the educational backgrounds of teacher respondents. One 

hundred percent of the respondents at Albert and George have a Bachelor's Degree. 

Thirty-five percent of the respondents at Albert and forty-two percent of those at George 

have completed a Master's Degree. 

Throughout this chapter, data from the teacher questionnaire will be integrated 

with that obtained from the parent questionnaire. The teacher questionnaire asked 

educators to provide their professional judgement about parental involvement in 

education. Respondents expressed their agreement or disagreement by circling a number 

. r -1 ..... - . - 1  1 1 - O  1.. n: --,,, ?-n;---,, c,,,..,L,+ ut1 a sevcii püiiii Liari1 x a i c  ~ I - ~ L I V L ~ ~ ~ J  U L S ~ ~ ~ C L ,  A - u i 5 U S i C . b  d w i i i b r v i i u ,  2-%q=, 
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4=Not Sure, 5=Agree, 6=Agree Somewhat, 7=Strongly Agree). Figures 1.7 and 1.8 

present the results pertaining to how teachers at Albert and George perceive family 

involvement in education, the percentage of respondents that strongly disagree, disagree 

sornewhat, disagree, are not sure, agree, agree somewhat, or strongly agree; and the 

mean score for al1 respondents. The mean score indicates the point on the scale where 

the respondents are, on average, with regard to each statement. A discussion of this data 

will be ongoing throughout the chapter. 



Figure 1.7 : How Teachers at Albert Street School Feel about Parental 
Involvement in Education 

c. This schwl has an active and effectibc 

parent organimiion 

d. Every family hris some strengths thai 
could be tappd IO incrase studeni 

success in schwl 

a. Pnrent invalvenient is impnant for a 

g u d  schwi 

b. Most p m n u  kniiw how IO help dieir 

childen on ~ h o o l u o r k  at home 

f. Pwcnt in~olvcment can hrlp tcachcn be 

more etTectivc wiih more studenü 1 0% I 0% I 0% I 17.6d 3 5 3 d  29.4% I 17,6O/oI j . 4 7  

Strongly 
Disagree 

0% 

5.6% 

e. AI1 parents çould l e m  w.ps  to usist 
thcirchildrcn on schoolwork 31 home. 

iushurvn horv 

S. Tcachcrs rhould reeeive rccugniiion for 
rime spcni on prient inwlvcmcni 

x t i ~ i r i es  

bc involvcd more than they are na* a1 

mus1 ~ n d i ?  lcvels 

i. Tcaclicn do not have thc lime io involw 

pmnts in vcr) useid uays 

Disagree 
Sornewhat 

0% 

0% 

09'0 

-- -- 

j .  Trncheo n c d  in-rcrvice rducatinn to 
implcrneni cikctive p m n i  involvcmcai 

pncriccs 

- - -  - ~ 

0% 0% 5.6% 14.40/0 16.7% 33.3% 5.78 

k. Parent involvçmeni isimponant l'or 

studcnt succcss in schwl 

1. This schrial vicws p m n u  as important 

panners 

Disagree 

0% 

38.9% 

m. Thc community vnlucs educatian IOr 

dl studcnu 

n. This schwl is known for uying new 
and unusual appruûches io  improve 

Not 
Sure 

0% 

11.1% 

the school 

o. Mostly whcn 1 contact parenu. it's abuui 

problems or trouble 

Agree 

27.8% 

33.3% 

p. In this schwl. teachers play a luge pan 

in most schwl decisions ( 0% 1 0% 1 16.7% 1 1 1 .~]50.0%1 23.2% 1 0% 1 1.78 1 

Agree 
Sornewhat 

27.8% 

11.1% 

* The mem score was calculated on a seven point Likert Scale (l=Strongly Disagree, 2=Disagree Somewhat. 
3=Disagree, 4=Not Sure, S=Açree, 6=Agree Somewhat, 7=Stmngly Agree). All questions were answered by al1 
teacher rtrspondents. 

q. ~ h c  community suppru the schoo~ 

r. Compmd to other schwls. this school 

hns one of the best schw~  climaics for 
tcochers. studenu. and p m n u  

Strongly 
Agree 

41.4% 

0% 

Mean* 

6.16 

4.00 

0% 

0% 

0% 

0% 

0% 

0% 

5.6% 

17.6% 

72.2% 

47.1% 

16.7% 

17.6% 

5.6% 

17.6% 

5.22 

5.35 



Fipre  1.8 : How Teachers at Geor~e  Street School Feel about Parental 
Involvement in Education 

Strongly Disagree Disagree Not 
Disagree Sornewhat Sure 

a. Parent involvement is irnponanr for 3 

good schwl 0% 0% 0% 0% 
- - 

b. Most parenu know hou IO help thcir 

children on schooluork ai home 0% 0% 33.3% 25.09 

c. This school hni rn actite and effcctivc 

parent organizarion 0% 0% 8.3% 0?6 

d. Evev famil. bas somc strcngths tha 
could be üippcd to incrcnie studcnr 

success in schoo~ O?$ 

'. ,411 p m n ü  could leam ways toassisi 
theirchildrcn on schoolnork ar home, 

i f  shown how 0% 

C Psrm involrcrmcnr can help tcachen bc 

more etkctire with morc studcnts 0% 

g. Teachcn should rtceive recogniiion lor 
timc spcnt on p m n i  involvcmcnt 

activirics 0% 

h. Parcntsofchildrrn di rhis school wmt io 
be intol\cd more than thcy are noiv 31 

mort @de Icvels 0% 

i. Tcachçrj do not have the tiine ta iniolre 

parents in very uscïul neys 1 0% 

J. Tcachcrs nced in-semice cduc~tion IO 

implcment clTcctivc parcnt ~nvolvemenr 

pr~cticcs 

k. Parcni involvcmcnt is imponant for 

studcnt success in sehool 1 0% 1 
1. This school rieus parents as i m p o m i  

pannes 0% 0% 0% 0% 
1 I 1 1 

m. The community vnlues cducaion fur 

a11 studenu 0% 0% 8.3% 16.70;; 
n. This x h w l  is known for trying neu 

and unusual approachcs IO improve 

the school 

o. Mostly whcn I conüict parents. ir'sabaut 

pmblcms or trouble 
I 

p. In this school. teachen play a large pan 1 
in mast xhool dccisions 

-- q. The community suppom the schwl 

r. Compnred to oher schoals. this school 

has onc o f  the best xhool  climatcs for 0% 
teachen. studcnts, and pmnrs 

- 
Agree 

The mean score was calculated on a seven point Liken Scale (l=Strongly Disagree, 2=Disagree Somewhat. 
3=Disagree. 4=Not Sure, 5=Agree, 6=Agree Somewhat, ?=Strongly Agree). Nonrespondents were disregarded and 
did not exceed 5.6% for any question. 
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Parents' General Feelings About the Schools 

Question One of the parent questionnaire addresses the extent of agreement or 

disagreement with the ways parents feel about the school right now. Respondents 

expressed their agreement or disagreement by circling a word on a four point Likert 

scale (YES = strongly agree, yes = agree a little, no = disagree a little, NO = disagree 

strongly). Figures 1.9 and 2.0 present the results pertaining to how parents feel about 

the school right now, the percentage of respondents who strongly agree. agree a little, 

disagree a little, and who disagrec strongly; and the mean score for al1 respondents. The 

mean score indicates the point on the scale where the respondents are, on average, with 

regard to each statement. 



Fiaure 1.9 : How Parents Feel About Albert Street Middle School 

Strongly 

child 1 59.4 % 1 37.8 % 1 2.4 % 1 0.4 O h  1 1.4370 

a. This is a ves. good school. 
b. The teachers care about my 

Agree 

at home 1 57.6 % 1 32.2 %( 9.0 % 1 1.2 % 1 1.5373 

57.0 % 

c. 1 feel welcome at the school 
d. This school has an active 

parent organization 
e. My child talks about school 

Disagree 

39.8 % 

62.5 O/O 

45.4 % 

f. My child should get more 
homework 

g. Many parents 1 know help out 

Strongly 

h. The school and 1 have different 
goals for my child 

i. 1 feel 1 can help my child in 

math 1 38.5 '/O 1 44.0 '/O 1 13.5 % 1 4.0 O h  1 1.8294 

Mean * 

2.4 % 

35.1 % 

49.2 % 

6.2 % 

reading 
j. 1 feel 1 can help my child in 

k. I couId help my child more if 1 1 1 1 1 

3.5 % 

0.8 O h  

1.6 O/' 

5.5 % 

22.6 % 

53.9 % 

1.4699 

14.3 % 

the teacher gave me more ideas 
1. My child is learning as much as 

heishe can at this school 

involved more in the 1 1 1 1 1 

0.8 % 

0.0 % 

50.6 O h  

32.7 % 

m. Parents at this school get 1 

1.4064 

1.6008 

47.8 % 

17.8 O/O 

23.8 O h  

1 

20.6 % 

10.2 '/O 

younger grades 
n. This school is known for trying 

2.8560 

33.5 % 

35.1 % 

50.4 % 

new prograrns 
o. This school views parents as 

* The mean score was calculated on a four point Likert Scale (l=StrongIy Agree, f=Agee, 3=Disagree, 
4rStrongly Disagree) Nonrespondents were disregarded and did not exceed 12% for any question. 

3.1020 

3.1 '/O 

9.0 % 

important partners 
p. The community supports this 

school 
q. This school is one of the 

best schools for students 
and for parents 

1.6260 

36.4 % 

22.5 % 

18.5 % 

39.0 % 

47.3 '/O 

35.7 O h  

35.6 % 

10.7 % 

3.3% 

54.5 % 

2.4008 

2.0533 

43.0 % 

47.3 % 

55.8 % 

55.9 % 

26.5 % 

9.0 % 

5.0 '/O 

7.6 '/O 

6,8 % 

2.5200 

0.5 % 2.0900 

0.4 % 

0.9 '10 

1.8 % 

1.5851 

1.7366 

1.7477 



Fipure 2.0 : How Parents Feel About George Street Middle School 

a. This is a very good school. 60.2 O h  

b. The teachers care about my 

parent organization 56.6 '/O 

e. My child talks about school 

Strongly 
Agree 

at home 51.1 '/O 

f. My child should get more 

Strongly 
Disagree 

homework 6.1 % 
g. Many parents 1 know help out 

Agree Mean * 

at schook 19.7 % 
h. The school and I have different 

Disagree 

- .  

reading 46.4 % 
j. 1 feel I can help my child in 

goals for my child 
i. 1 feel 1 can help my child in 

he/slie can at this school 17.3 % 
m. Parents at this schooi get 

involved more in the 

2.3 '/O 

important partners 61.2 O h  

p. The comrnunity supports this . - -  

school 34.5 % 
q. This school is one of the 

11.1 % 

best schools for students 
and for parents 

* The mean score was calculated on a four point Likert Scale (l=Strongly Agree, î=Agree, 3=Disagree, 
4=Strongly Disagree) Nonrespondents were disregarded and did not exceed 10% for any question. 

44.6 % 42.0 '/O 3.2642 
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Figures 1.9 and 2.0 reveal that parents strongly agree that both schools are 

meeting the present needs of their chiidren. For example, 96.8 % of the parents surveyed 

at Albert and 97.8 % of those at George rate both schools as being very good. As weli, 

teachers at both schools have received high ratings fiom parents. Over 97% of the 

parents surveyed at both schools believe that the teachers care about their children. 

Overwhelmingly, the results indicate that parents feel welcome at the school and feel 

the schools view them as important partners. According to Epstein (1 99 l) ,  this is 

significant because for partnerships to work, schools must become places where families 

feel wanted and recognized for their strengths and potential. Schools that help families 

feel welcome and show them how to improve learning at home are more likely to have 

support from parents. 

Furthemore, many parents at Albert and George generally agree on the 

following points: that both schools have an active parent organization; their children talk 

about school at home; their children should not get more homework; the school and 

parents have similar goals for their children; their children are learning as much as they 

can at school; the schools view parents as important partners; the community supports 

the schools; and both institutions are two of the best schools for students and for parents. 

This indicates that parents have a great appreciation for the school's role in their 

children's education. 
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Teachers also have very good attitudes about the schools. For example, as 

indicated in Figures 1.7 and 1.8, 82.3% of the teacher respondents at Albert and 9 1.6% 

of those at George agree that, compared to other schools, their school has one of the best 

climates for teachers, students, and parents. As welI, 94.5% of the teacher respondents at 

Albert and 100% of those at George believe their school views parents as important 

partners. It is interesting to note that 100% of the teachers at Albert and George agree 

that parental involvernent in their children's education is important for a good school. 

This is important because according to the literature on parental involvement in 

education, if families and schools are to work together in a partnership, schools must be 

welcome and open towards parents and provide them with the opportunities and support 

they need to become involved. For example, Dauber and Epstein (1989) contend that 

one key to involving al1 parents in their children's education is creating an atmosphere 

in which teachers, administrators, and families are al1 seen as valuing parental 

involvement. They assert that school attitudes and practices regarding parental 

involvement directly influence how much parents will support their children's 

education. 
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The Subjects Families W m t  to Know More About 

Question Two of the parent questionnaire asked parents to respond to what 

subjects they want more information about in order to understand what their children are 

learning in school. Figures 2.1 and 2.2 present the results using clustered bar charts. The 

darker shaded bars represent the number of parent respondents that would like to receive 

additional information on various academic areas, while the lighter shaded bars 

represent the parent respondents that do not want additional information. 

Fipure 2.1 : Of the 257 parent resoondents at Albert Street School, the 
followina chart illustrates the number of oarents that want and do not want 
additional information on various academic areas 

math 

reading 

writing 

spellinç 

social studies 

science 

handwriting 

speaking skills 

current evenls 

study skills 

other (French) 

(Darker shaded bars represent the nurnber of parent respondents that would like additional information 
on various academic areas. Lighter shaded bars represent the number of parent respondents that do not 

want additional information on various acadernic areas. Nonrespondents were disregarded and did not 
e*ccc: ;.:x f;; zyj qüc~iûn) 



Figure 2.2 : Of the 366 parent respondents at George Street Middle School, 
the following chart illustrates the number of parents that want and do not 
want additional information on vnrious academic areas 

math 

wading 

writing 

spdling 

social studies 

science 

handwriiinç 

s p d i n g  skills 

çurrenl rvenis 

study skiils 

othcr (French) 

(Darker shaded bars represent the nurnber of parent respondents that would like additional information 
on various academic areas. Lighter shaded bars represent the nurnber of parent rcspondents that do not 

want additional information on various acadernic areas. Nonrespondents were disreçarded and did not 
exceed 0.8% for any question) 

The clustered bar charts indicate that parent respondents at both schools would 

like to obtain more information on math. Other academic areas such as writing, social 

studies, science, reading, study skills, and speaking skills received less attention, while a 

very small percentage requested additional information on handwriting, current events, 

spelling, and French. 
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A close look at the frequency data in these graphs, however, suggests that many 

parents do not want more information about what their children are learning in these 

areas. For example, in al1 academic areas at Albert and George, the number of parent 

respondents that do not want additional infamation outweighs those that requested extra 

help. 

These findings suggest that parent respondents are generally satisfied with the 

information they are receiving from the school to help their children with various subject 

areas and information from the focus group interview with parents supports this view. 

Interviewees did not request addi tional information fiom the school on di fferen t subjects 

their children are taking. For example, one parent asserted that her child is independent 

and does not require extra help with their homework. She said, 

My child seems to get ver=  little homework; however, what he does get, 
he seems to be able to do it just fine at home by himself. What 
information 1 get regarding his subjects is probably just what the parent- 
teacher interviews provide me with. 1 donit have many notes coming 
home regarding information as far as telling what they are doing at the 
moment in school, (focus group interview) 

This is interesting because providing more opportunities for parents to 

participate in their child's leaming cxperiences is reported in the literature as one of the 

most important factors to help strengthen involvement in their children's education. 

Epstein (1987) indicates that many parents Say they would be willing to spend more time 

on homework or other learning activities with their children if teachers gave them more 

guidance. However, parent respondents at Albert and George claim that they are 



their children's subjects and do not want additional rnaterials. 

The Ways Parents are Most Involved with Their Children 

Question Three of the parent questionnaire asked parents to respond io how often 

they conducted eighteen different practices of involvement and interaction with the 

oldest child they have at school. Parents responded to each statement by circling a 

category on a scale of four points (1 = never did this or not yet this year, 2 = have 

done this one or two times this year, 3 = have done this a few times this year, 4 = 

have done this many times this year) Figures 2.3 and 2.4 illustrate the percentage of 

parents that reported the extent to which they conducted the eighteen different practices 

of involvement and interacted with the oldest child at Albert and George Street Middle 

Schools; and the mean score for al1 respondents. The rnean score on the level of 

involvement indicates where the respondents are, on average, with regard to each 

statement. 



Fipure 2.3 : The extent to which Parents are 1 
at Albert Street School 

1 TIMES 
a. Talk to my child about school 0.4 % 1.6 % . . 

1st mv M d  s classroom * I 10.8 % 

my child's classroom 1 65.9 ?h 1 20.6 % 
o. Go to special events at I I 

school 1 23.4 '/O 1 43.1 % 
p. Take my child to a Iibrary 27.5 % 25.9 % 
q. Take my child to special 

important school is 

ivolved with Their Children 

FEW 1 MANY ( MEAN* 
TIMES TIMES 
6.7 O h  91.3 '/O 3.8889 

* The rnean score was calculated on a four point Liken Scale (1 = never did this or not yet this year, 2 
= have done tbis one or two times this year, 3 = have done this a few times this year, 4 =have done 
ibis many times this year) Nonrespondents were disregarded and did not exceed 3% for any question. 



Figure 2.4 : The extent to which Parents are Involved with Their Children 
at Ceorpe Street School 

1 NEVER 1 1-2 [ FEW [ MANY 1 MEAN * 

b. Visit rnv child's classroom 15.2 % 51.9 % 
S.  Read to mv child 30 7 % 22.6 % 

a. Talk to my child about 
school 

d. Listen to rny child read 14.1 O h  24.4 '/O 

e. Listen to a story my child 
wrote 1.9 % 15.6 '/O 

f. Help iny child with 
homework 3.0 % 8.6 % 

g. Practice spelling or other 
skills before a test 12.5% 13.1 '10 

h. Talk with rny child about 
a TV show 3.1 O h  14.8 '/O 

i. Help my child plan time 
for homework and chores 3.1% 8.3% 

j. Talk with my child's 
- tacher  ar school - 13.7 % 50.3 O h  
k. Talk with my child's 

0.0 % 

teacher on the  hon ne 45.4 @/O 1 41.0 0/p 
1. Go to parent meetings 24.4 % 49.3 % 
m. Check to see that my child 

TIMES 

1.4 % 

has done hisiher hornework 4.4 % 4.4 % 
n. Volunteer at school or in 

my child's classroom 57.9 % 25.8 % 
o. Go to special events at 

18.4 % 42.7 % 
p. Take my child to a library 34.6 % 24.1 O h  

q. Take my child to special 
places or events in the 

important school is 

TIMES 

4.7 % 

* The mean score was calculated on a four point Likert Scale (1 = never did this or not yet this year, 1 
= have done this one or two times this year, 3 =have done this a few times this year, 4 = have done 
this maoy times tbis year) Nanrespondents were disregarded and did not exceed 6% for any question. 

TIMES 

93.9 '10 3.9254 
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The data obtained from this part of the questionnaire continues the trend of 

remarkable similarities between both schools and illustrates the ways that parents claim 

they are most involved in their children's education. For example, parent respondents 

claim that they talk to their children about school and stress its importance many times 

at home. According to Henderson, Bela, and Kerewsky (1989), it is very important for 

parents to communicate with their children about school. They assert that daily 

conversations between parents and children about school has a strong association with 

good grades. However, the conversations with children must involve more than just 

talking about "yes" and "no" answers, the questions about hornework, and the one-way 

lectures about the importance of school. Instead, parents should listen to their children 

carefully and with an open mind in order to leam about their behaviour. 

The Ways Albert and George Currently Involve Parents 

Question Four of the parent questionnaire asked parents to respond to how well 

the school is doing in its efforts to involve parents. Parents responded to each statement 

by circling a category on a scale of three points ( 1 = the school does not do this, 2 = 

the school does this but could do better, 3 = the school does this very well now) The 

results provide a "profile" of how well parents think this school involves them in 

practices of partnership according to Joyce Epstein's six major types of involvement. 

According to summarizing information provided with the questionnaires, Epstein and 

Salinas (1993) contend that items in question four cover only a few of the practices that 

may oe usea Îor each type oC invoivrtriwi. Ruwcvei, iiic paiicï13 ihai cmcïg~ fïuïïi i k  
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data give some idea of where pzrents think school programs are already strong or need 

improvement. 

Figures 2.5 and 2.6 present the results using percentages to illustrate these 

patterns, and the mean score for al1 respondents. The mean score on the various types of 

involvement was calculated on a scale of three points and indicates where the 

respondents are, on average, with regard to each statement. As well, the specific type of 

involvement has been included with each statement. For the purposes of this discussion, 

the following interpretation will represent Epstein's six types of family involvement in 

education. 

Type One = Parenting (question a) 

Type Two = Communicating (questions b, c, d, e, f, g, h, and i )  

Type Three = Volunteering (questions j and k) 

Type Four = Learning at Home (questions I and rn) 

Type Five = Decision Making (questions n, O, and p) 

Type Six = Collaboration with the Community (question q) 



Fipure 2.5 : The extent to which Albert Street School Involves Parents 

1 Does Not 1 Could Do 1 Does ( Mean * 
Better 

a. Help me understand my child's 
Do 

stage of development (Type 1 )  
b. Tell me how my child is doing 

in school (Type 2) 
c. Tell me what skills my child 

needs to learn each year (Type 2) 
d. Give me information about how 

report card grades are earned 
(Type 2) 

e. Contact me if my child is having 

something well or improves 

9.2 % 

1.2 % 

10.3 O h  

problems (Type 2) 
f. Contact me if my child does 

(Type 2) 
g. Send home clear notices that 1 

can read easily (Type 2) 
h. Have a parent-teacher conference 

with me (Type 2) 
i. Send home news about things 

happening at school (Type 2) 
j. Ask me to volunteer at the 

39.3 % 

28.9 '/O 

51.2 O h  

5.7 O h  

school (Type 3) 
k. Invite me to programs at school 

16.9 % 

(Type 3) 
1. Explain how to check my child's 

33.3 % 

20.0 % 

my child to talk with me about 1 1 1 1 

61.0 % 

homework (Type 4) 
m. Assign homework that requires 

2.5528 

32.4 '/O 

things learned in class (Type 4) 
n. Invite me to parent meetings 

(Type 5 )  
o. Ask me to help with fund raising 

(Type 5 )  
p. Include parents on school 

I I I 

The mean score was calculated on a three point Likert Scale [I =the school d o s  not do this, Z = the schoal d o u  thil but could 
do bstter, 3 = the schocil does this very well now) Nonrespondenü were disregarded and did not exceed 6% for an' quesiion. 

31.1 O h  

20.0 % 

5.3 % 

cornmittees such as curriculum, 
budgets, and school 

21.3 % 

cornmunity services that 1 
may want to use (Type 6) 

36.6 '/O 

36.7 % 

12.2 % 

34.8 O h  

2.0420 

16.7 % 

43.3 % 

82,s % 

2.2333 

2.7724 

62.1 % 2.4083 



The mean score was calculated on a three point Likert Scale ( 1  = the school d o n  not  do this. Z = the school does this but could 
do better, 3 = the school does t h b  very wcl l  now) Nonrespndents were disregarded ûnd did not exceed 6?6 for my question. 

Fipure 2.6 : The extent to 

a. Help me understand my child's 
stage of development (Type 1) 

b. Tell me how my child is doing 
in school (Type 2) 

c. Tell me what skills my child 
needs to leam each year (Type 2) 

d. Give me information about how 
report card grades are earned 
(Type 2) 

e. Contact me if my child is having 
problems (Type 2) 

f. Contact me if my child does 
something well or improves 
(Type 2) 

g. Send home clear notices that 1 
can read easily (Type 2) 

h. Have a parent-teacher conference 
with me (Type 2) 

i. Send home news about things 
happening at school (Type 2) 

j. Ask me to volunteer at the 
school (Type 3) 

k. Invite me to programs at school 
(Type 3) 

1. Explain how to check my child's 
homework (Type 4) 

m. Assign homework that requires 
my child to talk with me about 
things learned in class (Type 4) 

n. [nvite me to parent meetings 
(Type 5) 

o. Ask me to help with fund raising 
(Type 5) 

p. Include parents on school 
committees such as cumculum, 
budgets, and school 
irnprovement (Type 5) 

q. Provide information on 
community services that 1 
may want to use (Type 6 )  

which George 

Does Not 
Do 

8.7 % 

0.8 Y0 

14.8 O/O 

4.7 % 

8.9 % 

37.5 % 

1.1 % 

3.4 % 

0.3 '/O 

7.2 '/O 

4.6 % 

27.1 % 

14.1 % 

1.7 % 

5.7 O h  

4.9 % 

19.4 % 

Street School 

Could Do 
Better 

36.2 '/O 

32.0 '/O 

52.3 % 

37.5 % 

22.6 O h  

30.5 O h  

3.6 '/O 

20.9 O h  

3.3% 

10.6 % 

7.4 % 

37.6 % 

47.5 % 

8.3 % 

7.2 % 

13.8 % 

41.7 % 

Involves 

Does 
Well 

55.1 % 

67.1 % 

32.8 % 

57.8 '/O 

68.5 '/O 

32.0 '/O 

95.3 O/O 

75.6 % 

96.4% 

82.2 % 

88.0 O h  

35.3 % 

38.4 % 

90.0 96 

87.1 O h  

81.3 % 

38.9 % 

Parents 

Mean * 

2.4638 

2.6630 

2.1802 

2.5306 

2.5967 

1.9446 

2.9413 

2.7221 

2.9612 

2.7507 

2.8343 

2.0816 

2.2429 

2.8832 

2.8132 

2.7638 

2.1944 
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Epstein (1995) lises the six distinct types of involvement as a framework to 

evaluate present parent-school partnerships. As well, she has listed outcornes of these 

types of involvement that can be expected for students, parents, and teachers. A 

discussion of the six different types of family involvement, how well parents at both 

George and Albert feel their school is invoIving them in the education of their children, 

and the various outcomes associated with each type of partnership follows. 

Type One : Parenting 

Farnilies must provide for the health and safety of their children, and rnaintain a 

home environment that encourages learning and good behaviour in school. Schools 

assist families with parenting and child-rearing skills, understanding child and 

adolescent development, and setting home conditions that support children as students at 

each age and grade level. According to Eccles and Harold (1993), many of the things 

parents worry about center on the developmental changes their children experience as 

they go through adolescence. For example, health issues such as AIDS. seiciially 

transmitted diseases, eating disorders, increased levels of depression, increased exposure 

to violence, nicotine, alcohol, and dmgs are some of the main concerns raised by 

parents. Although parents may be unsure of how to deal with these issues, the authors 

assert that schools could play an important role in offering educational programs that 

help parents discuss these matters effectively with their children. The qualitative data 

obtained f'rom the last section of the parent questionnaire suggest that parents are not 

. P l  - curreniiy saiisiicu wiiii iiihïiii&ihi üii piï6ïiiïig tûpks t h q  ÛïC f ~ ~ ~ i i ' i i i g  kûi'ii  th^ 



school. In fact, many respondents claim they would like to obtain additional 

information. 

One theme which emerged from this data was school violence. In light of recent 

school shootings in the United States and Canada, parent respondents are concerned 

about their children's safety and would like more information from the school on how to 

talk with their children at home about topics such as: bullying, teasing, peer pressure, 

alcohol, dnigs, and smoking. According to respondents, this is one of tlieir greatest 

concerns as a parent and they would like to help ensure that their children are well 

prepared to face the pressures of today's society that place many young adolescents 

under a great deal of stress. 

The information obtained from the parent questionnaires verify these results. 

Figures 2.7 and 2.8 present the views of parent respondents regarding their satisfaction 

with the way both schools help them understand their child's stage of development. 

Fieure - 2.7 : The extent to which oarents feel Albert Street Middle School 
helas them understand their child's s t a ~ e  of  developrnent. 

Figure 2.7 

Albert Slregt Middle W d  



Figure 2.5 : The extent to which parents feel Geor~e  Street Middle School 
heim them understand their child's stape of develoument. 

Figure 2.8 

George SIretii Middle Schwl 

At Albert and George, over fifty percent of the parent respondents believe that 

the schools do a good job in helping them understand their child's stage of development. 

Quite a few parents, however, feel that both schools could do better, while a srnaIl 

percentage assert that the schools do not do this at ail. 

The research on parental involvement in education offers suggestions which 

could help al1 families establish home environments to support children as students. 

Epstein (1995) provides us with some examples. These include: 

Workshops, videotapes, computerized phone messages on parenting and child 
rearing at each age and grade level. 

a Parent education programs and other courses or training for parents. 
Family support programs to assist families with health, nutrition and other 
services. 

a Home visits and meetings to help families understand schools and ;O help 
schools understand families. 
Suggestions for home conditions that support learning at each grade level. 



Together, these ideas communicate the importance of reaching out to al1 

families, not just those who attend parent meetings and are actively involved in parent 

organizations at the school. Research on parental involvement in education provides 

specific examples of how schools can improve practices to help families carry out their 

parental responsibilities, For example, Saunders (1999) conducted a study of parental 

involvement at Southbend Middle School in the United States and claims that the use of 

attendance monitors (volunteers - consisting of a community member and a parent 

whose duties include: making home visits, calling parents to find out why their child is 

not in school, and providing positive support to parents by welcoming them to corne to 

the school and volunteer) have been useful in promoting home-school partnerships. As 

well, Winebrenner (1996) asserts that schools can offer classes in effective parenting. 

She claims that it is important to explain to parents that just because the classes are 

being offered doesn't mean that they don't know "how to parent". However, it is 

important to emphasize that new learning is important to everyone. For example, 

teachers might mention training seminars that they have attended recently. In addition to 

this, she believes that i t  is important for schools to offer "information nights" on 

learning styles, cooperative learning, or other educational topics that parents are 

interested in knowing more about. 

The research findings presented above indicate that it is important for parents to 

establish home environments that support children as students. At Albert and George, 

many parents Say that they would Iike to receive more correspondence fiom the school 

on how to deai with schooi vioience and sakry issues. Hççorriing io $siriri (i%jj, 



there are a variety of benefits associated with this type of involvement. These include 

numerous advantages for students, parents, and teachers: For students, they gain respect 

for their parents; develop positive personal qualities, habits, beliefs, and values; 

improve their attendance; and they become increasingly aware of the importance of 

school. For parents, they understand more about parenting and child and adolescent 

development; become aware of their own and oihers' challenges in parenting; and 

recognize the home as an environment for learning. For teachers, they are more aware 

of families' strengths and efforts; understand families' backgrounds, cultures, cultures, 

concerns, goals, needs, and views of their children; increase awareness of their own 

skills to share information on child development; and further their understanding of 

student diversity. 

Type Two: Communicating 

Schools must reach out to farnilies with information about school programs and 

student progress. The research suggests that a wide variety of methods are useful in 

infonning parents about what is happening in the schools and how they can help and 

participate in their children's education. For example, the traditional phone calls, report 

cards, and parent conferences, as well as new information on topics such as school 

choice and making the transition from elernentary school to higher grades and the more 

recent use of technology, including voice mail, homework hotlines, email, and school 

web-sites, are being used to facilitate communication with parents. Communication 

must ais0 be home-IO-schooi, Io encourage parenrs io çurriniuriicair i ' ~ ~ i i i a i ; ~  wiih i i i ~  
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teachers about how the school can becorne more effective in educating their chiidren. 

Figures 2.9 and 3.0 illustrate the views of parents at Albert and George regarding 

their satisfaction with the ways both schools communicate with them. Respondents 

expressed their agreement or disagreement by circling a category on a Likert scale of 

three points (1 = The school Does Not Do this, 2 = The school Does this but Could Do 

Better, 3 = The school Does this Very Well now). The results are presented using bar 

graphs and indicate by way of mean scores how parents responded to different 

statements on the questionnaire. 

The following list contains statements for which parents were asked to give their 

opinions. 

How well this school: 

tells me how my child is doing in school (question 4.b) 

tells me what skills my child needs tu learn each year (question 4.c) 

gives me information about how report card grades are earned (question 4.d) 

contacts me if my child is having problems (question 4.e) 

contacts me if my child does something well o r  improves (question 4.0 

sends home clear notices that 1 can read easily (question 4.g) 

has a parent-tencher conference with me (question 4.h) 

sends home news about things happening at school (question 4 4  



Fipure 2.9 :The extent t o  which Darents feel tha t  Albert Street Middle 
School communicates with them. 

Figure 2.9 

The school does this very 
well now 

Albert Street Middle School 
3.0 1 

The school does this but  
could do better 

The school docs not do this 

(The above diagram summarizes the parent respondent satisfaction with the way Albert 
Street School communicates with them. Respondents expressed their agreement or  
disagreement by circling a category on a Likert scale of three points (1 = The school Does 
Not Do this, 2 =The school Does this but Could Do Better, 3 = The school Does this Very 
Weil now). The mean score indicates where respondents are, on average, with regard to 
each statement. Nonrespondents were disrcgarded and did not exceed 5.7% for any 
question.) 



Fipure 3.0 : The extent to  which parents feel that George Street Middle 
School communicates with them. 

Figure 3.0 

George Street Middle School 

The school does ihis very 
well now 

The school does this but 
could do bettcr 

The school does not do thb 

(The above diagram summarizes the parent respondent satisfaction with the way George 
Street School communicates with them. Respondents expressed their agreement or 
disagreement by circling a category on a Likert scale of three points (1 =The school Does 
Not Do this, 2 = The school Does this but Could Do Bettcr, 3 = The school Does this Very 
Well now). The mean score indicates where respondents are, on average, with regard to 
each statement. Nonrespondents were disregarded and did not exceed 6.3% for any 
question.) 



At Albert and George, parents claim that both schools do a very good job in 

sending home news about things happening at school, sending home clear notices that 

can be easily read, having parent-teacher conferences, and keeping them informed on 

how their children are doing in school. As well, families appear pleased with the ways 

tliat both schools contact them if their children are having problems and give them 

information about how report card grades are earned. Many families, however, believe 

that the schools could do a betterjob telling them what skills their children need to leam 

each year and contacting them if their children do something welI or improve. 

According to current literature on parental involvement, there is a consensus 

among researchers that frequent interaction between parents and teachers is key to 

creating a climate at home and at school that is conducive to learning. For example, 

Winebrenner (1 996') contends that it is very important for schools tu regularly send 

home notes regularly to parents that outline student progress, encourage parents to take 

part in parent-teacher interviews, and schedule several open house meetings throughout 

the school year so farnilies can become more familiar with the school. As well, 

Chrispeels (1987) asserts that communication between the home and school is the 

foundation for al1 other forms of family involvement in education. Good two-way 

communication between families and schools is essential to skident success in school 

and without this communication, it is unlikely that other types of parental involvement 

will be successfil. 



As the name suggests, two-way communication irnplies that the two parties in 

contact have a two-way flow of ideas and information. However, when communication 

exists without the opportunity for parents ta respond, it can be considered one-way 

communication, and this type is touted by researchers as being less effective. According 

to Nason (1 997), a great deal of the correspondence between the home and the school 

does not encourage parents to enter into open dialogue with teachers. For example, 

many invitations for parents to provide feedback indudes filling out a form whjch 

usually entails checking, circling, or filling in a blank or at most a line or two. Lindle 

(1989) supports this view by asserting that parents prefer informal relationships with 

their children's teachers through notes and phone calls. They appreciate teachers who 

take the time to find out about their perspectives. In fact, parents report that a "personal 

touch" is the most enhancing factor in school relations. 

At both Albert and George, parent respondents appear quite happy with the ways 

teachers cornrnunicate with them. In the focus group discussion, parents agreed that 

short witten messages fiom the teacher to the home helps keep them inforrned about 

what is happening at the school. For example, one parent expressed great appreciation 

for the way her child's teacher keeps in touch with schooI related matters. She said, 

1 really like it when my daughter's teacher writes notes to me in her daily 
agenda. In elementary school, 1 always had to sign my child's homework 
notes. I'm glad that the middle schools have continued this practice with 
Grade 6's, and they are a little more in tune with telling us things as they 
go. (focus group interview) 
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This indicates that a student's school agenda can be effective in keeping parents up to 

date about their child's progress. In return, parents claim that they correspond with the 

teacher by means of the agenda. This rninimizes the hstration of parents and teachers 

not being able to contact each other easily in other ways. 

In addition, research on parental involvement in education provides other 

examples which characterize successful communication practices between the home and 

school. Eccles and Harold (1 993) claim that as students move to the middle grades and 

have more than one core teachcr, "capsule" nights are ofien used to provide parents with 

information about each class and an opportunity to meet the teacher. They also assen 

that schools should increase personalized communication with families, especially when 

many teachers interact with the same student every day. Some school districts have 

attempted to do this by "teaming" teachers, encouraging discussion among the student's 

core teachers. As well, one member of the team is classified as an "advisory" teacher 

(Le., the one who communicates directly with the student and histher fa~nily) for each 

student in order to enhance opportunities for good communication to occur between the 

home and school. 

Currently at both Albert and George, teachers are grouped according to various 

grade levels and subject areas and these clusters of teachers fom "houses". Comprised 

mainly of 4-5 teachers per "house", the various groups meet weekly and discuss a wide 

range of issues that include individuaI snident progress, curricular concerns, and 

upcoming school eventslactivities. In the focus group discussion, parents daim that team 
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with a holistic view of their children's progress. One parent explains how this has 

worked for her: 

A policy has been initiated for each house. The four or five teachers in 
each house get together and ask how each teacher is finding that student. 
They rnake notes and then cal1 the parents. Approximately 7 or 8 children 
per class each week. (focus group interview) 

Sanders (1999) describes "Get to Know the Principal" teas as one of a school's 

rnost important activities to irnprove communication. For exarnple, a series of teas were 

held in different locations around the comrnunity and gave parents an opportunity to 

meet informally with the principal and discuss their views and concerns in an open- 

ended atmosphere, Parents at both Albert and George claim that both schools do a good 

job in holding tea and coffee nights as this provides them with an opportunity to meet 

other parents and discuss their child's progress with the teacher. Saunders also believes 

that home visits are an important tool to communicate with families who are unwilling 

to come to the school. 

According to the literature, successful school-family partnerships ofien involve 

school-generated efforts that include home visits. Although parent respondents at Albert 

and George say that teachers have not visited them at home, Goodson, Swartz, and 

Millsap (1 99 1 ) assert that successful parental involvernent prograrns focus on 

empowering parents. This can take the form of helping parents move frorn one type of 

involvement to another. For example, making the transition from home visits to the 

school setting. As well, Davies (1991) contends that a home visitor prograrn is an 

erTecrive metinoù oC promoiing parc~iiai Livdwiiciii ili i k i r  childicri'; cdücztiûr;. %is 
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program consists of paid staff who visit homes to help families understand what they can 

do to encourage their children's success in school. The home visitors can provide 

information about reading programs, school activities, curriculum expectations, child 

rearing, and summer camps. They also serve as liasons to convey parent concerns back 

to the school. Chavkin (1 990) reports that home visits by school social workers were 

especially useful in helping a minority family cope with the loss of a sibling who had 

been killed in an accident. After only initial contacts at home, social workers were able 

to build a relationship with the family and ensured that the mother receive family 

therapy at the social agency. 

Indeed, the home visit is a unique form of home-school communication, because 

unlike most other forms of home-school communication, it takes place in the home 

rather than the school. The teacher and family members can get to know each other in a 

setting which is comfortable for the family. While home visits can be one way of 

communicating with families who are reluctant to come to the school, parents at Albert 

and George suggest that the schools are also using a new technology to link them with 

classrooms after school hours. In the focus group discussion, parents ovenvhelmingly 

assert that the use of a voice mail service by the schools is usehl  in keeping them 

informed on various school activities and events. However, one parent admits that there 

are minor complications associated with type of communication: 



thitik the voice mail is excellent! That way you know you are going to 
get your messages as long as your children don't erase them. Sometimes 
w-ritten notes from school get lost in the shuffle. However, in my house 
with four chiidren, they save the messages on the phone and 1 don't even 
know they are on there sometimes. So 1 do like ta have a paper copy 
backup if the information is very important. Last week, 1 went to listen to 
a new message that came on the phone ftom the school and 1 saw that 
there were two other messages saved that no one told me were on there. 
The other messages were pertinent because meetings were being held 
tornorrow night and its already the day after. The messages can stay on 
for three days. But, my children forgot to tell me they were there. 
(focus group interview) 

Research on parental involvement in education provides us with other ways that 

new technologies can be useful in keeping parents informed with school related matters. 

According to Epstein (1992), one widespread arrangement is a homework hotline to 

help guide students with assignrnents. For example, in Indianapolis, families interact 

with schools via a local cable channel thiit broadcasts a homework hotline; children and 

families get visual answers to questions about homework assignments. To counteract 

IOW attendance at school meetings, some schools are also using tape recordings, 

videocassettes, or answering machines in classrooms which can send and receive timely 

messages. Others even organize volunteer work for parents to do at home or on 

weekends. In addition, voice mail systems are being installed in schools. At Albert and 

George. voice mail systems are currently being used where principals can leave 

messages on every parent's phone. Nonnally, these messages invite parents to corne to 

school meetings or keep them up to date on activities and fund raisers that are taking 

place. However, Fruchter, Galleta, and White (1992) assert that voice mail can serve 

other usehl purposes. For example, in their study, parents and students can cal1 for 

taped messages frorn teachers describing classroorn activities and daily homework 
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assignments. ?arents can also leave messages for the teacher, and an autodialing system 

can place calls to parents to convey changes in school, class-related events, or other 

information. As tvell, the traditional telephone is another method of improving 

communication between families and teachers. However, according to Berger (1987), 

parents are generally contacced only when tfiere is bad news to report : a child was late, 

had incomplete homework, or had behaviour problems. Instead, telephone contact 

between teachers and parents should also occur on a positive note. 

As c m  be seen in Figures 2.5 and 2.6, parents at Albert and George believe that 

both schools can do a better job in contacting them when their child does something well 

or improves. At Alben, 40% of the parent respondents daim that the school does not 

contact them when their children do something well or improve, 28% daim that the 

school could do better, and 32% assert that the school does well with this. At George, 

35% of the parent respondents claim that the school does not contact them when their 

children daes something well or improves, 3 1% daim that the school could do better, 

and 32 % believe that the school does well with this. Information obtained from the 

focus group discussions supports this view. Parent respondents claim that they receive 

little feedback from the school when their children do something well or improve. For 

example, one parent said, 



I've never been contacted when my children have done anything well. 1 
have received comments from teachers at both schools regarding my 
child's progress, but they have not made it a policy to phone home to 
provide feedback when my children do something well. 1 had teachers cal1 
to tell me about certain things that are happening at the school and they 
will Say things about my child's progress, but they aren't making a point 
to cal1 and tell me that my child is doing something well. They usually 
cal1 if my children are sick, or if there's been a problem, or if things are 
missing with my child's homework. (focus group interview) 

The data obtained from the teacher questionnaire supports this notion. At Albert 

and George, many teacher respondents asserted that they mainly contact parents when 

it's about problems or trouble. According to Figures 1.7 and 1.8, at Albert, 72.3% of 

teacher respondents agree that they contact parents mainly when there are problems or 

trouble with students. At George, 50% of the teacher respondents agree that they contact 

parents mainly when there are problems or trouble with students. Tnis is important 

because it demonstrates an area where communication between the home and school 

could be enhanced. 

According to some literature which exists, it is important to let parents know 

about the positive things their children are doing in the classroom so that communication 

from the school is not labelled as "bad news". According to Ames, Khoju, and Watkins 

(1 993)' parents who perceive that they are receiving frequent and positive messages 

fiom teachers get more involved in their children's education than do parents who do not 

perceive that they are receiving such communications. As well, a book by the Office of 

Educational Research and Improvement in Washington, D.C. (1993), offers some 

suggestions for developing a positive phone program. These include: 



@ Provide adequate access to telephones. Teachers need a private and cornfortable 
place from which to make their calls. Schools may need to install extra phone 
lines in teacher workrooms. 
Make time available for teachers to make the calls. Designate certain tirnes of the 
year for making positive telephone calls, or encourage one cal1 per week. 
With teachers, develop a set of guidelines for making telephone calls. 
Provide translation services for parents, if needed. 
Keep a reporting system. Maintain a log book so that the school has a record of 
positive phone calls and can help measure the effectiveness of the program. 
If possible, advertise one evening a week when parents or students can cal1 to ask 
questions or discuss problems with a teacher or staff member. 

However, phone calls are not the only medium through which teachers can 

provide positive information to parents. Rutherford and Edgar ( 1979) contend that 

parent-teacher conferences provide an excellent opportunity for parents and teachers to 

ciariQ issues as "verbal exchanges decrease the possibility of miscommunication". 

Winebrenner (1996) asserts that there is a strong likelihood many parents of struggling 

students won7 expect parent-teacher meetings to be pleasant experiences. However, she 

believes that it is important for the teacher to begin by giving examples of the child's 

positive traits. Try to identiQ a strength that may have been overlooked in the p s t  

because it didn't develop in positive ways. For exarnple, many children who get into 

trouble are excellent leaders. As well, Berger (1987), asserts that teachers should set a 

cordial, welcoming tone when inviting parents to attend a parent-teacher conference. By 

doing so, they are showing an awareness of parents' busy lives and obligations, and are 

giving the parents time options t'or scheduling the meeting. 
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While research ovenvhelmingly demonstrates that teachers and administrators 

should display a genuine desire to foster effective communication benveen the home and 

school, it is interesting to note that some Iiterature recognizes a disconnection that 

parents feel with regard to education. MacNeill (2000) discovered that teacher 

interactions with pcirents are virtually absent in the Kindergarten setting. Her research 

documents two main factors that account for this: parents not feeling comfortable 

enough to enter a system of education that they consider unfriendly, and schools bring 

back unhappy mernories that they experienced as students. Elam, Rose, and Gallup 

(1994) assert that many families feel that their interests are not taken fully into account 

by educators. At times, parents feel that educators talk down to them or speak in 

educational jargon they do not understand. Nasan (1997) extends this notion by 

claiming that many of the interactions between parents and teachers display a 

hierarchical relationship that is often taken for granted. For example, much of the 

correspondence between the home and school casts parents in a subordinate position by 

providing them with materials that are intended to be read so they can follotv the 

direction the school has set and comply with its regulations. According to Nason, this 

type of communication falls short in prornoting effective family-school partnerships. 

Instead, schools should ask parents to share their interests, needs, ideas, and goals for 

family involvement on an ongoing basis. This could be considered a first step in the 

restructuring process as parents and teachers can work together in better ways (Le., 

correspondence that invites parents to enter into open dialogue) to make parental 
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At Albert and George, however, parent respondents claim to be quite happy with 

the relationships which exist between them and their children's teachers. In the focus 

group discussion, parents assert that teachers at both schools convey a genuine desire to 

keep the lines of communication open between the home and school. For example, one 

parent said, 

If there is an issue that arises with my regard to my child's education, 
teachers are very receptive to phone calls. I've had to cal1 on nuinerous 
occasions and teachers have welcomed my calls. They are very helpful 
and 1 feel welcomed at school. (focus group interview) 

This is important because recognizing parents' efforts, making them feel welcome at 

schools, and communicating effectively with them are useful strategies to get parents 

involved in their children's education. Berla, Henderson, and Kerewsky (1989) identify 

key points that schools can follow to promote meaningful participation by parents. They 

include the following: 

A clear, welcoming parent involvement policy that is published for al1 to see and 
in an obvious place. 
The school office is friendly and open. 
The school sponsors parent-parent communication and events. These should be 
purely fun social events, like a 50s sock hop, a bowling party, a pot-luck dinner, 
or a card party. 
Parents and school staff should work together to determine parents' needs and 
provide necessary services 

Much of the communication between the home and school deals with student 

achievement. Ultimately, student success is the goal of any school improvement plan 

and of ail activities that relate to the school. According to Figures 1.7 and 1.8, at Albert 

and George, teacher respondents believe that parental involvement in their children's 

education is important For student success in school. For example, 100% of the teacher 



respondents at Albert and 91.7% of those at George agree that parental involvement in 

education is important for student success in school. 

Despite the recognized value of parental involvement in education by teachers at 

both schools, respondents claim that they do not have the necessary time to involve 

parents in very useful ways. For example, at Albert, 61.2% of the teacher respondents 

agree that time is a barrier which prevents them involving parents in their children's 

education. At George, 41.7% of the teacher respondents agree that time is a barrier for 

them to involve parents in their children's education. 

This is important because according to the literature on parental involvement in 

education, in order to build strong partnerships between the home and school, teachers 

need time to get to know parents and devise plans on how they can work together. 

Aronson (1996) asserts that assigning a parent facilitator, who is paid to be a part-time 

liaison between the school and parents helps teachers maintain contact with parents. 

These facilitators also handle many of the logistical tasks associated with building 

school-family partnerships such as, contacting parents to encourage them to volunteer in 

the classrooms, conducting educational workshops, and providing outreach to those 

parents who have minimal contact with the school. Cochran and Dean (1991) claim that 

i t  is also important for teachers to have time to work with colleagues and brainstorm 

ideas that could lead to greater parental involvement in their children's education. They 

also stress the importance of an in-service training program to help teachers learn how to 

empathize with parents and recognize their strengths, make the most of parent teacher 

conferences, and find crearive ways to invoive parelils i i i  nr;büui àciiviîits. 
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Davies (1 99 1) suggests that one way schools can promote parent involvement in 

education and a closer working relationship between educators and families is through 

action research teams. These teams consist of teachers who study ways to improve their 

own methods of involving parents. They meet at least monthly to do background reading 

in parent involvement, receive training, interview other faculty about attitudes toward 

parental involvement, discuss the success of past efforts to involve parents, and design 

projects to increase teacher-parent collaboration. Levine (1991) supports this notion by 

claiming that effective school programs should be "data-driven" in the sense that 

appropriate information should be collected and used by the participants involved in 

canying out the plans for improvement. He claims that schools are very complex 

organizations with every staff rnember possessing different personal histories and 

backgrounds. Real positive and lasting change comes about when everyone pulls in the 

same direction. However, to accomplish this, substantial staff development time must be 

provided to allow for teachers to use new instructional approaches and equip them with 

more effective teaching mechanisms. He also contends that providing stipends for in- 

service training conducted alter school hours is an important component of any 

successîül staff development effort. 

At Albert and George, many teacher respondents believe they should receive 

recognition for time spent on parent involvement activities. For example, at Albert, 

66.6% of the teacher respondents agree that they should receive recognition for time 

spent on parent involvement activities. At George, 9 1.6% of the teacher respondents 

ciaim that fhey snouici receive recogniiion Cor iirnt. spriii uii pai'eiii iiïv..~l~<ificiii. 
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The research findings presented above indicate the importance of good hvo-way 

communication behveen the home and school. At Albert and George, many parents say 

they are quite satisfied with the current practices employed by both schools to keep thern 

informed about their children's education. Voice mail, newstetters, and parent-teacher 

interviews were ranked highly by respondents as effective communication tools; 

however, i t  is important to note that parents would like to receive increased 

correspondence fiom the schools when their chiIdren do something well or improve. 

Epstein (1995) documents a variety of benefits that are associated with effective 

communication. These inciude numerous advantages for students, parents, and teachers. 

For students, they become aware of their own progress, and actions needed to maintain 

or improve grades; improve their understanding of school expectations and procedurcs 

for behaviour attendance and other policies; make informed decisions about courses and 

programs; and display improved awareness of their own role in partnerships, serving as 

a courier and communicator. For parents, they bener understand school programs and 

policies; monitor child's progress; respond more effectively to students' problems; and 

interact more with schools and teachers. For teachers, they show increased use of 

communications with famiiies and awareness of their own ability to communicate 

clearly; appreciate the use of parent networks for communications; and increase their 

ability in two-way communications for family views of children's programs and 

progress, 
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Type Three: Volunteering 

Parents can make significant contributions to the environment and functions of a 

school. Schools can get the most out of this process by creating flexible schedules, 

assemblies, and events so more parents can participate. Schools can also organize 

volunteer work, provide training, and match the taients and interests of parents to the 

needs of students and teachers. Figures 3.1 and 3.2 present the views of parents at Albert 

and George regarding their satisfaction with the ways both schools invite them to 

volunteer. 

Fipure 3.1 : The extent to which oarents feel that Albert Street 
Middle School invites them to volunteer at the school and 
attend different oroprarns 

Figure 3.1 

Albert Street Middle School 

The school docs this very well now 

The school docs this but could do 
better 

The school does not do this 

(The above diagram summarizes the parent respondent sarisfaction with the way Albert Street School invites 
:h:u !r :.r!.'r!inr -,! !k: i&îî! 2nd anend rl jff~wnt prngrumq. Rcymndentn expressed their agreement o r  
disagreement by circling a category ou a Likert scale of three pointi (1 =The  school Docs Not Do this, 2 = T h e  
school Does this but Could Do Better, 3 =The  school Does ibis Very Well now). The mean score indicrtes 
where respondents are, on average, with regard to each statement. Nonrespoodents were disregarded and did 
not cxcced 7.4% for nny question.) 



Figure 3.2 : The extent to which Darents feel that G e o r ~ e  Street Middle 
School invites them to volunteer at the school and attend different 
p ro~rams  - 

Figure 3.2 

George Street Middle School 
The school does 

The school does 
better 

this 

this 

vcry well now 

but could do 

The school does not do  this 

(The nbove diagram summarizcs the parent respondent satisfaction with the way Albcrt Street School invites 
them to volunteer at the school and attend diricrent programa. Respondents expressed their agreement or 
disagreement by circling a category on a Likcrt scalc ofthrcc points (1 = The school Does Not Do this, 2 = Thc 
school Does this but Could Do Better, 3 = The scbool Does this Very Well now). The mean score indicates 
wherc respondents are, on average, with regard to each statement. Nonre~pondents were disregardcd and did 
not excecd 4.6% for any question.) 

At Albert, 23% of the parent respondents daim that the school does not invite 

them to volunteer, while 17% beIieve that the school could do a better job in asking 

them to help out at school. In cornparison with George, 7 % of the parent respondents 

daim that the school does not invite them to volunteer, while I I  % believe that the 

school could do a better job with this. As well, 66 % of the parent respondents at Albert 

and 58% of those at George daim that they have never volunteered at school or in their 
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child's classroom. Although a greater percentage of parents at Albert claim that the 

school does not invite them to volunteer at the school as opposed to George, the 

qualitative data obtained from the last section of the parent questionnaire indicates that 

many parents are not currently involved with volunteering in the schools. For example, 

parent respondents do not cite any specific examples of how they are currently involved 

in the schools. However, they provide ways that they would like to be more involved. 

For example, at Albert, parents say they would like to volunteer in various school 

activities; participate in fund raisers; tutor/help out in the library, and supervise at 

lunch hours in the school yard. At George, many parents claim that they would like to 

volunteer more in the ciassroom, help develop the outside playgound, participate in 

fundraising, and purchase books for the library. 

Information obtained from the focus group interviews supports this view. Parent 

respondents did not provide any specific examples of how they are currently involved 

with volunteering at school. In fact, one parent daims that she was turned down by her 

child's teacher when she asked to participate in the school during school hours. She 

At my child's school, parents have tried and tried and tried to be involved 
in the school lunch program. However, the teachers say they are happy to 
run it on their own. On different days, different teachers supervise the 
program and it seems to me as if teachers are not interested in parents 
being involved in hot lunch. (focus group interview) 



Although rnuch research on parental involvement in education documents 

different ways parents can volunteer in the schools, some parents have identified barriers 

that prevent them from becoming involved in the school. Being a single parent, working 

part-tirne, attending university, and their children's attitude towards parental 

involvement were common themes that emerged throughout the focus group and 

questionnaire data and speak to the hectic Pace of family life today. One parent that 

participated in the focus group discussion asserted that her work schedule gives her less 

time and flexibility to participate in school events. She said, 

Personally, work is a barrier for me because 1 work five days a week and it's 
nearly impossible for me to get to school dunng the day. For something 
important, it could be arranged 1 suppose. My son was asking me just the other 
day if 1 went to "coffee or tea with the principal". 1 said "no" because 1 had to 
work. He replied by saying, " well then ... what's the matter ... isn7t he your 
buddy?" (focus group interview) 

The literature on parental involvement supports this view. Collins, Cooper, and 

Whitmore (1995) assert that lack of tirne on behalf of parents, as well as teachers and 

principals, was an obstacle which reduced the Iikelihood of parental involvement. For 

example, parents daim that work, family commitments and participation as volunteers in 

other community groups inhibited them from being involved in schools. However, 

according to Covey (1989), time is not the real issue. Effective personal management 

involves putting things first and organizing and executing life around priorities. If  a Iack 

of time prevents parents fiom being involved in their children7s education, it may also 

signiS/ a lack of cornmitment to their children's education. 
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Despite the fact that time has been mentioned in the literature as an obstacle to 

parental involvement in school activities, some parents believe that their child's attitude 

has also prevented thern from getting involved. In the focus group discussion, parent 

respondents believe that their children are attempting to establish independence as they 

move out of elementary school. One parent claims that her child discouraged her from 

being present on school grounds. She said, 

1 almost was in tears! 1 came to her school to pick her up for a dental 
appointment. She had only been at the school for two weeks and she was 
looking this way and that way so 1 tooted the hom. She got in the car and 
said, "never toot the horn at me again mom so close to school, my God, 1 
wanted to pretend that you weren't my mother ... 1 was just going to run 
back into the school, 1 didn't want anyone to see me gctting in the car". 
(focus group interview) 

According to Jackson and Cooper (1992), the opportunity for parents to stay 

intensely involved in school decreases as students become increasingly independent 

and as peers come to have greater intluence. For example, the authors assert that as 

children go through adolescence, peer relationships, values, and standards dominate 

their lives, and parents exercise less and less influence on behaviour. This is a time when 

parents themselves are ofien at a loss as to how to react to the changing moods and 

behaviours of their children. As well, Eccles and Harold (cited in Takanishi , 1993)' 

reaffirm this notion by asserting that the child's sex and age are important predictors in 

determining the extent of parental involvement. For example, parental involvement 

drops offrather dramatically as children move into middle school for a number of 

reasons including parents feeling: that young adolescents both desire and need 

independence; that the children do not want them to come to school; and that they are no 
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longer able to help their children with homework as it becomes too advanced and 

technical. 

At the sarne tirne, research on parental involvement in education by Loucks 

(1  992) indicates that it is important for parents to be in-school participants by attending 

athletic events, helping with fund-raising activities, and helping with proms, building 

floats, building sets, and similar activities where specific skills are needed. According to 

Loucks, this type of involvement can help make parents feel more positive about school. 

However, some research does not consistently document links between parents that are 

involved in their child's school and academic achievement. For example, Ho and Willms 

(1996) assert that there is little or no relationship benveen acadernic achievement and 

parental visits to the school, volunteer work, and attendance at school events. Despite 

this anomaly in the research, there are tangible benefits associated with family members 

volunteering in the school. 

At Albert and George, many parents Say that they do not volunteer at the schools. 

However, despite lack of time and their children's attitudes towards parental 

involvement in the schools, many assert that they would like to be more involved in 

volunteering. For example, parents would like to participate in h n d  raisers, tutoring 

children, helping out in the library, supsrvising at lunch hours in the school yard, and 

helping to develop the outside playground. Epstein (1995) documents some of the 

benefits associated with this type of involvement. They include numerous advantages for 

students, parents, and teachers: For students, they improve their skills in communicating 
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volunteers; and heighten their awareness of many talents, occupations, and 

contributions of parents and other volunteers. For parents, they improve their 

understanding of the teacher's job; display an increâsed comfort in school interactions 

and carryover of school activities at home; develop gains in specific skills of volunteer 

work; increase all-family awareness that families are welcomed and valued at school; 

and improve their self-confidence in ability to work in school and with children. For 

teachers, they improve their awareness of parent talents and interest in school and 

children; pay greater individual attention to students with help from volunteers; and 

display a readiness to involve families in new ways including those who do not 

volunteer at school. 

Type Four : Learning at Home 

With the support of teachers, family members can supervise and assist their 

children at home with homework and assignments and other school related activities. 

According to Epstein ( 1  9951, the type of invoivement that families are most interested in 

is how they can help their children with learning at home. Figures 3.3 and 3.4 present 

the views of parents at Albert and George regarding their satisfaction with the ways 

both schools explain to them how to check their children's homework and assign 

homework that requires their children to talk with them about things learned in class. 



Fipure 3.3 : The extent to which Darents feel Albert Street Middle School 
ex~ la ins  to them how to check their children's homework and 
a s s i ~ n s  homework that reauires their children to talk with them 
about thinm learned in class. 

Figure 3.3 

The scliool does this very well aow 

The school does this bat could du 
better 

The school docs not do this 

Albert Street Middle School 

{The above diagram summarizes the ways that parents feel Albert Street Middle School explains to thcm how 
to check their childrcn's homework and assigns homework that requires their children to talk with them 
about things learned in class. Respondents expressed tbeir agreement or disagreement by circling a category an 
a Likert scale of three points (1 =The school Does Not Do this, 2 =The school Does this but Could Do Better, 3 
=The school Does this Very Well now). The mean score indicates where respondents are, on average, with 
regard to each statement. Nonrespondents were disregarded and did not exceed 1.2% for any qucstion.] 



Figure 3.4 : The extent to which narents feel Ceor~e Street Middle School 
explains to them how to check their children's homework and 
assinns homework that reauires their children to talk with them 
about thinps learned in class. 

Figure 3.4 

The schoal does this vcry well now 

Thc school does this but could do 
better 

The school docs not do ihis 

George Street Middle School 

check child's h m m  talk mlh ma 

(The above diagrarn summarizes the w a y  that parents feel George Street Middle School explains to them 
how to cbcck their children's homework and assigns bomework that requires tbcir children to talk with them 
about things learned in class. Respondents expressed their agreement or disagreement by circling a category on 
a Likert scale o f  three points (1 =The school Dom Not Do thu, 2 =The achool Does (bis but Could Do Better, 3 
=The scitool Docs this V ~ N  Well now). The mean score indicates wbere respondents are, on average, with 
regard to each statement. Nonrespondents were disregarded and did not exceed 1.9% for any question.) 
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At Albert, 32 % of the parent respondents claim that the school does not explain 

to them how to check their child's homework, while 3 1 % assert that the school could do 

a better job. As well, 20°4 of the parents believe that the school does not assign 

homework that requires their children to talk with them about things leamed in class and 

36% claim that the school could do a better job. At George, 37% of the parent 

respondents assert that the school does not explain to them how to check their child's 

homework, while 37% believe the school could do a beîter job. As well, 14% of the 

parents believe that the school does not assign homework that requires their children to 

talk with them about things leamed in class and 47% assert that the school could do a 

better job. 

In this category of parental involvement, the percentages are relatively high 

indicating both schools could do more in explaining to parents how to check their 

children's homework and in assigning homework that requires their children to talk with 

them about things learned in class. Figures 3.3 and 3.4 indicate that many parents help 

their children with homework. For example, 56% of the parent respondents at Albert 

Street and 53% of those at George claim they help their children with homework many 

times. Only a small percentage indicated that they have never helped their children with 

homework. 

According to the qualitative data obtained fiom the final section of the parent 

questionnaire, parents at both schools expressed concern regarding their capacity to help 

their children with homework. For example, parents with children taking French 

immersion in schooi ciaim h i  i k i r  iiiabiiiiy iü spé& Fxnch ha3 iiihibitcd thciii f r û z  



being as involved in homework as they would like to be. Information obtained from 

parent respondents during the focus group interviews supports this view. One parent 

My child's in French Immersion and that makes it hard for me. It's a late 
immersion program and I'm not bilingual and 1 find it hard to help my 
child with homework. (focus group interview) 

As well, others assert that the math text book Interactions is too abstract, 

containing little structure and has fnistrated them when they attempt to help their 

children with homework, One solution to this problem could involve teachers 

communicating the importance of this new math program to parents along with 

suggestions on how parents could assist their children at home with math. As well, 

teachers could provide parents with supplementary math activities to be done at home 

that accommodate for parents diverse interests, ideas, and goals for their children on an 

ongoing basis This is important because according to the literature, parents can play an 

active role in practising schoolwork with their children at home. For example, Stearns 

and Peterson (1973) assert that students improve academically when their parents tutor 

them at home. When parents leam how to teach their children, they not only give the 

children new skills, but aIso buiid their feelings of competence. This increased 

confidence motivates the children to perform better in school. 

Many researchers on parental involvement in education have identified parental 

engagement at home as being the most effective type of involvement in terms of 

increased student achievement. A study conducted by Ballen and Moles (1994) reports 
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achievement. It is not necessary for parents to know al1 the answers. It is more important 

for parents to demonstrate their interest by providing a quiet, well-lit place for doing 

homework, encouraging children's efforts, being available for questions, and being 

willing to discuss materials the child is learning. Another study by Ho and Willms 

(1996) suggests that parental involvement at home, particularly in discussing school 

activities and helping children plan their programs, had the strongest relationship to 

academic achievement. 

In fact, much research on parental involvement in education points to specific 

attitudes and behaviours that are related to improved academic performance. Clark 

(1983) discerned that parents of students that do well in school have distinct ways of 

interacting with their children. They create emotionally supportive home environments 

and provide reassurance when their children encounter failure. In another study, Clark 

(1993) lists different variables that contribute to children's academic development. 

These include parents: providing a quiet place for their children to study, sending the 

children to school regularly, providing a regular time for home-study activities, and 

expecting children to complete homework assignments. 

This research indicates that parents do not need to know al1 the answers to their 

children's homework in order to help them succeed in school. Instead, monitoring their 

children's homework has been shown to increase academic achievement. For example, 

as indicated by the preceding review, it is important for parents to demonstrate their 

interest by providing a quiet place for their children to do homework, encourage their 

cniiaren's efforts, and be wiiiirig Lu &SCUSS iïiàizria: ihciï childrcu üïc ktiï~iiig. 
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Other research provides specific examples of how schools are currently helping 

parents become more involved with students' learning at home. MacNeili (2000) 

devised a series of homework assignments that encourage parents to interact with their 

children. She asserts that there are three key components which characterize meaningful 

homework. These include: 1.  homework which recognizes and respects the diversity in 

the home learning environments of children, 2. parents and children who complete the 

homework based on their home knowledge, and 3. parents and children who evaluated 

the homework and shared the evaluation with the teacher. She also claims that thess 

homework activities help children and parents develop positive attitudes toward school 

and acquire the understanding that learning can take place at home as well as in school. 

Sanders (1 999) describes the successful implementation of a homework telephone line 

that assists families' in monitoring their children's homework. Each teacher in the 

school has a code number which parents are given at the beginning of the school year. 

When a parent wants to know his or her child's homework assignment, the parent can 

cal1 the homework line, enter the teacher's code number, and get relevant information. 

Epstein (1992) reports that the use of a cable channel which broadcasts a homework 

hotline and answers to questions on homework assignments has been effective in 

helping parents support their children's learning at home. A study conducted by the 

Organization for Econornic Co-Operation and Development (1 997) asserts that, in 

England and Wales, schools are giving parents an oudine plan of the year's work at the 

beginning of the school year so parents can offer both encouragement and resources at 
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Together, these frndings demonstrate the importance of schools reaching out to 

families and providing them with information on how they can take a direct role in their 

chiIdren's education. At Albert Street and George Street, parents believe that both 

schools could do a bettcr job in explaining to them how to check their children's 

homework and in assigning homework that requires their children to talk with them 

about things learned in class. While French Immersion and Interactions math were noted 

by many parents as being barriers to involvement with hornework, it  is important to note 

that schools can address these obstacles. For example, schools can cornrnunicate to 

parents the importance of these different programs in their children's education and 

provide them with advice and suggestions on how to help their children at home v,hh 

these subjects in a language they understand. Epstein (1995) claims that there are a 

variety of benefits associated with this type of involvement. These include numerous 

advantages for students, parents, and teachers. For students, they develop positive 

attitudes toward schoolwork; gain skills, abilities, and test scores linked to homework 

and class work; complete their homework; and view their parents more similar to 

teachers, and home more similar to school. For parents, they learn how to support, 

encourage, and help their children at home; improve their understanding of instructional 

programs at the school; becorne increasingly aware of their children as learners; and 

appreciate a variety of teaching ski lk  For teachers, they improve their abilities to design 

homework assignments; develop an awareness of family tirne; and display increased 

satisfaction with family involvement and support. 
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Type Five : Decision Making 

In New Brunswick, schools include families as participants in school decisions, 

governance and advocacy through School Parent Advisory Cornmittees (SPACs), 

District Parent Advisory Councils (DPACs), and other parent organizations. Training 

and information should be provided to the parents so they can make the most of those 

opportunities. This opportunity should be open to al1 segments of the community, not 

just people who have the most time and energy to spend on school affairs. Figures 3.5 

and 3.6 illustrate the views of parents at Albert and George regarding their satisfaction 

with the ways both schools invite them to parent meetings, ask them to help out with 

fund raising, and include them on school cornmittees such as curriculum, budgets, and 

school improvement. 



The 
well 

Fipure 3.5 : The extent to which Darents a t  Albert Street Middle School feel 
the school invites them to  aren nt meetinm. asks them to h e i ~  out with 
fund raising. and includes them on school comrnittees such as 
curriculum. budgets, and school im~rovement .  

Figure 3.5 

Albert Street Middle School 
school does 
nuw 

this very 

The school does this but 
could do better 

The school does not do 
this invite to parent mee fund raising school comrnittees 

{The above diagram summarizes the ways that parents Ceel Albert Street Middle School invites them to 
parent meetings, asks them to heIp out with lund raising, and includes them on school committees such as 
curriculum, budgets, and school improvement Reipondents expressed their agreement o r  disagreement bg 
circling a category on a Likert scale of three points (1 =The  school Does Not Do this, 2 =The  school Does this 
but Could Do Better, 3 =The school Does tbis Very Well now). The mean score indicates where respondents 
are, on average, with regard to each statement. Noorespondents were disregarded and did not exceed 6.6% for 
any question.) 



F i p r e  3.6 : The exteiit to which parents at G e o r ~ e  Street Middle School feel 
the school invites them to   are nt meetines, asks them to h e i ~  out with 
fund raising, and includes them on school committees such as 
curriculum, budpets, and school im~rovement. 

The schoul does this very 
well now 

The school does this but 
could do better 

The school dots not do this 

.ge Street 

Figure 3.6 

Middle Scho 

invite to mee fund &sing school dmmittees 

{The above diagram summorizes tbe ways that parents feel George Street Middle School invites [hem to 
parent meetings, asks them to belp out with fund raising, and includes tbem on school committees such as 
curriculum, budgets, and school improvement. Respondents expressed their agreement o r  disagreement by 
circling a category on a Likcrt scale of lhree points (1 = The school Does Not Do this, 2 =The  school Does this 
but Could Do Better, 3 =The school Does this Very Well now). The mcan score indicates where respondents 
arc, on average, with regard to eacb statement. Nonrespoadenis were disregarded and did not erceed 1.9% for 
any question.) 
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At Albert. 82% of the parent respondents claim that the school does well in 

inviting thern to parent meetings, 62% believe the school does a good job in asking them 

to help out with fund raising, and 65% assert the school does well in including them on 

school committees such as curriculum, budgets, and school improvement. At George, 

90% of the parent respondents claim that the school does well in inviting them to parent 

meetings, 87% believes the school does a good job in asking thcm to help with fund 

raising, and 81 % assem the school does well in including them on school committees 

such as curriculum, budgets, and school irnprovement. 

For the purposes of this discussion, the term "governance" includes any activity 

which provides parents the opportunity to take part in decision making about school 

programs. This may include beiilg a member on a School Parent Advisory Council, 

District Parent Advisory Council, or school committeelorganization. Currently, school 

govemance is a very popular topic in New Brunswick. In fact, if one looks across the 

country, educational governances issues have dominated the agendas of most provinces. 

Newspapers, magazines, and governments continually describe and demand increased 

parental participation in education by including parents in decision making. For 

example, The Green Paper, released by the New Brunswick Department of Education 

(2000). places increased emphasis on restoring parents and other community members to 

the center of the decision making process. It calls for suggestions from the general 

public on how New Brunswick can better define the shape of its current educational 

governance framework. 
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According to Joyce Epstein's six different types of farnily involvement in 

education, school governance definitely deserves to be a topic of study. However, the 

overbearing emphasis placed solely on this type of involvement provides us with a very 

narrow definition of parental involvement in education. For example, other areas such as 

parenting, volunteering, leaming at home, communicating, and collaborating with the 

community are equally important and have been given far less attention by the New 

Brunswick Department of Education. In fact, the study conducted by Ho and Willms 

(1 996) indicates that there is a stronger relationship between student academic 

achievement and parental involvement at home, particularly in discussing school 

activities and helping children plan their programs as opposed to involvement at the 

school which involved volunteering and attcndance at parent meetings. As well, Berla, 

Henderson, and Kerewsky (1989) contend that parents should be involved in many 

different ways in their children's education. For example, parents should be homework 

helpers, good listeners, and effective communicators with their children regarding 

education. 

Given this research base, it is pertinent to ask why unprecedented efforts are 

being made in the Province of New Brunswick to boost the role of parents in school 

govemance. My research clearly indicates that parents are currently satisfied with their 

Ievel of involvement in school decision making at the school level. For example, 65% of 

the parent respondents at Albert and 8 1% of those at George are currently happy with 

the ways both schools include parents on school cornmittees such as cumculum, 

Bu8geis, arici sciiuui i i i ip i 'ü~~ i i i~ i i i .  AS WH, düiiig t k  f û ~ i i ~  FÜÙP i i i : c ~ ; i ~ . ~ ,  i;!x 
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parents were asked to describe their satisfaction with the different ways both schools 

currently involve them, no one mentioned school parent advisory committees. The 

qualitative data obtained at the last section of the questionnaire supports this view. 

When parents were asked, "What is one thing that you or your family could do to help 

this school?", many responded by saying that they would like to volunteer more in the 

school by participating in school h n d  raisers, helping out in the library, and taking part 

in school trips. No references were made to joining school parent advisory committees 

or other parent organizations. 

It is important to note, however, that school govemance refers to al1 those who 

have the authority to make school-based decisions. In New Brunswick, there is a debate 

that much of the school govemance authority rests in the hands of the provincial 

govemment. According to an article published in The Daily Gleaner (March 22,2000), 

parent advisory council members Gina Atkinson and Marilyn Noble and University of 

New Brunswick education professors Alan Sears and Marian Small claim that this is 

hndamentally undernocratic as the school governance structure should include input 

From al1 citizens in New Brunswick. While parental governance in education is seen as a 

cure that will lead ultimately more effective schools and school improvement, the 

collective interests of parents may not play a substantive role at the departmental levels. 

Therefore, research is needed that provides information on the effectiveness of the 

departmental office in comrnunicating and responding to the needs and interests of 

parents so that parental govemance in education can more purposely define its role in 

tne eaucationai fieid. 
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Research on parental involvement in education suggests that the most successful 

parent participation efforts are those which offer parents a variety of different roles. 

Brandt (1989) supports this view by asserting that any one type of parental involvement, 

whether it be parent-teacher conferences, parent groups, or volunteering efforts, cannot 

cover the full range of ways parents and teachers should work together for their 

children's education. He also claims that when parents help their child at home in a 

particular subject, it's likely to increase the student's achievement in that subject. By 

contrast, involving a few parents in decision-making on school committees probably will 

not increase student achieveinent, at least in the short tenn. 

The lack of evidence connecting parental involvement in governance and student 

achievement should not be taken to mean that parents should not be included in some 

aspects of school decision making. Parent respondents at Albert and George claim they 

are currently satisfied with the ways both schools currently involve them in the decision- 

making process. According to Epstein (1995), there are a variety of benefits associated 

with this type of involvement. These include numerous advantages for students, parents, 

and teachers. For students, they become more aware of the representation of their 

parents in school decisions and understand that their rights are protected. For parents, 

they provide input into policies that affect their children's education; have a feeling of 

ounership for the school; share experiences and make connections with other families; 

and become more aware of school, district, and state policies. For teachers, they becorne 

aware of parent perspectives in policy development and decision-making, and view 

parents as equai panners on cornrniiircs arid iii ieadcïsliip iules. 



Type Six : Collaborating with the Community 

Schools can provide families with information on community health, cultural, 

recreational, social support, and other programs or services offered by other agencies. 

They can also help families and community groups provide services to the community, 

such as recycling, art, music, drama and other activities for seniors, etc. Figures 3.7 and 

3.8 illustrate the views of parents at Albert and George regarding their satisfaction with 

the ways both schools provide them with information on comrnunity services they nlay 

want to use. 



Figure 
3.7 + 

Fi~ure  3.7 and 3.8 : The extent to which oarents at Albert and G e o r ~ e  Street 
Middle Schools feel both schools ~rovide them with information on 
community - services thev mav want to use. 

Albert Street Middle School 

does not do wuld do better does well 

collaboration with the community 

George Street Middle School 

Figure 
3.8 + 

could do better does well 

collaboration with the comrnunity 



At both Albert and George, many parent respondents believe the schools could 

do a bener job in providing them with information about community services they may 

want to use. For example, 35 % of the parent respondents at Albert believe the school 

does no& provide them with any information on community services, 37 % believe the 

school could do a better job with this, and 29% assert that the school is currently doing a 

good job. At George, 19% believe that the school does not provide them with any 

information on comrnunity services, 42% contend that the school could do a better job 

with this, and 39?/0 believes the school does well. 

According to information obtained from the focus group interviews, parents 

claim that both schools do some things to involve the cornmunity in their children's 

education. For example, parents mentioned presentations done at school by local 

community groups such as the YMCA and Lion's Club. As well, parents mentioned 

field trips to the museum and local library. However, many parent respondents u'ould 

like to irnprove their collaboration and exchanges with community groups, individuals, 

and different public agencies. In the words of one parent, 

1 think that any opportunity for increased education from the community 
would be welcome. We do lots of in-services at my work place so why 
can't teachers do the same thing, have different people from the 
community corne in and give children different perspectives on things. 
This would give children the opportunity to learn about things happening 
in the community. There are lots of partnerships that could take place that 
don't. For example, my son is interested in astronomy. Are there people 
out there that can help? The university is only a couple blocks away and 1 
think we should be tapping into this resource more often. Maybe this is 
where parents could be more involved. (focüs group interview) 
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This suggests that creating links with the school and the community is a very important 

component of parental involvement in education and one that should not be overlooked. 

Research on parental involvement in education provides other suggestions that 

illustrate how parents and schools can collaborate with the community. Eccles and 

Harold (1993) claim that agencies and businesses may join with the schools to support 

children's educational experiences. For example, mental and physical health services are 

offered to a school by i-iealthstart (an agency in St.Paul, Minnesota). As well, Epstein 

and Connors (1995) claim that community resources may be tapped to provide parent 

education on adolescent developrnent; to facilitate communication by getting local radio 

or television stations to assist with announcements; and to extend participation on school 

committees by including business representatives. Other activities include "educational 

parties" for families in the homes of rniddle grade students to increase parental 

involvement in education or cornmunity agency fairs to introduce families to health, 

education, recreation, job training, or other services. Sanders (1999) adds to this by 

asserting that a middle school in the United States was able to provide students with 

extra counselling through partnerships with a local university and counselling agency. 

By creating a partnership with a national volunteer organization, another school was 

able to create a parent room where parents can rneet and relax with a cup of coffee. 



Indeed, one cannot discuss parental involvement in education without 

mentioning the strong role that the community can play. At Albert and George, many 

parent respondents believe that both schools could do a better job in providing them 

with information on community services they may want to use. Epstein (1995) 

documents specific benefits that are associated with this type of involvement. These 

include advanrages fur students, parents, and teachers. For students, they increase their 

skills and talents through enriched curricular experiences; become more aware of career 

opportunities; and take greater pride in the community. For parents, they interact with 

other families in community activities; increase their knowledge and use of local 

resources; and develop pride for their contributions to the community. For teachers, they 

become more aware of community resources to enrich the curriculum; become more 

knowledgeable in referring children and families to needed services; and enhance their 

pride in the community. 
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Workshop Topics at Albert and George 

Question Five of the parent questionnaire provided parents with a list of vanous 

workshop topics and they were asked tc? indicate which topics interested them. Parents 

responded by checking either "yes = 1" or "no = 2". Figures 3.9 and 4.0 display the 

results using clustered bar graphs. The darker shaded bars represent the number of 

parent respondents that would like to attend the workshops, while the lighter shaded bars 

represent the parent respondents that do not want to attend workshops. Below is a list of 

the workshop topics that parents were asked to respond to. 

How children grow and develop at my child's age 

How to discipline children 

Solving school problems and preventing dropping out 

Preventing health problems 

Hou. to deal with stress 

Raising children as a single parent 

How to help my child develop hishet talents 

Helping children take tests 

Understanding middle schoois 

How to serve on a school cornmittee or council 



Fipure - 3.9 : Of the 257 f are nt res~ondents at Albert Street School, the 
fol lowin~ chart illustrates the number of Darents that want 
and do not want to attend worksho~s.  

Figure 3.9 

children grow 

discipline children 

school problems 

health problerns 

deal with stress 

single parent 

develop talents 

take tests 

middle school 

school council 

(Darker shaded bars represent the number of parent respondents that would like to attend 
workshops on various subjects. Lighter shaded bars represent the number of parent 
respondents that do not want to attend workshops. Nonrespondents were disregarded and 
did not exceed 2.5% for any question) 



Fipure 4.0 : Of the 366 parent respondents at G e o r ~ e  Street School, the 
followine chart illustrates the number of ~arents  that want and do 
not want to attend workshops. 

Figure 4.0 

children grow 

discipline children 

school problerns 

health problems 

deal with stress 

single parent 

develop talents 

take tests 

rniddle school 

school council 

(Darker shaded bars represent the number of parent respondents that would like to attend 
workshops on various subjects. Lighter shaded bars represent the number of parent 
respondents that do not want to attend workshops. Nonrespondents were disregarded and 
did not exceed 2.2% for any question) 
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These clustered bar graphs show distinct similanties between both schools and 

indicate that parents are generally unintercsted in the workshop topics that were 

presented in this section of the questionnaire. Of some interest to parents were topics on 

how to help children develop their talents, how children grow and develop, how to deal 

with stress, and helping children take tests. Other topics such as understanding middle 

schools, solving school problems and preventing dropout, preventing health problems, 

and raising children as a single parent received less emphasis. Ovenvhelmingly, parent 

respondents did not want to attend a workshop on how to serve on a school cornmittee or 

council. As well, an examination of the fiequency data suggests that many parents 

respondents do not want to attend workshops. 

These results indicate that many parents do not want to attend workshops on the 

various topics listed in this section of the questionnaire. As well, 94% of the parent 

respondents at Albert and 95 % of those at George indicated that they did not attend a 

workshop at the schools in the past year. However, the Albert Street School Parent 

Advisory Committee and George Street School Parent Advisory Committee included an 

extra section at the end of the parent questionnaire listing different workshop topics that 

parents could check to indicate if they were interested in them. Figures 4.1,4.2,4.3, and 

4.4 display these results. 



Here is a list of the workshop topics that parents were asked to respond to. 

Fitting in: social skills and peer pressure 

Fitting in: helping the teen with special needs 

Fitting in: gifted kids 

School yard bullying 

Testing the boundaries: adolescent rebellion 

Communication, trust, and mutual respect 

Communicating with the schooi 

Homework: supporting academic success 

Social isolation: the loner 

Helping your teen cope with divorce 

Adolescent sexuality 

Keeping your sense of humour 

Mood swings and anxiety 

Body image and adolescence 

Media influences & young teens 

Sibling relations during the teen years 

Sstting appropriate limits and consequences for your teen 

Conflict resolution with your teen 

Ways for parents to get involved in the school 

Extracurricular activity options 

Your teen's social life: what's appropriate? 

Helping your teen cope with loss 

Realities of substance abuse 

The parental juggling act: finding balance in your life 



Fipure 4.1 and 4.2 : The worksho~ topics ~rovided bv the Albert 
Street Middle School SPAC. Of the 257 parent respondents at Albert 
Street School, the followine charts illustrate the number of parents 
that want and do not want to attend workshoos. 

fitting in: social skills 

fitting in: special n d s  

tîtring in: gif td  kidr 

school yard bullying 

testing the boundarics 

communicarion 

communication wiih school 

homrwork 

social isolation 

helping \iith divorce 

adolescent sexuality 

sense of humour 

niood swings 

body image 

media intlucnces 

sibling relations 

setting limiis 

contlict rcsolut~on 

ways to get involvcul 

extncurricular activities 

teen's social life 

cope with loss 

substance abuse 

parental juggling act 

Figure 4.1 

1 

Figure 4.2 

(Dmker shaded bars rcprcxnr the number olprcnt nspondcnrr thar would likt Io anend workshops on vanous subjccts. Lighicr shadd bars rcpmcni 
the nurnbcrof parcnr mpndents thar do nor wmtio anend the workshops. Nonrespndmb w m  disregidcd and did no[ cxcccd 35% far a q  
question) 
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The results from both schools display remarkable similarities and illustrate 

which workshap topics parents are most interested in. For example, parent respondents 

at both schools claim they would Iike to attend workshops on the following: fitting in: 

he1ping their teens with social skills and peer pressure; cornmunicatiun, trust, and 

mutual respect; homework: supporting academic success; setting appropriate limits and 

consequences for your teen; and your teen's social life: what's appropriate. Of little 

interest to parents were workshops that deal with helping their teens cope with divorce, 

the realities of substance abuse, helping their teens cape with loss, ways for parents to 

get involved in the SC hool, fitting in: gifted teens, and fitting in: helping teens wi th 

special needs. However, an analysis of the frequency data for this section of the 

questionnaire suggests that many parent respondents are not interested in workshops. 

The information obtained fiom the focus group interviews supports this view. 

When parent respondsnts were asked if they are currently happy with the ways that both 

schools currently involve thern, no one mentioned that they would like to attend more 

workshops. As well, the qualitative data obtained fiom the final section of the parent 

questionnaire suggests that many parents do not want to attend workshops. For example, 

when parents were asked to describe the best things that the school could do to help 

them with their children, many replied by saying they would like more detailed report 

cards and having the school provide extra tutorhg for their children. However, none of 

the parent responden ts requested workshops. 



Despite the fact that many parent respondents claim to be uninterested in 

attending workshops at the school, according to the literature which currently exists on 

parental involvement in education, workshops can provide parents with a good training 

ground to expand their knowledge of the school and understand more about their 

children. According to Winebrenner (l996), it is very important for schools to offer 

classes in effective parenting, even if only a few people show up. She emphasizes the 

importance of providing parents with "information nights" on various educational 

topics, learning styles, and advice on creating and rnaintaining positive parent-child 

relationships. As well, Berla, Henderson, and Kerewsky (1989) assert that one of the key 

factors parents can use to evaluate their children's middle school is if the school is 

making an effort to keep parents informed about what to expect from their children 

during these years. This may take the form of workshops, information sessions, or open 

houses. 
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Chapter 5 : Conclusion and Recommendations 

The information obtained fiom the parent and teacher questionnaires provide a 

valuable insight into the difièrent ways that parents are currently involved in their 

children's education dong with teachers' perceptions of parental involvement. Using. 

Epstein's six different types of parental involvernent in education, I have documented 

how parents are involved at each level. Figure 4,5 provides a brief overview of the ways 

parent respondents believe both schools involve [hem in relation to Epstein's 

framework. 



Fipure 4.5 : Summarv of how ~ a r e n t s  believe Albert and Georue 
Street Schools involve them in relation to E~stein's  Six T v ~ e s  
of Parental Involvement in Education 

- - --- - - - -  

Type One: Parenting 
-Many parent respondents at Alben and George belie~e both schools could do a bener job in helping 
them understand their child's stage of development. For example, many parents assert that they are 
concerned about their children's safety and would like to receive more information from the school 
on how to talk with their children at home about topics that include the following : bullying. teasing, 
peer pressure, alcohol, drugs, and smoking. As well, many parenis Say that they would like to 
receive more information on how to talk with their children about school violence. 

Type Two: Communicating 
- Many parent respondents at Albert and George believe both schools do a very good job in keeping 
thern informcd about things happening at school. For example, voice mail messages, school 
newslctters, and parent-teacher conferences were ranked highly by respondents as effective 
communicaticn tools. However. many parents claim that ihey would like to receive more 
information from the schools when their children do something well or improve. 

Type Three: Volunteering 
- blany parent respondents at Albert and George claim that they would likr to be more involved in  
volunteering. For example, parents at both schools assert ihey would like to participate more ofien in 
fund nisers, tutoring children, helping out in the tibrary. supervising at lunch hours in the school 
yard, and helping to develop an outside playground. However, many parents also claim that there are 
specific barriers that prevent them from being 3s involved in the school as they would like to be. For 
examplr, lack of tirne, being a single parent, anending university, and their children's attitude 
towards parental involvernent at school during school hours were common thernes that emcrged 
throughout the data and speak to the hectic pacc o f  family life today. 

Type Four: Learning at Home 
- Many parent respondents at Albert and George believe that both schools could do a better job in 
explaininç to them how 10 check their childrrn's hornework and in  assigning homework that requires 
their children to talk with thcm about things learned in c l m .  French Immersion and Interactions 
Math were noted by many parents as bcing obstacles that prevented thcm from being involved in 
their childrcn's homework. 

Type Five: Decision-Making 
- Many parent respondents at Albert and George brlieve that &th schools do a good job in involving 
them in school decision-making. However, ment  refom initiatives by the New Brunswick 
Department o f  Education places an increased emphasis on boosting the role o f  parents in  decision- 
making. This is interesting because rny research indicates that parents are currently happy with the 
ways they are involved in decision-making . lnstead, equal emphasis should be given to other areas 
o f  involvement such as parenting, volunteering, leaming at home, communicating, and collabonring 
with the community. 

Type Six: Collaborating with the Comrnunity 
- Many parent respondents at Albert and George believe that both schools could do a bener job in  
providing them with information about community services lhey may want to use. They claim that 
both schools currently do some th ing io involve the community in their children's education. For 
example, parents mentioned presentations done ai school by local community groups such as the 
YMCA and Lion's Club. However, many parents would like to see this rype o f  involvement 
extended to include partnerships with the university. 
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Overall, the information obtained from the parent questionnaire suggests that 

parents are generally happy with the ways that both schools involve them in the 

education of their children. For example, many parents at Albert and George believe that 

both schools are very good, they feel welcome at the schools, and assert that the teachers 

care about their children. As well, my research indicates that parents, in general, are 

interested in their children's education and, in particular with the progress made by their 

own child. For example, many parents would like to receive more information from the 

schools when their children do something well or improve. Parents would also like to 

receive more information from the school explaining how they can check their 

children's homework and would like to see both schools assign more homework that 

requires their children to talk with them about things learned in school. The different 

categories presented in the parent questionnaire allowed me to better understand and 

measure the different forms of parental involvement that currently exist at Albert and 

George Street Middle Schools. 

The teacher questionnaires administered at both schools were also very useful in 

providing information that is needed to build relationships among families, schools, and 

cornmunities. For example, as indicated by Figures 1.7 and 1.8, it is interesting to note 

that 100% of the teacher respondents at both schools consider parental involvement to 

be important for a good school. However, 77.7% of the respondents at Albert and 83.3% 

of those at George assert that they need in-service education to implement effective 

parent involvement practices. Tnis indicates that teachers recognize the need to deveiop 

skiiis ro invoive htniiies in in& ciiiiiirw's &~liiiüii. tiuwevéî, li akû süggcsis i h ~ i  



training is required to prepare teachers to work effectively with families. 

Both parent and teacher questionnaires have provided an effective guide for 

targeting specific areas where intervention is needed to increase parental involvement in 

their children's education. Figure 4.6 outlines several recommendations thar have 

emerged fiom the research and suggests ways to improve family involvement in 

education. 

Fipure 4.6 : Recommendations to I m ~ r o v e  Familv Involvement in Education 
at Albert and G e o r ~ e  Street Middle Schools 

Emphasis needs to be placed on involving parents in 
many different ways in their children's education in 
addition to school governance 
Overcome the barrier of time 
Appropriate training for teachers 
More frequent and positive contact between the home 
and school 
Information form the home to the school on how parents 
can talk with their children about school violence and 
safety issues 
Teacher recognition for time spent on parental 
involvernent activities 
Teachers could provide parents with useful suggestions 
on how to help their children at home with homework 
Home visits to encourage communication between the 
home and the school 
Establish a homework hotline to help keep parents 
informed about school related matters and provide extra 
help for students with regard to assignments 
Provide parents with more information about 
community services they may want to use 
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in New Brunswick, educational governance has dominated the agenda of 

practices to increase parental involvement in education. However, my research indicates 

that parents and teachers are currently satisfied with their level of involvement in 

decision-making at the school level. It is important to note that research on parental 

involvement in education suggests that family engagement in their children's education 

works best when parents are given a variety of different roles to play. Other areas of 

involvernent such as parenting, volunteering, communicating, learning at home, and 

collaborating with the community should not be neglected. 

At both Albert and George, parents and teachers also indicated that time is a 

barrier to family engagement in education. For example, parents Say chat being a single 

parent, working pan-time, and attending university gives them less time and flexibility 

to be involved in their children's education. Teachers' schedules are also restrictive and 

rnany indicated that lack of time prevents them fiom involving parents in useful woys. 

According to the literature on parental involvement in education, schools can be flexible 

in scheduling parent meetings and events to allow al1 parents to take part and meet, at 

least occasionally. For teachers, it is important to provide staff development and allocate 

time to enable them to work effectively with families as partners in the educational 

process. As welI, schools could provide time during the school day for teachers to meet 

with parents or visit them at their homes. Freeing up teachers fiom routine duties, such 

as lunchroom supervision, is one way of providing teachers with time to meet students' 

farnily members. 
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Teachers at both Albert and George claim that they need in-senice to implement 

effective parent involvement practices. According to the literature, it is important for 

teachers to receive appropriate training, obtain replicable examples ofactivities and 

programs they can model, and attain support from administrators and other school 

personnel. This training should be ongoing and emphasize the benefits of family 

partnerships with the school. Teaching is more rewarding and successful when teachers 

have supportive relationships with their students' families. 

At Albert and George Street Middle Schools, parents say that both schools can 

do a better job in contacting them when their children do something well or improve, 

Many respondents claim that are mainly contacted when there are problems or trouble 

with their children. According to the research on parental involvement, it is important CO 

let parents know about the positive things that their children are doing in the classroom. 

This may take the fonn of telephone calls or written notes to parents. As well, teachers 

and principals could work together to set up a weekly classroom report system to report 

students' progress and respond to parents' concems. 

In light of recent shootings at schools in both Canada and the United States, 

parents at Albert and George Street Middle Schools are concerned about school violence 

and safety issues. They would also like to receive more information fiom the school on 

how to talk with their children at home about such topics as bullying, teasing, peer 

pressure, alcohol, drugs, and smoking. 
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According to the teacher respondents at Albert and George, many believe that 

they should receive recognition for time spent on parent involvement activities. The 

literature on parental involvement in education supports this view. Providing stipends or 

compensatory time off for teachers to meet with parents or visit them at their hotnes is 

an acceptable means of forming a strong network of support between the home and 

school. 

At Albert and George Street Middle Schools, parent respondents believe thnt 

both schools could do a better job in explaining to them how to check their children's 

homework and in assigning homework that requires their children to talk with them 

about things learned in class. Research on parental involvement in education indicates 

that teachers should devise homework assignments that encourage parents to participate 

and interact with their children. As well, many parents at Albert and George Say that 

French Immersion and Interactions math were barriers that prevented them From being 

involved in helping with homework at home. Here, schools can provide families with 

advice and suggestions on how to help their children at home with these subjects in a 

language they understand. 

Parent respondents at Albert and George Street Middle Schools claim that 

teachers have never visited them at home. However, research on parental involvement in 

education suggests that it is important to encourage activities that bring the school to the 

parents. For example, home visits can be effective in reaching parents who are 

impossible to reach othenvise, welcome new families to the school, report on student 

progress, or survey parena for heir  views or1 pariicuiai xiiuui-idaicil iùpics. Ti is 
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important to note that home visits can be conducted by many individuals. Some of these 

include: teachers, teachers' aides, or trained volunteers. 

Both Albert and George Middle Schools currently have voice mail which is a 

highIy efficient method ofproviding information to parents on topics such as school 

activities, events, or even school policies. However, this is not a form of direct, nvo-way 

communication between the home and school. Research on parental involvement in 

education provides us with another way that new technologies can be useful in keeping 

parents infomed with school-related matters. For example, a homework hotline could 

be established whereby parents and children could cal1 to get help with questions about 

homework assignments. This could involve forming a partnership with the Faculty of 

Education at the University of New Brunswick. 

At both Albert and George Street Middle Schools, many parent respondents 

believe both schools could do a better job in providing them with information about 

community services they may want to use. For example, parents mentioned they would 

like to improve their collaboration and exchanges with community groups, individuals, 

and different public agencies such as the YMCA, Lion's Club, and the University of 

New Brunswick. Researc h on parental involvement in education supports this view by 

providing other suggestions that illustrate how parents and schools can collaborate with 

the community. Some include forming pxtnerships with businesses and comrnunity 

resources that provide parents with information on adolescent development or extra 

counselfing for students. 



Areas of Future Study 

This research has provided a "snap shot" of  current parental involvement 

practices at two middle schools in Fredericton, New Brunswick. As well, it has 

documented the attitudes and perceptions of both parents and teachers regarding family 

engagement in the education of their children. However, Further research is needed in 

order to forge the possibilities for future success with regard to parental involvement in 

education programs and practices. Thus, this section proposes suggestions for future 

researchers in the field to consider. 

More research is needed to understand the importance of the different types of 

parental involvement in education. My observation is that al1 types of parental 

involvement in education are beneficial for students. For example, research indicates 

that parental involvement works best when parents are involved in a variety of ways. 

However, further research should reveal what types of parental involvement contribute 

most to student achievement. It rnay be that specific types of involvement are more 

important to student achievement than others. 

Although my intent was not to focus solely on school governance, it is a very 

relevant topic which is being emphasized by the New Brunswick Department of 

Education. There is an ongoing need to assess its progess by compiling the attitudes and 

perceptions of parents, teachers, department officials, and community members 

regarding school govemance. My research suggests that both parents and teachers are 

satisfied with educational govemance in its current form at the school level. However, 1 

recommend a study that examines their satisfaction with governance issues at the 
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departmental levels in regard to public accountability. As well, one might expect future 

studies to document and fùrther justiQ parental involvement in school decision-making. 

Little research exists on the similarities and differences which exist between 

parental involvement in education in urban and rural schools. A study examining the 

discrepancy between both settings would be useful in pointing to characteristics that are 

more common in some areas than elsewhere. This is important because the different 

types ofparental involvement in education rnay not be beneficial to al1 schools. In fact, 

parental involvement programs rnay work best when they respond to distinct features of 

the locations they serve. 
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Appendix One : Teacher Questionnaire 



November 1999 

Dear Teacher: 

Our school in conjunction \+{th Paul Caines (graduate student in the Faculty of Education at the 
University ofNew Brunswick) is currently working to improve ways that schools and farnilies can 
help each other and help al1 children succeed in school. The purpose of this questionnaire is to guide 
Our planning, to let you offer additional ideas and suggestions, and to provide a current "snapshot" of 
the different parental involvement practices being employed in the school. In order to elicit your 
viewvpoints on this, we are providinç you with a copy of our questionnaire. 

Please note that al1 information you provide will be strictly anonymous and confidential. No 
individual will ever be identified. Your participation in this study is completely voluntary. Of course, 
you may skip any question, but we hope you will answer them all. Responses will be grouped to give 
this school a "portrait" of present practices, opinions, and trends. To make the rrsults useh l  for ùur 
school, however, we need evew teacher's ideas and experiences. We are counting on you to help. 

This questionnaire has been reviewed and approved by the director of School District # 18 and the 
Faculty of Education Ethics Revirw Comminee. if you have any questions about the questionnaire, 
plrase feel free to contact me by phone 353-9753 or email b3xs @ iinb.ca. 

AAer the study is cornpleted, we will share your school's results with you in a summary report. The 
results will also be published in a Master's thesis. 

Please cornplete the sun7ey and rerurn it to : 

Yoii may seal it in an envelope if you wish. 

THANK YOU VERY MUCII FOR YOUR HELP ! 

Sincrrely. 

Paul Caines 

................................................................................................................................................................... 
NOTE: In al1 questions in the booklet, ''parent" means the ndult in  the family who has the nlost contact 
with the school about the child.Pleasr: feel free to expand your answers in the margins or back page of 

the booklct. 

* If you a re  interested in participating in a group  discussion (with other  teachers) on  the topic 
"parental involvement in education" please provide your  name and phone number  on the line 

below* 



Q-1. The first question A s  for your pmfcssional judgemeni 3boui piueninl involverneni. Plcax clrcte ihe one thoice for each ilcm thai besi 
reprcsenu your opinion und cxperience. 

Slrongly Duogrcc Noi A g m  Sirongly 
Disngm Surc Agree 

a. Parcni involvemeni is impowni for a good school. I 2 

b. p m n u  know how to hclp their childrcn 
on schoolaork ai home. l 2 

c. This school hai rn acrise and clTcciive parcni 
organiuiion. 1 2 

d. Ever). iamily hes somc sirengihs rhai could bc 
iuppcd io incrase studeni succcss in school. I 2 

e. ,\Il parcnu could l e m  uays IO assisi iheir 
children on schoaluork ai home. iishoun hou. I 2 

f. Parmi in\olvcmeni can hclp ieachers be more 
elTccri~c ai th more srudenu. I 2 

S. Teachers should reçcive rccogniiion for iimc 
spcni on parent invol\emeni aciiviiies. I I 

h. Parcnfioichildren ai ihis schwl \rani io k 
involbcd more ihm i h q  arc naw ai mosi 
yndc Icscls. l 

i. Tenchen do not huvr the lime io involvc 
pnrenu in ver). uscful ways. 

j. Tcxhers  nccd in-scriicc educarion io implrmcni 
ciTeciive porcni involvement pncticer. I 

k. Parcnr ini.olvcment ir importani Tor siudcnt 
succcss in schwl. I 

1. This rchwl vicws parents as impomiii pannes. 1 

m. The community values educarion for al1 siudcnrs. I 

n. This schwl is knoun for q i n g  new and unusunl 
approaches 10 impmve ihc schooL 1 

o. .blostly uhen I conwci parents. ii's oboui problerns 
or  uouble. I 

p. In ihis whool. tenchers ph)  a large pan in mosi 
schwl dccisions I 

q. The community suppnr,  ihe schoal. 1 

r. Cumpmd Io odicr schwls. this school lias onc of Ihc 
k s i  school clirnnies ter ieachcn. studenu. and p m n u  1 



Q-2. Tcachcn conoci cheir studcnrz' families in ditfercnr ways. Plru  estimate hc pcrceiii3ge of 

your students' familia thni 'ou contxred diis ycai in hcsc ~ 3 - 5 :  

a. Lrner or mcmo SA 0% 5% 10% 25% 50% 75% 90% All 

b. Telephone SA 0% 5% 10% 25% 50% 75% 90% All 

c. \!ceiing ai schod NA 0% 5% 10% 25% 50% 75% 90% All 

d. Schcdulcd parcni-ieachcr conkrcnce NA 0% 5% 10% 25% 50% 75% 90% hl1 

f. \!eiing in ihe cornmuniry SA 0% 5% 10% 25% 50% 75% 90% Al1 

g. R e p n  c d  pick-up Y A 0% 5 *fi 10% 25% 50% 75% 90% :\II 

h. Pcriorrnünccs. rpam. or uiher rvcnis Y A 0% 5% 10% 25% 50% 75% 900% Al1 

Q-j. Some rcnchcrs involvc parents iorothcrs) xi voluniecrs at ihc schwl building. P l r m  check the u p s  thni 

).OU use rolunieeis in pour clussmorn x i d  i i r  your xhwl his y x .  Plearc check al1 chai apply. 

A. In  rn) CLASSROOhl. ~ri luntccn ... B. In  our SCHOOL. volunteen ... 

- (a) I DO SOT use classroorn volunicm 

- ib) Lisicn io childrcn rend aloud 

- (cl  Rend io the childrcn 

- id) Gnde pnpcrs 

- le) Titior childrcn in specilic sktlls 

- III tlelp on rnps or ai panics 

- ly)  Give inlks (c.g., on cnrccn. hobbies. cic.) 

- ih) Oiher wa)s (plrase spcci.1 

- (3) Arc NOT USED in ihc school no* 

- (b) Moniior nalls. cafciena. or orhcr xcas 

- (c) Work in ihe libnry. compuicr Iab. or other m a  

- id) Tcach rnini-courses 

- ie) Tuch enrichmeni or olhcr lcssons 

( 0  Lcad clubs or aciiviiics 

- ig) Check aiicndnncc 

- ih) Wotk in "pnrcni rwm" 

- ( 1 )  Odicr unys iplcsc spccifyl 

THIS YEAR. how mmy volunlccn or aides hrlp in your cIysmam or xhool? 

C. Nurnkr of d ih rcn i  voluniccrs %ho assisi - in a iypical weck = - . 
D. Do you have pnid aider in iour  c fmmam? - SO - YES (hou nimy? - ) 
E. Sumber o f  diflcrenl voluniccrs %ho work anyhcre in ihe schwl in an avcngc ivcek = - (approximaicly J 

a. Aiicnd workshops regulnrl) ar schwl 036 5% 10% 25% 50% 15% 90% 100% 

b. Check dail! ihsi child's homewod. is danc 0% 5% 10% 25% 50% 75% 90% 100% 

c. Pnciice schoolwnrk in the sumrner 0% 5 X IO% 15% 50% 75% 90% 100% 

d. Anend parent meetings rcgularly 0% 5% 10% 15% 50% 75% 90% 100% 



Undersland enou@ ro hclp their child dl home: 

f. ... m d i n g  skills ar p u r  gndc levcl 0% 5% 10% 25% 9 %  75% 90% tMI% 

g. ... uritingskillsai yourgnde Ievel 0% 5% IO% 2S0h 50% 75% 90% 100% 

h. ... math skills s i  your w d c  lcvel 0% 5% 10% 25% 50% 75% 90% IODQh 

9.5. Schools w n c  diverse ppulaiions o f  imi l ics uho hwc ditTereni nec6 m d  skills. The newi qucsfsrions u k  

] Cor yurjudyemcniabout specific wnysoïinvolving Carnilies at ?our rhool .  1 
l Plrûx circlc one choicr to tell u helhrr )ou think cach iypc o f  involvemtnr is: 

SOT IXlPORTALT => HOT IW I means ais iS SOT pan o i y r  school mu,. and SHOCLD NOT BE) 

NEEDS TO BE DEVELUPED => DEV (means this LS NOT pmoi!our schual noa. bu! SHOCLD BE) 

NEEDS TO NE IMPROVED => I W R V  irnesns ihis IS pan ofyaur school. hut NEEDS TO BE 

SRESGTHENEDI 

A STRONG P R û û R W  SOW => STROSG (meus ihis IS a STRONG prognm iorrnosi psrrnls AT AL1 GRADE LEVELS ar kour xhoril I 

Pr'PE OF ISVOl.\'ESIENT .AI' THIS SCHOCIL .. 

a. WORKSHOPS t'or parents io build skills in 

PARE.CTTNG and undcrsimding ihcir 

shildrcn a[ cach p d c  levcl. NOT I31P 
STRONG 

b WORKStIOPS for pmnis on creniing HOME 

COKDITIONS FOR LEARSiNG. NOT IMP DEV 
STRONC 

c. CO?JXILWICATIONS (rom ihc  hoa al IO rhe 

home [hot 311 families can mdcrsrînd and u x .  DEV IAIPRV YOT lhlP 
STRONC 

d. COM!4L~NICATiOP\S about rcpon fards so ha! 

p m n ü  undersund srudcnrs' propress and nccds. NOT l b lP  
STRONC 

DE\' 

DEV 

I V P R V  

IAIPRV NOT I M P  
STROW 

e. Pmnt-ienchcr COKFERENCES airh al1 Camilics. 

f. SCRVEYIKG pmnueach y e ÿ r  for rheir ide- 

about die schwl. NOT IMP 
SFROSC 

DEV 

SOT I I I P  
STRONG 

DEV 

h. VOLLSTEERS fa hclp in other Inonslusroorn) 

p m  ol lhe schwl. DEY 

DEV 

NOT Ih lP  
SlïtOKC 

i. INFOR\tAlYON an hoa ro MONITOR homework. SOT IhlP 
STRONG 

j. i M 0 R M A T i O N  for parmis on HOW TU HELP 

incirchiiiren wiui speciiic aiiiis aiii buiijm-u. 



k. lnvolvcmcnt by brnilies in puent group leadership. 

othcr COMMISTEES. or oiher dccision-rnaking 

mles. 

1. P m g m s  for AFTER-SCHOOL ACTIVITIES. 

rcsrcniion. m d  horncwark hclp 

HOT IhlP 
STRONG 

NOT IMP 
STRONG 

DEV 

DEV 

4-6. Tcachen choosc m o n g  mm! activitics io usist iheir siudcnu and familin. 

P l e ~ s c  circlc one choicc to tell how impoflnnt eîch of thex is for you Io conduct III your gmdc Irvcl. 

HOW IXIPORTA,NT IS THIS P M C T I C E  TO YOC? 

3. Have 3 confercncc ~ i t h  ench ofniy studenu' 

parcnü a[ least once a yeîr. 

b. :\ilend c\ ming mcciings. pdmniuices. 

and ~ o r l û h o p s  ai sshool 

c. Conixt  parcnrs about iheir childrcn's 

pmblcrns or I'ailures. 

d. [niorni pzrcnis when thcir children 

do someihing url l  or  improw 

c. lnvolvc some parents LS voluntccn in niy 

c l a w w m .  

i. [nform p m r s  ofthe skills iheir childrcn 

rnusi poss in cach subject I Iench. 

y. [niorni pmnü how npon cnrd yndes arc 

enmed in my c l m .  

h. Pravidc spccific zciivities IPr childrcn m d  

parents to do IO imprwc siudenü' grades. 

i .  Providc ide= ibrdiscussing TV shows. 

j. ASSign homework ihar rcquircs childmn 

10 intenct with pmcnü. 

k. Suggcsi ways IO pncticc spclling or orhcr 

skills a! home k l o r t  n test. 

1. Ask parents io listen to lhcir childrcn rcad. 

m. ;\sk p m n u  Io iistcn Io a siory or 

pangnph thnr rhcir childrcn uiiic. 

n. Work with oihcr tcochcn [O dcvciap parcni 

involvement îctiviiies and mnicriils. 

o. Work w i h  community membcn to amnge 

Icming  oppoflunirits in my clus. 

p. Work wilh arc3 businesses for voluntccn 

Io irnpmvc p r o g m s  for my studcnu. 

q. Rqucst  information h m  parenu on hcir  

childrcn's talenu. intcrcsu. or necds. 

r. Serve on a school cornmittee. 

NOT 

IMPORTANT 

1 

I 

I 

1 

1 

1 

1 

1 

1 

1 

I 

1 

1 

I 

I 

1 

A L l W L E  

IMPORTANT 

P R E r r Y  

IMPORTANT 

VERY 

IMPOHTAST 



Q-7. The nexi questions ask for your opinions about Ihc aciiviiics Ihar you h ink  should k conductcd by the parcnu of ihc childrcn p u  
i e ~ t h .  Plensr circle the ehoicc thai h s i  dcscribez h e  imponance afüicsc activiiies a i  your gndc  Isvcl. 

PAREXS' RESPONSIBILITIES NOT A LITTLE PRETTY VERY 

IMPORTANT IMPORTANT IhlPORTANT IXlPORTANT 

a. Send childrrn ro schwl ready IO lem.  1 2 3 4 5 6 7 

b. Toach childrcn IO behnve wcll. 1 2 3 4 5 6 7 

c. Sei up a quici place and iime for studying 

ai home. 

d. Encounge childrcn IO volunicer in c lm .  1 2 3 4 5 6 7 

e. Know whai childrcn arc expccted IO l e m  

each ymr. 

f. Check diiily that homework is donc. 1 2 3 J 5 6 7 

g. Tnlk ro children  bout irhat ihey yr I rm ing  

in schwl. 1 i 3 4 5 6 7 

h. .Ask icachcrs L'or spccific idcns on how IO hclp 

their childrcn ni home w th  clssuork. 1 2 3 4 5 6 7 

i. Talk ta ieachen about problems ihe childrcn 

;ur k i n g  ai home. 1 2 3 4 5 6 7 

j. Attend parcnt meetings. 1 2 3 4 5 6 7 

k. Scne xi il volunieet in the rchool or classrwm. 1 1 3 4 5 6 7 

1. Aitend ~~scmbl ies and oiher special ewnü ai 

ihc schwl. 1 2 3 4 5 6 7 

m. Tohe childrcn IO spçinl places or evcnu in 

thc communiiy. 1 2 3 4 5 6 7 

n. Tdk Io childrcn about the impomce o f  schwl. 1 2 3 4 5 6 7 

Q-8. The ncxt question sks how p u  pcrceive orhcn' suppan for parcntnl involvement in jour schml. 

Plcase circle onc choicc on each linc. How much support dws rach givc ro parenul invol~cment? 

NO WEAK SOME STROSC 

SUPPORT SUPPORT SUPPORT SUPPORT 

a. You. personall) 1 2 3 4 5 6 7 

b. Other ieachcrs 1 1 3 4  5 6 7 

e. The principal 1 Z 3 4 5 6 7 

d. ûther adminisuators 1 2 3 4 5 6 7 

c. Pmnw 1 2 3 4 5 6 7 

f. ûthers in the community 1 2 3 4 5 6 7 

g. The schwl bonrd 1 2 3 4 5 6 7 

h. 'ïhe disinci superhndcnt 1 1 3 4 5 6 7 



Q-9. Over the p s t  two years, how much has the schoal involved parents at school and at home? 

- (1 ) School involved parents l a s  this yenr than lasr 

- ( 2 )  School involved parents about the same in both years 

- (3)  School involved parenu more this year thm 1 s t  

- (4) Don't know. 1 did not teach ai this school 1 s t  year 

I The 1 s t  questions ûsk for gencnl information about you. your students, and the classes you reach. This will hclp us I 
understand how new pnctices c m  be developed IO meet the needs of panicular schools, teachen. and studcnis. 

1 Q-IO YOL'R STUDENTS AND TEACHING 1 
A. ( a )  What gndeis) do you Leach THIS YEAR? (Plrase circle al1 ihat apply) 

PrcK K I 2 3 4 5 6 7 8 

(bi If you do noi teach. plrase give your position: 

B. How many differcnt srudents do you tmch cach day. on avengr'? 

Numbcr of ditrerent studcnts l teach on an avengc day = 

C. Which bcst describes your teaching rcsponsibility? (Plcase check one) 

- ( I ) I ieach s w n l  subjects IO ONE SELF-CONTAINED CLASS. 

- (7 )  1 teach ONE subjrct to SEVERAL DIFFERENT CLASSES of studcnts in a depanmentalized prognm. 

- ( 3 )  1 ieach MORE THAN ONE subject IO MORE THAN ONE CLASS in a semi-dcpanmrntaliîed or other arrangement 

- (4) Othcr (plcase descrihc) 

L I .  Pleasc check the subject(si you teach in an avcmgc wcek (PLEASE CHECK :ILL THAT APPLY) 

(el Reading - (el Social Siudies - (i t Advisory - ( m )  Othcr 

- (b) Lang. Arts/ English ( 0  Hcalth - (j) Physical Education (pleasc dcscribc) 

- ( C I  Math (g)  Art - (k)  Homç Economics 

- (d) Scicncr - (h)  Music - (1)  Indusirial Am 

E. (a) Do you workuilh othw teachen on a foimal. interdisciplinq tram? - No - Ycs 

(b) If YES. do yuu have a cornmon planning time with ail of I l ie  teachen on your team? - No Yes 

F. (a) On average, how many minutes of homesork do you assign on most school h y s ?  

nonc 5-10 25-30 35-15 50-60 over 1 hour 

[b) Do you typically mign homework on weekends? - Yes 



G. About how rnmy hours çach week, on avenge. 

do you spend contacting parents'? 

( a l  None 

- (b) Less thm one hour 

- (c )  One hour 

- (d) Two houn 

H. About whai pcrcrnt of your siudenis arc: 

- ?/O (d)  White 

- % (c)  Other 

100 % 

- (e) Thrçe houn or more 

1. About how many of your srudents are in (plese circle the estimate that cornes closcst) 

(a) Chaptcr l 0% 10% 20% 30-50% 60-80% 90- 100% 

(b) Special education 0% 10% 20% 3040% 60-80% 90-100% 

Ic) Giîled and Talentrd 0% IO% 20% 30-50% 60-80% 90-100% 

cd) Frce or reducrd lunch O Oh 10% 20% 30-50% 60-80% 90-100% 

J. About what percent of your students are: K. About what percent ofuour studenu: 

- (a) Above average in achievernent - % ( a )  Promptly delivçr rnemos or naticcs 

- (b)  Averngc in achievment hornc from the school 

- ( c )  Below average in achiesrment ?6 (b)  Cornplrte fl ofthcir homctrork 
10096 on rime 

A. What is your esperience? 

- (a)  Yean in tcaching or administration 

- (b )  Years in this schoal. 

C. What is your highcst cducaiion? 

- la) Bachelor's 

- (bl Bachclor's + credits 

- (c) Mater's 

- (d) Master's - credics 

(e) Doctontc 

- (0 Other (plear  describel 

B. What is your gcndcr'? 

- (a)  Male 

- (b) Frrnnle 



Q-12 OPTIONAL: We would like io have your ideas on the following questions if you have a few more minutes. l 
a. What is the mos: succcssîül pnctice IO involve parents dial ?ou have used or ihat you have heard about? 

b. In whai ways could bener parinenhips with familia hrlp ?ou as 3 icacher? 

c. In whai ways could bener piutnerships widi the cornmunis help you as a ieacher? 

d. In uhat ~ a y s  has parental involvemeni changed ovcr the p u t  year or hvo at this school? Please çive exxnples. 

e. Do you have any oihcr ideu or comments thai !ou ~ o u l d  likc ro add? (Please frel frec IO add oihzr pages) 

THANK YOU VERY MUCH FOR YOUR HELP ! 

C 1993. Joyce 1.. Epstcin and K a ~ n  Clark Salinas. Johns Hopkins Uni\ersity, Center on Fmilies. Commiinjiies. Schools ancl 
Children's Leming. Baltimore, blaryland. 



Appendix Two : Parent Questionnaire 



Nov 1999 

D r u  Parmi or Guxdian: 

Our school in conjunction wiih Paul Cainrs tgnduate snident in h c  Faculcy of Education at the Uniresiy of New Bninswick) i s  

currently working to improve ways hat schools md families cm help nch olherand help al1 children succerd in schaol. The purpose 

of rhis quesiionnaire is IO guide our planning, IO let you offer addiiional ideas and suggestions. and IO providc a currrnr "snapshoi" 

ofthedifircntways )ou are involved in ~ourchild'seducation. Inordertorlicir yourviewpoinb on Ihis, we arc providing you wiih 

a copy o f  our quesrionnaire. Your msuers will br gouped togcrher wiih those fiom rnany oihsr I'milirs. Pleüse note ihat ull 

information !ou provide will bt strictIy snonyrnous and confidcntia1- No individual 4 1  tvzr be ideniirted. Your p~ic ipat ion 

in his study is complctely voluniary. Ofcourse, youmq skip any quesiion. but WC hope you will answcr rhcm ,111. \Vc mcounting 

on your idas so thai our projects rvill be usefui to al1 fnmilia. This qucstionnsirc h a  k c n  revicwed and approvcd by ihc dirccior 

of School District s18 md thc Faculh. of Education Eihics Rrview Cornmince. Ifyou havc any questions aboui ihc qucstionneirr. 

pleae lécl th to contact mc by phone 454-9753 or tmnil (h3xsii unlr.cci) or. ?ou may contaci Ihc school. Atier ihs rtudy is 

complcisd, WC will3hart your school's rcsults with you in a summq report. Thc rrsults will nlso bc publishcd iii n Xfÿsicr's ihcsis. 

P l r m  havc your child rerurn h is  booklci to the cl~sroom teficher Tomnrrow or As soon as possible. 

If !ou havc mort than ont ihild in his school. plcase rctum only Onc Bookiet for thc funil,. 

Thank You Very Much For Your HeIp! Sincercly . 

Pau! Caines 

A. This booklei should bc armercd bu the parcni or guiudian who h x  thc rnost coniaci with this school about )Our child. 

Who is filling in the booklei? P lcm iïyou m... 

( 1  l moihcr - ( 5 )  aunt - (91 guordian 

- ( 2 )  hther - (6) unclc - ( I O )  othcr relative 

- (3) stcpmothrr - (7) pndrnother - [ I I ) oher (plcase descri be) 

- (4) sicphther - (8)  gmdfather 

B. Horv many childrcn in your family go [ o u  school lhis yrs? (Plcm circlr how rnmy). 

I 2 3 4 

C. What gndes are they in? (Plcase circle al1 of ihc grades of your children in school. 

Cradc 6 Grade 7 Grode 8 Other 

If you have more [han one child ~r this school. plrax answer the questions in ihis booklet about jour Oldest Child ai h is  school. 

D. 1s your old~sr child a: - Boy or - Girl? Plcmc check 

Pleasc noie: This quutionnairr has bcen DorrbleSlded to conseme paper. 



9-1. We would like IO know how you feel about the school right now. I 
This will help us plan for the futurc. Please Circle one choice for each statement. 

YES Means you AGREE STRONGLY with the sutement 

Y== Means you AGREE A L I T L E  with the sutement. 

no Means you DISAGREE A LITTLE with the statement. 

No Means you DISAGREE STRONGLY with the swtement. 

How do you feel about these? 

yes no 

yes no 

a. This is a rery good school. YES 

YES 

YES 

b. The teachcrs c m  about my child 

c. I feel wclcorne at the school yes no 

d. This school h a  an active p m n t  
orgmization YES 

YES 

YES 

YES 

r. My child nlks about school ai home 

t'. My child should gr1 more hotnework 

g. Xiany parents 1 knoir. help ou[ 31 schools 

h. The school and I havc ditkrcnt goals 
for my child YES 

YES 

YES 

i. I fer1 1 c m  help my child in rcading 

j. 1 feel 1 c m  hclp my child in math 

k. I could help my child more if thc 
ieachcr gave me more idcüs YES 

1. M y  child is leaming as much as 
hdshe can a[ this school YES 

m. Pxenis nt this school get involved 
more in the younger gndes YES 

n. This school is known for trying 
new prognms YES 

o. This school views p m n t s  as 
important partnen YES 

YES p. The community suppom this school 

q. This school is one of the best schools 
for students and for pmnt s  YES 



1 Q-2.Some Cmilies W ~ I  more information about what their children are l e m i n g  ineach subjeci. I 
Check which subjeca you want to know more about to hrlp your child. 

- { a )  Math Skills (è) Social Studirs - (i) Current Evenu 

- (b) Reading Skills - t f) Science - ij) Study Skills 

- (c) Writing Stones - (g) Hmdwriting - (k) Oiher (pleac describe) 

- (d) Sprlling (h) Spcaking Skills 

4-3. Families gel involved in differcnt rvays ai school or at home. Which o f  the îollowing have ?ou donr this v r s  ivith the 

Oldest Child ?ou have at ihis school? Plcase CircIc rhe choicc item. 

NEVER 

1-2 TIMES 

A FEW TI5IES 

MANY TIMES 

a. Talk io mu chjld about school 

b. Visit my child's ctassroorn 

c. Rend to my child 

d. Lisicn IO mu shild read 

c. Listcn to a sta. m. child wroic 

f. Help my child with homesork 

g. Pnctice spelling or othcr skills 

heïore a test 

h. T d k  with rny child about a TV 

show 

i. Help my child plan tirne for 

homcwork and chores 

j. Talk with my child's iexhcr  

rit school 

k. Talk with mu chiid's ieacher 

on the phone 

1. Go to p m n t  mcetings 

m. Check IO see b a t  my child h a  

done hiulicr homework 

NEVER 

NEVEU 

NEVER 

HEVER 

NEVER 

NEVEU 

NEVER 

NEVER 

NEVER 

NEVER 

NEVER 

NEVER 

NEVER 

mtms p u  Do NOT do this or Not Yet this -car 

means you have done rhis One or Tvo Times chis !.car 

means yau have donc ihis ;i Few Times ihis yrar 

means yori have done this Many Times chis >car 

1-2 TIMES 

1-2 TIMES 

1-2 TIMES 

1-2 TlMES 

1-2 TIMES 

1-2 TlMES 

1-2 TlMES 

1-2 TlMES 

1-2 TlMES 

1-2 TIMES 

1-2 TlMES 

1-2 TIMES 

1-2 TIMES 

FEW TIMES 

FEW TIMES 

FEW TlMES 

FEW TlMES 

FEW TIMES 

FEW TlMES 

FEW TIMES 

FEW TlMES 

FEW TJMES 

FEW TIMES 

FEW TlMES 

FEW TlMES 

FEW TIMES 

RIANY TIMES 

MANY T I M E S  

MANY TlhlES 

MANY TIMES 

MANS TIMES 

M M Y  TlMES 

MAFlY TIMES 

MANY TlMES 

,MANY TIMES 

MANY TIMES 

MANY TlMES 

MAKY TIMES 

MANY TlMES 



n. Voluntcer at school or in my 

child's classroom 

o. Go to special events at school 

p. Take my child to a libnry 

q. Take my child IO special places 

or evenü in die community 

r. Tell my child how important 

school is 

NEVER 

NEVER 

NEVER 

NEVER 

NEVER 

!-2 TIMES FEW TIMES MANY TI.MES 

1-2 TIMES FEW TIMES MANY TIMES 

1-2 TIMES FEW TlhlES MANY TIMES 

1-2 TIMES FEW TlhlES M ANY TIMES 

1-2 TIMES FEW TIMES MANY TliMES 

Q4. Schools contact families in d i tken t  ways. Circle onechoicc io tell if the school hris done thrsr 

I ihings this vear. 

DOES NOT DO 
COULD DO BETTER 
DOES WELL 

a. Help me understand my child's 
stage of~devclopmcnt 

b. Tell me how my child is doing 
in school 

c. Tcll rnc what skills mu child 
needs to leam sach yrar 

d. Have a parent-teachcr conferencc 
wiih me 

e. Explain how to check iny child's 
homework 

C Scnd homi: n e w  about things 
happening a[ school 

g. Givc me information about how 
report card grades are earncd 

h. Assi n homework that rc uires 
my c h d  to tdk vith me &OUI 
things learned in class 

i. Send home clear noticcs that I 
can rrad casily 

j. Contaci me if my child is having 
problems 

k. Invite me to p r o g m s  al s~h001 

1. Conrna me if my child does 
sornething well or improves 

m. Ask me IO volunteer 31 the 
school 

n. Invite mr to parent meetings 

p. Include p a n &  on school 
comminees such as curriculum. 
budgets, and school impmvement 

means the school DOES NOT DO this 
means the school DOES this but COULD DO BETTER 
means the school DOES this VERY WELL now 

This school ... 
DOES NOT DO COULD DO BETTER W E S  WELL 

DOES NOT DO COULD DO BETTER DOES WELL 

DOES NOT DO COULD DO BETTER DOES WELL 

DOES NOT DO COULD DO BETTER DOES WELL 

DOES NOT DO COULD DO BETTER DOES WELL 

DOES NOT DO COULD DO BETTER DOES WELL 

DOES NOT DO COULD DO BETTER DOES WELL 

DOES NOT DO COULD DO BETTER DOES WELL 

DOES NOT DO COULD DO BETTER DOES WELL 

DOES NOT DO COULD DO BETTER DOES WELL 

DOES NOT DO COULD DO BETTER DOES WELL 

DOES NOT DO COULD DO BEITER DOES WELL 

DOES NOT DO COULD DO BElTER DOES WELL 

DOES NOT DO COULD DO BETTER DOES WELL 

=FE KT lui cn1ri.n no REITER DOES WELL 

W E S  NOT DO COULD DO BETTER DOES WELL 



q. Provide information on 
community services thar 1 
may wani to use DOES NOT DO COULD DO BETTER DOES WELL 

Q-5. Some families want to anend workshops on iopics thai want IO hcar more about. 
Check the ones that interrst you ... or suggest a few ... 

- (a) How children grow and develop ai my child's age 

- (b) How to discipline children 

( c l  Solving school problrms and prcventingdropping out 

- (d) Prevcnting health problrms 

- (e) How to deal w ith srwss 

- ( 1 )  Rsising childrcn as a single pmnt  

- (g) How tu hclp my child de\,clop hiGhtr ralents 

- th) Hclping children iake lests 

- ( i )  Undentanding middlc schools 

C i )  Ilocc to serve on a school commitlec or council 

- (k) Oiher topics !ou want'? 

(1) In the p u t  ycür, did you attend a workshop ar school? 

- No - Ycs On whai topic? 
I i 
Q-6. Over the past two yem, how much has the school involvcd ?ou at ~ h o o l  and at home'? 

Please check ihe appropriate catrgoy. 

- I I ) The school involvcd me l a s  this .car thm 1st 

- ( 2 )  The school involved me about the same i n  both y r m  

- ( 3 )  The school involvcd me more this year thûn l u t  

- (4)  M y  child did not attend this school 1s t  year 

Q-7. hl1 curnmunitics have infomatian ihat would hclp Families. Which services in your cornmunip would you likc to know 
more about. Check the information you wani. 

- (a) tlcalth carc for childrcn m d  hni l ics 
- (b) F m i l y  counsclling 

- (c) Job tnining for parcnt~'adulü 

- (d) Adult education 

- (c)  Pmnt ing clrisses 

- ( 0  Child care 

- (g) Aftcr-school tutoring 

- (h) Mer-school sports 

- (i) Other alter-school clubs or lessons IO develop ialenrs 

- Ci) Community service that childrcn cm do 

- (k) Summcr prognms for children 

- (1) lnfomation on muscums. s h o w  and cvcnts in the community 

- (m) Other (describe the community information y u  nred) 



The last questions wi l l  help us plan new prognms to meet your fmi ly 's  needs. 
(Pleur answer lhcse questions aboutyour oldesi child in this school). 

Q-8 About Homework 

a. About how much time dors your child spend doing homework on rnost school days? 
Minutes m y  child does homework on most school days: (Plrase circle one) 

over I hour 

b. How much time do you spend helping your child with homework on sn average night? 

Minutes o f  m y  t h e :  none 5-10 15-20 25-30 35-45 50-60 ovcr 1 hour 

c. How much time could you spend working with your child i fyour reacher showed you what to doa? 

Minutes 1 could spcnd: none 5-10 15-20 25-30 3545  50-60 over 1 hour 

d. Do ?ou have time on weekends to work with your child on projrcts or homrwork for school? 
(Plrase check yes or no) 

- Yes - No 

0-9 About Your Child And Family 

a. Ilou. is your oldest child ai this school 
doing in school\vorl:' 

b. HOW dues your oldest child at ihis school 
l ikr çchool this year? 

- ( 1  ) TOP studcnt - ( I I Likcs school a lot 

- (2) COOD studcnt 

- ( 3 )  OK. A V E M C E  studcni 

- (4 )  POOR siudent 

- (2) Likes school a littlr 

- (3) Dors no1 likc school much 

- (4) Does not likc school at a11 

c. How 0 t h  does your aldcst chitd at this d. tlow oftcn does your oldest child ai ihis 
school promptlp dcliver notices home? - - school complrle al1 homework on rime'? 

- (1 ) Always 

- (2) Usually 

- 13) Once in a whilc - (3) Oncc in a \\hile 

r. WHEN can you attend conferences, meetings. or workshops ai the school? Pleue chcck al1 that apply. 

- blorning - Atlernoon - Evening - Cannot evcr attend 

f How many adule live at homc? - hdulü  (includc younelt) 

g. How many children live 31 home? - Childrcn 

h. What is your highest rducation? 
Plrase check one 

- (1) Did not completc hi& school 

- (2) Completcd hi& school 

- (3) Some college or training 

i. Arc you employed now? 
Plecisc check one 

- ( 1) Ernployed full-tirne 

- (2) Employed part-rime 

- ( 3 )  Not employed nuw 

- (4) College degree 



Q-IO. WE WOULD LlKE TO HAVE YOUR IDEAS... 

3. What is your greatmt concrm LS a puent'? 

b. What school pnc t i c r  to involvr parents hns helprd you most. md why? 

c. Whst is one thing ihat !ou or yaur hmily could do to hclp ihis schoal? 

d. Wliat is thc bcsr thing thal ihis school could do nexr year i o  hzlp you with Tour child'? 

ITyou arc inreresied in pariicipating in a group discussion (with olher parents) 
on the copie 

"parcnial involvcment in educntiun" 
plense provide your name and phone number on ihe line betow* 

PLEASE HAVE YOUROLDEST CHlLD AT THlS SCHOOL RETURN THlS 
TO THE TEACHER TOMORROW OR AS SOON AS POSSIBLE. 

You mny seal il i n  an cnvelope if you wish. 

Thc lart page o f  this questionnaire was spcciiically desiancd by the ASMS SPAC + 

THANK YOU VERY MUCH FOR HELPlPiG US ! 
Ç 1993. Joycc L. Epstein and Karen Clark Salinas, Johns Hopkins University. Ccnter on Fmilies.  Communitics. Schools and 

Children's Lming, Baltimore. Mwland. 



Ler P Taik, Parent-Io-Parent 

Your George Street School Parent Advisory Comrnittee and Parent Support Group nced your input! 

Which of the following do  you think you would use ifthey wcrcavailable? Plevse 
S p e a k e r s  on parenting topics 
- Parenring workshops offercd by the school 
- Information a b o u ~  pÿrenting programs being offered in the community 
- Pnctical recornmendcd rcading suggcsrions for parents in the "Middle Mariers" ncwsletter 
- Pmnting resources (books. magmzines. audio cassettes, videos) availablc ai thc school's rcsource cenirc - An ongoing parent resource group 
- A "parent mentor" or "rcsourcc parent" prognm (euperienced parents to cal1 when you have a concern) 
- Infoimal meeting with the guidance counsellor 

A worhhop R: How to interpret your child's repon card and gain the mosi from piueni-teacher interview Othcr 

Whet day of the week is best for speaken o r  workshops? Plcasc && al1 that apply 
blonday Tuesday Wedncsday Thunday Fnday Sarurday Sunday 

What time of dny is best for speakers o r  workshups? Please al1 that apply 
Weekday Noon-Hour Weekday Evcning Saiurday blorning Saturday Attcrnoon Sunday htlcrnoon 

Othcr: p lcae  speci. 

What time of the year is best? Please gi& al1 that apply Fall Wintrr Spring 

O u r  school oïfered an orientation for Grade 6 and 7 parents last spring. 

Did you attend? Please check - Ycs N o  - Not applicahle 

If you did attend. did you Snd it useful? Plcasecheck Ycs - No - Not sure 

How do you think il mipht have been improved? 

How uscful do you Snd the following: Please c& 

Talk-Mail notices: - Very hzlpRiI - Don't pay much attention to h e m  - Annoying 

Middlc Mat ten newslctter: - Very informative - Little interest or value - No inrrresi or value 

What t op iu  interest you as  the parent of a middle school student? 

- Fiiting in: social skills and peer pressure - Mood swings and anxiety 

- Fitting in: helping the tren with special nccds - Body image and adolescrnce 

- Fitting in: giRed kids - Media influences & young trens 

- School yard bullying - Sibling relations during the teen years 

- Testing the boundaries: adolescent rebellion - Setiing appropriate 1irnit.s and consequcnces for your tcen 

- Communication. trust, and mutual respect - Contlict resolution with your teen 

- Communicating with the school - W q s  for parents to ger involved in the school 

- Homework supportinç academic success - Extncurriculiu activity options 

- Social isolation: the loner - Your teen's social life: whai's appropriare'? 

- Helping your twn cope wih  divorce - Helping your teen cope wiih loss 

- Adolescent sexualin; - Realiiies of substance abuse 

- Keeping your sense of humour - The parental juggling acr: tinding balance in your lire 

Other suggesrions: 

We're thinking ofstarring a parent subcommittee to explore these areas. Ifyou would like to help with planning, pleiueleaw 
your name and phone number with the school ofîïce (453.5419) or  contact Marilyn Noble a t  (1584800). 
Thank you vcry much for your input! 




