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Abstract 

Statistics are all around us. Statistical reports fiom areas like business, weather, 

politics, and sports are encountered daily by students and adults. Yet, the study of statistics 

as a branch of mathematics has primarily Seen an optional course offering in the high 

school curriculum of Newfoundland. However, through the efforts of the Atlantic 

Provinces Education Foundation (APEF), the study of statistics will now have a 

compulsory place in each level of the regional high school mathematics curriculum. This 

C U ~ C U ~ U ~  also calls for the integration of appropriate technologies like computer software 

to explore the relevant objectives. 

The aim of this project is to offer teachers a resource that supports the instruction of 

statistics through the integration of technology. This project is designed to explore various 

curricuIum topics in statistics using the computer software package Microsoft Ekcel. The 

high school curriculum objectives for the Data Management unit as outlined in Course 1, 

Level Y, T e d e r ' s  Pilot Drap Gilidelines of the A flantic Canada Mnrhematics Cz~wiczdzim 

(1 997) provides the fiamework for the activities. 

The project consists of a series of activities that use Microsoft Excel as a tool to 

help students investigate several concepts in statistics. The National Council of Teachers of 

Mathematics has long siipported involving students in constructing and applying 

mathematical ideas, using a variety of instructional formats like srna11 cooperative groups 

and individual explorations, and using computers as took for learning and doing 

mathematics (NCTM, 1989, p. vi). This project integrates these ideas into an organized 

collection of activities. 
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Introduction 

The Atlantic Provinces Education Foundation (APEF) is an organization 

sponsored and managed by the governments of the four Atlantic Provinces. In addition to 

other subject areas, the APEF has been commissioned with the task of developing a 

common cumculum for mathematics. The pilot draft guidelines of the Atlantic Canada 

Mathematics Curriculum (1997, p. i) state that the National CounciI of Teachers of 

Mat hemat ics (NCTM) Czcrrictr hm md Evnhmtion Siczmiar Js for School Mn fiematics 

(1989) has geatly influenced this curriculum. This common curriculum now includes a 

single unit devoted to the study of statistics in each of Levels 1, 2, and 3 (grades 10, 1 1, 

and 12). The increased emphasis on statistics is a new focus for the Newfoundland high 

school mathematics curriculum that has previoudy included only an optional course in 

statistics at the high school level. This is inconsistent with all the other grade levels where 

statistics remains a core part of the curriculum. 

1 currently teach mathematics in an urban senior high school setting (LeveIs 1 to 

3). M e r  nine years o f  teaching, I have corne to the conclusion that the study of statistics 

has not been given adequate attention in high school. My present school offers only one 

section of the optional Statistics 3 104 course a year. This allows only 35 of 725 stüdents 

to do this course. My discussions with mathematics teachers ftom other local urban 

schooIs confirm similar course offerings. 1 suspect that smaller schools would be even 

Less Likely to offer such an elective course. As statistics becomes a core component of the 

curriculum, teachers will be teaching topics with which they may have minimal recent 

experience. Furthermore, they likely have few resources available to support them in the 

implementation of the new curriculum. 



The new draft Principles and Sfandmds Document (NCTM, 1998) recommends 

that teachers have a background in mathematics well beyond that which they are required 

to teach. However, Hoffer (1 982, p- 263) and Hogg (1992, p. 6 )  claim that many teachers 

do not have an adequate background in statistics and thus lack the knowledge to teach 

statistical topics. They note that this leads to a lack of abiIity and experience in selecting 

and Uitegrating meaningfid activities. No empirical evidence is offered to support these 

daims, however evidence of deficiencies in teachers' backgrounds in statistics can be 

found arnongst present teachers. In conversations with several mathematics teaching 

colleagues, most reported that they have only completed the one or two statistics courses 

required by the degree program- This raises some concern over the issue of teacher 

preparedness to deliver the statistics topics in the APEF curriculum. 

The PLPEF mathematics curriculum also calIs for the integration of technology in 

meeting many of the objectives of the courses. Ln particular, I refer to the unit entitled 

Data Management from Course I, Level Y of the Tencher 's Pilot Drnft G z d e l e s :  

Atlantic Cmadn Mathematics Cwric~rlrm. The Key Stage Curriculum Outcornes 2, 3, 

and 4 cal1 for the integration of appropriate technologies such as a statistics software 

package. Unfortunately, this document fails to recommend any appropriate software or 

related activities. In addition to finding and leming the software, the teacher is now 

faced with the task of locating or developing usable activities. In either case, it is a very 

time consuming and daunting process. Many of these same teachers I previously referred 

to also repa-ted having little or no formal training with computers or spreadsheet 

software. Regrettably, this also represents my persona1 background and experience. 



There is a shift in mathematics education away from drill and practice teacher- 

directed instruction. The teacher's role is now to help direct and focus student activity so 

those students c m  construct and build their own meaning and understanding. lncreased 

emphasis is being placed upon: 

actively involving students in constructing and applying mathematical ideas; 

using problem solving as a means as weil as a goal of instruction; 

using a variety of instructional formats: small cooperative groups, individual 

explorations, whoIe class instruction, and projects; 

using calculators and cornputers as tools for learning and doing mathernatics 

(NCTM, 1992, p. vi). 

The previously identified items and this new shifl in mathematics education has led me to 

develop a series of activities in Microsoft Excel. The intent is to provide a set of 

curriculum specific investigative activities that incorporate the use of spreadsheet 

technology into the exploration of select statistical topics pertinent to the curriculum. 

Literature Review 

The Need for Technologv Integration 

The NCTM States that "the use of technology in instruction should further alter 

both the teaching and learning of mathematics" (1 989, p. 128). For teachers, this would 

involve using computer software for class demonstrations. For students, it would involve 

independently exploring additional examples, performing independent investigations, and 

generat ing and summarizing data as part of a project (NCTM, 1989, p. 128). Also, 

because technology is changing mathematics and its uses, the NCTM believes that: 

appropriate calculators should be available to al1 students at al1 times; 



a computer should be available in every classroom for demonstration purposes; 

every student should have access to a computer for individuai and group work; 

students should learn to use the computer as a tool for processing information and 

performing calculations to investigate and solve probIems (NCTM, 1989, p. 8). 

The NCTM continues to emphasize the role of technology in education in the new draf? 

Principles and Sfmdczrds Donrment. "Mat hematics instructional prograrns should use 

technology to help students understand mathematics and should prepare thern to use 

mathematics in an increasingly technological world" (NCTM, 2998). 

The computer is not intended to replace the teacher. It is a tool that can guide a 

student through the development of a mathematics topic using activities that have been 

carefully worked into the school curriculum (Posamentier and Stepelrnan, 1999, p. 144). 

Posamentier and Stepelman (1999, p. 144) refer to such activities as computer assisted 

instruction and offer that it "should supplement, not supplant, the regular instruction." 

The NCTM (1 998) also States that technological tools ccshouId not be used as 

replacements for basic understandings and intuitions; rather, they can and should be used 

to foster those understandings and intuitions." In the area of statistics, "cornputers can be 

used effectively throughout students' study of data analysis, statistics, and probability to 

illustrate concepts, perform calculations, create representations, and provide data fiom 

simulations" (NCTM, 1998). 

There are two relevant areas that provide direction to the project. The ftrst 

examines the role of spreadsheet use in the study of statistics. The other considers issues 

pertinent to the learning environment: cooperative learning, constmctivism, and reflect ive 

practice. 



Whv Use a Spreadsheet to Studv Statistics? 

S preadsheet software was initially created for the business world. However, 

Arganbright (2992, p. 226) claims that an eiectronic spreadsheet is a powerfùl and 

creative tool for the study of statistics. He argues that it provides a natural medium 

through which to examine statistical ideas interactively, implement algorithms, and 

generate insighthl graphic displays. Othrr benefits he feels that can be achieved include 

increased student interest and the preparation of students for rnany careers. Hall (1995, 

p. 5) claims that using a spreadsheet package not only aids the learning process but also 

adds to a student's professional cornpetence. The long-term benefits of spreadsheet 

knowledge to students for statistical analysis are extended by Nash and Quon (1996). 

Spreadsheet technology can also serve as a tool to enhance the exploration of 

statistical concepts. This technology has the capability of handling larse samples of 

data in performing complex calculations and producing professional charts. Ln my 

previous instniction of the high school statistics course, students oflen reported that 

working with large sets of data was time consuming, monotonous, and even difficult. 

Forte (1995, p. 208) offers that spreadsheet software enables students to organize, 

analyze, and compute statistics fiom data without performing complex manual 

computations. Forte (1995, p. 208) daims this will allow students to spend more time 

analyzing and interpreting the generated data and less time learning complex statistical 

formulas. 

Dreyfus, Feinstein, and Talmon (1 998, p. 6 8 )  also acknowled,oe that spreadsheet 

use provides fkeedom fkom comp lex and tedious calculations when they integrated 

spreadsheets into a biology cuniculum. They further concluded that students became 



"actively and personally involved in the construction of scientific concepts and concepts 

related to the empirical and quantitative statistical character of biological sciences" 

(Dreyfùs et al, 1998, p. 68). They also fek that learning to use a spreadsheet pIaced no 

extra cognitive load on students. In fact, "in the eyes of an ovenvhelming majority of the 

teachers, the technical aspects of the use of the spreadsheet was not regarded as a source 

of difficulty" (Dreyfus et al, 1998, p. 78). In addition to the relative ease with which 

students can learn to use a spreadsheet, a spreadsheet offers other features that can help 

students investigate concepts. 

Mitchell (1997, p. 203) developed a problem-oriented approach to statistics 

education using a cornputer-based spreadsheet. In support of his choice to use 

spreadsheets, he offers £ive reasons. First, a spreadsheet can be used to create multipIe 

representations of statistical measures. Mitchell (1997, p. 203), felt that "from an 

instructional viewpoint it is quite usefùl to present both an anaIytic (or algebraic) and a 

visual (or geornetric) representation simultaneously." Through the use of well chosen 

graphs, students can build models which display the analytic and visual representations 

dynamically. This feature is made possible by the fact that visual representations and 

calculations are updated automatically as a piece of data changes (Mitchell, 1997, 

p. 203). Students immediately see the effects of editing existing data or entering new 

data. This allows them to actively investigate and "reinforce the conceptuai 

underpinnings of a statistical concept" (Mitchell, 1997, p. 204). 

A second related item Mitchell (1997, p. 204) describes is "number playgrounds." 

Here, the user inputs raw data for a limited number of subjects and the spreadsheet 

automatically calculates relevant statistical measures. Students then change or play with 



data to experiment with statistical concepts. This focuses on students7 c'conceptuai 

understanding7' (Mitchell, 1997, p. 204). 

Two other reasons to use a spreadsheet are offered by  Mitchell (1997, p. 204) 

under the headings of "story lines" and "creativity." Together, he is referring to the 

capabilities of the spreadsheet, which allow for the addition of text, sound, color, and 

graphies. These features allow the student to create descriptive products that have high 

visual appeal. 

Finaliy, MitchelI (1997, p. 204) discusses "the power of open ended software 

programs." He states that "the potential uses for a spreadsheet program are Iimited only 

by the ski11 and patience of the user" (Mitchell, 1997, p. 205). Mitchell argues that 

together, "these five elements provide a powefil cognitive foundation for building 

instructional activities aimed at developing a cieeper understanding of statistical 

concepts" (1997, p. 205). 

The need for knowledge and ski11 with using spreadsheet technology is aIso being 

documented in the workplace. Perry (1998) conducted a study of employers who 

advertised for computer related vacancies in £ive metro polit an newspapers in the 

southeastern United States during a rnonth in 1996. Empfoyers were asked to examine a 

Iist of spreadsheet cornpetencies to determine the degree to which they were needed for 

their workplace. They rated each spreadsheet competency as 'Essential to Very Essential' 

for their business (Perry, 2998, p. 37). The NCTM (1998) states that "if schools do have a 

level of technology equivalent to the level found outside of schools, and if they do not 

prepare students appropriately with it, then they are placing students at a serious 

disadvantage." More and more schools today are being outfitted with computer labs and 



the Iatest in software including spreadsheet software. Incorporating this software into 

classroom instruction is a responsible first step in preparing students to enter the 

workforce. 

Coo~erative Learnino; and Reflective Practice 

Slavin (as cited in McManus and Gettinger, 1996, p. 13) defines cooperative 

learning as a process by which students work together in goups  to master the material 

presented by the teacher. Studies by both Slavin and Johnson and Johnson (as cited in 

Bruski, 1997, p. 52) state that for cooperative learning groups to be effective, they must 

receive instruction and direction in areas they cal1 positive interdependence, individual 

accountability, group rewards, and group instruction. 

According to Johnson, Johnson, and Smith (as cited in Garfield, 1993), 

cooperative learning is not having the first people in a class to finish their work help the 

slower students. It is not a group project that one person does and everyone puts his or 

her names on as contributors. It is not having students sit side-by-side at the same table 

and talk to each other as they do individual work or assignments. There must be small 

groups engaged in helping each other gain understanding as they attempt to solve a 

problem or complete some task. Developing this cooperative environment has been found 

to have several advantages. 

Cooperative learning structures have been linked to increases in academic 

performance. Dees (as cited in Keeler and Steinhorst, 1995) reported that the use of 

learning partners and peer monitors resulted in increased performance in problem 

solving, quiues, and tests. Studies by Keeler and Steinhorst (1994, 1995) found that 

students also achieved higher academic scores while becorning more engaged in the 



course material. Giraud (1997) dso  reported higher test scores for students working in 

randomly assigned cooperative groups but felt this format was especially beneficial to 

"those least prepared for statistics." Benefits of this approach are not Iimited to only 

academics. 

Johnson and Johnson (as cited in Giraud, 1997) advocate cooperative leaming for 

"its effects on achievement and on other attributes that accornpany the acquisition of 

knowledge, including motivation, classroom socialization, the student's confidence in 

leaming, and attitude toward the subject being learned." According to Legere (199 1, p. 

170), the small groups' exchange of ideas "increased the interest of the participants in 

addition to promoting critical thinking." Whicker, Bol, and Nunnery (1997, p. 47) report 

that most students enjoyed the social aspect of working with and receiving help from 

other students. Some justification for this is offered by Forte (1995, p. 21 1) when he 

clairns that students in a group setting are fiee from the surveillance of the instructor. 

They are now fier to "take risks in ways that minimize anxiety and embarrassment7' 

(Forte, 1995, p. 21 1). Bmsh (1997, p. 51) noted improved students' attitudes toward math 

and computer math activities for students who used an Integrated Learning System with 

cooperative learning pairs compared to those who used only an Integrated Learning 

System. 

Working in cooperative groups, students can avail of group interaction and 

dynamics to construct their own meanings of concepts discussed. As students investigate 

a concept, "it is important that provisions be made for students to share their experiences, 

clariS. their thinking, generalize their discoveries, and provide convincing explanations" 

(NCTM, 1992, p. vi). The questions and observations that result from group efforts can 



and should be shared with the whole class. This may open up topics for fürther 

investigation. 

Retlection is often associated with the "looking back step in Polya's plan for 

solving problems: read, pian, solve, and look back (KruIik and Rudnick, 1994). As a 

facilitator of understanding and knowledge acquisition, many would argue that reflection 

is the step in the process that holds the most potential. WheatIey (1 992) claims that 

"reflection plays a critically important role in mathematics learning" and offers evidence 

that "reflection results in greater mathematics achievement" (p. 529). What is involved in 

reflect ion? 

Knilik and Rudnick (1994) claim that for many teachers, looking back is sirnply 

to "determine if the mathematics is correct, see if it makes sense, and check how well it 

answers the question" (p. 334). This is not the true reflection that leads to individual 

insights. For Sigel (as cited in Wheatley, 1992), reflection for mathematics learnins "is 

characterized by distancing oneself from the action of doing mathematics" (p. 53 5) .  tt 

involves the deliberate investigation of own action" in solving the problem. 

Wheatley (1992) summarizes the power of reflection when he States that "persons who 

reflect have greater control over their thinking and can decide which of several paths to 

take, rather than simply being in the action" (p. 53 5). 

In adding some extra substance to p hilosop hical approaches to reflection, Krulik 

and Rudnick (1994) identiQ five elements of effective reflection. These include : 

1) test the reasonableness and practicaiity of the answer, 

2) wnte a summary paragraph about the problem and its solution including 

thought processes and false starts, 



3) find other solutions, 

4) change the conditions of the problem, 

5) extend the problem to a mathematical formula, concept, o r  generalization 

(p.334). 

Krulik and Rudnick (1994) daim that "engaging in this process not only improved 

students critical thinking, but found that students are motivated by, and enjoy the 

challenge of finding alternate solutions, asking what if, and finding a mathematica1 

expression or concept that describes the situationy' (p. 338). In thinking about one's 

thinking, students clarify their thought processes and focus their direction for fùture 

problems. It awakens the student to diversity that exists within a problem and the 

attempts with which it may be solved. When reflection is done in small groups or in 

whoIe class settings, students benefit from other student's insights and approaches. Such 

discussions can also be enlightening to teachers and help shape their future instructional 

activities. Cobb, Boufi, McClain, and Whitenack (1997) speculate that there is a 

relationship between "reflective discourse and conceptual development in mathematics" 

(p. 265). For the teacher, "analysis of reflective discourse clarifies how teachers might 

proactively support their students mathematical development" (Cobb et al, 1997, p. 274). 

Teachers and students have a role to play in effective reflection. 

The CurriczrZum and Evahration Standards for School Mafiematics (NCTM, 

1989) encourage students "to explore mathematics, to gather evidence and make 

conjectures, and to reason and comrnunicate mathematically as they discuss and write 

ideas that use the language of mathematics" (p-vii). These activities change the role of the 

teacher fiom that of an information dispenser to that of a facilitator. The ernphasis is not 



on showing the students the correct way, but on helping them to formuIate an acceptable, 

usable and valid way to manage data. The teacher will need to pay careful attention to 

students' small group and whoIe ctass presentations. Through reflection on these events, 

the teacher will determine the degree to which students have formed appropriate 

interpretations of the required concepts. 

As part of the teacher's preparation, teachers must recognize that "the only thing 

that is predictable in teaching is that classroom activities will not go as predicted" 

(Simon, 1995, p. 13 3). Careh1 attention needs to be given to the background of the group 

and the learning experiences they have encountered. Listening to students wil1 be a key 

component of assessing their understanding (Simon, 1995, p. 14 1). When the students are 

learning the mat hematics, the teacher should be learning about mathemat ics, learning, 

teaching, and the mathematical thinking of his or her students (Simon, 1995, p. 14 1). 

Through such attention and reflection, the teacher prepares to direct discussions that help 

direct students to appropriate constructions. 

Overview of Project 

Descri~tion 

Students today [ive in an ever-changing technological society. It is no longer 

sufficient for them to leave school simply being abIe to read, write, and do arithmetic. 

The NCTM (1 998) daim that a legitimate need has been identified for the responsible use 

of technology with the aim of enriching student leaming. Traditional didactic methods 

and chalk and talk lectures can no longer stand as the only or even primary mediums of 

instruction. Students need to be  free to explore and construct their own meanings from 

the learning environment. This environment needs to include curriculum specific 



activities and the appropriate technologies to allow them to investisate and meet the 

prescribed course objectives. 

Among the objectives of the Data Management unit of Course 1, Level Y, 

Tencher 5 Pilof Dvnft GtlideZirzes: A f h t i c  Cmada Mathematics Clirriezrltrrn, student s are 

required to: 

Caiculate/determine manually and with technology the mean, median, mode, range, 

and standard deviation of a set of data. 

Use the mean, median, mode, range, and standard deviation to descnbe a set of data. 

Produce/create manually and with technology tables, scatter pIots, stem-and-leaf 

plots, and histograrns for the presentation and investigation of 2ata. 

Use interpolation, extrapolation, and the equation to predict and solve problems. 

Use the regession analysis capabilities of technology to determine the line of best fit. 

Develop an intuitive understanding of correlation and the correlation coefficient. 

Through a series of six act ivities, this proj ect provides students with op port unit ies 

to l e m  and investigate the previously mentioned concepts of statistics as they learn 

various features ofMici-osofi Excel97. Students will use Eicel as a tool to free them from 

time consuming and tedious calculations. This will enable them to have more time to 

explore and conjecture based on their observations. ExceZ will allow them to produce 

professional looking charts and tables so that they can illustrate and support cr disprove 

their conjectures. 

Classroom Climate 

The activities are created with the assumption that students will have access to a 

lab containing appropriate technology. The nature of the teaching/learning environment 



may Vary depending upon laboratory constraints. B is suggested that students engage in 

each activity through a cooperative learning atmosp here developed by the teacher. For 

example, in my teaching environment, each computer Lat, is equipped with 20 computers 

and there are 30 to 35 students in a typical class. A cornputer would be assigned to each 

group of 2 or 3 students with extra computers available in the case of breakdowns. Each 

g o u p  member would alternate turns entering data and commands into the computer. 

Students would discuss the relevant questions at the end of each activity in an attempt to 

arrive at solutions agreeable to both members. At the conclusion of each activity, each 

group would then be invited to share/present their findings and insights with the whole 

group for further discussion and analysis. 

These activities are not intended to entirely replace regular classroom instruction. 

Ptior to the Iaboratory experience, some traditional instruction relating to the relevant 

statistics concepts may be required. Instead, the laboratory activities are intended to be 

used more like science labs. They provide a medium for students to Learn, explore, 

reinforce, and apply statistics concepts. 

Note to the Teacher 

The activities that follow are intended to provide high school teachers with easily 

accessible materials that will make the integration of technology less threatening. This 

resource features six activities that appear in teacher and student versions. Both copies 

may be reproduced for classroom use provided that acknowledgement is given to the 

author. 

The first set of activities encountered is the teacher's versions. Each activity is 

preceded by an overview of the activity and the objectives it intends to address. The 



actual activities that follow this include additional details that are intended to help 

troubleshoot some of the technical problems that may arise. Obviously, it is impossible to 

predict all such problems. 

An accornpanying set of student activity sheets is included in Appendix B - The 

student sheets address al1 the same ideas as the teacher sheets but some of the extra 

explanation is omitted. As both sets of activities progress, some previously addressed 

Excel commands and procedures are treated as assumed knowledge. If the user decides to 

skip an activity, they should be carefiil to ensure that the flow of the activity would not be 

interrupted by a lack of prerequisite ExceI knowledge. 

Sequencinq the Activities 

Teachers and students should read through the Background to fi-cel (see 

Appendix A) before commencing the activities. The background reading is best done in 

the lab where the user c m  open Excel and view the items discussed. The teacher may 

choose to guide the students through the introductcry material. 

The activities that make up this project are designed to address the concepts in the 

order that they occur in the course objectives. Many of the activities are based on the data 

collected in the first activity with previously introduced Excel commands treated as 

assumed knowledge in latter activities. It is not necessary to do al1 6 activities nor do 

them in order. The following is a surnmary of relationships between the activities: 

Activity 1 is a prerequisite to al1 of the other activities. 

Activity 2 uses the Chart Wizard and is a prerequisite to activities 5 and 6 which are 

independent of one another. 



Activities 1, 2, and 3 presentIy use the sarne set of data for al1 operations with activity 

6 revisiting that data for fùrther analysis- 

Activities 3 and 4 are independent activities. 

The following flow chart summarizes the suggested sequence of the activities by number: 

The degree to which these activities will meet the needs of a teacher will Vary 

based on his/her own strengths and those of the students. Individual teachers may feel 

that other teaching methodologies are required to meet the objectives of the curriculum. 

For this reason, the instructions are intended only to heIp focus student direction. 

Although not specifically addressed in the activities that follow, homework complements 

class work and should be a regular part of this unit. The prescribed textbook can be used 

alone or in conjunction with Excel to reinforce the objectives covered in this unit. 

No activity should require more than two hours of lab sessions, however the 

quality of computer hardware may influence this timing. The activities of this project are 

developed using Excel97 in Windows 95. In addition to ensuring the appropriate software 



is available, the teacher should check the Tools menu of ficel to ensure Statistical 

Analysis is installed as an option. This particular fbnction is optional and often left out 

when Microsoft Office is installed. Check with your local technology expert, especially if 

the computers are on a network. 

Evaluation P tan 

At the end of every unit, the students will need to undergo some summative 

evaluation. At this point, a knowledge of Evcel is not Iisted as a performance objective of 

the Data Management unit. However, since students are required to integrate technology 

into the analysis of data, some items that test such knowledge may be legitimate. 

This set of activities is intended to bz a resource to teachers. Vit is to be accepted 

as appropriate, it should be subject to some form of formative evaluation. Through 

reflection on the use of these activities, the user will be able to shape these activities into 

a better resource or justify a total rejection of them. Some questions that may help direct 

this reflective evaluation process are offered here: 

Were the objectives/activities presented to students in a suitable sequence? 

Were the course objectives met? 

Was student performance on testing improved, decreased, or the same? 

Was the instruction suited to the level of the students? 

How were individual differences accommodated? 

Could the course objectives be more appropriately met through other technologies? 

Was there sufficient computers to conduct each activity? 

Was a reasonable amount of time allocated for completing the unit? 

Was there ample class time to complete each activity? 



ShouId some activities be omitted? 

Which activities best met the educational objectives of the course? 

Was the method of testing students appropriate? 

These and many more questions should be carefûlly asked and answered in the search for 

an appropriate method to integrate technology that enhances students learning and 

development. 



Data Management: A Set of Activities in Excel 



Overview of Activity 1 

In this activity, students will use a survey to gather data on student age, grade 

level, hours a week studying math, math average, height, and ability to shoot free throws 

in basketball. This activity will introduce students to entering data into a spreadsheet and 

explore some of its calculation capabilities as they apply to the study of statistics. This 

data will be used for fùture activities and will need to be saved. 

Obiectives 

Statistical topics. 

Students wiU collect and organize data. They will analyze the data using measures 

of central tendency (mean, median, mode), maximurn/minimum values, and 

range. 

Mathematical thinkine. 

Students will use Excei to analyze data and arrive at definitions for each of the 

mathematics terms above and outline how each is found. They will also be 

encouraged to make inferences and conjectures based on these calculations. 

Technoloq. 

Students will learn how to enter text and data into cells, Save, and print the results. 

Using Excel, they will perform basic calculations and functions such as 

MAXIMUM, MINIMUM, RANGE, AVERAGE (mean), MEDLAN, and 

MODE. The copy and fil1 options will be used to apply formulas and functions to 

adjacent cells. The sort function will also be amployed to arrange data to assist 

anal ysis. 



Activity 1 

Part 1 : Preparinor to collect and Save data 

Present students with the foliowing situation: 

'four consulting firm has been asked to gather the following class data for 

funire analysis: name, age, grade level, hours spent studying math (week), math 

average, height (cm), and basketball fiee throw ability. Answer all questions 

honestly and take steps to ensure accurate measurements. Each student attempts 

ten baskets and you record the number of successes. 

Distribute a class List of student names and open Excel from the start menu as 

before. For consistency, move to ce11 B1 and type the title STUDENT PROFILE. Notice 

that the words also appear in the block to the right of the Name Box. This box is called 

the Formula Bar. Pressing Ente4 or one of the arrow keys will now assign these words to 

the ce11 BI. To edit this cell you can move to it, retype the entry and press pnterl. This 

replaces the last entry. If the mistake is rninor, then double click on the cell. Now you can 

edit the typing and press FËd to have the change accepted Ercel, like word processors, 

also has a spell checker for tidying most of this up at the end. 

*** Activity 1 is an adaptation of an activity from an article entitled "Exploring 
Mean, Median, and Mode with a spreadsheet" by Wilson and Krapei (1995). 



Now let's name the columns. In ce11 A4 type Name. Some headings rnay be two 

words so you may like to enter the words in two rows as below in B3 and B4 or C3 and 

C4 for example, 

.._ :;$$$@gg .-. . 
m. .::fi;: 
i.....s.r...:f'~.. 

STUDENT PROFILE 
5:s . .m 
:.: .;.;:;.Zm] ......... .,.- ..... 

:.;.:.:.: 
Present Hrs. Study Math Height Baskets 

................. 53::::-4.': .......... ......>......... ......... .:.:.:.:. NAME .................. Age Grade Mat h(wk) Average (cm) ...... John Doe 
(/W 

- 

Keep the headings short but descriptive. If names are too long for the formatted celI, do 

not worry- To fix this, begin by rnoving the pointer to the vertical line at the right of the 

column letter. When the plus sign changes to a pair of vertical parallel lines, double click 

it- The column is now formatted to the width of the longest entry. Proceed to enter the 

other column names. Enter the student names under NAME in cells A5, A6, etc- 

When you have completed this exercise, save the work for future reference. To 

help organize your work, you should create a folder to store al1 related files. Click the 

disk in the upper lefi corner and you will get a 'Save as' message. Click the third folder 

to the right to create a new folder to store your Excel files. In the New Folder screen that 

appears type Evcel Files in the F e (  box and click OK. A new folder will appear. Click 

the folder so it appears in the l ~ a v e  id box. Name your new workbook by typing Student 

Profile in the /File namd box at the bottom and click Save. The workbook is now saved in 

your Excel Files folder as Student Profile. You should save your work regularly. 

Now to see what your file will Iook like, go to File and select Print Preview. 

Notice that there are no lines to work with and you may be missing a column. Select 

Close. To get a grid, select the range in which you want the lines beginning with A3. - 



Select Format, Cells, and Border. Click Outline, Inside, and select OK. Preview your 

document and observe the changes. Were you missing a column? Select Close. 

Ifyou were missing a column on this sheet it means that it would be printed on 

the next page. This can sometimes be avoided by orienting the paper sideways using the 

Iandscape feature. Select File, Page Setup, Page, click Landscape, and OK. This turns 

the paper on its side so that more columns can be displayed. Preview your document and 

observe the changes again. 

Select P r i t  and note your option to pnnt the entire document or just select pages. 

For now, select OK and you will have a sheet with which to collect data, Remember to 

Save before you exit. To exit the workbook, select File, Close, and usually hit Yes if you 

made changes that you want to Save. Then click the in the upper right corner of the 

screen to close Excel. 

Congratulations, you have just opened, formatted, saved, and printed a potential 

worksheet. For the beginner, this is no srnall task. In the next phase of the activity, 

students will gather data and begin the analysis of it. 

Part 2: Collectins and entering data and formulas 

Divide the class into groups ofthree and have them collect and record the data in 

the table they created. A team leader will need to be selected or nominated to direct the 

activities of each group. When this process is cornplete, direct students to open their 

Excel workbook and begin entering their data. For consistency, al1 students will need the 

same class information so they will need to share their data sheets until they each have 

the required data. 



Next, skip a row and enter the statistical terms to be investigated in column A as 

below: 

- - -  

Ln the ce11 adjacent to the word Maximum enter =maxa(BS: B20) and press 

m. This assumes that B5 is the first element in the range and B2O is the last. The 

equals sign, "=", tells Excel that a formula or predefined task like maxa will follow. Afier 

the task, open brackets to enter the range of cells that contain the numerical data 

separated by a colon and close the brackets. When you open the brackets you can quickly 

define the range by highlighting it with the mouse and closing the bracket at the end. 

In the ce11 adjacent to Minimum enter =mina(BS:BZO) and press Ented. In the 

ce11 adjacent to Range enter =B30-B31 and press Fnted. In the ce11 adjacent to Mesn 

enter =average(BS:BZO) and press b d .  In the ce11 adjacent to Median enter 

=mediitn(BS:B20) and press F d .  In the ce11 adjacent to Mode enter =mode(BS:BZO) 

and press Enteri. Carefully study the numbers that appear. 

You will also want to calculate these values for the other colurnns of data. We can 

take advantage of ExcePs copy command to Save some typing here. First, highlight the 

range ofcells that we just entered formulas into. Ne-, click the copy icon at the top of 

the page next to the scissors and a dashed border surrounds the range of cells. Highlight 



the entire range of cells that will hold the information and click the paste icon (next to 

copy). Excel pefiorms the same calculations on each of the other columns. 

Add some customization to your worksheet by double clicking the Sheet 1 tab at 

the bottom of  the sheet. The word Sheet 1 will be highlighted. Simply type a new title for 

the page like Initial Data and hit F$. Sheet 1 is now called Initial Data. Save this file 

repIacing the previous worksheet. Pnnt the sheet and submit it with your solutions to the 

questions in part 3 of this activity. 

Next, make a copy of the original data. Highlight al1 the cells used in the Initial 

Data sheet and click the copy icon. YOU can also select copy by clicking the right mouse 

button and selecting it from the menu that appears. Select the Sheet 2 tab at the bottom of 

the page and click paste. Ail the data is now transferred to Sheet 2. Rename this sheet as 

'Working Data'. FeeI free to alter this data as you answer the questions in part 3. 

At times, it may be easier to analyze the data by sorting it using some criteria. 

Highlight the entire range of data below the column headers (do not inchde the 

calculations you made or the headers). Select Data and Sort. En the Sort dialogue box 

click the down arrow in the first Sort by section. Each of the column headers will be 

there. Select Age and OK. Sort again and as often as you please but remember to 

highlight the entire range so that the overall arrangement of data is preserved. 

Part 3: Analvzin~ the data and makinp conclusions 

1. Based on the data, write a definition for maximum, minimum, and range. 

7 -- What relationship exists between maximum, minimum, and mean (avs.) in each 

of  the columns? 



What will happen to the maximum, minimum, and mean (avg.) if one of  the 

entries is changed to  zero? What happens if one value is made extremely big? 

Look at the sorted data values in relation to the value that represents the mode. 

Write a definition for mode. 

Look at the sorted data values in relation to the value that represents the median. 

Write a definition for median. 

Change a data value to zero or  to an extremely large number. What effect does 

this have on the mode and the median? 1s this consistent with your definition? 

Experiment and change some data elements. Explain how the median is similar to 

but different fkom the mean- 

Which single descriptive statistic - maximum, minimum, range, mean, median, or  

mode - best describes each of the categories? 

If students had been asked to name their favonte sport, could either of mean, 

rnedian, or mode be used to describe the resulting data? Why? 

***** Remember to submit a copy of your Initial Data sheet with your work. 



Overview of Activity 2 

This activity uses data gathered in the previous activity. It will introduce students 

to the graphing capabilities of a spreadsheet. They will use these graphs to explore 

relationships amans pairs of items. 

Obiectives 

Statistical topics. 

Students will create line graphs, bar graphs, and scatter plots. They will use 

these graphs and the statistical calculations done in the previous activity to discuss 

and make conjectures on possible relationships among data. Sample size and 

population will also be discussed. 

Mathematical thinkine. 

The students will analyze the graphs and the statistical calculations. They will 

make inferences and conjectures on potential relationships or trends behveen pairs 

of items. 

Technolow. 

Students wili learn how to create line graphs, bar graphs, and scatter plots 

using the Chart Wizard. They will add titles, format titles, define axis, change 

scales on axis, and position and size charts in the worksheet. Students will also 

copy the chart into a brief form letter in Mkrosoft Word 



Activity 2 

Part 1 : Creatina and editin.g a chart 

Present students with the following situation: 

1s there a relationship between study time and math grades? Display these 

relationships in a separate bar graph, line graph, and X Y  scatter graph. Your 

Company would Iike you to surnmarize your observations and include them with 

the charts in a brief written report. 

Open Excel and open the file Student Profile. Now copy the original data to 

Sheet 3. Click the Initial Data sheet tab and select entire range of data. Select copy; 

click the Sheet 3 tab at the bottom of the page and click paste. 

Create the chart. 

Use the Chart Wizard to create the graphs. This finction Ieads the user through a 

simply four-step procedure. Begin by highlighting the range of cells to be  included in the 

chart. To graph Hours of Study versus Math Average, highlight the entire range of data 

including the column titles in coiumns D and E. When the ranges are not adjacent, 

highlight one range, press and hold the control key Pd, and highlight the other range. 

With the range selected, click the Chart Wizard icon. If  the Offke Assistant 

offers help, click NO. The Chart Wizard dialogue box indicates that this is 'step 1 of 4 - 

chart type'. Click Column from the list that appears and the types o f  column charts will 

appear to the right. Select the chart type 'clustered column, compares values across 

categories' and then F 4 .  



In step 2, you are asked for 

already in the blank opposite Data 

in' section and click pz j .  

the chart source data. The range you selected is 

range. Ensure that Columns is selected in the 'Series 

Step 3 allows for some customizing of the chart- Select the Titles tab from the 

above List. For the title enter 'Math Avg. versus Hours Study (wk)'. Similarly, labe1 the x- 

axis 'Hours Study(wk)', the y-axis 'Math Avg.', and clickbenid. 

The final step simply asks if you desire to have the chart created on its own page 

or placed in the present sheet. Select 'As object in' and P x / .  The chart will appear on 

top of the data in your worksheet. Click and hold the mouse button on a white part of the 

chart. When the pointer changes to a four-directional arrow, you can drag the chut  to 

another part of the worksheet, Place it directly below the data by dragging the border. 

Edit the chart. 

To edit the chart, click the white area of the chart window and the chart Edit 

window is activated. You may then click on any object in the chart to activate it. When 

activated, the object will have handles (small black boxes) around it. This allows the user 

to make any desired changes. 

Click on the upper right handie of the chart and drag the border so that it rests in 

the upper right ce11 one row below the data. Next, click on the Lower lefi handle and drag 

the border to make the chart six rows and six columns Iarser. 

We c m  also change fonts and move text in the chart. Activate the Edit window 

and click the title (a frame will surround it). Select Font Size Som the menu above and 

choose 14. Next click on the fiame and move it to the center. This can also be done with 

the labels on the axis. 



The scale that appeared on the axis can also be modified. Click on the vertical 

axis and the handles appear again. Next, click the right rnouse button and select Format 

mis. Select the Scale tab. Turn off the check mark in Major unit and type 10 in the 

blank. Turn off the check mark in Minor unit and type 5 in the blank* Select OK. 

You may also want to highIight the mis and add gridlines to help the reader 

interpret the results. Activate the vertical a?us line and click the right mouse button. 

Select Format and the Patterns tab. Click Axis, Custom, select Weight, click the thick 

line, and OK. Repeat this process for the horizontal axis. To get gridlines, click the white 

area of the chart window to activate it. Click the right mouse button and select Chart 

Options. Select the Gridlines tab. The horizontal axis is Category (X) axis- Select only 

the Minor gridlines here and in the Value (Y) axis. Select OK and close the Edit 

window by clicking outside the chart. Save and print your work. 

Change some data values, Notice that the chart is automatically updated to show 

the change. When you exit, answer NO when asked if you want to Save changes to the 

worksheet. This will preserve the original data for the next activity. 

Part 2: Creating line graphs and scatter plots 

Follow the set of instructions frorn Part 1 to create a Line chart of the type 'Line 

with markers at each data value' and place it under the previous one. Similarly, create a 

X Y  (Scatter) chart of the type 'Scatter, compares pairs of values'. Use only the 

formatting you feel is necessary to clearly display the data. 

Copy your charts to a new page in the workbook. Arrange the charts so that they 

can al1 be printed on the sarne page (fit thern in between the dashed lines). You will have 

to fit the charts into this space. Save and print your work. 



Part 3 : Interpreting - and presenting vour findines 

The following questions will be answered in paragraph form and the soIutions 

typed in Microsoft Word This is a word processing program that works much like E k e /  

for formatting, saving, and printing a document. As part of your response to question 

number three, you will be asked to copy and paste a chart into your work. 

To copy the chart, minimize Micrasoft Word by clicking the first of three boxes in 

the upper nght corner with a flat bar in it. Open your Excel file as usual and click the 

white part of the chart you want. SeIect Copy and a border appears around the chart. 

Close Excel and reactivate your Microsoff Word document by clicking on  it in the status 

bar by the start menu at the bottom of the screen. Move to the location that you want the 

chart and select paste. Do not wony about the appearance or formatting of your work in 

Microsoft Wurd. Finish typing your answers, then Save and print your work. The 

questions are as follows: 

Describe any relationships you feel may exist between success in mathematics 

and hours of study. Do this without looking at the data you co1Iected. 

In looking at the raw data alone (not the charts), describe what you observed that 

supported or went against your ideas of a relationship? 

Of the three types of charts expiored, which do you feel best displays and 

supports your ideas? Why? 

The sample of data came fiom your class. Could it be used to describe al1 the 

students in the school, the province, or Canada? Support your views in each case 

with some logical argument. 



Overview of Activity 3 

In this activity, students will use data gathered on student math averages to create 

a stem-and-leaf plot. They will also create histograms of the respective data sets for 

comparison to stem-and-leaf plots. Charts will also be discussed in relation to 

calculations involving mean and standard deviation, 

Objectives 

Statistical topics. 

Students will use a stem-and-leaf plot to organize data and create a histogram. 

They will analyze the data with measures of central tendency (mean, median, and 

mode)- 

Mathematical thinking. 

Students will create a stem-and-leaf plot to organize data in bins (groups) by order 

of size. They will investigate how this plot can be used to arrive at numerical 

values for median and mode. Students will compare this chart to a histograrn. 

Techno lm 

Students will learn how to insert new pages into a workbook, change ce11 widths 

on a sheet, and format a range of cells. They will use the cut, paste, and sort 

functions to organize the stem-and-leaf plot for comparison to a histogram. The 

Data Analysis tool bar will be used to create a histogram. 



Activity 3 

Part 1: Creatino - the Stem-and-Leaf Plot 

Open your Excel workbook. To enter a new sheet, select Insert and Worksheet. 

Add a couple of sheets while you are here. Click the Sheet 4 tab to begin workin,a on a 

new sheet. Change the name to Stem-and-Leaf plot. 

A stem-and-leaf plot alIows for organizing data into classes for analysis while 

preserving the original data values. In this activity, we will use the math average data 

collected for Activity 1. The data are marks out of 100 so the stem or fixed items in the 

data are the tens digits Type Leaves in ce11 Al0 and type Stems in A l  1. In columns BI 1, 

C l  1, D11, ... , L l l ,  enter O, 1, 2, ... , 10 as below- 

The stem labels represent the intervals like O to 9, 10 to 19, and 20 to 29 respectively. To 

separate Leaves and Stems as above, select the range A1 1 to L l  I for formatting. Select 

Format, Cells, Border, and double line in Line Style. CIick only the top border and OK. 

To record a data value, we now enter the ones digit above the appropriate tens 

digit. For exarnple, if 34 were the first data value, enter 4 above the stem 3. For 30, you 

place a O above the 4 in the 3 stem. An 85 would result in a 5 over the 8. Continue to 

enter the data in this manner. 



Part 2: Forrnattine the stem-and-leaf plot 

Starting in rows 10 and 11 should allow you to do most stem-and-leaf plots with a 

small data set. Eyou need more rows, simply go to row 1 or any place above the highest 

entry and select Insert and Rows- 

To close up the space between the columns, move the mouse pointer to the line to 

the left of each column letter. When the pointer changes to a set of vertical parallel lines, 

click it. The column is now formatted to the width of the longest entry in the column- 

Tt is often easier to read the chart when a vertical line separates each column. 

Highlight the range of celIs fiom BI1 to LI1 and up to highest row used. Select Format, 

Cells, Border, and a solid single line in Line Style. In the Border section of this 

dialogue box, seIect each of the vertical line options and OK. 

Select File and Pnnt Preview to view the results. Close. In ceil Al,  enter the title 

"Stem-and-leaf Chart for Math Averages". Select any ce11 in the upper right corner of the 

page and enter your group number and the names of those in your group in the celis 

below. 

Part 3 : Drawing a Histogram 

Excel will automatically sort data into several predefined ranges to create a 

histograrn. To control the bin widths for the sorting of data, you must plan ahead. For 

now, sort the data values in the intervals (bins) of O to 9, 10 to 19, 20 to 29, ... , 80 to 89, 

and 90 to 100. Return to your Initial Data sheet. Go to column H and enter the heading 

Bin Width in ce11 H l .  To get the desired class widths, enter 9, 19, 29, 39, 49, 59, 69, 79, 

89 below in the respective column H cells. 



The histogram is not contained in the Chart Wizard. Instead, you must select 

Tools, Data Analysis, Histogram, and OK. In the Eistogram dialogue box, click in the 

Iine for Input Range. Highlight the set of data values in the Math Average colurnn and 

the range appears in the Input Range. You can type this in manually if you prefer. Next, 

click in the Bin Range line and highlight cells containing the range values. Before 

moving to the output options, ensure the Labels box is not activated with a checkmark. 

Exel will senerate appropriate labels in the output table. In the Output options, select 

New Worksheet Ply and ensure only Chart Output is activated by a checkmark- The 

histogram and output table will be created on a new sheet in the workbook. Rename this 

sheet as Histogram 1. 

Part 4: Formattine the Histoaam 

The histogram can be customized in much the same way as charts created with the 

Chart Wizard. CIick the white area of the chart window to activate the chart Edit window. 

Drag the lower right handle to expand the histogram over 2 more columns and 6 rows. 

Note the spaces between the bars. What chart does it look like? To remove these 

spaces, right click on any vertical bar. Select Format Data Series, Options, set the Gap 

Width to zero, and click OK. It now looks like a tme histograrn. 

For some final touches, recall some work fiom the previous activity to personalize 

the histogram. Change the title of the chart fiom "Histogram" to "Histogram for Math 

Averages." Change the label on the horizontal axis to something like "Upper Bin 

Boundary." Make the horizontal and vertical axis a heavier line. Then, move the Iegend. 

Right click on Frequency, select Format Legend, Placement, click Bottom, and click 

OK. Now left click and hold to drag it to the lower Ieft corner. 



Part 5: Comoarîng and analvzing the charts 

Copy the stem-and-leaf plot to the same page as the histograrn for cornparison. Go 

to the page called Stem-and-Leaf plot. Highlight the required range and select copy. 

Return to the Histogram 1 sheet and select a cell below the histogram. Select paste. Pt-int 

this sheet. 

Answer each of the following questions: 

Explain how a stem-and-leaf plot facilitates finding the mode of a set of data. 

Explain how a stem-and-leaf plot facilitates finding the median of a set of data. 

Explain how a stem-and-leaf plot can be used to quickly add the data for finding 

the mean- 

Of mean, median, and mode, which best represents this set of data? Explain why. 

What does a stem-and-leaf plot show about the data that measures of central 

tendency do not? 

Compare the stem-and-leaf plot you created to the histogram. What similarities do 

you notice and what information is lost in the histogram? 

What is the total area under the individual bars that make up the histograrn? 

What is the area under the individual bar for the range 70 to 797 

What percent of the total area is contained in this interval? 

Of the total number of values, what percent fa11 in the range 70 to 79? 

For any interval containing values, find the area and repeat (c) and (d). 

1s there a relationship between the area of a region in the histogram and the 

fiequency of values in the corresponding range? Explain your answer. 



6.(a) What intervals would you need to have f ive equal width bins? 

(b) Go back to the Initial Data sheet and adjust (edit) the Bin Width column to obtain 

these bins. Create a new histogram on a new sheet as before, Name the sheet 

Histogram 2 and print it. 

(c)  Describe how this compares to the previous histogram. Which offers a better 

picture of the data? Why? 

(d) Predict what would happen if you used a bin width of five. 



Overview of Activity 4 

In this activity, studeats will enter a set of data and use it to investigate how 

standard deviation is calculated. They will then explore how standard the deviation 

rneasures the spread of a set of data. 

Objectives 

Statistical topics. 

Students will learn the steps involved in calculating the standard deviation. T h e y  

explore the relationship mean and standard deviation. They wiII discuss outliers: 

and the spread of the data. 

Mathematical thinking. 

Students will follow the process involved in the calculation of the standard 

deviation. They will introduce outliers and manipulate the data to investigate 

relations hips between mean and standard deviation. Students will develop an 

understanding of how standard deviation measures the degree to which data 

values duster around the mean. 

Technology 

Students will enter text and data into celk. They will name a range and use it in 

calculations involving formulas. Preprogrammed fùnctions for Mean and 

Standard Deviation will also be used. 



Activity 4 

Part 1: Preparing to investigate standard deviation 

Present students with the folIowing situation: 

Open a new workbook in Excel and set up a spreadsheet to match the 

format below: 

.y,..>y..+$ ~ z g g ~ ~ ]  Calculating Standard Deviation 

Data Deviation Squared Deviation 
X X-Mean ( x - ~ e a n ) ~  
10 
20 
30 
40 
50 

Variance 

Standard 
Deviation 

The best known method of finding the standard deviation begins by calculating the mean. 

Before we can find the mean (average), we need to End the sum of the five data elements. 

To find the sum, begin by activating ce11 B10. Next, select Insert, Function, and select 

Statistical. Select SUM from the Function name list and cIick OK. In the Number 1 

box, enter the ran,oe B5:B9 manually or by highlighting it with the mouse. If the resulting 

*** Activity 4 is an adaptation of an activity entitled "Discovering Important 
Statistical Concepts using Spreadsheets" by Hunt and Tyrrell, 1995 at 
h tt~:/~c~~v.niis.coventrv.ac~uk/resear-ch/discus/discus. horne.html 



dialogue box covers your data, click and hold on a gray part of the box and move it as 

required. Repeat this process to find the mean and standard deviation in adjacent cells 

BI1 and B12. These are found in Statistical fiinctions as AVERAGE and STDEVP 

respectively. Check that the value for the mean concurs with your definition of average. 

You now know the value for standard deviation without any real labor. Continue 

the process in its calcuiation in hopes of receiving enlightenment towards what it 

measures. Defining a cell or range of cells with a name is often helpful for calculations. 

The name can then be used in a formula and this eliminates always having to enter the 

range. 

To name the ce11 BI1 as "mean", click the cell (or raxe) .  Select the down arrow 

in the name box and type "mean" and press F d .  

Calculate the deviations from the mean. Click ce11 CS and type =B5-mean and 

pnted. Note the value. Copy this formula to C6:C9. Some of the values will be positive 

and some will be negative. Copy the formulas for Sum and Mean to their adjacent cells 

and note the values. They should always be zero. If you get a value like 7.11E-15 in this 

cell, it is giving you 7.11 x 10-lS or 0.000 000 000 000 007 11. The value exists because of 

rounding by the computer for values that do not divide evenly. Tme, the value is not zero. 

However, it is close enough to zero that students will Iikely accept the property that the 

sum of the deviations from the mean is always zero. This helps with the justification of 

the next step. 

Explain to students that to get around a surn of zero so that a usable mean can be 

found, we square the deviations. Click ce11 D5 and type =(B5-mean)"Z and &d. Note 

the value. Copy this formula to D6:D9 and copy the formulas for Sum and Menn to their 



adjacent cells in D l 0  and D l  1. The mean of the squared deviations is called variance. 

Standard deviation is the square root of variance or square root of the mean of the 

squared deviations. Explain that this kind of reverses the previous squanng. Name ce11 

D l 1  "var" for variance as before. In ceII D l 2  type =(var)"O.S. The value should be the 

same as in Bl2 .  You are now ready to change values and investigate how these changes 

affect mean and standard deviation- 

Part 2: Investicratincr standard deviation 

Change the data values as required to cornpiete each of the foilowing questions: 

What effect does substantially decreasing a value have on the mean and the 

standard deviation? 

What effect does substantially increasing a value have on the mean and the 

standard deviation? 

1s the sum of the deviations f?om the mean always zero? 

Can al1 the deviations from the mean be positive? Why? 

Can al1 but one of the deviations be positive? Give an example. 

Describe what happens if a11 the original integers are negative. 

Find a set of five vaiues so that the mean is larger than the standard deviation. 

Find a set of five values so that the standard deviation is larger than the mean. 

For a set of five numbers record the mean and standard deviation. Add ten to each 

number. What happens to the mean and the standard deviation? Try another 

number. 1s there a general mle to describe the mean and the standard deviation for 

addition of a constant to each data element? 



5. Record the mean and standard deviation for another set of five nurnbers. Multiply 

each number by ten, What happens to the mean and the standard deviation? Try 

another nuaber. 1s there a general rule to describe the mean and the standard 

deviation when each data eiement is rnultiplied by a constant? 

6- Open the initial data sheet fiom activity 1. Copy the data to S heet 3 and name the 

sheet Standard Deviation. Below the names in column A., label rows for Mean 

and Standard Deviation. In the adjacent cells, use the predefined Excel fùnctions 

to calculate these values for each column. Use the raw data, rnean, and the value 

for standard deviation to describe how the data are dispersed in relation to the 

mean for each column. 



Overview of Activity 5 

In this activity, students will enter and analyze data gathered fi-om an accelerated 

motion experirnent. Students will draw charts and perform calculations to find the 

equation of the Iine of best fit. They will also interpolate and extrapolate information 

from the graph and data in the chart. 

Objectives 

Statistical topics. 

Students will square data values and use the data to investigate an equation for the 

graph. They will determine the parameters (slope and intercept) for the equation 

of a line. Interpolation and extrapolation of information will also be investigated. 

Mathemat ical t hin king. 

Students will program formulas and perforrn caiculations on data to find the 

equation for the line of best fit. The graph, line of best fit, and data will be used to 

interpolate and extrapolate information. Students will also manipulate the 

equation of the fùnction. 

Technoloq 

Students enter data and text into cells, Save, and print the results. They will enter 

formulas and copy them to other cells. They will apply the statistical fùnctions of 

dope and intercept. The Chart Wizard will be used to create a chart. Charts will 

be edited and rnodified. The line of  best fit will be inserted. 



Activity 5 

Part 1 : Enter the data and create a cbart 

Present students with the following situation: 

A cart was rolled down an inclined plane for a Motion-Time experiment. 

The data below was collected. Enter the data into a spreadsheet. Use the given 

steps to find the line of best fit for the data, the equation of the line of best fit, and 

the equation of the actual function. Use these items to extrapolate and interpolate 

the information indicated, 

ACCELERATED MOTION EXPERMENT 
Distance versus Time Data 

DISTANCE(cm) 
O O 

2.1 I 
8 2 

16.2 3 
35 4 

42-4 5 
78.3 6 
94.6 7 

For consistency with these instructions, begin entering the above data starting in cell A l  

with "ACCELERATED MOTION EXPERIMENT". Do not skip any rows. Your final 

data entries should be in cells A l 1  and B l l .  Activate the Chart Wizard, select the XY 

(Scatter) chart using the 'Scatter with data points comected by smoothed lines' type, 

and click b\[extd. For Data Range, highlight the data in cells A4 to A l  1 and click =>(. 

Click the Chart TitIe and type 'ACCELERATED MOTION'. Click and enter Time(s) 

and Distance(cm) in Value(X) and Value (Y) respectively. Hit F d .  Select As object 

in and click FZd.  Note were the values start on the x-ais. 



We now need to input the x-values. Click on the graph to activate the edit window 

and click on any data value (it will change color). Right click the mouse on a data value, 

select Source Data, and the Series tab. Now click in the X-Values entry box, highlight 

(enter) the range B4:B11, and click OK. The true data values are reflected on the graph. 

To make the graph more readable, we wiIl do some editing as in previous 

activities- First, change the scale on the x-axis so that Auto Maximum is 7 and the 

Major Unit is 1. Highlight both of the axes for emphasis- To add gridlines to the graph, 

begin by clicking on the graph background to activate it. Right click the mouse, select 

Chart  Options, and the Gridlines tab. Select Major Gridlines for both the X and Y 

axes and click OK. Size and move the graph so that the upper right corner is in ce11 AL5 

to prepare to analyze the data. 

Part 2:  Analvze the data and redo the chart 

When analyzing experimental data, we would like to have a straight-line graph. 

The gaph  of the data appears to be a segment of a parabola. This indicates that the x-axis 

data should be raised to a power. Square the time in colurnn C to try to get a straight line. 

Enter the header " ~ i r n e ~ "  in column C3. Type Time2 in the cell. Highlight the 2, 

select Format, Cells, Font, click Superscript, and OK. In ce11 C4, type =B4"2. This 

formula may then be copied to the range C5:Cll as in a previous activity. Another quick 

way to copy this is to first select ceIl C4. Then, click on the small square box in the 

bottoni right corner of the ce11 and drag it down to ce11 C l  1. You are now ready to draw a 

new graph for Distance versus Time Squared. 

Begin by copying the old chart. Click the chart, select Copy, and move to ce11 

A35 and select Paste. A duplicate chart will appear for editing. 



To enter the time squared data, click in the chart to activate the edit window. 

Activate the data points and rïght click a point. Select Source Data and click in the 

X Values line. DeIete the contents of this line. Enter (highlight) the range C4:Cl l and 

click OK. We now have a straight iine, but the scale on the x-axis only goes to 7. 

For some fina1 touches, edit the x-axis to change Maximum to 50 and the Major 

Unit to 10. Then, we need to change Time to ~ i r n e ~  in the title and on the x-axis. Double 

click the cursor afier the 'e' in time so it appears as a flashing vertical bar. Type a '2' and 

then highlight it. Select Format, Selected Axis Title, Superscript, and OK. Repeat this 

in the title and click outside the chart to turn off the edit box, Save the work. 

Part 3 : Getting: the equations 

To get the equation of the tùnction for graph one, we must first detemine the 

equation of the !ine in the Distance versus ~ i r n e ~  graph. That is, we must get the slope 

and y-intercept (parameters) for the equation of the line. 

The equation of a line is traditionally written as Y=mX+b where 'm' represents 

slope and '6' represents the intercept of the y-axis. Our Y value represents Distance D 

and our X value represents ~ i rne '  or T ~ .  The function is defined by the equation 

D = r n ~ ~  + b. So let's find the slope and intercept of the y-mis. 

Move to ce11 G3 and type 'Graph Parameters'. Type 'Slope' in CS. Activate the 

adjacent ce11 H5. Select Insert, Function, and select Statistical. Select Slope ftom the 

Function Name list and click OK. Click in the line for Known Y's and highlight the 

range with distance data. Click in the Known X's line and select the ~ i r n e ~  data and 

select OK. The slope is approximately 2. Type "Intercept" in ceH G6 and move to ce11 

H6. Select Insert, Function, and select Statistical. Select Intercept from the Function 



Name List and click OK. Click in the line for Known Y's and highlight the range with 

distance data. Click in the Known X's Iine and select the ~ i r n e ~  data and select OK. The 

intercept is approximately O. 

The line has the equation Y=2X+O. The relationship between distance and time in 

the experiment is now D = ~ T ~ .  The graph's dope of 2 is equal to half the acceleration of 

the bal1 or the ball's acceleration down the incline is 4 cmk2. 

Part 4: Using the eauations 

The new equation can now be used to eliminate the errors that occurred with the 

experimental data. We c m  find the correct distances the cart would obtain on this incline 

if experimental errors were eliminated. In ce11 D3, type 'Corrected Distances'. In ce11 D4, 

use the formula by typing =2*C4. Copy this formula to cells D5: D 11. The resulting 

values give the line of best fit and can be added to the graph. 

To add the line of best fit fiom the data, highlight the values in Column D and 

select copy. Click on the chart area of graph 2 and click paste. A new line of best fit is 

placed on the graph. Excel c m  also add a line of best bit to a chart. Click a point on the 

chart and then right click the mouse on the point. Select Add Trend Iine, choose the 

Type tab, click Linear, and click OK. Note the overlap confirms Our work. 

Now for some finishing touches. Move the graph parameters down aIong side the 

second graph. Use Print Preview to view your work- Close and move and size the charts 

so that it al1 appears on one sheet. Type your group number and names in the upper right 

ceUs. Save the worksheet. Pnnt it by selecting FiIe, Print, and ensuring that Active 

Sheet(s) is activated in the print dialogue box. 



Part 5: Analvsis: Extrapolation and interpolation 

Answer each of the following: 

1. Use the second graph to estimate how far the cart will travel in 3 -5 seconds and in 

8 seconds. N n t :  Can you change the vertical and horizontal scales?) 

2. How far should the cart actually roll in 3 -5 seconds and in 8 seconds? (Hint: 

Begin in BI2 and use the copy command as required to have Excel find it) 

Explain what you did to find the values. 

How long will it take the cart to travel exactly 80 cm? How long does it take to 

travel250 cm? (Hint: Use Excel and start in D 13. Remember, you are solving for 

time T in D = 2 ~ ~ . )  

For a steeper incline, the foilowing data was recorded for a cart rolling down it. 

ACCELERATED MOTION EXPERIMENT 
Distance versus Time Data 

DISTANCE(cm) T m ( s )  
O O 

2.9 1 
11.5 2 
25.8 3 
49.1 4 
73 -2 5 
104.5 6 
149.4 7 

Use the previous Excel worksheet to find the equation of the function again using 

the corrected distances. Completely update the charts and repeat each of questions 

1, 2, and 3. 



Overview of Activity 6 

In this activity, students will use given data and previously collected data to create 

scatter plots, add a line of best fit, and determine a value for the correlation coefficient. 

They will then analyze these items in response to various questions. 

Obiectives 

Statistical topics. 

Students will create a scatter plot and insert the line of best fit or regression line. 

They uivestigate the equation of the regression line using the means and standard 

deviations of  the compared data. Students will also find a value for the correlation 

coefficient. 

Mathematical thinking, 

Students will interpret data and analyze trends based on scatter plots, the line of 

best fit, and the correlation coefficient. They will conjecture potential 

relationships between variables. Students will also write the equation of the 

regression line and use it to predict other values. 

Technologv - - 

Students will enter data, create scatter plots, and add a line of best fit to it. They 

will use statistical fùnctions to find mean, standard deviation, and a value for the 

correlation coefficient. They will use the cut, copy, and paste functions to 

arrange data and copy formulas. 



Activity 6 

Present students with the following situation: 

A university professor would like to study the relationship between a 

students performance on the Math Skills Inventory (MSI) administered upon entry 

to Memorial University and their first year math average. The following data was 

recorded: 

Create a scattergram and insert a trend Line. Find the equation of the trend line. 

Find the value of the correlation coefficient and interpret it. 

MSL score (x) 
First Year Math A v d v )  

Part 1 : Scattergram with trend line 

Open an Ercel workbook and enter the above data in two columns with the 

75 
80 

appropnate headers. Activate the Chart Wizard. In step 1,  select an XY (Scatter) chart of 

65 
70 

the type "Scatter. Compares pairs of values" and click F d .  For step 2 (Source Data), 

60 1 80 
70 1 80 

70 
75 

select the Series tab, Add, and enter MSI scores as X Values and the first year averages 

50 
50 

as the Y Values and click bxd. Step 3 allows for rnany formatting options at the same 

time. Click the Titles tab and enter the appropriate titles and labels. In the Gridlines tab, 

select Major axis for both X and Y axes. Deactivate the legend under the Legends tab 

and click wz(. Select As object in option in step 4 and F d .  Finally, click on each 

axis and then right click to format the axis. Ensure the scale goes to 100 for each. 

You are now ready for a trend line. Click on a data value in the chart and then 

right click the mouse on this point. Select Add Trend line, the Type tab, click 

Linearhtegression, and OK. Note the trend line only moves between the highest and 

lowest data values. The trend line can also be extended to help with the interpolation or 



extrapolation of data. Click on the trend Line and right click the mouse. Select Format 

Trend line and click the Options tab. In Forecast, enter 10 in Forward, 30 in Backward, 

and click OK- Note how the line now extends. 

Part 2: About rewession lines and correlation 

A regression line has two properties that we can use to quickly find its equation. 

First, it passes through a point (ordered pair X and Y) where the x-coordinate is the mean 

(average) of the x-values and the y-coordinate is the mean (average) of the y-values. 

Second, to get the slope, divide the standard deviation of the y-coordinates by the 

standard deviation of the x-coordinates and the multiply by the correlation coefficient. 

The correlation coefficient provides a mathematical measure of the linearity of the 

values but does not provide information about cause and effect A high negative 

correlation approaches a value of - 1 while a high positive correlation approaches a value 

of 1. If the value of the correlation coefficient is close to zero, then no real linear 

relationship exists. The equation for correlation coefficient (r) is: 

That is, the correlation coefficient for two sets of data is equal to the mean of products 

minus the product of the means divided by the product of the standard deviations. 

Part 3 : Finding the eauation of the remession line 

To get the equation of the regression line, you need to find the mean, standard 

deviation, and correlation coefficient- Click on A in column A and insert a column. In 

cells A10, A l  1, and A12 type Mean, Standard Deviation, and Correlation Coefficient 

respectively. Adjust the width of the column to fit the headings by clicking the line to 

right of column A. 



In BI0 select Insert, Function, Statistical, select AVERAGE, and choose OK. 

Enter the range of MSI data in the Number 1 box and click OK. Copy this formula to 

CIO. In BI1 select Insert, Function, Statistical, select STDEVP, and choose OK. Enter 

the range of MSI data in the Number 1 box and click OK. Copy this formula to C l  1. In 

B12 select Insert, Function, Statistical, select CORREL, and choose OK- In the Array 

1 box enter the range containing MSI data. Enter range for Math Averages in the Array 2 

box and click OK. The point the line passes through is (mean of X values, mean of Y 

values). It should be the point (70,73.333). 

Type "Slope" in to ce11 A13. Again, the slope is the standard deviation of the y 

values divided by the standard deviation of the x values and then multiplied by the 

correlation coefficient. To get the slope, click ce11 B 13 and type =(Cl l /BI  1)"Blt.  The 

slope should be 0.7941 18. 

To write the equation of the line, recall the form Y-Yi=rn(X-Xi). Substitute the 

point above for (X17YI) and the slope for 'm'. The resulting equation for the regression 

line is Y = 0.7941X + 17.745. W e  can now find the exact value of Y by substituting any 

desired value for X. 

Part 4: Data Analvsis 

Move to Sheet 2 of this Excel workbook and enter the following data in two 

coiumns with the appropnate headers: 

Use the format of the previous exercise to create a scattergram and insert a trend or  

Air Temperature Co (x) 
Monthly Heating Bill (y) 

regression Iine. Find all the necessary data to determine the equation of the regression 

line. Label and type the equation of the regression line on the worksheet. Use Print 

5 
165 

3 
175 

15 
90 

IO 
105 

2 
180 

O 
200 



Preview to view your work. Close and move and size the charts so that it al1 appears on 

one sheet. Type your group number and names in the upper right cells. Save the 

worksheet- Print it by selecting File, Print, and ensuring that Active Sheet is activated in 

the print dialogue box. Submit this sheet with your answers to each of the foollowing 

questions: 

1s this an example of a positive or a negative correIation? 

Study the data sets for both the situations explored. How could you estimate 

whether a correlation would be positive or negative from the data? 

Estirnate the cost of heat for a month when the average temperature was 8°C. 

What is the actual cost to the nearest whole dollar? 

Estimate the average temperature for a month that would allow the cost of heat to 

be zero. 

What is the actuaI average temperature that could yield this cost? 

In activity 2 you drew various charts and looked for a relationship between Hours 

of Study and Math Averages. Return to the Initial Data sheet from activity 1. 

(a) Do you feel there is a relationship between Hours of Study and Math 

Averages? 

(b) Create a chart and use the correlation coefficient to support or disrniss your 

beliefs. 

(c) Do you feel there is a relationship between Height and ability to shoot free 

throws? Create a chart and use the correlation coefficient to support or disrniss 

vour beliefs. 
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APPENDIX A 

Background to b e l  

Permission is given to reproduce the following activity sheets for use in an instructional 
setting provided that full credit to the author is acknowledged. The material is not to be 
reprinted for use in a course package or materials that are to be sold. 



Background to Excel 

Ercel is a spreadsheet application software for computers that is quickly replacing 

the pencil, paper, and calculator spreadsheets of earlier days. A spreadsheet is the 

document created by deliberately organizing information into a row and column format 

for easier calculation and analysis. Electronic spreadsheets allow manipulation of 

numeric data, text, calculating formulas, developing graphs, determining trends ('What-if 

evaluation) and producing output such as tables, graphs, and reports. Other spreadsheet 

programs include Quattro Pro and Lohis 1-2-3. They al1 work in much the same way but 

b e l  has the added advantage of being completely compatible with other applications in 

Microsoff Opce 97. Charts, tables, graphs, etc created in Excel can be copied directly 

into Microsop Word (word processing software) or Microsoft PowerPoinr (slide 

presentation software) for professionai looking reports and presentations. 

To open Excel, click start in the lower left corner of your screen and move the 

pointer up to programs. A list of programs will appear to the right. Move the pointer to 

Microsoft ficet and click. At the top of the screen, you will see a series of menus cailed 

File, Edit, View, etc. You have just opened a workbook in Excel. A workbook, like an 

exercise book, has several sheets to it. Initialiy, you will see Sheet 1, Sheet 2, and Sheet 3 

named at the bottom left of your workbook. You c m  create up to 256 sheets in a 

workbook and customize the names as desired. This and other customizing features will 

be addressed as required. 

Under these menus File, Edit, etc., there should be two rows of symbols calkd 

"Tool bars." These items represent fiequently used formatting tools. If they are not 

presently on your screen then click View and move down to Toolbars. In the list that 



appears to the right, select Standard. Repeat the process to select Forrnatting. Note that 

a checkmark appears by the word Standard indicating that the toolbar has been 

activated. Now move the pointer to each of these symbols in the first row and let it rest- A 

brief message will appear to tell what each symbol does. You can play and activate other 

tool bars here but remember to leave the ones discussed turned on. Too many toolbars 

will obstruct your view of the worksheet. 

Also in the View menu, ensure that the Formula Bar and Status Bar are 

highlighted with a check mark. You can turn these on and off to distinguish between 

them but leave them o n  for fiiture reference. 

Under the given tool bars, you will see the actual spreadsheet as in the diagram 

below. Each of the blocks you see is called a cell. 

The word "Money" has been entered in ce11 B3 and "$400.00" in ceIl F4. Text or data c m  

be entered into any cell. Each ce11 (block) is named by a letter and a number to allow us 

to place information in a specific column or row. It is similar to locating ordered pairs (x, 

y) or points from a function in space on the Cartesian plane. As you can observe, each 

column is labeled with a letter of the alphabet. Use the right arrow key or use the mouse 

to click on the right arrow over button in the bottom right corner of the screen. Note how 

the lettering of the colurnns proceeds: A, B, C,. . . -2, AB, .. . AZ, BA, BB,. . . .IV for 

256 colurnns. The rows are numbered fiom 1 to 8 192. This potentially gives the user 

256 x 8 192 = 2,097,152 cells. 



In the previous diagram, you also observed a shaded area, When several cells are 

selected at a time, it is called a range. The range D2 to E3 or D2:E3 has been shaded. 

That is, rows 2 m d  3 in columns D and E are shaded. To select the range A2:C3 simply 

place the pointer in A2, click and hold the mouse button and rnove to ce11 C3. The entire 

range will be highlighted. This wili come in handy later for copying formulas among 

other things. 

Press and hold the Control key B I  and then the Home key Dome(. This will put 

you in ce11 Al.  Note in the box above column A you see A l .  This box is called the Name 

Box. Use the arrow keys to move around some cells to see how the name changes. 

In the activities that follow, you will experience the power of ficel for the 

analysis of statistics. Remember that you are simply organizing information into columns 

and rows to make it more manageable. Now l e m  to enjoy your new tool- 



APPENDIX B 

Student Activity Sheets 

Permission is given to reproduce the following activity sheets for use in an instructional 
setting provided that full credit to the author is acknowledged. The material is not to be 
reprinted for use in a course package or materials that are to be sold. 



Student Activity 1 

Part 1: Pre~arine to collect and Save data 
Your consulting firm has been asked to gather the following class data for fùture 

analysis: name, age, grade level, hours spent studying math (week), math average, height 
(cm), and basketball free throw ability. Answer al1 questions honestly and take steps to 
ensure accurate measurements. Each student attempts ten baskets and you record the 
number of successes. 

Format the worksheet 
Open Excel from the start menu as before. Move to ce11 B1 and type the title 

STUDENT PROFILE. Notice that the words also appear in the block to the right of the 
Name Box. This box is called the Formula Bar. Press F d  or one of the arrow keys. 

Now let's narne the columns. In ce11 A4 type Name. Sorne headings may b e  two 
words so you may like to enter the words in two rows as below in B3 and B4 or CS and 
C4 for example. 

STUDENT PROFTLE 

Present Hrs. Study Math Height Baskets 
Grade Math(wk) Average (cm) (w 

Keep the headings short but descriptive. If names are too long for the formatted 
cell move the pointer to the vertical Line at the right of the column letter. When the plus 
sign changes to a pair of vertical parallel lines, double click it. The column is now 
formatted to the width of the longest entry. Proceed to enter the other column names. 
Enter the student names under NAME in cells A5, A6, etc. 

Savino; the worksheet 
When saving for the first tirne, you should create a folder to store al1 related files. 

Click the disk in the upper left corner. In the 'Save as' dialogue box, click the third folder 
to the right to create a new folder to store your Excei files. In the New Folder dialogue 
box type Excel Files in the am box and click OK. A new folder will appear. Click the 
folder so it appears in the a Save i box. Narne your new workbook by typing Student 
Profile in the box at the bottorn and click Save. The workbook is now saved in 
your Excel Files folder as Student Profile. You should save your work regularly. 

*** Activity 1 is an adaptation of an activity from an article entitled "Exploring 
Mean, Median, and Mode with a Spreadsheet" by Wilson and Krapel(1995). 



Viewing and printing the worksheet 
Go to File and select Print Preview- There are no lines to work with and you may 

be missing a column. Select Close- To get a grid, select the range in which you want the 
lines beginning with A3. Select Format, Cells, and Border. Click Outline, Inside, and 
select OK. Preview your documect and observe the changes. Save this work. 
Select Print and note your option io pnnt the entire document or just select pages. Select 
OK to pnnt a data collection sheet. To exit, select File, Close, and usuaIIy hit Yes if you 
made changes that you want to Save. To close Excel, click the a in the upper right corner 
of the screen. 

Part 2: Collecting: and enter in^ data and formulas 
With the data collection complete, open their Excel workbook and begin entering 

the data. When complete, skip a row and enter the statistical terms to be investigated as in 
column A below: 

In the ce11 adjacent to the word Maximum enter =rnaxa(B5:B20) and press md. This assumes that B5 is the first element in the range and B20 is the last. Your 
worksheet will likely be different. The equals sign, "=", tells Excel that a formula or 
predefmed task will follow like maxa. M e r  the task, open brackets to enter the range of 
tells that contain the numerical data separated by a col& and close the brackets. When 
you open the brackets you can quickly define the range by highlighting it with the mouse 
and closing the bracket at the end. 

In the ce11 adjacent to Minimum enter =rnina(BS:BZO) and press EËd. In the - 
tell adjacent to Range enter =B30-B31 and press Fnted. In the ce11 adjacent to Mean 
enter =average(BS:B20) and press F d .  In the ce11 adjacent to Median enter 
=rnedian(BS:B20) and press b Ë l .  In the ce11 adjacent to Mode enter =mode(BS:BZO) 
and press Carefully study the numbers that appear. 

Cowing formulas 
You also need to calculate these values for the other columns of data. To use the 

copy command, begin by highlighting the range of cells that we just entered formulas 
hto. Select the copy icon at the top of the page. A dashed border surrounds the range of 
cells. Highlight the entire range of cells that will hold the information and click the paste 
icon (next to copy). Excel performs the same calculations on each of the other columns. 



Customizinp the sheet 
Add some custornization to your worksheet by double clicking the Sheet 1 tab at the 
bottom of  the sheet. The word Sheet 1 will be highlighted. Simply type a new title for the 
page like Initial Data and hit wd. Sheet 1 is now called Initial Data. Save this file 
reptacing the previous worksheet. 

Copy and sort fùnctions 
Highlight al1 the cells used in the Initial Data sheet and click the copy icon. 

Select the Sheet 2 tab at the bottom of the page and click paste. Al1 the datu is now 
transferred to Sheet 2. You may customize this sheet name also as before. Cal1 it 
' Working Data'. 

At times, it rnay be easier to analyze the data by sorting it using some criteria. 
Highlight the entire range of  data below the column headers. Do not include the 
calculations you made or  the headers. Select Data and Sort. In the Sort dialogue box 
click the down arrow in the first Sort by section. Each of the column headers will be 
there. Select Age and O K  Sort again and as often as you please but remember to 
highlight the range so that the overall arrangement of data is preserved. In addition to the 
suggestions to change data, make any changes you want to help your investigation of  the 
data. Complete the exercises that follow. 

Part 3: Analvzin~ the data and makinp conclusions 

Based on the data, write a definition for maximum, minimum, and range. 
What relationship exists between maximum, minimum, and mean (avg.) in each 
of the columns? 
What will happen to the maximum, minimum, and mean (avg.) if one of the 
entries is changed to zero? What happens if one value is made extremely big? 
Look at the sorted data values in relation to the value that represents the mode. 
Write a definition for mode. 
Look at the sorted data values in relation to the value that represents the median. 
Write a definition for median. 
Change a data value to zero or to an extremely large number. What effect does 
this have on the mode and the median? Is this consistent with your definition? 
Experiment and change some data elements. Explain how the median is sirnilar to 
but different fiom the mean. 
Which single descriptive statistic - maximum, minimum, range, mean, median, o r  
mode - best describes each of the categories? 
Lfstudents had been asked to name their favorite sport, could either of mean, 
median, or  mode be used to describe the resulting data? Why? 

**** Remernber to submit a copy of your Initial Data sheet with your work. 



Student Activity 2 

Part 1: Creatinp and editinp a chart. 
You are back to work at your consulting firrn. Your company wants to look for a 

relationship between study time and math grades. Display these relationships in a 
separate bar graph, line graph, and X I  scatter graph. Your company would like you to 
surnmarize your observations and inctude thern with the charts in a brief wrîtten report. 

Create the chart 
In Excel, open the file Student Profile. Copy the original data to Sheet 3. Click 

the Initial Data sheet tab and seiect entire range of data. Select copy; click the Sheet 3 
tab at the bottom of the page and click paste 

Highlight the range of cells to be included in the chart. To graph Hours of Study 
versus Math Average, highlight the entire range of data including the column titles in 
colurnns D and E. Click the Chart Wizard icon and follow the four-step procedure. If 
the O E c e  Assistant offers help, click NO. 

In 'step 1 of 4 - chart type', click Column fiom the List that appears and the types 
of column charts will appear to the right. Select the chart type 'clustered column, 
compares values across categories' and then F>(. 

In step 2, you are asked for the chart source data. The range you seIected is 
already in the blank O osite Qata range. Ensure that Columns is selected in the 'Series 
in' section and click 6% ext . 

Step 3 allows for some customizing of the chart. Select the Titles tab from the 
above List. For the title enter 'Math Avg. versus Hours Stud wk '. Similarly, label the x- 
axis 'Hours Study(wk)', the y-axis 'Math Avg.', and click k 3  ext . 

The final step simply asks if you desire to have the chart created on its own page 
or placed in the present sheet. Select 'As objeet in' and p z l .  The chart will appear on 
top of the data in your worksheet. Click and hold the mouse button on a white part of the 
chart. When the pointer changes to a four-directional arrow, you can drag the chart to 
another part of the worksheet. Place it directly below the data by dragging the border. 

Edit the chart 
Click the white area of the chart window and the chart Edit window is activated. 

You may then click on any object in the chart to activate it. M e n  activated, the object 
will have handles (small black boxes) around it. You can now make any desired changes. 

Click on the upper right handle of the chart and drag the border so that it rests in 
the upper right ce11 one row below the data. Next, click on the lower lefi handle and drag 
the border to make the chart six rows and six columns larger. 

We can also change fonts and move text in the chart. Activate the Edit window 
and click the title (a fiame will surround it). Select Font Sue from the menu above and 
choose 14. Next click on the frame and move it to the center. This can alsc be done with 
the labels on the mis. 

The scale that appeared on the axis can also be modified. Click on the vertical 
axis and the handles appear again. Next, click the right mouse button and select Format 
mis. Select the Scale tab. Tuni off the check mark in Major unit and type 10 in the 
blank. Tum off the check mark in Minor unit and type 5 in the blank. Select OK. 



You may also want to highlight the axis and add gridlines to help the reader 
interpret the results. Activate the vertical axis line and click the right mouse button. 
Select Format and the Patterns tab. Click Axis, Custom, select Weight, click the thick 
line, and select OK. Repeat this process for the horizontal axis. To get gridlines, click the 
white area of the chart window to activate it. Click the right mouse button and select 
Chart Options. Select the Gridlines tab. The horizontal axis is Category (X) axis, Select 
only the Minor gridlines here and in the Value (Y) axis- Select OK and close the Edit 
window by clicking outside the chart. Save and print your work. 

Change some data values. Notice thât the chart is automatically updated to show 
the change. When yo~ i  exit, answer NO when asked if you want to Save changes to the 
worksheet. This will preserve the original data for part 2 of the activity. 

Part 2: Creating line eraphs and scatter plots 
Follow the set of instructions fiom Part 1 to create a Line chart of the type 'Line 

with markers at each data value' and place it under the previous one. Similarly, create a 
XY (Scatter) chart of the type ' Scatter, compares pairs of values'. Use only the 
formatting you feel is necessary to clearly display the data. 

Copy your charts to a new page in the workbook- Arrange the charts so that they 
can al1 be printed on the same page. The dashed line in the sheet indicates the dimensions 
of the paper you are working with. You must fit the charts into this space to pnnt them on 
one Line. Save and print your work. 

Part 3: Interpretinp and presentinp your findings 
Answer the following questions in brief paragraphs and type your solutions in 

Microsoft Wûrd. This is a word processing prograrn that works much like Excel for 
formatting, saving, and printing a document. As part of your response to question number 
three, you will be asked to copy and paste a chart into your work. Save it and print it. 

To copy the chart of choice, minimize Microsoft Word by clicking the first of 
three boxes in the upper right corner with a flat bar in it. Open your Excel file as usual 
and click the white part of the chart you want. Select Copy and a border appears around 
the chart. Close Excel and reactivate your Microsoft Word document by clicking on it in 
the status bar by the start menu at the bottom of the screen. Move to the Iocation that you 
want the chart to appear and select paste. Do not worry about the appearance or 
formatting of your work in Microsoft Word. Finish typing your answers, then Save and 
pnnt your work. The questions are as follows: 
1. Describe any relationships you feeI may exist between success in mathematics 

and hours of study. Do this without iooking at the data you collected. 
2. In Iooking at the raw data alone (not the charts), describe what you observed that 

supported or went against your ideas of a relationship? 
3 .  Of the three types of charts explored, which do you feel best displays and 

supports your ideas? Why? 
4. The sample of data came fiom your class. Could it be used to describe al1 the 

students in the school, the province, or Canada? Support your views in each case 
with some logical argument. 



Student Activity 3 

Part 1: Creatine the stem-and-leaf ~ I o t  
Open your Excel workbook. Select Insert and Worksheet to add a new sheet to 

the workbook. Click the Sheet 4 tab to begin working on a new sheet and change the 
name of it to Stem-and-Leaf plot. 

A stem-and-leaf plot allows for organizing data into classes for analysis while 
preserving the original data values. In ttiis activity, we will use the math average data 
collected for Activity 1. The data are marks out of 100 so the stem or fixed items in the 
data are the tens digits. Type Leaves in ce11 A10 and type Stems in A l  1. In columns B 11, 
CIL, D11, ... , L I 1  enter O, 1,2, ... , 10 as below. 

The stem labels represent the intervals like O to 9, 10 to 19, and 20 to 29 respectively. To 
separate Leaves and Stems as above, select the range Al1  to L I 1  for formatting. Select 
Format, Cells, Border, and double line in Line Style. Click only the top border and OK- 

To record a data value, we now enter the ones digit above the appropriate tens 
digit. For example, if 34 were the first data value, enter 4 above the stem 3.  For 30, you 
place a O above the 4 in the 3 stem. An 85 would result in a 5 over the 8. Continue to 
enter the data in this manner. 

Part  2: Formatting the stem-and-leaf plot 
Starting in rows 10 and 11 should allow you to do most stem-and-leaf pIots with a 

small data set. If you need more rows, simply go to row 1 or any place above the highest 
entry and select Insert and Rows. 

To close up the space between the columns, move the mouse pointer to the line to 
the left of each column letter. When the pointer changes to a set of vertical parallel lines, 
click it. The column is now forrnatted to the width of the longest entry in the column. 

It is oRen easier to read the chart when a vertical line separates each column. 
Highlight the range of ceIls fiorn BI1 to L I 1  and up to highest row used. Select Format, 
Cells, Border, and a solid single line in Line Style. In the Border section of this 
dialogue box, select each of the vertical iine options and OK. 

Select File and Print Preview to view the resutts. Close. In ce11 Al,  enter the title 
"Stem-and-Leaf Chart for Math Averages". Select any ceIl in the upper right corner of 
the page and enter your group number and the names of those in your group in the cells 
below. 



Part 3: Drawing a histomam 
Excel will automatically sort data into several predefined ranges to create a 

histogram. To control the bin widths for the sorting of data, you mu; plan ahead. Let's 
sort the data values in the intervals (bins) O to 9, 10 to 19,20 to 29, ... , 80 to 89, and 90 
to 100. Return to your Initial Data sheet. Go to column E and enter the heading Bin 
Width in ce11 H l .  To get the desired clasa widths, enter 9, 19, 29, 39, 49, 59, 69, 79, 89 
below in the respective column H cells. 

The histograrn is not contained in the Chart Wizard. Instead, you must select 
Tools, Data Analysis, Histogram, and OK. In the Histogram dialogue box, click in the 
Line for Input Range. Highlight the set of data values in the Math Average colurnn and 
the range appears in the Input Range. You can type this in rnanually if you prefer. Next, 
click in the Bin Range line and highlight cells containing the range values. Before 
moving to the output options, ensure the Labels box is not activated with a checkmark. 
Exce( will generate appropriate labels in the output table. In Output options, select New 
Worksheet Ply and ensure only Chart Output is activated by a checkmark. The 
histogram and output table will be created on a new sheet in the workbook. Rename this 
sheet as Histogram 1. 

Part  4: Formatting the histopram 
The histogram can be customized like charts created with the Chart Wizard. Click 

the white area of the chart window to activate the chart Edit window. Drag the lower 
right handle to expand the histograrn over 2 more columns and 6 rows. 

Note the spaces between the bars. What chart does it look like? To remove these 
spaces, right click on any vertical bar. Select Format Data Series, Options, set the Gap 
Width to zero, and click OK, It now looks like a true histogram. 

For sorne final touches, recall sorne work from the previous activity to personalize 
the histogram. Change the title of the chart from "Histogram" to "Histogram for Math 
Averages." Change the label on the horizontal axis to something like "Upper Bin 
Boundary." Make the horizontal and vertical axis a heavier line. Then, move the legend. 
Right click on Frequency, select Format Legend, Placement, click Bottom, and click 
OK. Now lefi click and hold to drag it to the lower left corner. 

Part 5: C o m p a r i n ~  and analyzing the charts 
Copy the stem-and-leaf plot to the same page as the histograrn for cornparison. Go 

to the page cailed Stem-and-Leaf plot. Highlight the required range and select copy. 
Return to the Xistograrn 1 sheet and select a ce11 below the histogram. Select paste. Print 
this sheet- 

Answer each of the following questions: 
1. (a) Explain how a stem-and-leaf plot facilitates finding the mode of a set of data. 

(b) Explain how a stem-and-leaf plot facilitates finding the median of a set of data. 
(c) Explain how a stem-and-leaf plot can be used to quickly add the data for finding 

the mean. 

2. Of mean, median, and mode, which best represents this set of data? Explain why. 



3.  What does a stem-and-leaf plot show about the data that measures of central 
tendency do not? 

4. Compare the stem-and-leaf plot you created to the histograrn. What similarities do 
you notice and what information is lost in the histograrn? 

5. (a) What is the total area under the individual bars that make up the histogram? 
(b) What is the area under the individual bar for the range 70 to 79? 
(c) What percent of the total area is contained in this interval? 
(d) Of the total number of values, what percent fa11 in the range 70 to 79? 
(e) For any interval containing values, find the area and repeat (c) and (d). 
(0 1s there a relationship between the area of a region in the histograrn and the 

frequency of values in the corresponding range? Explain your answer. 

6. (a) What intervals would you need to have five equal width bins? 
(b) Go back to the Initial Data sheet and adjust (edit) the Bin Width column to obtain 

these bins. Create a new histogram on a new sheet as before. Name the sheet 
Histogram 2 and print it. 

(c) Describe how this compares to the previous histogram. Which offers a better 
picture of the data? Why? 

(d) Predict what would happen if you used a bin width of five. 



Student Activity 4 

Part 1: Preparing to investi~ate standard deviation 
Open a new workbook in Excel and set up a spreadsheet to match the format 

below: 

The table above summarizes a popular set of steps that can be used to find the 
standard deviation. First, find the sum of the five data elernents. Select cell BlO. Next, 
select Insert, Function, and select Statistical. Select SUM fiom the Function name list 
and click OK. In the Number 1 box, enter the range B5:B9 manually or  by highlighting it 
with the mouse. If the resulting dialogue box covers your data, click and hold on a gray 
part of the box and move it as required. What would you usually do to the sum to find the 
mean? 

For now, repeat the above process to find the mean and standard deviation in 
adjacent cells BI1 and B12. These are found in Statistical functions as AVERAGE and 
STDEVP respectively. Check ihat the value for the mean concurs with your definition of 
average. 

You now know the vaIue for standard deviation without any real labor. Let's 
continue the process in its calculation in hopes of receiving enlightenment towards what 
it measures. Defining a ce11 or range of ceils with a name is often helptùl for calculations. 
The name can then be used in a formula and this eliminates always having to enter the 
range. 

To name a ce11 like BI1 as "mean", click the ce11 (or the range). Select 
the down arrow in the name box and type ccmean" and press changing value 
that appears in BI1 can now be accessed in formulas with the word mean. 

*** Activity 3 is an adaptation of an activity entitled "Discovering Important 
Statistical Concepts using Spreadsheets" by Hunt and Tyrrell, 1995 at 
http://wcw.mis.coveritr~. ac,uk/researcWdiscus/discus ho me. htrnl 



In column C, calculate the deviations fiom the mean. Click ce11 CS and type in 
=BS-mean and m. Note the value. Copy this formula to C6:C9. Some of the values 
will be positive and some will be negative. Copy the formulas for Surn and Mean to their 
adjacent cells and note the values. 

To End a more usable mean, square each of the deviations form the mean in 
column D. Click ce11 D5 and type =(B5-rnean)A2 and p$. Note the value. Copy this 
formula to D6:D9 and copy the formulas for Sum and Mean to their adjacent cells in 
Dl0 and D l  1. The rnean of the squared deviations is called variance. 

Standard deviation is the square root of variance or square root of the mean of the 
squared deviations. This kind of reverses the previous squaring. Name ce11 D l 1  'var' for 
variance as before. In ce11 D l 2  type = ( ~ a r ) ~ 0 . 5 .  The value should be the same as in B12. 
You are now ready to change values and investigate how these changes affect mean and 
standard deviation. 

Part 2: Investieatinp standard deviation 
Change the data values as required to complete each of the following questions: 
What effect does substantially decreasing a value have on the mean and the 
standard deviation? 
What effect does substantially increasing a value have on the mean and the 
standard deviation? 

1s the sum of the deviations fi-orn the mean always zero? 
Can al1 the deviations from the mean be positive? Why? 
Can al1 but one of the deviations be positive? Give an example. 
Describe what happens if al1 the original integers were negative. 

Find a set of £ive values so that the mean is larger than the standard deviation. 
Find a set of five values so that the standard deviation is larger than the mean- 

For a set of five numbers record the mean and standard deviation. Add ten to each 
number. What happens to the mean and the standard deviation? Try another 
number. 1s there a general rule to describe the mean and the standard deviation for 
addition of a constant to each data element? 

Record the mean and standard deviation for another set of five numbers. Multiply 
each number by ten. What happens to the mean and the standard deviatiori? Try 
another number. 1s there a general rule to describe the mean and the standard 
deviation when each data element is multiplied by a constant? 

Open the initial data sheet from activity 1. Copy the data to Sheet 3 and name the 
sheet Standard Deviation, Below the names in column A, label rows for Mean 
and Standard Deviatiori. In the adjacent cells, use the predefined Ercel functions 
to calculate these values for each column. Use the raw data, mean, and the value 
for standard deviation to describe how the data are dispersed in relation to the 
mean for each column. 



Student Activity 5 

Part 1: Enter the data and create a chart 
Present students with the following situation: 

A cart was rolled down an inclined plane for a Motion-Time experiment. 
The data below was collected. Enter the data into a spreadsheet. Use the given 
steps to find the Iine of best fit for the data, the equation of the line of best fit, and 
the equation of the actual fùnction- Use these items to extrapolate and interpolate 
the information indicated. 

ACCELERATED MOTION EXPERIMENT 
Distance versus Time Data 

T r n ( s )  
O 
1 
2 

Begin entering data in ce11 A l  and do not skip any rows. Your final data entries 
should be in cells A l 1  and B11. Activate the Chart Wizard, select the XY (Scatter) 
chart using the "Scatter with data points comected by smoothed lines" t e, and click 
F d .  For Data Range, highlight the data in cells A4 to Al1  and clickfk64. Click the 
Chart Title and type "ACCELERATED MOTION". Click and enter Time(s) and 
Distance(crn) in Value(X) and Value (Y) respectively. Hit bzd. Select As object in 
and click Finish. Note were the values begin on the x-axis. 

We now need to input the x-values. Click on the graph to activate the edit window 
and click on any data value (it will change color). Right click the mouse on a data value, 
select Source Data, and the Series tab. Now click in the X-Values entry box, highlight 
(enter) the range B4:B11, and click OK. The true data values are reflected on the graph. 

To make the graph more readable, we will do some editing as in previous 
activities. First, change the scale on the x-mis so that Auto Maximum is 7 and the 
Major Unit is 1 .  Highlight both of the axes for emphasis. To add gridlines to the graph, 
begin by clicking on the graph background to activate it. Ri,oht click the rnouse, select 
Chart  Options, and the Gridlines tab. Select Major Gridlines for both the X and Y 
axes and click OK. Size and rnove the graph so that the upper right corner is in ce11 A15 
to prepare to analyze the data. 

Part 2: Analvze the data and redo the chart 
When analyzing experimental data, we would Iike to have a straight-line graph. 

The graph of the data appears to be a segment of a parabola. This indicates that the x-axis 
data should be raised to a power. Square the time in column C to  try to get a straight Line. 



Enter the header " ~ i r n e ~ "  in column C3. Type Tirne2 in the cell. Highlight the 2, 
select Format, Cells, Font, click Superscript, and OK. In ceiI C4, type =BQA2. This 
formula may then be copied to the range C5:ClL as in a previous activity. Another quick 
way to copy this is to first select cell C4. Then, click on the small square box in the 
bottom right corner of the ce11 and drag it down to ceIl Cl 1. You are now ready to draw a 
netv graqh for Distance versus Tirne Squared- 

Begin by copying the old chart. Click the chart, select Copy, and move to ce11 
A35 and select Paste. A duplicate chart will appear for editing. 

To enter the time squared data, click in the chart to activate the edit window. 
Activate the data points and right click a point. Select Source Data and click in the 

X Values tine. Delete the contents of this line. Enter (highlight) the range C4:Cll and 
click OK. We now have a straight line, but the scale on the x-axis only goes to 7. 

For some final touches, edit the x-axis to change Maximum to 50 and the Major 
Unit to 10. Then, we need to change Time to ~ i r n e ~  in the title and on the x-axis. Double 
click the cursor after the 'e' in time so it appears as a flashing vertical bar. Type a '2' and 
then highlight it. Select Format, Selected Axis Title, Superscript, and OK. Repeat this 
in the title and click outside the chart to turn off the edit box. Save the work. 

Part 3: Gettine the eauations 
To get the equation of the fbnction for graph one, we must first determine the 

equation of the line in the Distance versus ~ i m e '  graph. That is, we must get the slope 
and y-intercept (parameters) for the equation of the line. 

The equation of a line is traditionally written as Y=mX+b where 'm' represents 
slope and 'b' represents the intercept of the y-axis. Our Y value represents Distance D 
and Our X value represents ~ i r n e ~  or T ~ .  The function is defined by the equation 
D = r n ~ ~  + b. So let's fuid the slope and intercept of the y-axis. 

Move to cell G3 and type "Graph Parameters". Type "Slope" in G5. Activate the 
adjacent ce11 H5. Select Insert, Function, and select Statistical. Select Slope from the 
Function Name List and click OK. Click in the Iine for Known Y's and highlight the 
range with distance data. Click in the Known X's line and select the ~ i r n e ~  data and 
select OK. The slope is approximately 2. Type "Intercept" in ce11 G6 and move to ceIl 
H6. Select Insert, Function, and select Statistical. Select Intercept from the Function 
Name list and click OK. Click in the line for Known Y's and highlight the range with 
distance data. Click in the Known X's l h e  and select the ~ i r n e ~  data and select OK. The 
intercept is approximately O. 

The Iine has the equation Y=ZX+O. The relationship between distance and time in 
the experiment is now D = 2 ~ ~ .  The graphs slope of 2 is equal to half the acceleration of 
the bal1 or the ball's acceleration down the incline is 4 cm/s2. 

Par t  4: Usinp the eauations 
The new equation can now be used to elirninate the errors that occurred with the 

experimental data. We cari find the correct distances the cart would obtain on this incline 
if experimental errors were eliminated. In ce11 D3, type "Corrected Distances". In cell 
D4, use the formula by typing =2*C4. Copy this formula to cells D5:DL 1. The resulting 
values give the line of best fit and can be added to the graph. 



To add the line of best fit fiom the data, highlight the values in Column D and 
select copy. Click on the chart area of graph 2 and click paste. A new line of best fit is 
placed on the graph. Excel can also add a line of best bit to a chart. Click a point on the 
chart and then right click the mouse on the point. Select Add Trend Iine, choose the 
Type tab, click Linear, and click OK. Note the overlap confirms our work. 

Now for some f i s h i n g  touches. Move the graph parameters down by the second 
graph. Use Print Preview to view your work. Close and move and size the charts so that it 
ail appears on one sheet. Type your group number and names in the upper right cells. 
Save the worksheet. Print it by selecting File, Print, and ensunng that Active Sheet(s) is 
activated in the print dialogue box. 

Part 5: Analvsis: Extra~olation and inter~olation 
Answer each of the following: 

1. Use the second graph to estirnate how far the cart will travel in 3.5 seconds and in 
8 seconds.(Hint: Can you change the vertical and horizontal scales?) 

2. How far shouId the cart actually roll in 3.5 seconds and in 8 seconds? (Hint: 
Begin in B12 and use the copy command as required to have Excel find it) 
Explain what you did to find the values. 

3 .  How long will it take the cart to travel exactly 80 cm? How long does it take to 
travel250 cm? (Hint: Use Ejccel and start in D13. Remember, you are solving for 
T in D = 2 ~ ~ . )  

4. For a steeper incline, the following data was recorded for a cart rolling down it. 
ACCELERATED MOTION EXPERlMENT 
Distance versus Time Data 

DISTANCE(cm) T m ( s )  
O O 

2.9 1 
11.5 2 
25.8 3 
49.1 4 
73 -2 5 
104.5 6 
149.4 7 

Use the previous Excel worksheet to h d  the equation of the function again using the 
corrected distaxesa Colnpletely update the charts and repeat questions 1, 2, and 3.  



Student Activity 6 

A university professor would like to study the relationship between a students 
performance on the Math Skills Inventory (MSI) adrninistered upon entry ta Mernorial 
University and their first year math average. The following data was recorded: 

Create a scattergram and insert a trend Line. Find the equation of the trend line. 
Find the value of the correlation coefficient and interpret it. 

MSI score (x) 
First Year Math Avg.(y) 

Part 1: Scattergram with trend Iine 
Open an Excel workbook and enter the above data in two columns with the 

appropriate headers. Activate the Chart Wizard. In step I, select an X Y  (Scatter) chart of 
the type "Scatter. Compares pairs of values" and click INext>(. For step 2 (Source Data), 
select the Series tab, Add, and enter MSI scores as X Values and the first year averages 
as the Y Values and click bzd. Step 3 allows for many formatting options at the same 
time. Click the Titles tab and enter the appropriate titles and labels. Ln the Gridlines tab, 

for both X and Y axes. Deactivate the the Legends tab 
As object in option in step 4 click on each 
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axis and then right click to format the mis. Ensure the scale goes to 100 for each. 
You are now ready for a trend line. Click on a data value in the chart and then 

right click the mouse on this point. Select Add Trend line, the Type tab, click 
Linear/Regression, and OK- Note the trend Iine only moves between the hizhest and 
Iowest data values. The trend line can also be extended to help with the interpolation or 
extrapolation of data. Click on the trend line and right click the rnouse. Select Format 
Trend line and click the Options tab. In Forecast, enter 10 in Fonvard, 30 in Backward, 
and click OK, Note how the iine now extends. 

Part 2: About regression lines and correlation 
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A regression line has two properties that we c m  use to quickly find its equation. 
First, it passes through a point (ordered pair X and Y) where the x-coordinate is the mean 
(average) of the x-values and the y-coordinate is the mean (average) of the y-values. 
Second, to get the dope, divide the standard deviation of the y-coordinates by the 
standard deviation of the x-coordinates and the multiply by the correlation coeffrcient. 

The correlation coefficient provides a mathematical measure of the linearity of the 
values but does not provide information about cause and effect A high negative 
correlation approaches a value of -1 while a high positive correlation approaches a value 
of 1. If the value of the correlation coeffrcient is close to zero, then no real linear 
relationship exists. The equation for correlation coeEcient (r) is: 

That is, the correlation coefficient for two sets of data is equal to the mean of products 
minus the product of the means divided by the product of the standard deviations. 
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Part 3: Findinv the equation of the regression tine 
To get the equation of the regression line, you need to find the mean, standard 

deviation, and correlation coeEcient. Click on A in column A and insert a column, In 
cells A10, Al 1, and A12 type Mean, Standard Deviation, and Correlation Coefficient 
respectively. Adjust the width of the column to fit the headings by clicking the line to 
right of column A. 

In BlO select Insert, Function, Statistical, select AVERAGE, and choose OK, 
Enter the range of MSI data in the Number 1 box and click OK. Copy this formula to 
Clo. In BI1 select Insert, Function, Statistical, select STDEVP, and choose OK. Enter 
the range of MSI data in the Number 1 box and click OK. Copy this formula to CI 1. In 
B12 select Insert, Function, Statistical, select CORREL, and choose OK. In the Array 
1 box enter the range containhg MSI data. Enter range for Math Averages in the Array 2 
box and click OK. The point the line passes through is (mean of X values, mean of Y 
values). It should be the point (70,73-333). 

Type "Slope" in to ceU A13. Again, the slope is the standard deviation of the y 
values divided by the standard deviation of the x values and then multiplied by the 
correlation coefficient. To get the slope, click ce11 B 13 and type =(Cl I/Bl I)*B12. The 
slope should be 0.7941 18. 

To write the equation of the fine, recall the form Y-Y1=m(X-Xi). Substitute the 
point above for (Xl,YI) and the slope for 'm'. The resulting equation for the regression 
line is Y = 0.7941X + 17.745. We can now fmd the exact value of  Y by substituting any 
desired value for X. 

Part 4: Data analvsis 
Move to Sheet 2 of  this Excel workbook and enter the following data in two 

Use the format of the previous exercise to create a scattergram and insert a trend or 
regression line. Find al1 the necessary data to determine the equation of the regression 
line. Label and type the equation of the regression line on the worksheet. Use Pnnt 
Preview to view your work. Close and move and size the charts so that it al1 appears on 
one sheet. Type your group number and names in the upper right cells. Save the 
worksheet. Print it by selecting File, Print, and ensuring that Active Sheet(s) is activated 
in the print dialogue box. Submit this sheet with your answers to the following questions: 

columns with the appropriate headers: 

1. 1s this an example of a positive or a negative correlation? 

2. Study the data sets for both the situations explored. How could you estimate 
whether a correlation would be positive or negative fiom the data? 

Air Temperature Co (x) 
Monthly Heating Bill (y) 

3. (a) Estimate the cost of heat for a month when the average temperature was 8°C. 
(b) What is the actual cost to the nearest whole dollar? 
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4. (a) Estimate the average temperature for a month that would allow the cost of heat to 
be zero. 

(b) What is the actual average temperature that could yield this cost? 

5 . In activity 2 you drew various charts and looked for a relationship between Hours 
of Study and Math Averages. Return to the Initial Data sheet Eom activity 1 - 
(a) Do you feel there is a relationship between Hours of Shidy and Math 
Averages? 
(b) Create a chart and use the correlation coefficient to support or dismiss your 
beliefs. 
(c) Do you feel there is a relationship between Height and ability to shoot free 
throws? Create a chart and use the correlation coefficient to support or dismiss 
your beliefs. 




